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INTRODUCTION

Culture is an important factor to take into account when teaching and learning a
language. Language, as part of culture, is a living entity linked to all activities of
human endeavor. It is not possible to start with a process of teaching and learning a
language without considering its environment of origin and the nature of the
environment where it is going to be taught. Culture encompasses beliefs, customs

and traditions that make up the personality of the individual.

Another important factor is the concept of social order. Social order can be observed
within national societies, geographical regions, institutions and organizations,
communities, formal and informal groups, and even at the scale of global society
(Cole, 2019). Practices, values, beliefs, and culture change over time to give birth to
other social orders. These elements must be taken into account in the field of
education to update teaching and learning mechanisms and adjust them to the

interests and nature of current generations.

The social order that we are currently experiencing is called the Digital Age and the
inhabitants born in this era are called digital natives. The present generation, with
whom we are working in the classroom is called Z (Dimock, 2019). If we think about
the age of today's education workers, we will see that the youngest teachers-in-
service today would be about 25 years old of age. So, if the current teachers-in-
service, including the youngest teachers are from the last century, we are probably
not matching with the reality that our current students are experiencing and

therefore, nor with their interests and perception of the world.

And things get even more complicated if the curricula are from the 19th century, put
into practice in classrooms by 20th century teachers and applied to 21st century
students. Our current students, called digital natives, are inhabitants of this new
social order and we teachers are migrants in it. Therefore, only the commitment,
responsibility, and sensitivity of what it means to be a teacher and knowing that we
are working with people, will give us the tools to make the necessary adjustments
and update teaching materials, techniques, and strategies so that things work well

in the classroom.



The development of technology that has led societies to a way of life totally different
from the lifestyle of the 19th and 20th centuries, requires different tools to interact in
the dynamics imposed by the current Digital Age. Among these tools, there are those
of a personal nature in which we as individuals have to equip ourselves with
strategies, techniques, skills, and abilities according to the historical moment in

which we live so that we can interact in this social dynamic.

In the field of education, the Digital Age has forced us to proceed in different ways
to harmonize with the current reality. To a greater or lesser extent, there has been
resistance among the teaching staff, administrative staff, students, and parents who
cling to continue acting in the way of the last century. This attitude has caused
educational proposals in line with the current digital age to encounter resistance,
since the vast majority of the aforementioned actors feel more comfortable with the
procedures of the conventional school, still very strong in the present. As Eric Hoffer
said: In a time of drastic change it is the learners who inherit the future. The learned

usually find themselves beautifully equipped to live in a world that no longer exists.

To interact in today's digital age, students need to develop the ability to manage their
own learning to a degree where they are not overly dependent on the teacher. For
this, it is necessary to gradually induce students to a way of learning in which they
arouse interest, assume responsibility and commitment to their own learning. In this
sense, autonomous learning is an important learning method that allows the student
to assume responsibility and advance faster in the learning process. This is so, since
the teacher would no longer be setting the pace for him. Of course, this requires a
training of the student by the teacher.

| am not saying that students have to do everything, but that they assume the
responsibility that corresponds to them as learners. In today's Digital Age there is an
extraordinary amount of learning tools available on the internet. We know that they
are not yet able to use all these wonderful tools for their own learning. That is why
teachers must have a good knowledge of teens perception of their own world to be
able to help them in their learning process. Therefore, digital devices, applications,

internet surfing, and action research must be part of teachers’ equipment.



The development of the contents of the lesson plan proposed in this work are
oriented towards autonomous learning. This is so, since the time available for the
preparation of this research is relatively short and it would not be enough to design
all the tools, strategies, and evaluation instruments for its implementation. However,
every effort will be made so that the design of the lesson plan is framed within the
autonomous learning method, leaving it as an open proposal that | will be able to

take up again in the future.

It is also important to state that | cannot make too many modifications to the
CONALEP English program (CONALEP, Productive Comunication in English,
2018), but only adaptations to adjust it to the learning interests of current digital
natives. The way in which the topics of the lesson plan will be addressed will be
hybrid. That is, combining the conventional way of teaching a class with autonomous
learning strategies. In this way, students will not have the attitude of common
learners who depend largely on the teacher, but they can handle the activity in a

hybrid way.

As | mentioned before, this is a pilot proposal, since it will be taken up later to develop
it as a method of learning the English language. The learning of the English language
in this lesson plan will have the character of a means of communication. This is so,
because when using the language in the classroom, the 4 skills are in operation in
communication. Therefore, the four language skills, listening, speaking, reading, and

writing will be addressed in the activities to be developed in the lesson plan.

The main objective is not only that the students learn the English language with the
approaches and methods of learning English, but that they do so with a certain
autonomy so that they can advance more quickly in this personal goal. Students
need to be aware that learning English is a personal goal rather than a school subject
that must be passed at the end of the course. Here, the type of evaluation will be
formative, rather than summative, since the objective is that the students can

communicate in English.

To end this section, it is essential to mention that EEAILE-UPN has supplied me with

linguistic materials, my tutor’s knowledge and my classmates” experience to learn
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new approaches and study in detail the theories focused on the teaching and
learning of English. This new learning has allowed me to improve my teaching
practice, making it closer to science and proceeding with a better technique in the

process of the English language acquisition in the classroom.

By being better equipped theoretically and technically as an English language
teacher enables me to implement this educational intervention proposal with better
tools for the benefit of my students and also for the institution where I've had the
opportunity to put this new knowledge into practice, Conalep Plantel 078 José Ma.

Martinez in the city of Tamazula in the state of Jalisco.



CHAPTER 1
PHILOSOPHY AND THEORY



1.01 Teaching identity and philosophy

In August 2008, the educational model for competencies began in Mexico. That fact
was very significant for me. It was one of the most important moments in my teaching
practice. | practically taught myself during this time in this new way of learning and
teaching. My concern was to have tools to interact in this new reality. The Structural
Reform of the Upper-Secondary Education in Mexico required a transformation in
the way teachers work. | addressed this new way of teaching and learning as a
challenge. | designed and redesigned teaching materials and | changed the

conventional way of teaching. | applied at that time a kind of blended learning.

| did exploratory and experiential work using English learning resources on various
sites that were available on the internet during that time. | combined textbook
exercises with teaching materials downloaded from the internet. | archived teaching
experiences when the strategies implemented gave the expected results. These
teaching and learning experiences were gradually building my methodology. | have
always paid attention to the pragmatic part of the exercises for my students so they
can apply the new knowledge in their immediate environment. My personal
philosophy is that a learning unit must have implicit utility and practicality. If the
exercises do not have this characteristic, it is a badly invested time.

In addition, the lack of articulation of the teaching of English among the different
levels of education in Mexico has been a real problem. It is common when secondary
students enter high school bring with them very little knowledge of English. In theory,
students studied 360 hours of English in secondary, 120 hours per year. However,
when doing a diagnostic test | realize that students learned very little or nothing in
that level. All this forces me to start with a very basic English course. Practically,
from scratch. | also have to give them tools to improve their way of writing in Spanish.
If they have a sufficient command of their mother tongue, it will be easier to

undertake the study of another language.

| design different activities to improve their understanding of English, increase their
vocabulary and improve pronunciation. All this is not included in the amount of study

6



hours of this subject. So | have to restructure the English course load to the reality |
have in the classroom. | have to modify the program of the first semester and adapt
it to the reality students bring from secondary school. In addition, | have to optimize
the school resources to obtain the best results. There are many inconsistencies in
the teaching of English in public education in Mexico. So, the consensus work will

be a guarantee to redesign English programs.

My philosophy as a teacher is that we need to give confidence to students, because
based on my own experience as a student but also as a teacher, | have noticed that
when students feel that confidence from teachers, they give their best, because they
don't want to disappoint us. They participate, they do their homework, and they keep
motivated during classes. Students feeling in confidence don't care about the
mistakes they can do, they only focus on their goal, because they don't feel scared

or shy face to the learning process

| like to innovate my classes and | try to teach in a different way than usual. Leave
behind conventional teaching methods and try new things. This has worked for me
with most of my students, with different profiles and in different schools. For
technology resources to improve the teaching and learning process | take some

ideas from Leonardo Mercado (Mercado, 2017).

English teaching programs and books are instruments that gives us the guidelines
to stay on the good track in the process of teaching. They are normally created with
contents to reach communicative objectives according to the CEFRL-The Common
European Framework of Reference for Languages (Cambridge, 2022). TakeAway 2
is a material of the series published by McMillan (Loveday, 2012). These materials
are based on the CEFRL since it prioritizes the action-oriented approach in students
learning English, and therefore motivating the social practice in the teaching-learning

process.

It is also very important to have an English teaching program as a guide for the
learning process, because it is an instrument that shows the guidelines that will bring
you to a better process of teaching, considering all the necessary elements

according to The Common European Framework of Reference for Languages.
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Keeping in mind this instrument when we teach a language is an important strategy,
especially because it focuses on the purpose of learning language, prioritizing the
action-oriented approach in users of language, and therefore motivating the social

practice in the teaching-learning process.

1.02 Theory underlying my teaching practice and identity

ICT resources help us carry out collaborative work in a teaching and learning
process. In large groups we can train students to use digital resources like Google
Docs, Microsoft Word online, Team Chat, Google Classroom Chat, among others,
they can do collaborative work and share knowledge among them. Students who
have more tools and skills for the use of digital devices will be able to support
students who have less knowledge in the use of these devices. In this sense, the
most advanced students in the use of technology for their own learning will help

those who show more weaknesses in this field.

But this form of learning will not be limited only to the classroom space, since the
presence of another learning factor, such as autonomous learning, will allow ICT
tools to be strengthened in the daily work of students. Vygotsky's Zone of Proximal
Development is the theoretical framework on which this form of classroom learning
is based. In this way, as Vygotsky’s postulates point out, the students, within their

possibilities and previous knowledge, will be building new knowledge collaboratively.

Another linguistic theory to take into account in this educational intervention proposal
is Noam Chomsky's generative grammar. The acquisition of a language, Chomsky
says, is a process that occurs naturally in terms of maturation of innate structures.
Language develops as a mental organ with congenital capacities and limits. It implies
a mental representation of a generative grammar that is a kind of universal grammar.
In other words, each individual, according to Chomsky, has a Language Acquisition
Device. (Chomsky, 1979)

The way | put this theory into operation in the teaching and learning process is by
exposing students to the English language through activities that they can do on their

own. The way | expose the students is through language induction activities, such



as listening to the radio, watching a favorite series on Netflix, searching for, and
downloading a free novel from internet websites for reading through a process of
working on the novel vocabulary for comprehension while reading the novel.

Reading aloud training of the novel is done in class using Google applications.

The use of ICT resources and autonomous learning make up an essential platform
in my teaching practice to apply the theoretical postulates, approaches, techniques,
and strategies of the most important linguists studied throughout this specialization.
Piaget is another important theorist to consider. Cognitivism states that learning is
supported on experience but more on individual’s activity through a process of
constant equilibration; disequilibration, accommodation, assimilation, and

equilibration again.

Language is a copy of external world as a relatively passive record of associations
of previous data, according to Skinner. Language learning is based on observable
aspects of verbal behavior. There are practical events that precede and follow
speech. Behaviorism is an essential theoretical current to understand the learning
process. When something new is learned, there is necessarily a change of behavior

in the person who learns.

There are many stances against this theory of learning, but the truth is, personally, |
believe that it is one of the most realistic theories and one that is attached to the
nature of individuals. Everything is behavior in the human being. When learning
occurs, whether it is a person, an animal or a plant, there is a different reaction in
the learning organism. Behaviorism is one of the theories that allows me to

objectively see if the student has learned.

It is an extraordinary experience to see when a student displays behavior aligned
with the learning acquired through an activity or practice. The learning acquired
becomes a tool that the student puts into operation in his/her person and the impact
that this knowledge has on the person is observable. If | were asked what theories
and learning approaches are behind my teaching practice in the area of languages,

| would say many, but the essential ones are those mentioned in the section of this



educational intervention proposal. | also want to talk about how culture plays an

important role in learning. Our students come to us with varied experiences...

Even students with little or no education have had experiences. They may not
be the same experiences we have had. Their experiences may be with
cooking, growing crops, or with livestock. Those rich, hands-on experiences
are useful too, and we can all benefit from them. When we respond as
educators to our students’ cultures, we understand that cultural differences
are assets. We can learn from one another. Since culture is a huge part of a
person’s identity, when we include student culture in daily instruction, we
teach the whole child. We empower the teenager to capitalize on their
unigueness and individualism. And we foster a love of diversity. (Gonzalez,
2018)

Languages are part of culture, and so are we human beings. So culture plays a very
important role in us human beings and in our learning as well. In this way, we must
keep in mind at all times that culture is a kind of soul in us that makes us function in
different ways and at all times. So, likes, dislikes, moods, availability or
unavailability, acceptance or rejection to learning is part of learning itself and nothing

should be taken personally, but as part of the educational process.

| am also a cultural entity and | have fit into a society by my ability to interact in it.
This is what we must also teach our students, that they be able to open themselves
to new ways of thinking and tolerate those ways that are not theirs, but that are also
of a human being. After little more than three decades of teaching experience, | have
learned that more than being a teacher who has to teach and manage the activities
of a subject, | must pay more attention to the favorable impact that the process has

on a human being that potentially will lead the society of which | am a part.

Finally, it is important to mention that | have considered essential to put values such
as fairness, truthfulness, dignity, responsibility, and freedom into practice at all times
in the classroom. It is not easy to work with people whose emotions are changing at
all times, especially in teenagers, but it is the values developed as a teacher that will

maintain the balance in the classroom.
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1.03 Autonomous learning applied to a L2 learning

Like other constructs such as evaluation, assessment and testing, there are many
theoretical approaches to autonomous learning. I'm not going to jump into the
theoretical arena to fight and defend my theoretical position on autonomous learning,
as it would be an unnecessary investment of time. There are epistemologists who
focus on the theoretical work of constructs, | leave this work to them. Since | address
this construct in the sense of the ability of every human being to take control of their
own learning and assume the commitment and responsibility that a learning process

implies.

Educational systems, since their inception, have neglected this essential factor when
schooling people. People have been taught in schools with a great dependence on
teachers, school, and education systems. Here, | will raise awareness to induce
students through activities in which they take responsibility for having control of the
process to achieve the goal of learning English. They won't learn to work this way
overnight, but the first step has to be taken if we want learners to move on to another

level of learning mainly in public schools.

Gradually, 1 will give more responsibility and commitment to students to do the
activities. In the process of autonomous learning, it is not about leaving students
alone, but about accompanying them by giving all the tools they need to direct them
to have control of their own learning. When | say that students have control of their
own learning, | do not mean that they do everything, so what would be the role of
teachers? Students must be given the necessary tools so that they begin to

experience a way of learning that is different from the conventional one.

In this sense, | have designed instructional guides for the CONALEP English
program where resources and examples are provided so that students have these
tools at hand that allow them to develop the activity with greater independence, as

can be seen at http://www.microsoft-teams.com See appendix 08. In addition to this,

| have provided students with other tools such as free applications to translate,
practice pronunciation, online dictionaries, etc., as can be seen at

https://sites.google.com/site/englishrecursosadonay/ See appendix 06. This
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strategy has been put into operation for several semesters ago and the results are
satisfactory. So during the time of the Covid-19 pandemic, | had no problem

managing my classes via TEAMS.

There is still some resistance to this style of learning from students who are used to
conventional work where there is too much teacher dependency. This is
understandable, since it is more comfortable for the student when the teacher takes
them by the hand and guides them step by step in an activity. This is a very
exhausting process for the teacher, since in Mexico it is very common to have large
classes where personalized attention cannot be given to the students. In addition,
thus, students will never assume responsibility and commitment for their own

learning and there is a tendency to a mediocre attitude of the student.

1.04 Information and Communication Technologies applied to learning

The development of technology that has led societies to a way of life totally different
from the lifestyle of the 19th and 20th centuries, requires different tools to interact in
the dynamics imposed by the current Digital Age. Among these tools, there are those
of a personal nature in which we as individuals have to equip ourselves with
strategies, techniques, skills, and abilities according to the historical moment in

which we live so that we can interact in this social dynamic.

In the field of education, the Digital Age has forced us to proceed in different ways
to harmonize with the current reality. To a greater or lesser extent, there has been
resistance among the teaching staff, administrative staff, students, and parents who
cling to continue acting in the way of the last century. This attitude has caused
educational proposals in line with the current digital age to encounter resistance,
since the vast majority of the aforementioned actors feel more comfortable with the

procedures of the conventional school, still very strong in the present.

Nowadays, 8 out of 10 students have a smartphone. This means that the family
economy is not a factor that prevents the son or daughter from having a personal
telephone. It's ironic, but even though the student owns a smartphone, they don’t

know how to use this amazing tool to their advantage. And it is here that the teacher
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has to intervene to train the student to use the smartphone to improve their personal
learning process. Student have to be trained to use their cell phone to strengthen

learning.

The invention of the internet has put humanity at a level of advantage where anything
can be learned. The problem is that most people do not know how to take advantage
of these extraordinary resources for their own learning and waste a lot of time
uselessly. It is here again where the teacher has to train students to use these
resources for the benefit of their own learning through activities where the student is

induced to search for information in a systematic way on the Internet.

In the field of language learning, the internet has everything for the student to take
advantage of the resources in their favor. This is where the teacher intervenes to
help the student take advantage of these resources and use them in language
practice and at the same time the student feels the great advantage that progressing
at their own pace means. So, we can see again that it is not to leave students to do
everything, but to induce them to become more responsible and have control of their

own learning. See appendix 07.

1.05 Theoretical basis about language teaching and learning

It is a common thinking for many teachers in Mexico that teaching linguistic aspects
of the L2 is the most important thing, since grammar is an essential part of knowing
the language and being competent when speaking is the best evidence. When
learning or acquiring a L2, it is very useful for teachers to know how and for what
aspects of the language the theories were created and how they work. We have to
apply different approaches to expose our students to materials that really impact
their learning. It is not about exposing them to materials that represent a lot of
difficulty, nor that they are very easy, but at a level that is challenging enough and
that keeps our students motivated.

Also, as language teachers aware of the infinity of theories and approaches to
learning English, we must be very sensitive to the nature of the students'

environment and the historical time they are living in to know what we can take from
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the theories and from the approaches to apply them to the situational reality of our
teaching and learning process. In other words, as teachers-in-service, the years
must give the experience to pass through a sieve those materials that are useful for
learning English and leave aside those that do not pay for the process even if they
are fashionable, in addition to the own ones trat are created in the process.

Since communication is the main objective of an English course, the eclectic method
is the most strategic way to make a bank of didactic and pedagogical tools aimed at
this objective. See appendix 06. In this sense, the contents and theoretical
approaches that are addressed below are intended to support this research, taking
the useful elements for my teaching practice and not to address and explain the
theories again. These have already been studied and analyzed in depth in other
papers of the EEAILE specialization.

Modern trends to language teaching such as Communicative Language Teaching
(CLT) and the Task-Based Language Teaching and Learning (TBLT) approaches
have started to change those traditional conventions in ELT where until now they
had proved to be ineffective. With the emergence of these new language
pedagogies, it has been already acknowledged that language is not only a system
made up of words and grammatical structures but a much more complex reality of

which most basic function is the expression of meanings (Byram, 2001)

In a similar manner, the need to strive for a more naturalistic language learning
process that engages learners in meaningful interaction, closer to the way the L1 is

actually acquired, has also been recognized (Krashen, 2009).

1.06 Cultural awareness and intercultural communicative competence

Cultural awareness is the understanding that our own personal culture differs from
one individual and group to another. Cultural awareness starts with the
understanding of our cultural identity. A multi-faceted and rather complex concept,
understanding the many aspects that make up our cultural identity helps us
acknowledge and understand others. Language plays a huge part in building cultural

awareness. Being self-aware also prevents us from projecting our values onto others
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and in the process, helping us relate more effectively across cultural lines (Maina,

2001). How are we supposed to understand other cultures if do not know ourselves?

Learning a foreign language gives us access to a different society and culture. It is
an opportunity to enrich our culture and be better human beings. So language is the
main mode of communication among people. Cultural awareness makes
communication with different people easier and less stressful. Spencer-Oatey, H., &
Franklin, P., make a conceptualization of communicative intercultural competence,
establishing the following components: linguistic competence, sociolinguistic or

communicative competence, and intercultural competence (Spencer-Oatey, 2009)

All this is understood without any problem, but when there is no communicative
competence in the L1, a series of strategies must be designed by the language
teacher so that the student is able to interact in the L2. There are many elements of
the theoretical constructs on intercultural communicative competence, but it is not
until we are living the reality of learning in the classroom when we realize what
theories can help us and what other elements, we have to build ourselves as

teachers of languages

According to Byram, a student cannot be considered complete if he/she has not
acquired the competence of intercultural communication. The learner becomes “an
incomplete native speaker. This goal, he maintains, is impossible to achieve (Byram,
2001). Itis really very difficult, if not impossible to achieve this competence, as Byram
himself states. However, as language teachers we have to promote respect in class

so that students have the confidence that no one is going to make fun of them.

1.07 Evaluation model

The evaluation model to be used in this educational intervention proposal is that of
CONALEP. The CONALEP, Colegio Nacional de Educacion Profesional Técnica -
National College of Technical Professional Education. CONALEP is a state-of-the-
art institution that has updated subject plans according to the educational models
that are in use according to world trends in the field of industry, technology, and
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commerce. This is so, since this institution is a vocational education and training

system in Mexico.

Being an institution that professionally trains its students to enter the work market,
Conalep designs its study plans and subject programs according to the theoretical
foundations that guarantee the learning of the contents of the subjects that make up
the different specialties. In the case of the teaching of the English language, in the
CONALEP Educational Model of the year 2018, the teaching of this language is
focused on linguistic approaches and theories that guarantee its learning, as can be
seen in the documents called Pedagogical Guide and Program of the Subject in the

lesson plan identification cell of this proposal. See 2.2 Lesson planning section.

In appendix 01 you can see the document called Pedagogical Guide of Productive
Communication in English (CONALEP, Pedagogical Guide , 2018) Productive
Communication in English is the name of the subject that corresponds to English IV
that is taught in the four semester to all the majors of the CONALEP System. In the
case of this school, Plantel 078, located in the city of Tamazula, Jalisco, where this
educational proposal is applied, the majors are Computing, Accounting and
Automotive Maintenance. See appendix O1.

What is mentioned here regarding the practicality of the contents of the Conalep
subject programs will be observed in the assessment instruments section of this

educational proposal. See appendix 02.

Being aligned the program of the subject of English of the CONALEP to the theories
and linguistic approaches for the learning of this language, studied and analyzed in
this specialization EEAILE-UPN (CONALEP, Pedagogical Guide , 2018) this
educational intervention proposal will focus on the use of ICT tools and the
development of autonomous learning to create in students a learning method that
allows them to have control of this process and learn the English language faster

and with greater independence.
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And what is more important, students will use the English language as a means of
communication and not as a subject that has to be passed at the end of the

semester.
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CHAPTER 2
METHODOLOGY AND PRACTICE
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2.01 Methodology and practice

The aim of this chapter is to show a didactic planning of a lesson that was applied in
the Conalep Plantel 078 in order students are able to communicate in the English
language through the development of listening, speaking, reading, and writing in a
practical way. At all times it was emphasized that the main objective of the class is
for the student to be able to use the English language as a means of communication

rather than as a subject to be passed at the end of the semester.

The contents of the CONALEP English program remain intact, except for some
adjustments to present the activity to the students in a more attractive way and place
it in their environment. There is a construct called tropicalization, which consists of
adapting a product to the likes and needs of the client and the region, and this is
precisely what is done in this activity. To make this possible, ICT tools are used and
autonomous work is emphasized so that the student is able to follow up on practice

outside of school.

It should not be assumed that students will be able to do things by themselves just
because part of the official discourse says that students must be autonomous
learners. Students are heavily influenced by the conventional school system of two
centuries ago and expect teachers to do most of the work in the classroom. That is
why, at the beginning of each activity, | explain in detail how it has to be done, | do
it step by step as a sample so that there are no doubts. Students even record the
explanation with their cell phones so that they have it as a reference and that they

can do it on their own outside the school environment.

The saying goes that a picture is worth a thousand words says and that is what we
are going to have the opportunity to see in section 2.5 where a video is presented
and shows everything that has been said here and that the reader will be able to
verify on their own. The reader will have the opportunity to listen to the students'

pronunciation and understanding when using the English language to communicate.

In the following teaching sequence, all the parts that make up the class plan are

broken down to reach the main objective of this didactic proposal, communication.
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2.02 Lesson planning

GEANE

Teaching sequence

Author

Lesson plan identification cell
Adonay Ariel Gutierrez Medina

Educational stage

CONALEP High School

Title of your Lesson plan

Unit 2, 2.1.1 Make and present a commercial comparing objects, people, places,
or situations that includes dialogues with tag questions to confirm assumptions.

Learning Objective of the
plan/Competency

Develop listening, reading, writing, and speaking skills in the English student
through, communicative approach, intercultural competence, and the use of
ICT tools and autonomous learning procedures in the teaching and learning process.

Communicative skill considered

Listening, Speaking, Reading, and Writing.

State of the following options

ICT and Autonomous Learning when teaching English to Gen Z in today’s Digital Age is a first
order topic because in this age students have to take responsibility and greater control of their
learning process using ICT tools and autonomous learning strategies.

Functions

Promoting different products and services through the development of a 3-minute commercial.

Main Grammar structure

Use of comparatives, superlatives, and conditionals

Other Grammarstructures

Confirmation or denial of the sentence content through tag questions

Brief description of the plan

ICT AND AUTONOMOUS LEARNING WHEN TEACHING ENGLISH TO GEN Z IN TODAY’S DIGITAL AGE
allows communication and interaction among students of the same generation who have
different cultural and social contexts, as they come from different communities and living in a
common age, the Digital Age. Each activity is developed according to the CONALEP program,
but digital resources are provided and students are trained in the use of these resources. By
using ICT tools and autonomous learning strategies to learn the English language, students
develop greater independence when preparing the activities of the subject, in addition to that
they do them in less time, as shown in this lesson planning.

Hours of the plan implementation

14

Number of sessions

6

Contents required for the lesson

Reading, audio, video, translation, pronunciation, and dictation apps for interaction practice

Link of the content

https://drive.google.com/file/d/1MTVCRB6WYmM6VO1FEh m8NG7kQ7FXRG7k/view?usp=sharing
https://drive.google.com/file/d/1toixXULKpwtOacSy J-LZz10P6U8jd24/view?usp=sharing

EEAILE tutor online

Rocio Salgado Perea

UPN/EEAILE-mod3/RPV/GRR/2016
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https://drive.google.com/file/d/1MTvCRB6Wym6VO1FEh_m8NG7kQ7FXRG7k/view?usp=sharing
https://drive.google.com/file/d/1toixXULKpwtOacSy_J-LZz10P6U8jd24/view?usp=sharing

Teaching sequence

2.2.1 Introduction to the lesson

Teacher activities

GEANE

Students activities

Session

Step of the lesson

Before the lesson:
The teacher introduces the topic of the lesson that is the
design of a commercial script. Like a 'warm up' activity

Students participate talking about their
favorite commercials in English and what

number

. ) aspects of them they consider ideal to take 01
the teacher asks the students to mention a commercial . . . .
that has caught their attention the most. The teacher Into account in t.helr works. Students fjeC|d(? 1-hour
also asks them why the commercial they are talking whether they will make the commercial script class
about caught their attention. individually or as a team, depending on its
level of difficulty.

Activation During the lesson: Students watch a set of commercials paying 02
The teacher shows the students a set of commercials as attention to the teacher’s observations in 3-hour
references made by their partners of other classes from | Order to be overcome in the current activity. class
previous semesters. The teacher makes a series of Students decide to make the commercial 03
observations to the sample commercials so that they can | script individually or in teams and they 1-hour
be overcome in the current activity. He also emphasizes | organize for this activity. class
the grammatical content according to CONALEP English 04
program to be taken into account in the design of the Students begin working on writing the script 5-hour
commercial script to be produced. and designing the commercial. class

Objective or competencies End of the lesson:

ofthelesson: Ss will be Teacher tells students that commercial scripts have | Students share and act out their scripts

able to write a to be shared in order to be analyzed in class and commercials in class and their classmates 05

commercial scripts in acting them out by their authors to check if make observations and ask questions about 2-hour

which the' level of the pronunciation and comprehension are at the right them. class
language is level for recording the video of the commercial.

understandable, both for

them and for those who In class, the commercial scripts are socialized and Commercial scripts are acted out in class and

watch the commercials, the co-evaluation is carried out among students co-evaluation is carried out among students 06

n add1t1or) to putting making constructive criticism to determine which making constructive criticism to determine Z-rour

into pracfclce the ¢ are the best works acted out that can be recorded which are the best works that can be class

grammatical content o and uploaded publicly to YouTube Platform. recorded and publicly uploaded to YouTube.

the program.
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2.2.2 Communicative skills development

2.2.2.1 Listening

Step of the
lesson

Teacher activities

Teaching sequence

Students activities

Materials

GEANE

Session

number

Evaluation

Ss listen to and answer

Information . to greetings.
. Students will answer back to . N
processing Teacher greets students. Greetings 01 -Worksheet ,Monitoring
) the teacher. . .
activity understanding with a
multiple-choice quiz
Students watch commercials Students answer in
Teacher asks students to watch . . . .
. . made by their partners in Commercials made by written to general
. . commercials made by their e . .
Pre-listening . order to catch specific info students from previous 01 questions about the
partners in order to catch .
e from them. semesters. commercials content.
specific info from them. . . .
-Multiple-choice quiz
Students identify specific Commercials made by Students answer in
Teacher asks to students to information from the students from previous written to specific
While-listening | identify specific information commercials in order to have | semesters and taken as 02 questions about the
from the commercials. them as samples to make references for students commercials content.
their own product. of the current course. -Multiple-choice quiz
Teacher asks students to write Students write down all the .
) ) Commercials made by . ,
down all the ideas taken from ideas taken from the sample . Review of students
. . L o students from previous
Post-listening the sample commercials in commercials in order to apply 02 notes.
. . . . semesters. taken as .
order to apply them in their them in their own -Note-taking tasks
. . references.
own commercials. commercials.
. Teacher asks students to share | Students share their notes
Practice or . . . . ,
. their notes and ideas among and ideas among them to , Review of students
social ; N Students’ notes 03
) . them to make the commercial make the commercial with a notes.
interaction ) . )
with a better quality. better quality.
Teacher explains the uses of Students take notes and do Blackboard, markers, Ss pay attention ...
Grammar focus | comparatives, superlatives, sentences using the grammar | eraser, teacher’s notes. 03 speaking in English

conditionals, and question tags.

structures.

UPN/EEAILE-mod3/RPV/GRR/2016
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2.2.2.2 Speaking

Step of the

lesson

Teacher activities

Teaching sequence

Students activities

Materials

GEANE

Session
number

Evaluation

Teacher asks students to talk about

Students work
individually and in
teams and talk about

Sample commercials
taken as references to

Students
participation

English or English IV, i.e.,
comparatives, superlatives, and
question tags.

structures indicated in
the CONALEP English
program.

Comparatives.

Sherton English:
Question tags

Information . . . i )
rocessin the topic of their projects and how | the topic of their encourage 03 Fluency
i
thivit & they are going to design the projects and how they conversation among
Y information in the commercial. are going to design the | the members of the Accuracy
information in the teams or individually. Checklist
commercial.
Once watched the sample . i i
. P Sample commercials Confirmative
commercials made by students Students work assessment
. . S . taken as references to
Practice or from previous semesters, teacher individually and in encourage
. . u
social asks students to talk about the teams by talking about ge 04 Fluency
interaction commercials content and say how | the commercials conversation among
. . the members of the Accuracy
they can use or apply ideas to their | content teams or individuall
own commercial. v Checklist
Teacher gives practical examples Students pay attention | glackboard, markers, Gramn?ar structures
about the use of the grammar and write sentencesto | graser, teacher’s according to .
structures indicated in the be used in their notes, and websites: CONALEP rubric
Grammar CONALEP English program for commercials according | sherton English: 04 Checklist
focus Productive Communication in to the grammar

Sentence sense
checker

Google-Translate

UPN/EEAILE-mod3/RPV/GRR/2016
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2.2.2.3 Reading

Step of the

Teaching sequence

GEANE

Session

Teacher activities Students activities Materials Evaluation
lesson number
. Teacher asks students to read Students read commercial Commercial scripts did 04 Formative
Information . . . .

) commercial scripts did by scripts as references to do by students from assessment
pro.ctessmg students of previous semesters. their own script. previous semesters and -Note-taking
activity

taken as reference. tasks
Teacher asks students to scan the | Students scan the scriptin Commercial scripts did 05
script in order to have a general order to have a general idea of | by students from Pre-assessment
Pre-reading idea of the content and the the content and the previous semesters and or diagnostic
organization of the information. organization of the taken as reference. assessment
information.
Teacher asks students to skim the | Students skim the script Commercial scripts did 05 Formative
script content to identify content to identify grammar by students from assessment
While-readine | 872mmar structures indicated in structures indicated in the previous semesters and Readin
€ | the CONALEP English program CONALEP English program and | taken as reference. 8 .
comprehension
and observe how these structures | observe how these structures
C . A . worksheet
are applied in the scripts. are applied in the script.
Teacher asks students to Students underline grammar Commercial scripts did 05 Formative
] underline grammar structures in structures in order to be used | by students from assessment
Post-reading . . . . . . . . .
order to be used in their in their commercial scripts previous semesters and Multiple-choice
commercial scripts. taken as reference. quiz
) Teacher asks students to share Students share grammar Notes of students about | 05 Confirmative
Practice or . . .

ol grammar structures found in the | structures found in the scripts | these grammar assessment
.soaa . scripts and analyze them so that | and analyzed them so that structures. Multiple-choice
interaction . . ]

they are aware of their use. they are aware of their use. quiz
Grammar Teacher returns to the grammar Students pay attention to the | Whiteboard, markers, 05 Multiple-choice
focus topic for review. grammar topic recapitulation. | eraser, and scripts. quiz

UPN/EEAILE-mod3/RPV/GRR/2016
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Teaching sequence

2.2.2.4 Writing

WRITING
Session

Step of the

Teacher activities

Students activities

Materials

Evaluation

the lesson

emphasizing important points and
clarifying doubts.

grammar structures use.

smartphones, or PCs

Information Teacher asks students to start Students individually or in teams | Notebook, pen and Language level
processing writing drafts of their commercial | start writing drafts of their pencils, laptops, 04 Checklist
activity script. commercial script. smartphones, or PCs. Grammar
structures
Teacher asks students to have Students work on their
1t draft of the o ) commercial paying attention to Notebook, pen and Co-assessment
] their first draft of their . Rubric
commercial commercial script ready for syntax, grammar structure and pencils, laptops, 04
i i :
script . P 4 vocabulary and phrases related to | smartphones, or PCs Observation
review. . . uide
the commercial topic. g
2", Draft of Teacher asks students to have Students work on their
) i ) i . Notebook, pen and Co-assessment
the their second draft of their commercial paying attention to . Rubric
commercial commercial script ready for syntax, grammar structure and pencils, laptops, 05
. . P 4 yntax, g smartphones, or PCs Observation
script review. vocabulary and phrases. id
guide
Social Teacher asks students to act out Students act out their _
interaction their commercial in class, commercials in class paying Summative
. . ) . . . i Notebook, pen and assessment
with the final | instructing them to read the script | attention to pronunciation and )
. L . . pencils, laptops, 06 Rubric
version of the | aloud to check pronunciation and understanding of the script smartohones. of PCs
Commercial understanding, prior to recording it | content as indicated by the P ! Observation
script in an MP4 video format. teacher. guide
Summarv of ;I':aTher br:cngs utp;ths hllghl-lghts of Students asks specific questions Notebook, pen and (Fiz;)arsizessment
v € lesson from the beginning, related to the activity and about the | pencils, laptops, 06

Sentence sense
checker
Grammarly

UPN/EEAILE-mod3/RPV/GRR/2016
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2.2.3 Intercultural component

Cultural awareness is the understanding that our own personal culture differs from one individual and group to another. This
premise, although it arises from an elementary logic based on the observation of the differences of each individual and
society, in real life this is not a fact that happens this way. That is why it is necessary to develop in ourselves and in our
students the competence to understand, respect and accept people, regardless of their ideas, culture, creed, religion, or

language.

The knowledge of the diversity in the human being is of the utmost importance when working in society. Knowledge of this
diversity must be present at all times in each of us who work in the classroom, both teachers and students. In my teaching
practice this is very important, since in the school where | work there are young migrants who have a school stay for the
duration of the sugar cane harvest, since their parents are hired during this time by the sugar cane mill. These sugarcane
laborers come with their families from various states in southern Mexico. | explain to local people that each society and
person is different, both in appearance, character, ideology, and religion. But in essence, all human beings are the same,
so it is important to be respectful and open to new experiences at all times.

2.2.4 Evaluation

Evaluation is an essential tool in the production process of a good, whether tangible or intangible, to ensure that the product
is useful for its intended purpose. In this sense, the evaluation must guarantee that its design, instruments, indicators, and
scope to observe and grade a production process is objective and that it seeks to establish production parameters that

comply with a standard. Evaluation is a broad and complex activity, because it has various applications: to assess
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educational centers, programs, teachers, process teaching learning, among others. Since we academics are immersed in

the different processes, evaluation has become a topic of interest by those involved in the field of education.

As evaluation is an essential part of the teaching-learning process, we will use it as an instrument that guides us in teaching,
detecting the progress and difficulties of students, looking for forms of intervention tailored to the specific needs of each

student and, finally, correcting and adapting objectives, content, resources, and methodology to the reality of the classroom.

For the particular case of this activity, conventional evaluations that have been used throughout school life will be applied,
but emphasis will be placed on the pragmatic nature of language practice, since the objective is for students to communicate
in the English language. Some types of flexible, practical, and up-to-date assessment will be taken into account, such as

those explained on the onlineassessment.com website (LMS, 2020).

2.2.5 Conclusion

Practically, all human activity, to a greater or lesser extent, has a bit of planning. If any activity is planned, either voluntarily
or involuntarily and in one way or another, it means being able to foresee, organize and decide courses of action. It is a
fundamental task in teaching practice because the success or failure of teaching work depends on it, in addition to allowing
theory to be combined with pedagogical practice. Its importance lies in the need to coherently organize what you want to
achieve with the students in the classroom. This implies making decisions prior to practice about what will be learned, what
it will be done for and what is the best way to achieve it.

In the school context, planning represents and has always represented the wishes of every teacher to make schoolwork an
organized task, and by means of which events can be anticipated and some results foreseen, including, of course, the

constant evaluation of that same process and instrument. Ultimately, everything that is planned leaves free energy to attend
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to contingencies and unforeseen events that may arise in the teaching-learning process. The study, training, research and
application of the knowledge and tools acquired during this specialization have resulted in a more comprehensive planning

of activities with clear purposes of developing the four English language skills in our students.

2.2.6 Follow up activities

Once the commercial scripts were acted out, delivered, reviewed, and fed back, in order to promote the innovative activities
of the students, among them they will choose the commercial scripts best acted out to record and publish them on Youtube
and in other social networks. As this activity is somewhat laborious due to the steps involved in its preparation, the
commercial will be recorded at the end of the semester. This is so, since the time allocated by the CONALEP rubric for this
activity is not enough. The rubric is 14 hours for this activity, but these class hours are not effective 60-minute, but
approximately 45 minutes, therefore, this time is not enough. When the commercial is recorded, this activity will be socialized
and people can see the quality of work done by high school students from CONALEP in the state of Jalisco.
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2.03 Designing of necessary tools to assess the progress of students

As mentioned in section 1.5 Evaluation model, CONALEP is an institution that trains
its students to enable them to enter the work market. Unlike, then, other institutions,
CONALEP's goal is that when students complete their professional training, they
must be able to put what they have learned into practice. This forces CONALEP to
align its study plans and programs to an educational policy that guarantees true
professional training for its students. This is an advantage for teachers, since the
study plans and programs are developed under theoretical foundations and
approaches that guarantee their effectiveness (CONALEP, CONALEP, 2018)

In the case of learning and teaching the English language, CONALEP provides
teachers with resources and theoretical approaches, as well as teaching materials
that guide their teaching in the classroom. The contents of the lessons of the units
of the three modules of the EEAILE-UPN specialization have provided extraordinary
tools that allow teachers to approach the English language teaching and learning

process in a more scientific way.

In the Pedagogical Guide for English IV, all the evaluation tools that involve the 4
language skills are there. This document includes the assessment matrix or rubric,
criteria, and indicators of language skills for evaluation. It also includes a Conalep
App that converts the qualitative assessing to the numeric for reporting purposes.
The criteria are the conditions or levels of quality that describe the characteristics of

the product that is the learning outcome.

If the characteristics of elaboration of the assignment are of high quality the letter
code is E for Excellent. If the characteristics of quality are regular the letter code is
S for Sufficient, and I for Insufficient. N is for Null. In this way, the E is equivalent to
100 and the S and | give numerical equivalents from 65 to 99. Teachers enter the
letter that corresponds to the quality of the assignment and the application converts
it to its numerical equivalent. See appendixes 01 and 04.
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In my case, | recognize that many of the tools present in the documents that
CONALEP gives us for the teaching of the English language have become more
understandable to me with the knowledge that | have acquired in this specialization.
The learning of the contents of the English program is practically approached as
indicated, making the necessary adjustments to adapt them to the students'

environment.

Taking the latter into account with the application that converts the qualitative
evaluation to the numerical mode, together with all the evaluation tools provided by
CONALEP, there is really no need to use other evaluation instruments such as a
checklist, observation guide or exam. In addition, teachers can make adaptation
proposals and adjust the content so that the teaching and learning process is more
didactic and the activities have a real impact on student learning by seeing their

usefulness in reality. See appendix 03.

What does change is the way of dealing with these contents in real life, that is, in the
classroom. In the classroom things change, because the student has to learn to learn
and realize that he/she is the only one who can have control of his/her own learning
if he/she wants to do things the right way. | emphasize at all times that learning
English is a personal challenge and unless the student decides to do things with
commitment and responsibility, the result will be satisfactory. The contents of the
English program allow these objectives to be achieved, since the activities are very

practical and attached to reality, as can be seen in the rubrics.
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2.03.1 Weighting table and rubrics for the lesson plan activity

Colegio Macional de Educacion Profesional Técnica

7. Weighting takle

ACTIVITY OF Specific Achieved Accum

g outcome

EVALUATEDN weight wweight
1.1 DOescribe and <compare actions and 143 =g
abjects, in different caontexts using adwerbs A
1. Exchange of infarmation abaut and carrslativs words
persanal actions 1.2 Exchangs information, emphasizing AT o5

certain aspaects of it using intensifiers T

o UNIT WEKHT a0
21 BExchangs information on psrsonal
interasts using <camparativeas and
supsrlatives to sxpress similarities and 211 15
differences, as well a5 tag questions ta

. . <onfirrm or denythem
2. Exchange ofinformation about
personal interests

22 Expr=ss information, id=as ar
arguments, using the carresponding text 291 a5
structurs and link weords ta give cohesian T
ta the text

%% UNIT WEKCHT 50
VWEKIHT OF THE MO DULE 1O

CPIN-03 65/78

ASSESSMENT MATRIX OR RUBREK

Name of
LTPIN-02 the
moduler

Student’s
names

Productive
Carmmunicatian in English

Shylemar

Teacher evaluator: Croupe

2.1 Exzhange infarmation on perzanal
interasts  using <omparatives  and
superlatives ta express similaritiss and
differences, as well as tag questions ta
<anfirm ardenyit

2.0 Meks and pressnt a8 commercial
comparing objects, peaple, placasar situations
that includses a dialogus with “tag qusestions®
to canfirm assurmptions.

Activity of

Learning cutcomes: _
"d avaluation:

CRITERIA
INGECATORS
Excellent

Presents a clear message that
does not requirs a great effart

Sufficient
Presents a clear message that
doss not requirs a great effort

Insufficient
Presants a8 message that doss
requirs a great effort from the

framthe pu blic to understand frarm ths public ta public to undsrstand it.

it. und=arstand it +  pPost the messags weith
+ Paststhe messags briefly, but | « Past the messags brisfly, but unnacsssany infarmation.

with the nacassary weith the nacseszary |+  Poss a8 messagse with daubtful

information. information. infarmation

Cantent

41,42, 4.4 30

+ Passs 8 message with trus
infarmatian

* Paszss a meaningful messags
in itself and in the cantext in
wehich it occurs.

+ Passs a8 messagse without
=rrars that affect its form ar
meaning.

+ Includsasinformation personal
interests using comparatives
and superlatives ta express
similaritiss and differencss

Passs 8 message with trus
infarmatian

Pases 8 meaningful messags
in itself and in the cantext in
which it occurs.

Passs @ messags without
=rrars that affect its form ar
meaning.
Includesinfarmation parsonal
interests using comparatives
and superlatives to sxpress
similarities and differences

Poses 8 meaningful messagsin
its2lf and in the context in
wihich it acours.

Poses 8 message with srrars
that affect its farm or m=aning.
Skips the use of comparatives
and superlatives to sxpress
similarities  and  differences
betweasn paersanal interasts
Skips  labsl  questions  ta
<anfirm ar deny infarmation
about personal interssts

CPIN-0Z T3/ 78
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Colegio Nacional de Educacidn Profesional Técnica

INDKCATORS

Excellent

CRITERI A

Sufficient

Insufficient

Uses camparative adjsectives
weith one and thres ar mars
syllables

lses tag questions taconfirm
ar dany it

Camposss the messagse with
ariginal and thaughtful ideas.

Usss camparative adjectives
with ane and thres ar more
svllables

\Usss tag questions ta canfirm
ar deny infarmacian

Skips  using adjectives and
comparative superiatives with
an=and thres ar mars syllables
Skips using etiquette questions
to canfirm ar deny infarmatian

Uses camparative adjectives
and superlatives correctly to
campare things, peopls ar
places.

IUses the pressnt and past
simple tenses ta proof an idea
weith tag queastions.

Showes cahsrence using teg
questionsin a sentencs.

Uses camparative and
superlatives carractly ta
campare things, psaple ar
places.

Uses the pressnt and past
simple tenses to proof an idea
with tag questions.

Shows caohersnoce using tag
questions in a sentence.

Uses carmparative and
superlatives incarrectly ta

compars things, pesaple ar
places.
Uses just the present

simpletensss ta proof an idea
with tag questians.

Shaws incohsarencs ar
amitusing tag questions in a
s=ntencs.

Dialogus lincludes *“tag questions® ta Includes “tag questions® ta
A1 4% 300 canfirm assurmptions. canfirm assurmptions.
o Uses tag questions tacanfirm Use= tag questians ta canfirm

ths infarmation receivad: the infarmation recsived:
= Isittrus? = Isittrue?
= Isnat trus? = Isnat trug?
= Danot? = Donat?
= Itis not likes this? = ltis natlikes this?
= Seriously? = Seriausly?
Showes cahsrence using teg
quastionsin a sentencse.

Grarmrmar Ises affirmmative and negative Uses carrectly affirmativeand |+ Uses incarrectly affirmative and

4143 53 300 sentences in pressent tenss nagative sentences in present nagative sentences in present

and pastsimple

tense and past simple

tense and pastsimple

INDHCATORS

Excellent
Use=s affirmatiwe and negative
sentences with comparatives
and superlatives
Use=s carractly th=
grammatical structurs ta
campare with comparatives
and superlatives

CRITERIA

Sufficient
Us=s affirmative and negative
sentancses with comparatives
and superlatives
Uses carractly the
grammatical structurs tao
campare with comparatives
and superlatives

CPIN-O3 7417

Insufficient
Use=s an by affirmative sentences

with <camparatives and
superiatives
Uses incarracthy the

grammatical structurs with
camparatives and superiatives

Uses Carmparatives and

supserlatives in different

cantexts.

Shaows persevsrancs by Shares persavera nos by | = Shows lack of persewverance by
taking adwvantages af taking adwvantages af taking adwvantagss of mistakss

mistakes markad in pravious
activities ta improve the anses

mistakes marksad in previous
activities ta imprave the anss

rmarksad in previous activities to
improve the aonss that falkows.

fgt'_}"'zd:; 100 that follaws. that follaws. +  Showe lackof hanesty by giving
e Shows haonesty by giving trus Shows haonsesty by giving trus trusinfarmation.
information. infarmation.
Demonstrates innovatian and
<reativity.
100

CPIM-OZ 757
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2.03.2 Opening and warm up. Introducing the lesson plan activity
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2.03.3 Development. Talking about commercial proposals and viability
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2.03.4 Closure. Assessing the 4 language skills prior to the recording
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2.03.5 Instruments for assessing the 4 language skills. Reading & writing

READING ASSESSMENT INSTRUMENT

ACHIEVEMENT

Ss can do it Ss can do it with
very well some difficulties

Ss can do it with
great difficulty

Ss cannot do
it

SCORE

4.5 3.5

2.5

1.0

Anticipating
keywords meaning

Understanding the
reading content

Identifying specific
information in the
text

Identifying and using
cognates to enhance
understanding

Connecting meaning
between text and
images

TOTAL

WRITING ASSESSMENT INSTRUMENT

PROFICIENCY

SCORE

REMARKS

Register appropriateness

Range of vocabulary and
structure

Coherence and cohesion

Spelling and punctuation

Organization of the text

Grammar

TOTAL
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2.03.6 Instruments for assessing the 4 language skills. Listening & speaking

LISTENING ASSESSMENT INSTRUMENT

ACHIEVEMENT

Ss can do it very

Ss can do it with

Ss can do it with

Ss cannot do

well some difficulties great difficulty it
SCORE 4.5 3.5 2.5 1.0
Identifying the
main topic
Identifying main

ideas

Demonstrating
understanding of
vocabulary

Identifying
supporting
arguments

Repeating what
was said in own
words (Mirror)

Engaging with the
listening activity

TOTAL:
SPEAKING ASSESSMENT INSTRUMENT
PROFICIENCY SCORE REMARKS

Fluency 1|2 4 |5
Accuracy 112 4 |5
Pronunciation 12 4 |5
Intonation 12 4 |5
Understanding of what is 115 4 ls
spoken

Vocabulary 12 4 |5
TOTAL
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2.04 Materials and resources for learning

As previously mentioned, CONALEP has developed two auxiliary documents for the
teacher in each module or subject of the study plan. The syllabus and the
Pedagogical and Evaluation Guide of Productive Communication in English or
English IV that is taught in the fourth semester of all the CONALEP vocational
programs, from where we take the activity that we are presenting in this didactic
proposal. As these documents are very extensive in content, the links were attached
so that the reader can consult them if required. See 2.2. Lesson planning

identification cell.

As has been emphasized throughout this work, these documents are not simple
programs of the subject, but documents based on research and supported by
theories and practical approaches in the process of teaching and learning
languages. This can be seen in the references that are at the end of each document.
Pedagogical and Evaluation Guide of Productive Communication in English or
English IV is a document where teachers have didactic orientations and learning
strategies, besides teaching resources like grammar exercises, multiple choice
guestions, open-ended structures, songs, vocabulary, cloze and sentences
completion, etc., each learning unit has links to endless resources on internet. See

appendix 03.

Because CONALEP is a public institution, we have a large number of students with
limited economic resources, so they are generally not required to buy textbooks or
other learning materials. That is why | designed a blog where | organized the learning
materials that they need and that they can download and store on USB flash
memories for consultation. All the learning resources for English on this blog are
properly systematized to make it easier for the student to navigate the website and
find what they are looking for easily. (Gutierrez, 2015)

Knowledge and tools learned in this specialization -EEAILE-UPN- will be put into
practice to address the syllabus items from the theories and the linguistic
approaches that guarantee a good result in learning the English language. This
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educational intervention proposal will focus on the use of ICT tools and the
development of autonomous learning to create in students an efficient learning
method that allows them to have control of this process and learn the English
language faster and with greater independence.

2.05 Video and facts of the lesson plan applied in the classroom

https://www.youtube.com/watch?v=yek4Mb0 mp4

The video produced in this educational proposal shows the evidence of the
methodology in the process of teaching and learning the English language through
the use of ICT tools and the development of skills to study autonomously outside the
school environment. As this was said before, although we are in the digital age, 6
out of 10 students prefer to work in the way of the Prussian school that emerged in
Europe in the midst of the Industrial Revolution around 1819. In the same way, we
can say that it is the same ratio of teachers who prefer to work in a conventional way,
since doing it in another way implies more work. This has caused that the expected

results of the study programs are half achieved or not completely achieved.

There are few students who have the desire and interest to use the extraordinary
tools that cell phones and other mobile devices have to learn anything. And it is that
although these mobile devices are extraordinary learning tools, 6 out of 10 students
do not know how to use them for their own benefit. And this is so, since despite
having initiated the competency-based educational model that brought with it ICT
tools to apply in education since 2008, a program has not been designed to induce

and train students in autonomous learning.

And this is precisely what | am currently working on and here | offer a sample of this
proposal for a practical method to study English more independently. In this video
you can see the practices of the 4 language skills in class and how students work

autonomously to learn the language for communication purposes.

The study of the EEAILE-UPN specialization has given me more theoretical and

practical tools, approaches and other teaching and learning resources that | did not
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https://www.youtube.com/watch?v=yek4Mb0_mp4

yet integrate into my knowledge as a teacher. Now that | am putting all this set of
tools into operation and CONALEP students are the ones who are being directly

benefited. And this is precisely the objective of this educational proposal.
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CHAPTER I
EXPERIENCE REPORT
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3.01 Report of the lesson given and critical analysis

The activities reflected in this lesson plan as can be seen in the video that shows the
application of the specialization -EEAILE-UPN- tools, can be said that have had a
positive acceptance in students. As has been said throughout this work, ICT,
autonomous learning, and the English language taught and learned in class as a
means of communication, have been the columns in which the method proposed

here for learning the English language has been sustained.

All this fresh knowledge, as well as the up-to-date linguistic theories and approaches,
tools and other resources studied in this specialization form the foundations of the
educational proposal for the teaching and learning of English presented in this
research. The saying goes that “a picture is worth a thousand words, ”so the learning
methodology presented here shows if the results are as expected according to the

planning designed at the beginning of this didactic proposal.

What was intended at all times was to develop in the students each of the four
language skills using different strategies. In some of them, the depth of content was
not performed as desired, but in most of them, it was possible to achieve the
proposed objectives. As has been said, the application of what has been learned in
the specialization lessons favors the design and implementation of activities for the
different language skills, in addition to allowing us to implement more precise and

efficient assessment instruments.

The expected learning, as well as the products requested from the students, largely
meet the expectations from the start. The competences not so much acquired but
developed and improved by each of the students were considered in the evaluation.
These competencies have to do with the natural use of the language, since there
were situations in which the students improvised so as not to remain silent in some
speaking activities. The instruments used for the different evaluations, either process
or product, allowed an adequate and timely feedback. When doing this activity | was
able to realize how important it is to design assessment tools according to the
content and development of my students.
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Something very important is to place the learning contents in the context of the
students so that they link them to real life situations and can practice the English
language in real circumstances. | do believe that things are learned when we see a
utility and application in real life of it. This is so, because young people are at the
age to look for opportunities. And if they see in learning the English language the

possibility of having a better quality of life in Mexico or abroad, they do their best.

Regarding the practices of the 4 language skills shown in the video the intention is
that the use of the language is real, not learned or memorized, but understood. What
is sought at all times is that the students, although slowly, with some inaccuracies in
pronunciation, but that they feel that the language belongs to them and no one else.
The English language is a means of communication and not a subject where they
have to memorize and learn a list of vocabulary, too many grammar rules and end
after hundreds of hours of study without being able to use the language, even in a

basic way.

Here it is observed in a strategic way how reading and writing are put into practice
through the transcription technique to induce students to understand texts written in
English. As an extra task, they search for cognates, as if they were fishing, and they
have to pay close attention when reading and writing, because five misspelled words

and the transcription activity no longer earns any points.
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CHAPTER IV
CONCLUSIONS
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The experience of studying this specialization was a challenge. And it was a
challenge due to the time to invest weekly, the workload of the specialization, the
workload of the school where | work, and the personal and family matters to attend
to. However, the topics covered in each unit, the lessons and the content of each
module, the support of our tutor, Professor Rocio Salgado Perea, made all this effort
worthwhile. The contents of the specialization, the skills and other teaching
resources of the English language, strengthened my tools as a teacher, for my own
benefit, but more for my students and for the school where | work.

One of the things that | had neglected a bit, due to the way | had studied it in other
courses and trainings for teaching English, is the foundation of teaching through
linguistic theories and approaches. This specialization represented for me the
scientific complement that | needed as an English teacher. | had studied Vygotsky in
the field of education, but | had not seen his sociocultural theory applied in the field

of language learning.

| had the opportunity to read Jakobson's communication models, what is coherence
and cohesion, the perspectives of the acquisition of a second language, among other
very important topics in this field. | also studied teaching and learning styles,
motivation and considering the age of the learners in the process of acquiring a
language. Also, how to deal with large classes and achieve the objective of the class,
which is learning. One of the topics that | found very appropriate for my training as a

teacher is having studied some of the ELT approaches.

Kolb’s Experiential Learning Model, the use of digital technology in the classroom to
achieve the main objective of the teaching and learning process were other
theoretical and practical tools that served as the foundation for my teaching practice.
It is an extraordinary number of resources of all kinds studied in this specialization,
that it is impossible to mention them all. But without a doubt, they marked my training
as a language teacher by giving me the scientific foundations for a teaching practice
based on methods, techniques, approaches and theories, important elements that
should be in the teacher's equipment at all times.
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When working on this last project, | observe that the evaluation part is still a
challenge for teachers, since it is a practice aimed more at registering a number than
at considering the effort made by the student throughout a learning process. |
understand that this happens this way, because the school model that is still in force
today emerged two centuries ago, in the middle of the industrial revolution. So, the
educational models are framed in an evaluation system that gives more importance
to competencies, notes, and to an immediate and tangible result, more than to the

learning process.

Fortunately, in this specialization we were presented with a wide range of forms of
evaluation that allowed us to reflect on it and search for or design the most objective
tools and instruments to evaluate a learning process. An aware professor knows and
understands learners, how they develop their skills and learn. | know that students
actively construct and transform their own knowledge based on past experiences
and cultural background. Students do not all learn in the same way or at the same
rate, so as a teacher we should plan learning experiences that will both challenge

and allow every student to think and grow.

Something that is very important, in all disciplinary fields, but specifically in the
process of teaching and learning a language, is class planning. Before starting any
learning program, it is important to know where you want to go and all the steps that
must be done to obtain the expected result. In this educational intervention proposal
for teaching and learning English as EFL titled ICTs and Autonomous Learning
When Teaching English to Generation Z in Today’s Digital Age, was carefully
designed to ensure that the expected results are obtained, which is the practice of

English by students as a means of communication.

To start concluding, | would like to state that the preparation of this lesson plan, its
application, its implementation in the classroom and outside of it, and the results
obtained are highly satisfactory, since they reflect the functioning of a learning

method forged with experience and strengthened with the tools of this specialization.
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I would also like to mention as part of the experience of studying this specialization,
that its design in terms of the materials provided, the platform, the quizzes, the tests,
and other support resources for the students, was extraordinary. | perceived this
entire structure almost as a self-management course, which was what allowed me

to conceive my proposal and gradually design it as the specialization progressed.

If | were to add something, | would have liked the specialization time to be at least a
year and a half in order to digest all this knowledge, internalize it and put it into
operation in the classroom as if it were a natural process. | think of it that way,
perhaps because for us teachers who are in service, we have to cover schedules
and take care of countless issues at work that take away time to focus on something
as important as a postgraduate degree.
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APPENDIX 01 Evaluation Guide for English IV

n Profesional Téecnica

6. Description

The swvaluation guide is 8 document that defines the praocess of collecting and assessing the awvidences required by the maduls
developsd and is intended to guide the svaluation of the competences acquired by the students, assaciated with the Le=arning
Zutcarmes; In addition, it describes the technigues and instruments to be used and thewsighting of 2ach svaluation activity.

During the t=aching - learning pracess it is impartant to consider thres purposses of evaluation:

The diagnestic svaluation allows to establish a starting paint bassd on the detection of the situation in which the studsents ars. The
student will b= able to abkain infarrmation on the aspects whears he shauld emphasize his dedication. The t=acher can identify the
<haracteristics of the group and praperly guids thair strategiss. At this stags, infarmal infarmation callection mechanismscan be ussd.

The farmative evaluation is carried out during the whalse l2arning procsss of the student, ina constant way, ither at the end of 2ach
lzarning a<tivity or in the integration of several of therm. 15 purpass is to inform students of their progress with regard o the learning
thay must achiswe and warn therm about the aspects in which they have weaknesses ar difficulties in regulating their processes. Alsa,
thet=achercan assume neaw strategies that contributs to improving the group's resulis.

Th= surmrmative svaluation 5 basically sdaptsd by 8 social fun<tion, sin<s it assure=s an accreditation, 8 pramotion, 8 schaoal failurs,
dessrtion ratss, sto, through standardizsd and wsll-d=finsd <rit=ria. By <conwsntionally assianing a <ritesrion or valus, it manifssts the
synthsesis of the achisvemsnts obtainsd in 8 <wv<ls ar schaal period.

R=garding th= agsnt or parson responsibls for carrying ook the ewvaluatian, thres categaries are distinguished:

The sslf-assessrment that refers to the asssssmient that the studsnt makes about their own performanss, which allews them ta
recodnize their passibilities, limitations and necessary changses to improawvs their lzarning. In this svaluation guide, at least one specific
indizator has besen sslecked for the self-assessment that the studsntwilldo on the darmain of some less camples competitian.

The casvaluation in which students evaluate sach othear, ass=ssing the lzarning achisved, sither by somme of its members arthes group
as 38 whals. In this svaluation guids, at least ans indicator has besn sslected for the student to werify the competencse domain of less
carmplaxity in anathear student

The het=roswvaluation in its external variant occurs when agents that are not part of the t2aching-learming process ars the svaluatars,
granting <=rtain objsctivity dus to their nan -invalvarment. Inthis senss, ons of the svaluation activities has been selacted, defined in the
study pragrarm, so that it can be assess=d by an external expert ar by another teachar wha has not taughtthe moduls to that aroup.

The weighting table linksd to the Schoal Evaluation Systerm (SAE] allows both the student and the teachear o obsarve the progress
rmadsin thel=sarming outcomesthatars being achieved. K indicates,in percentags terms, the specificwsaight far 2sach svaluatian activity;

CPIN-03 &3/7

n Profesional T

thewsight abtained by the student based aon the demonstrated performances and the accumulated weight, which refers ta the sum
afthe percentagss reachead in the warious evaluation activities.

Another important slement of the svaluation guide is the rubric or asssssment matrix, which establishes the indicators and <riteria o
b= considered inarder ta svaluats the achisvement of learning outcormes, which may be assaciated with 8 perfarmancs ar 8 prod uct,

The indicators ars the relevant aspects of the swaluation activity and serve a5 a quidse to werify the quality of achisvement ofthe kkarning
autcarne. Each of these indicatars carrespands to 8 percentagse walue, accarding ta its relevancs, highlighting that they aksa indicats
the attributes of the generic competencies to be evaluated

The criteria are the conditions ar lewels of quality that describe, in a8 concrets and preciss way, the qualities and lewsls of quality that
<d<h of the indicatars must hawe. They provids infarmation onwhat each student has taachisve through their perfarmancs, as well as
the praogress in the develbprmeant ofthe competition. In the rubrics, the fallowing critaria hawve been establishad.

»  Excellent, in which, in addition to mesting the standards ar requirements established as necessarny in the achisvement afthe
product or parfarmancs, it is proactive, demanstrates initiative a nd creativity, ar goes bevand what is requeastaed asa minirmum,
cantributing with slements to improwvs of the indicatar.

+* Sufficient, if it mests the standards or requirsments sstablish=d 85 necsssany to demonstrats that it has psrfarmed adsquatsly
in the activity or production of the prodouct. Tis at this kewel that we can say that the competition has been acquired.

+ Insufficient, whan it doss not mest thestandards ar minimum requirements establishad for the performance ar product
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APPENDIX 02 Evaluation activity or assignment, specific content, evidence
of learning, and weighting.

Colegio Nacional de Educacion Profesional Técnica

Learning unit {Main 2. Exchangsafinfarnation abaut persan al interests 24 hours
content)

Learning outcome 21 Exchange infarmation an persanal interasts using corn paratives and superlatives
to enpress simiaritiss and differences, as well as tag questions to confirm or deny | 14 hours
it

Expected learning outcomes Evaluation activities Weighing Epecitic contents

«  Bupress similarities ar | 2101 Make and present a B% A, Compare persanal interests using
differentigtions abaut prices and | commercial camparing camparatives and superlatives in
persangl interests abjects, peopls, places ar different cantexts

v Usetag questions situgtions that includss & * lsedf comparatives

dialogue with tag questions” »  s=of superlatives
to confirm assumptions. & == of conditianals

BE. Uss of questions to get infarmation
previausly suppassd with present
perfect and simple past.
. Acommercial . Sea:’sclintit‘onzgjartnerapproval
= lsnat trua?
= Donat?
= ltEnatlikethis?
= Seriausly?
» Canfirmation aor denial of the
content of the sentencs itsslf
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APPENDIX 03 Instruments for Learning Assessment

Colegio Nacional de Educaciéon Profesional Técnica

7. Weighting table

ACTIVITY OF

Learning cutcome

Specific Achieved Accumulated

EVALUATKIN weight  weight wweight
11 Describse and campars actions and 111 o,
abjects, in different contexts using adwsrbs T
1. Exchange of inforrmation about and caorrelative wards
persanal actions 1.2 Exchange infarmation, smphasizing 299 5
<artain aspects of it using intensifiers "
% UNIT WEKGHT 50
21 Exchangs information <on personal
intsr=sts using cormparatives and
superlatives to express similarities and 214 15
differencss, as well a5 tag questions ta
. . <onfirrm ar denythem
2. Exchange of information about
persanal interests
22 Express infarmation, id=as ar
argurmsnts, using the corrssponding tesdk 2927 a5
structurs and link weards ta give cahssion i
ta the text
2 UNIT WEKCHT 50
WEKZHT ©OF THE MO DULE 100

ASSESSMENT MATRIX OR RUBR K

CPIN-03 5578

HName of
the
moduler

Student s
names

Productive
Carmmunication in English

Sglemar CPIN-02

Teacher evaluator: Croups

21 Exchange infarmation on personal
interests  using comparatives  and
superlatives ta express similaritiss and
differencses, a5 well as tag questions to
caonfirrm ar denyit

211
Activity of

Learning cutconme: -
" avaluation:

ra ke
camparing abjects peaple, placaesar situations
that includes a dialogue with “tag gquestions”
ta canfirm assumptions.

and present a8  commercial

CRITERIA
INDKCATORS

Excellent
Presents a clear messagsthat
dass nat require a great effart

Sufficient
Presents a clear messagsthat
dass nat require a great effart

from the pu blic ta undarstand frorm the public ta
it. understand it

* Paoststhe messagse briefly, but [« Post the message briefly, but
with the necessary with the Necessary

infarmmatian. infarmmatian.
* Paozes @8 message with true [+ Posss 38 message with trus

Caontent infarmation information
41,42 4.4 30% |+ Passsa meaningful message |+ Passes a8 meaningful messags

in itself and in the context in
which itoocurs.

Paozes 8 messagdse withaut
=rrars that affect its form ar
meaning.

in itself and in the context in
which itoocurs.,

* Pazes @ messadse without | =
=rrars that affect its form ar
msaning.

+ Includssinformation parsanal | =

interests using comparatives
and superlatives to express
similarities and differences

Includssinformation parsanal
interests using comparatives
and superlatives to express
similarities and differences

Insufficient
Presents a message that doss
require @ great =ffart from the
publicto undarstand it
= Post the message
unnecessany informatian.
*+ Poss @ message with doubtful
infarmation
* Pozes g meaningful messagein
its2lf and in the context in
which it occurs.

with

*+ Poses 8 message with ermars
that affect its farmm or mi=aning.

* Skips the use of comparatives
and superlatives to sxpress
similarities  and  differences
betwasn parsanal interasts

+  Skips labsl questians to
canfirm or deny  infarmation
gbout personal interests
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INDHKCATORS

CRITERIA

Excellent

Uses comparative adjsctives
with one and thres or maors
syllables

Usestag questions tacanfirm
ar deny it

Camposss the message with
ariginal and thaug htful ideas.

Sufficient
Uses comparative adjsctives
with one and thres or maors
syllables
Use=tag questians tacanfirm
ar deny infarmacian

Insufficient
Skips  using adjectives and
<camparative superlatives with
an= and thres ar mare syllables
Skips using etiquette questions
to canfirm ar deny infarmatian

Uses comparative adjsctives
and superlatives correctly to
<ampars things, psople or
places.

Uses the present and past
simple tenses to proof an idea
wwith tag questions.

Shaws caherence using tag
questionsin a sentence.

Uses caormparative and
superilatives carracthy ta
<campare things, people or
places.

Us=s the pressent and past
simple tenses ta proof an ids=a
with tag questions.

Shaws cohersnce using tag
questions in a sentencs.

Us==s camparative and
supsrilatives incarrectly ta

compare things, psopls ar
places.
Uses just the present

simpletenses ta proof an idea
wyith tag questians.

Shaows incohersnce ar
amitusing tag qusestions in a
sentence.

and pastsimples

tenss and past simpls

Dialague lincludes “tag questions® to | ¢+  Includes “ag gusestions® ta
4143 0% canfirm assumptians. i <anfirm assumptions. )
! Usestag questionstoconfirm | «  Usestag questions tocanfirm

ths information received: the infarmation received:
= Isittrus? = Isittrue?
= |5 nat trug? = s nat trug?
- Daonat? - Do nat?
= Itisnat like this? = ltis nat like this?
=  Serioush? = Seariausly?
Shaws caherence using tag
quastionsin a sentence.

Gramrar Uses affirmative and negative | ¢ Uses carrectly affirmativeand |« Usesincarrectly affirmative and

41,43,53 309 sentences in pressent tenss nagative sentences in present negative sentences in present

tense and past simple

INCEATORS
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Excellent
=== affirmative and negative
sentsncss with comparatives
and superlatives
Uses carractly the
grarmratical  structure to
coampars with comparatives
and superlatives

Sufficient
Uses affirmative and negative
s=ntsncss with comparatives
and superlatives
Uses car rectly the
gramrmatical  structure ta
compars with comparatives
and superlatives

Insufficient
Uses anby affirmative sentences

with camparatives and
superiatives
Uses incarracthy th=

grarmrmatical structure  with
cormparatives and supsrlatives

Uses comparatives and

superlatives in diffarent

contsxds.

Shaws persavara nos by | = Shows perssward nos by | = Shows lack of parseveranoce by
taking adwantages af taking adwantages af taking adwvantagss of mistaksas

mistakes markad in previous
activities to improwve the ones

mistakes markad in previous
activities to improvs the ones

rmarksad in previous activities ta
imprawvs the anss that fallows.

fgt'_fuzd:; o that fallaws. that fallaws. +  Shaws lackof hanesty by giving
e Shows hanssty by giving trus | +  Shows honssty by giving trus trusinfarmatian.
infarmatian. infarmation.
Dermanstrates innowation and
creativity.
100
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APPENDIX 04 CONALEP instrument for the conversion of the qualitative

assessment to the numeric mode

|Periodo Esc.: 22122-5
(Acreditacion: ~ ORDINARIO

MODELO EDUCATIVO: 2018
Nombre

Matricula

Resultados de aprendizaje
Actividad a Evaluar

Exchange information on
{ _ ~ " |"lipersonal interests using
| AE 1 (15%) l comparatives and superlatives

Docente: ADONAY ARIEL GUTIERREZ MEDINA
Grupo: 40202
Modulo: Comunicacién productiva en inglés Eckasnge of idoreation Sboot
U. Admin.: José Ma. Martinez R. Unidades personal interests
Periodo Esc.: 22122-5 Resultados de aprendizaje
Acreditacion:  ORDINARIO Actividad a Evaluar]
MODELO EDUCATIVO: 2018 Indicadores
105 o o 7 oN N N N N N N N
a79] 70 70858 o [ N [ [ [ N [E
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|Docente: ADONAY ARIEL GUTIERREZ MEDINA
_Grupo: 40202
|Modulo: Comunicacién productiva en inglés
|U. Admin.: José Ma. Martinez R. Unidades

N N N [N E
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'ADONAY ARIEL GUTIERREZ MEDINA
40202

Comunicacién productiva en inglés
José Ma. Martinez R.
221225

ORDINARIO

MODELO EDUCATIVO: 2018
Nombre

Docente:

Matricula

Unidad 1
RA2
AE 1 (25%)
Fo0 IS AT IE
20% 30% 10% 30%

30%

RA1
AE 1 (15%)
2 3

30%

Unidad 2

107

Make and present a commercial
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APPENDIX 05 CONALEP Materials and resources for learning
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v

[Main content)

nfiz 1] Exzhange of infarmation abaut parsonal interests

Didactic orientations

It is suggested to appraach the maoadule taking inta account the didactic structu re of the sessions:

Start with the framewark of the moduls ar session, d=fining the learning activities to be achiewved  the lzarning products ta be deliversd
and the group commitments of permanant observance, such as active participation, fulfillment of activities and svaluation of l=earming:

Co

Develap sessions incarparating technigues that fawar sxchangs and communication, aswell as collabarative l=arning
Pramats mativatiaon by addressing issues of interest to students,

Incarparate strategies far the devslapment of activity shests of the Construye T Program a<cording to the cantents.
End the s=ssian with the recap and reflection of the application of the cantent lsarnsd.

rmimunication in English requires the devslaprment of skills to listen, speak, read and writs in the foreign languags, considsering the

interaction in different sacial contexts, the achisvermeant of the competences established in the moduls and specifically in this unit. The
teacher is recommendsd:

Establish and coardinats the activities propassad in this guide accarding o the number of studsnts, the levsl of performancs, and the
time it takes far 2ach group tacarry aut the activity.
MManitar the achisvemsant of the results of the tasks assignad ta the students taking into account their previous knowlaedge abaut the

language.

Pramate vocabulary practice using the following strategies:

Explare thewocabularythat students possess as prior knowledge through a brainstarm of ideas arillustrations.

Pres=nt vocabulany through images, translation, charal repstition and / ar explanation in English or Spanish d=pending an ths
graup's skills

Present the conwversation madel and wearify that all students understand the situation and woacabulary (grammar is pressnted
inductively, so an explicit explanatiaon is not suggsested unless, 8t the discretion of the facilitatar, it is considered necessary o
undearstand]

Praomats the aral practics of wvocabulary using canwversation modsls with contralled ar fres practice befare sxposing the studentto

the whalegraup
Promatethse practice of different conversations based an the model, butchanging the wacabulary th at respects theidea and context.

03 177
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-
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Showw illustrated canversations far students ta discuss wha they think the speakers are, whers the canversation takss placs, the typs

of wocabulary used, sho.
Framote the use ofillustrated conwersations related to students' school and work situatians.

idethe practice fallowing this scheme:
The student practices the madsl in pairs.
The student repeats 2ach ling ofthe conwersatiaon charally ar individually.

Direct the charal reading using ons of the fallowing strategiss:

A student reads a fragrment of the text and the others fallow it
Ths whoalsgroup reads atthe sarms timms

Tweo ar mare small groups repeat an assigned tesd aloud.

Each person reads a text aloud and in order.

Oiffesrsnt peopls in th=group read a fragrmsntof the assignesd et

Pramots and <arny ouk the following activitiss.

Lea

Oescription of the imagses.
Camplermentation of sentences
Use of wocabulary.

Irmage-text linking

Brainstarm

Vg result 2.0

Crrient students to learn to ask and give infarmation aboot persanal interests

Provide information on activities related toths carsers students ars taking

Prarmate the expression of students' persanal interests in the schoal and professional figlds

Prarmots the colleckion, pronunciation and uss of the basic lexicon relatsd to personal interests

Explain theararmmatical structure and the use of comparatives and su perlatives tocompars personal interests in warious fislds,
Askstudents o sxpress and comipars personal intsrssts using comparatives and supsrlatives

Caordinats the English pronunciation of personal interest comparisons

Duide on ths use of confirmation quastions ta clarify information on personal interssts

Explain and guids the us= of questions to abtain previously assurmed information with pressent and simple past.

Praormaots confidesn<s in stud=nts to sxpress personal interssts, snoouraging respect amona theam

Prarmote canwarsation betwesn students to share persanal interests as a means to identify thair perfarrmancs in warious fislds
Pramots dialogussothat students shars their personal interests and reflect on their impaortanoes for their life project.
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Laarning strategiss Cridactic rescurcas

Exposes in teams the syntactic procedure to achiswve textual cohesion, that is, the way
in which wards, phrases, sentencses or paragraphs coms togsethear to create a text:
textual connectors and discursive markers

Craates cards that exsmplify the use of text cannectars and discursive marksrs ta give
<ahesion ta the tedt

Expazes by equipment the structure of argu mentative texts

Preparesa comparative table on the use ofthe argumentative texis

Analyzesthe argurnentative discourse as a team

Imv=stigates the resources of argumentative texts to convings readers

Expases as a team the types of arguments ussd By the issuer [snunciatar] to canvincs and
influsnce the readers.

Craphically represents the structure of the essay

R=ad essays an various current topics, identifving their intention, characteristics and
structure

Doss the activity numbser 15: Use of linking wards ta complament id=sas.

Cvoes the activity numbser 19: Uss of connactars causs and effect

Doss the activily numbser 20: Identification of relationships causse effect in taxts

Ovoss the activily numbser 21: Using connectars ta link parkts of 8 text

Doss the activily numbser 22 Use of canneckars of comparisaon-contrast

Doss the activity number 23 ldentification of comparison-contrast relationships in
s=ntencss

Dvoss the activily numbser 24 ldentification of carmmparison-contrast relationships in texts
Perforims the activity of evaluation 2.2.1,

Howye is textual cohssion achiswved?
Avrailable in:
http/faqgrega.juntadeandalucia es't

2e40-2 817 9240
3400 EE0Y a6/ Consctares®20mar

in_textualhtrml

Textual propertiss Available in
hesiand

English connectars. Availablke in
bt psfdnewear spa nishd ictcormdguials

List of caonn=ctars in English and
Spanish Awvailable in

htt ps/Awwew aprenderinglesg o .camyl
English connectars Available in
https s shertansng lish cormfes!
qrarmaticafconsctarss-sn-ingles’
Haoww to use English connectars
carrectlhy? Available in
httpsfienglishlive ef cam/fes-
inqlesiconsctores-en-inglss/
Ensawa. Guia para su =labaracidn.
Avrailable in

docsiensayo.pdf
Ensawa argumentativo Availablke in
https/fportalacademicacchunam.

tarPersuadirfensaya
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rning strategis=s

Carmments, in brainstarm, the use of comparatives and supserlatives to sxpress
similarities and differences, according tathe previous knowlsdge aboutthem
Investigates on the Internst about the us=s of caomparatives and supsrlatives

Makesa list of personal interests in the schoaol and wark enwviranmeant

Ma kes sentences about personal interests

Explains with <ards, the use of questions and answers to give and recsive persanal
infarmation about personal intsrests

Requests cuts ar photographs of persanal interests

Practices wacabulary related to persanal interests and activies schaal and wark

Makes a8 digital pressntation abaut the mast frequent persanal interests

Oaes the activity number 14 Uss of adjectives in 8 comparative degres

Oaes the activiby number 15 Use of adjectives in supserlative degres

Preparss a nawspaper that describes persanal actions performmed in the past

Prepares a digital presentation that shows the grammatical structure and the uss of
the present simple in the expression of actions and situations in yaur life.

Oaes the activity number 16 : Expressian of actions in present and past simpls

Craws canslusions about the nesd for using the present and pastsimple to sxpressactians
in schaal and wark settings

Investigates on the internst about the uss oftag questians

O=wslaps a written dialogus in which confirmation questions ars ussd

Makes a8 dialague representation demonstrating the use of confirmation questions
Oaes the activity number 17 Uss oftag questions

Performs the activity of evaluation 2.1.1.

Investigates on the internet about thewaords that ma ke the necessary cannection that
miust exist bebarsen the idsas presented in a texk ta devslap the thame.

CPIN-OZ 21/ 78

Didactic rescurces

The comparative and the supsrlative
Available in:
https e oF corm s recursas-

inglesafcomparativo-superlativa)
How ta farmm comparatives and
superlatives in English. Available ine

armo-formar-comparativos-

Camparatives and supserlatives
Available in:
LCUrsa-

https:

intermediofcomparative-
supsrlative/cormparatives-and-
superlatives

Taqg questions Available ine
https:/dnesey. inglesmu ndia | cormy/Awa

Taqg questions Available ine
https ey pefect-anglish -

Coherence and oohesion. Available

e
hittps:/fweseee. partaledu cativa net/pori

cohesion

CPIN-O3 20{7
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Student s name:

Activity number 16
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2.Exchangs of information about personal interests

2. Exchange infarmatiaon on personal interests using comparatives and supsrlatives to sxpress similarities
and differences, as well as tag questions to confirm or deny theam

Expression of actions in present and past simpls

Undserlinethe verbsin presentsimmple and in past simple presents in the next song

Student s name:

Lea g wnits

Lea g oubconmees

Activity number 17z

She lowves wou, weah, y=ah, Yeah
She lawves wau, weah, y=ah, Yeah
She lowves wou weah, yeah, weah
Yau think ywau've last yaur lowvs
Wil | saw hear yesterday-vi-vay
It's wou she's thinking of

And she tald me what to say-vi-vay
She says she lowes ywau

And wou knowthat can't be bad
“es, she lowes you

And you know you should be glad
She said wou hurt hear 52

She almaost lost her mind

And now she says she knaws
“ou're not the hurting kind

She says she lowes ywau

And wou knowthatcan't be bad
Was, she lowss you

And wou know you shauld be glad
O, she lavesywou, weah, weah, Yeah
She laves yau weah, veah, yweah
With a lowvs liks that

“au know wou shauld beglad

“au know it's up ta wau

| think it's anly fair

Pride<an hurt you toa

Apalagize to har

Becauss she laves you

And wou knowthatcan't be bad
“es she loves vau

And wou know you shauld be glad
O, she lavesywou, weah, weah, Yeah
She lowes yau, weah, weah, weah

[-]

Shs lowss yau
The Beatles

CPIN-OZ %978

Colegio MNacional de Educaciéon Profesional Técnica

2. Exchangesof information about p

r=onal intersests

2] Exchange infarmation an personal interests using comparatives and superlatives tao express similaritiss
and differences, as well 85 tag questions to canfirm or d=ny them

== oftag questions

Maks= and present a short stary (sketch, puppets, role pays, videa, a play, =t<] using tag questions

In<=ludss the following tag qusastins tocanfirm the infarmation pressnted in ths story

Isittrus?

Is nat true?

O nat?

It is nat like this?
Seariausly?

CPIN-DOZ 50/78
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APPENDIX 06 Adonay’s Blog with free resources for students to learn
English

https://sites.qoogle.com/site/englishrecursosadonay/

ADONAY A. GUTIERREZ M > RECURSOS PARA EL APRENDIZAJE DEL INGLES

APRENDIZAJE AUTONOMO COMO MEDIO EFECTIVO PARA EL APRENDIZAJE DEL INGLES / INDEPENDENT LEARNING AS AN EFFECTIVE WAY TO LEARN ENGLISH

Aol
”’o‘?@of America

kﬁ"ﬂ PEARSON

—

sherton Learning



https://sites.google.com/site/englishrecursosadonay/

ADONAY A, GUTIERREZ M > RECURSOS PARA EL APRENDIZAJE DEL INGLES

TEDTALLS

duolingo
[—_ 5]

Cambridge
Assessment
English

r &

ADONAY A, GUTIERREZ M > RECURSOS PARA EL APRENDIZAJE DEL INGLES

R EAL A CADEML
[;\lh_\\’nl A

Oxford

Englist
nh 1SN CO1 )816

DIC[I()IW} Translate

aelm




APPENDIX 07 Lesson plan application: process of the commercial
production and practice of the 4 language skills

Youtube link of the lesson plan application with a commercial video:
https://www.youtube.com/watch?v=yek4Mb0_mp4
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APPENDIX 08 Control, handling and reviewing of assignments via TEAMS
http://www.microsoft-teams.com

< Al teams
AN

\ -

| [0

403 INFO - FEB-JUL 2022

Class Notebook

Assignments

Grades

Insights

Channels

General

Q, Search

\COLEGIO NACIONAL DE ..

E Assignments 2 G

Assigned  Returned  Drafts All categories 3

Ter. Per 1. DISENO, DESARROLLO ¥ PROCEDIMIENTO DE TRADUCCION
Due March 18, 2022 11:59 PM

25/37 turned in

Ter. Per 2. DISENIO DE LA PRESENTACION DEL TEMA
Due March 25, 2022 11:59 PM

24/37 turned in

CONSTRUYE-T LECCION 1 > MANOS A LA OBRA
Due March 25, 2022 11:59 PM

19/37 turned in

Ter. Per 3. OPCIONAL: ENVIO ARCHIVO AUDIO/VIDEQ DE LA PRESENTACION
Due March 26, 2022 11:53 PM

9/37 turned in

20. Per 1-PROCEDIMIENTO PREVIO A LA GRABACION DEL COMERCIAL
Due May 13, 2022 11:59 PM

19/37 turned in

20. Per 2-LINK DEL VIDEQ DEL COMERCIAL
Due May 022 11:59 PM

16/37 turned in

Q Search «+ COLEGIO NACIONALDE... [ A

il

Teams

b

¢ All teams

403 INFO - FEB-JUL 2022

Class Notebook
Assignments
Grades

Insights

Channels

General

E Assignments A G

Edit assignment Cancel Delete

Title (required)
20, Per 1-PROCEDIMIENTO PREVIO A LA GRABACION DEL COMERCIAL

) Add category

Instructions
Jovenes,

En esta asignacion se van a entregar dos archivos en Word, que son los siguientes:

1. Version en espariol del tema, diccionario personal bilingiie y el procedimiento de traduccion del contenido del comercial elegido.
Esto es, captura de pantalla de la seccion del traductor que muestran las traducciones del espaiiol al inglés para poder hacer la
version del tema al ingles. Es importante esta parte, ya que sera donde practicaran la pronunciacion. Recuerden que es importante
que los enunciados no sean mayores a 14 palabras y cuidando |a escritura para tener una buena traduccion.

2. Version en inglés del comercial. Si es en equipo, tiene que mostrarse las partes que corresponden a cada miembro del equipo. Esto
es, anotar antes de que inicie esa parte el nombre completo de quien |a elabord y va a decirla en el comercial.

3. Se haran ensayos en clase para verificar la pronunciacion, lectura en voz alta y comprension del contenido previo a la grabacion del
comercial.

IMPORTANTE: leer detenidamente las instrucciones que se detallan en el documento adjunto para que tengan una guia que les permitird
elaborar [a actividad sin ningtin problema. Aqui tienen todo. Solamente tienen que tomarse un tiempo para revisarlo.

.;; AdonayGtz_Rubrica 2.1.1_4o Sem Unidad2 1a.Parte Abril 2022.pdf

7 Mach  + New BApps
Points

No points


http://www.microsoft-teams.com/

17

Teams.

[og
00!

< All teams

s A"

I

403 INFO - FEB-JUL 2022
Class Notebook

Assignments

Grades
Insights

Channels

General

< Allteams

A\
\s
It/
403 INFO - FEB-JUL 2022
Class Notebook
Assignments

Grades

Insights

Channels

General

Q Search

E Assignments

20. Per 1-PROCEDIMIENTO PREVIO A LA

GRABACION DEL COMERCIAL

Due May 13, 2022 11:59 PM

Toreturn (37)  Returned (0)

J Name ¥

D @ MORA GARCIA, MOISES DE JESUS

D . OLIVEROS PATING, RODRIGO GUADALUPE
O . QUIROZ HERNANDEZ, VALERIA ESTEFANIA
(] . RAMIREZ BELMARES, MARISOL

(] @ RIOS NAVARRO, LUIS ALEJANDRO

(] Q RIOS RUBIO, MOISES

D ° RODRIGUEZ HERNANDEZ, ANA MARIA

D '_f‘_ SANCHEZ MUNGUIA, OSWALDO

. cotegioNacioNaLDE.. (P,

a2 C
Search students Q
Status Feedback
© Turnedin 3 days late [5:]
© Turned in 4 days late 5
© Viewed s
" Turned in [
@ Not turned in 5]
@ Turned in 12 days late 5]
@ Turned in 13 days late 5]
@ Turned in 4 days late 5]

Q Search
B Grades
Due before May 16th
20, Per 2-LINK DEL
VIDEO DEL
Search students Q  Maylith
. OLIVEROS PATING, RODRL... Tumned in
. QUIROZ HERNANDEZ, VAL...
. RAMIREZ BELMARES, MARI... Tumed in
@ RIOS NAVARRO, LUIS ALEJ..
9 RIOS RUBIO, MOISES Viewed
o RODRIGUEZ HERNANDEZ ... Tumed in
'_P'_ SANCHEZ MUNGUIA, OSW.. Tumed in
9 5OLIS SANTOS, ALEXIS ALE.. Tumed in

20, Per 1-
PROCEDIMIENTO

May 13th
Turned in
Viewed

Tumned in

Tumned in
Turned in

Tumed in

+ COLEGIO NACIONALDE .. [

Since class creation v Bs| Export to Bxcel

Ter. Per 3, ’ Ter. Per 2. DISEND CON

OPCIONAL ENVIO DELA ) LECC

Mar 26th Mar 25th Mar ¢
Tumed in Tumed in
Viewed Tumed in
Viewad Turned in
Viewed Tumed in
Tumed in Tumed in
Turned in Turned in
Tumed in Tumed in
Turned in Turned in



APPENDIX 09 Evidence of the commercial production by a team of the
English class

Youtube link of the commercial: https://www.youtube.com/watch?v=SwVieqsKk6Gg

Amalia Mon T

Hatziny Gabriela Guizar Villalvazo.

Grupo: 403

Conalep José NMa. Martinez

GUION SEPARADO POR LO QUE CADA QUIEN DIRA:
Amaha:

s Tienes hambre y no sabes que comer? Astrid cookies lo resolvera.
Nuestras galletas son lo ideal para ti. Contamos con dos sabores y
disenos de galletas que sabemos que te encantaran Hola mi nombre
es Amalia Martinez y mis sSocios son: Suizar vy
Hermandez. (Cada uno dice sus nombres). El costo es de $40 pesos y
Ia bolsa contiene 4 galletas. Contamos con servicio a domicilio para tu
comodidad.

- Are you hungry and don't know what to eat? Astrid cookies will
solve it 1

- Our cookies are the ideal for you. 2

- Wﬁhaxamcookieﬂmand desiagns that we know you will
I.Qxf:,

- Hello. my name is Amalia Martinez and my parinecs are: Hatzioe
Suizar and Jovanni Hermandez. 4

e The cost is $S40 pesos and the bag contains 4 cookies. 12

- We have home delivery for your comfort 16
(1,2,.3,4.12,16)
Jdevannt
Tienen sabores anicos y deliciosos que te fascinaran. Tenemos dos
tipos de galletas: JVionsior Dhluce son sabor vamnilla con trozos de Oreos
v chispas de chocolate. | ropical ovor son sabor naranja o hmon con
un disefio en forma de flor.
(8,9,10,11,17,18)

= They have unique and delicious flavors that will fascinate yvou 8

- We have two Kinds of cookies: 9

- Monster blue: they are vanilla flavored with pieces of Oreo and
chocolate chips. 10

= Tropical flower they are orange or lemon flavor with a flower-
shaped design 11

- We are on 3 Juarez St. Downiovwn Sector in the City of Tamazula
in the state of jalisco. 17



o Contact us at the phones 3411219416, 3411144265 and
3411145421. 18

Hateiyw

Juntos formamos Astrid cookies. Elaboramos galletas de la mejor
calidad. Nuestros procesos de elaboracion son con mucho cuidado y
limpieza. Te mostramos un poco de la elaboracion de las galletas.

Apoya los negocios locales y veras que no te arrepentiras. Somos tu
mejor opcion.

Together we form Astrid cookies. 5
We make cookies of the best quality. 6
Qur elaboration processes are yery careful and glean. 7
We show you a little of the making of the cookies.13
Support local businesses and you will see that you will not rearet
it 14
» We're your best option. 15
(5,6,7,13,14,15)

Translation process

cTienes hambre y no sabes que comer? Astrid » Are you hungry and don't know what 1o eat? Astrid
cookies lo resolvera cookies will solve it

) % -

Nuestras galletas nos o ideal para u - Our cookies are the ideal for you.

- " O =




Con

amos con

que

res y disenos de galletas

sabemos WCantaran

We have two cookie flavors and designs that we
know you will love

)
i

% e M e

Hola mi nombre es Amalia Martinez y mis socios
son: Hatziry Guizar y Jovanni Hemandez

L -

Hello, my name is Amalia Martinez and my

partners are: Hatziry Guizar and Jovanni
Hernandez

Juntos formamos Astrid cookies

Elaboramos galle

s de la mejor calidad

Together we form Astrid cookies

We make cookies of the best quality.




Film script

1. Are you hungry and don't know what to eat? Astrid cookies will
solve it.

2. Our cookies are the ideal for you.

3. We have two cookie flavors and designs that we know you will
love.

4. Hello, my name is Amalia Martinez and my partners are: Hatziry
Guizar and Jovanni Hernandez.

5. Together we form Astrid cookies.

6. We make cookies of the best quality.

7. Our elaboration processes are very careful and clean.

8. They have unique and delicious flavors that will fascinate you.

9. We have two kinds of cookies:

10. [Monster blue: they are vanilla flavored with pieces of Oreo
and chocolate chips.

11. Tropical flower: they are orange or lemon flavor with a
flower-shaped design.

12 The cost is $40 pesos and the bag contains 4 cookies.

13: We show you a little of the making of the cookies.

14. Support local businesses and you will see that you will not
regret it.

15. We're your best option.

16. We have home delivery for your comfort.

1L We are on 3 Juarez St. Downtown Sector in the City of
Tamazula in the state of jalisco.

18. Contact us at the phones 3411219416, 3411144265 and
3411145421.

19. We will respond instantly and you will have your order in

less than you expect.

NATIONAL COLLEGE OF
TECHNICAL AND PROFESSIONAL

EDUCATION
cgg,gigp Jose Ma. Martinez R. High School

Astrid Cookies

STUDENTS NAMES: AMALIA MARTINEZ, JOVANNI HERNANDEZ AND HATZIRY GUIZAR.
CLASS: 403 COMPUTING
TEACHER IN CHARGE: ADONAY A. GUTIERREZ.
CITY OF TAMAZULA, JALISCO. MAY 23, 2022






APPENDIX 10 Declaration Letter of Research Authenticity

DECLARACION DE AUTENTICIDAD DE TESIS O TRABAJO RECEPCI ONAL
PARA LA OBTENCIOM DE GRADO ACADEMICO ANTE LA UNIVERSIDAD PEDAGOGICA NACOHAL

Dierlaracion de Originalidad
ds Tesis 0 Trabaj o Recepeional de Posgradn

C. RECTOR[A]
DE LA UNIVERSIDAD PEDAGOGICA NACIONAL
PRESENTE:

e dirijo a usted en mi caricter de autor(a) original del documento deserito al calee, mismo que presento como parte
de los requisitos académicos establecidos para obtener el diploma o grado académico que me comesponde. de conformidad
con el Reglamento General de Estudios de Fosgrado. los Acierdos del Consejo de Fosgrado ¥ las disposiciones del Instnactive
de Operacidn del programa académice deposgrado en que he estado inscritola).

En apegoal incisod del Articulo 42, del Reglamento General para Estudios de Fosgrado dela Universidad Pedagdgica
Macional, que establece que la Coordinacién de Fosgrado —por acuerdo del Consejo de Posgrado— serd competente para
aplicar la sancién debaja definitwa en el caso de que el estudiante: "Fresente como propios trabajos académicos que no son de
st autorfa entre ellos articulos. revistas. ensayos. libros. tests profesionales o de grado. asi como cualquier ofro sin
consentimiento expreso de su autor”, suscribo esta declaracién con la finalidad de manifestar austed —y a quien cormesponda
— queheredactado midoecumento detesis o trabajoe recepcional de manera original en todas ¥ cada una de sus partes.

E documento en cuestién esun trabajo original, en espafiol, no publicado ni presentado a esta nia ofra institucidén
como tesls o trabaje recepclonal previamente. Es producto oniginal de mi autorda excusiva ¥ ne conflene cias nil
trascripciones ni dustraciones diversas sacadas de cualquier tesis, obra, articulo, memoria, etcétera (en versidn digiftal o
impresa). sin haber mencionado en mi documento de forma clara ¥ exacta su onigen o autor. tanto en el cuerpo del texto.
ficuras, cuadros, tablas u otros que tengan derechos de autorn Asimismo. manifiesto que no he cedido los derechos
patrimoniales ni he otorgado autorizacién a ofra persona fisica o moral que se considers con derechos sobre el trabajo en
clestidn.

En case de emisfir alguna impugnacidn con el contenide o la autoria de mi frabaje recepcional o tesis, toda

responsabilidad serd exclusivamente mia. En este sentido. soy consciente de que el hecho de no respetar los derechos de auter
¥ cometer plagio, son objeto de sanclones universitarias y legales de acuerdo con la normativa vigente.

Datos de identificacion del quien suscribe y del documento en cuestion.

Titulo del trabajo

) ) [CT AND ALTOMOROUS LEARMIN GYWHEM TEACHING EMGLISH TO GEN Z 1IN TODAY'S DIGITAL &GE
recepeional o tesis!

Tipo: v | Trabajorecepcional ||:| Tesis

Presentado para . . rj

obtener el grado de Especialidad D Maestria Doctorado
Programa de Tutor (2}, Asesorla) (poci 5a16400 FEREA
posgrada: EEAILE o Director(a):

Wombrecompleto || nyNAY ARIEL GUTIERREZ MEDINA

del(la) autor{a):

Watricula 1090507 S |
Domicilio: "CEMTE GUERRERD # B34 TUXPAN, JALISCO . 45500 |
Tel&fono: 3 108 4565 |

Correo electronico: aco ndyotzm edina@@ om sil.com |

ﬂhi,m;a.m.eule.—l
Ciudad de Méxicoahg |de junio de 2022

ADONAY ARIEL GUTIERREZ MEDINA ‘

N ombre completo ¥ firma del{la] autor{a) de la tesis o trabajorecepcional

ap Tutaria), Cirector(s) o Aseso 3l de la tesis o trabajo recepdond {ROCIT ZADGADT FEREA ]
Coordnacion de Posgrads LPH
Expedente en el Pragrama Edusative,

UPN/Coordiracionde Posgmado



