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The present work is the result of one year in the three modules course of the Specialization in English
Language and Teaching as a Foreign Language where every module added a wider panoramic of
what English language teaching involves, from the basis of second language acquisition to the diverse
theories in teaching. In module one it was necessary to analyze my teaching philosophy and compare
it with the different suggested theories related to English teaching and the process of learning a
language; module two used the basis to focus on the methodologies of every communicative skill and
their particularities using new technologies to develop original and authentic materials that complete
the labor of a teacher; finally, in module three the elements aforementioned in the previous modules
were integrated to add the intercultural communication in our classes through our lesson plan,
considered in this project as the main aspect for many reasons: first, it is accepted that is a new aspect
to be developed deeply; second, it is recognized that students have an intercultural necessity to be
developed; and finally, the intercultural component is essential for the learner to be aware of their
cultural limitation that do not allow people to learn more than mere functions not talking into account

the huge panorama of the different conceptions behind the language.

The present work takes into consideration the learned aspects of the three modules to develop a project
where the students could learn beyond the four skills to be aware of the communication effectiveness
through knowing essential grammar and functions to be communicative and intercultural competent
in the real world trying to understand how people from other countries are and learn about their
culture, new traditions, new experiences and new ways of communication performing and imitating
foreign people. It was selected a specific group to put on practice the activities and adapted to their
level, context and needs where the students progressed in every skill dealing with new challenging
knowledge that helped them to understand new realities and other ways of thinking from people

around the world.

This project took place in the 171 high school better known as (GLOCALIA) that belongs to belongs
to the public system of high school education in the State of Mexico, which is located in the
municipality of Los Reyes La Paz. Formerly the city was in Atlicpac, a Nahuatl name whose meaning
derives from the roots atl: "water" and icpac: "Sobre", by which it means: "On the water" or "At the
edge of the water". The municipality of La Paz is located in the eastern part of the State of Mexico,
at coordinates 20°22' North latitude and 98°59' West longitude, at 2,250 meters above sea level. It

limits to the North with Chicoloapan and Chimalhuacan; to the South, with Ixtapaluca and Valle de



Chalco; to the East with Chicoloapan and Ixtapaluca; and to the West with the mayor lIztapalapa and

Nezahualcoyotl.

This high school is a self-managed place, which consists of the creation of its school, with the work
of its population and teachers, since it does not have government support, it was founded on
September 26, 2005, With the donation of the land by the community, it has been progressing with
the financial support of the teachers and the school community, two concrete buildings were built and
one more of sheet metal, we currently have 11 classrooms, three orientation cubicles, two areas of

administration, the principal's office, a school cooperative and a multifunctional court.

My class has between 40 and 45 learners, with ages ranging from 15 to 19 years old. About the
infrastructure, my school is located on a hill that is part of the municipality of Los Reyes La Paz in
the State of Mexico. Some classrooms are made of concrete but some others are made of sheet metal
and their poor acoustics do not allow them to maintain a quiet space or maintain concentration which

means that classrooms are not well equipped.

During hot days these classrooms are too warm and it’s uncomfortable to stay inside for more than
one hour. On cold days, the classrooms are not warm and this affects students’ concentration because
they prefer to walk and move around the classroom to get warm than stay sit and get freeze. These

classrooms are not water-resistant and on rainy days water filters through windows and ceiling.

Some beneficial characteristics of my school are the beautiful landscapes we have of the city in
addition to that it is a very quiet place due to the height at which it is located. However, those
characteristics that are not beneficial for teaching and learning because of the lack of equipment and

technology at the same time.

In this work it is pretended to work with only one group, it was selected randomly because all groups

presented the same characteristics related to diversity.

The purpose of this project is that learners integrate interculturality aspects to their classes and link it
with the topics from the lesson plan. The lesson plan is composed by four lessons connected each
other in order from one to four with the idea of learning about people from around the world and

some things regarding their culture.

It was considered the interculturality in each lesson so as to know new lifestyles, customs and

different ways of communication in the world. The definition used in this work was the cultural



awareness defined as “recognizing and accepting that people have different values shaped by diverse
cultural backgrounds. What some people consider to be ‘normal’ behavior in one country can be
entirely different in another” (MacMillan English, 2018).

The main aspect of the lesson plan is the approach used to match culture with the topics. It was taken
into account the Presentation, Practice and Production (PPP) approach to cover many aspects of the
teaching — learning process. Students were able to receive the target language, practice the target
language using the four communicative skills and finally producing language and communicate ideas

in the target language.

The evaluation criteria were based on the observation of the procedure of the activities and the
products created and elaborated by the students. Assessment was stated the expected development in
students’ attitudes, knowledge, and abilities. The activities were set as practical activities to stimulate
collaborative work teams’ competitive work between teams. It is also considered the coherence of the

ideas and what they took into consideration the provided feedback.

All lessons were face to face and they were assessed continuously in order to get a final grade as part

of the evaluation.

Each lesson tried to take into account the four skills for the application, the order was according to
the activities and the skills to be tracked one by one gradually in the following order: listening,
speaking, reading, and writing the decision why this selection is that this order allowed to connect
listening to speaking and reading to writing but also to start with the easiest skill in a simple activity to
increase the difficulty for each skill and each activity. The sequence and activities were developed

though social interaction to practice collectively.

The outcomes in these activities were stated in the answers of online quizzes at the end of each class
which were reviewed in a class by the students and the teacher, it was necessary to play more than 2

times to engage the student successfully.

Every lesson started with a warmer, then the presentation and introduction of the new vocabulary and
topic. After that controlled practice exercises (through listening, speaking, reading and writing

exercises), then the production of original materials and finally the assessment.



The results of each lesson were homogeneous because of the team’s work, some activities were
individual but at the end the collaborative work was priority. The obtained outcomes of each skill
were homogeneous since some students have different levels of learning,giving different patterns and
learning styles. There were students who finished the activities very fast without any doubt but there
were others who could not even understand the vocabulary; there were students that were able to show
ability to answer the exercises correctly, there were others who could finish with the help of other
students, and there were others who could not finish even a reading reporting that the lecture did not
make sense for them because they had problems understanding the general idea of the lecture, for
these cases, it was required to the high-level ones to coach the lowest ones to understand the ideas

using their own comprehension strategies.

Overall, outcomes or results were beneficial regarding the collaborative work and understanding of
each topic. Students could learn verb to be to introduce themselves, students could use adjectives and
comparatives to describe people’s characteristics and students were able to imitate some cultures

through functional expressions such as greeting, agreeing, asking for something, etc.

The results | got after planning linked activities in relation the four communicative skills were the
engagement of the students to the class, the commitment for learning new vocabulary and trying to
practice speaking in class without feeling ashamed by their pronunciation. This has been a really good

advantage and opportunity to keep the students motivated.

According to listening activities in class, I have felt very confident because some time ago I didn’t
speak in English in class, | used my L1 the 100% of the time, now | have noticed that students pay
more attention when they listen to me giving instructions, explaining a topic, making jokes or even

giving them feedback.

Writing and reading have become the strongest skill developed by my students, they have felt more
confident when writing than speaking and listening because of the opposite to learn to speak firstly,
they develop spoken English when they know the phrase previously written accurately. | have tried

to change this form of learning from them but not all of them are ready to do it.

Exposure to a second language in classroom frequently have allowed the students to increase their
vocabulary, intonation, accent or interpretation and sometimes they stopped using a dictionary to look

for every single word they heard.



After looking over the different theories and approaches involved in Language Teaching it is clear to
appreciate that one’s identity and philosophy is not only the result of one’s own personal background
but the historical evolution of the Teaching Theories that have been the bases to develop new
methodologies and approaches according to the new learning necessities. This means that teachers
create their identity and philosophy according to the background and historical moment unconsciously
because they influence in their molding as educator, most of the times by recreating the same teaching
situations in which they were educated, it is more than a mere behavior's repetition, it is a conception
of what teaching should be. It is still possible to find teachers using grammar-translation method in
as much as this method was the effective method for those teachers in their personal life. It does not
mean that this method should be avoided; however, this method worked for specific proposes that
worked in its time, so it does mean that the use of GTM or any other method should be evaluated to be
consideredthe viability according to the learner profile, needs, cognitive development, and objectives.

That is to say that the teacher’s identity and philosophy have to be related to the students’ context.

There is no such thing as a perfect theory that covers all the necessities that learners have, as well there
is no such an imperfect one that must be avoided. The reviewed theories talk about different learning
styles but also about different necessities students have. It is possible to materialize many concepts of
each theory in order to get goals; however, sometimes other important aspects of learning are avoided.

A corresponding theory has to be chosen to get the goals students and teachers have in common.

A teaching philosophy is a self-reflective statement of our beliefs about teaching and learning. It's a
narrative that conveys our core ideas about being an effective teacher in the context of our discipline.
Even though the multiple ways of teach something to someone, it is always important to acquire a

style and be willing to learn more and more to improve our teaching-learning process.

The teaching philosophy I currently practice does not come from the typical educational system or its
official programs governed by the SEP (Secretary of Public Education). | mean, | did not study to be
an English teacher in a normal school for teachers. The way of teaching that | nowadays practice
comes from the experience through the years by the creation of a specific and centralized
methodology based on the social context of our locality and the content is addressed towards students

who belong, grow and live in the same area with a main objective in mind, to prepare the students to
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enter to the university. As it was mentioned before, the teaching philosophy is going to make sense

when we feel identified in a specific context.

This specialization has been very helpful for me to understand how the teaching of a second language
in Mexican schools is carried out. From the analysis of our teaching philosophy to everything that is
involved in each communicative skill, processes of teaching- learning and how to specialize in

teaching a language.

For instance, I didn’t know too much about the meaning of language and communication in terms of
school thoughts. According to Structuralism, Ferdinand de Saussure established that language
consists of tens of thousands of signs, combinations of form and meaning. Form in spoken languages
is a sequence of sounds; in written languages, such as letters. (Medina, 2015). He also argued that
language is a sign system that does not directly relate to "the outside world". In the same way.
Bolinger in 1960 said that the relationship of language to meaning and of the way human mental
processes form a language and, consequently, are influenced by the conceptualization necessary for
linguistic expression. All these ideas mentioned before were so difficult to understand for me before

this specialization because | have never thought about it as deeper as it is.

As far as | was concerned, before teaching, I thought that English only had to be taught as our L1,
using the correct phrases in the correct place, like in Spanish we firstly start speaking with words and
phrases without knowing the real meaning or the context, then we learn that meaning and we apply
these phrases in a logical order and context. Then we learn to write what we say using the correct use
of vocabulary and grammar structures, finally we can improvise and communicate our own ideas.
However, grammar, phonology, skills and subskills are crucial for understanding real language. |
mean, there are people who learn to speak a language but they don’t know how to write it or how to
respond a question accurately. Formality is an important part of language in any country and this is

only learnt at school.

For this reason, we can ask ourselves, "how and why is a language important in the teaching-learning
process? Why is it important to learn a second language? How do language and communication
influence the socio-economic and cultural aspects and contexts of each learner? Teachers must know

how to explain a correct meaning according to the learner's context.
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Communication is important to express oneself. It also satisfies one's needs. It is one of the essential
social skills required for any individual to survive in the world. Effectively communicating ensures
that you not only convey your message to someone but also let them know about your feelings and
emotions. However, communicating something sometimes is not enough, effective communication

is the key to communicate what we want in specific.

Effective communication is a process of exchanging ideas, thoughts, knowledge and information such
that the purpose or intention is fulfilled in the best possible manner by the sender in a way best
understood by the receiver. it requires paying attention to an entire process, not just the content of the
message. When you are the messenger in this process, you should consider potential barriers at several

stages that can keep your intended audience from receiving your message. (Oncol, J. 2007)

Effective communication requires learning some important skills. If we use this idea with the way
we try to teach culture to our students, here is a real challenge for us. At this point, it drives me to ask
myself, how could we make an effective communication about the way of life from other countries if
we have not understood their culture? How to teach another culture if we have not known our own
culture yet? Well, | consider it is very interesting to debate about teaching philosophy even if my

professional profile is not related to teaching.

Through years | have been learning many things about teaching, since how to explain a topic in a
classroom with more than 40 students, no whiteboard and even no desk or chair for the teacher. I have
to deal with students who have some physical issues such as deafness, blindness, mental retardation,
paralytics, one- armed, students with traumas and mental disorders, students with suicidal tendencies
and drug dependence, etc. It has been a really challenging job for me but | am very sure that | love

what | do.

1.02 Theory underlying your teaching practice and identity

all the theoretical foundations, principles, hypothesis, approaches, methods, techniques that are part
of your new teaching style are based on important author’s contributions from the readings of the

specialization. It has been shown that theory and concepts are the pilar of our teaching philosophy.

3|Page



According to Kolb in module 1, communicative approaches and his Experimental Learning model,
this model provides the framework for the current English curriculum in Mexican Junior high focused
on prehension (the act to apprehend and comprehend). This model is composed of 4 stages. The first
stage explains that learning comes from experience; this means that the student has learned through
the years by doing things, then the student knows they have understood because they remember how
to do a task. So, when we try to explain them something regarding culture they can understand
because they can relate their culture with cultures from other countries. The problem that I find in
contrasts with Kolb is that can comprehend through experiences but in their L1, but what happens

with a second language? I think the process breaks because of the interference errors.

e Problems of accuracy, students not using the correct form or pronunciation of the language

(grammar, punctuation, lexis, spelling).

o Of appropriacy, students not using language suitable for the context or the situation (register).

e Of communication, students not making their message clear.

In contrast with Spratt, Interference happens when the learner’s mother tongue affects performance
in the target language, especially in pronunciation, lexis or grammar. For example, a learner may
make a grammatical mistake because they apply the same grammatical pattern as they use in their
mother tongue to what they are saying in the target language but the mother tongue grammatical
pattern is not correct in the target language, (Spratt, 2011). So, learning by experiences students may

make some mistakes and lose the effectiveness of a message.

The problem | have noticed in class is that learners want to translate everything from Spanish to
English in the same way they think with their L1. Interlanguage has become in their communicative

method of learning a second language.

Interlanguage; while students are learning a new language, learners create their own version of
grammatical systems for the new language which they use as they are learning. Interlanguage is the
most recent version of the language that learners create and is made from rules from their mother
tongue and from the rules of the new language. Interlanguage is constantly changing and developing

as learners learn more of the new language.
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The second stage focuses on reflective observation. Here, the student desires to get deeper into or
expand outward from the topic under study. (Motivation, interest, curiosity) take an important place.
(Kolb, D. 1984)

In the third stage, called Abstract conceptualization, learners use logic to extract general rules on the
matter under study. For instance, the students use and develop their competency in using logic. The

learner’s chance to take a broader view of the matter being learned. (Kolb, D. 1984)

In the final or fourth stage, the active experimentation, learners have the opportunity to focus on form
and ask specific questions about the language being learned. This stage is usually held in a whole-

class forum. Learners construct their knowledge, (Kolb, D. 1984).

Going deeper to the acquisition of a language, we may think about Krashen's input hypothesis:
language is acquired through exposure to comprehensible input, which he defined as the linguistic
input (i), which is either at or just beyond the learners' current level (+1). Learning will occur when
learners are exposed to i +1, being "+1" all input slightly beyond the learners' current status. In other
words, the information students already have plus the next level up, and the students have to be

exposed to language in a relaxed setting (Krashen, 1984).

Something that | noticed during the lesson plan | worked with my students for the assignment 2b in
the specialization is that they made an extra effort to try to understand new vocabulary and grammar
rules, this means they went +1 as Krashen’s theory says. It was amazing how students can learn if

they go up one level above their current knowledge.

Analyzing both theories on one hand Kolb’s theory says that acquiring language should go step by
step, first through the experience, then the motivation or interest to learn more, after that the use of
logic and finally communication with their own knowledge. On the other hand, Krashen’s theory says
that acquisition of a language comes from a routine for the use of language by spontaneous
conversations and being exposed to comprehensible input, learners have to use their knowledge plus

+1, this means that the learner have to make an extra effort to acquire and start using the language.

I would mix both theories according my students learning process. Students make an extra effort
above their current level by remembering what they already know, then having the interest of learning

more, they connect what they know with a logical structure to finally emit a message and
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communicate an idea. Going under the same line, Socioculturism contributes a similar idea "The
individual is not the only variable in learning”. His personal history, his social class, his historical
time, the tools he has at his disposal are variables that not only support learning but are an integral
part of "him." (Bhattacharjee, J. 2015). It seems that language start with a motivation and the
experience. In this approach, we can think about Integrative motivation when learning a language;
the student desires to be part of the target language community. In this way, learners depend on
different learning variables, such as culture, history, customs, etc. They are involved in the same

learning process.

In addition to this, Vygotsky’s theory talks about the Zone of Proximal Development (ZPD), he aims
to show the idea that the level of potential development as determined through problem-solving under
the guidance of a more capable other. ZPD is the range of abilities that an individual can perform
with assistance, (EEAILE, n.d). This is called "scaffolding”. The teacher encourages the student. As
we can see, motivation is the main factor for developing and acquiring a language in any theory

mentioned before.

Through my teaching experience and this specialization, | have learned that my teaching philosophy
consists of many beliefs such as motivation, creative teaching strategies, challenging tasks, a positive
environment, etc. | believe that maintaining a high level of inspiration in a language classroom is one
of the best ways to make the process more efficient. While students have reasons to learn a language,

teachers play an essential role in helping the learners sustain and build on their motivation.

Creative teaching involves showing the students how the lesson topic/content relates to their own
lives and the real world. This can help them develop a greater sense of purpose. Knowing the students

and learning about their backgrounds honestly can help us find the most relevant lesson ideas.

If a task is not challenging enough for students, they feel that they are not progressing in their language
acquisition. Consequently, they could become bored and lose interest in the lesson. On the other hand,
students may become frustrated when tasks are too challenging. This what is called “input hypothesis”
(Krashen, 1982). If a task is not challenging enough for students, they feel that they are not
progressing in their language acquisition. Consequently, they could become bored and lose interest
in the lesson. On the other hand, students may become frustrated when tasks are too challenging.

That’s why students have to go a bit further from their current level.
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Finally, based on the theoretical concepts from module 1, 2 and 3, | will summarize my learning and
teaching experiences and a deep reflection and critical analysis to achieve a better version of my

teaching identity and philosophy to cope with our current Mexican Teaching needs.

An underlying assumption from my point of view of a focus on acquiring a second language is that
all classroom activities need to be based on communicative tasks. Grammar should arise from a focus

on form and accuracy if required, but grammar passes to a second plane according to students' needs.

Teacher roles take a very important place when teaching, since my teaching philosophy in face-to-
face classes, | considered myself as a manager teacher by managing students and activities during the
class time. Sometimes | was a Planner teacher because | chose materials and /or methodology before
the course or the lesson. Other times | was a Diagnostician teacher (especially when | started a new
course) | tried to find out the needs and interests of students. Many times, | was assessor, narrator,

counsellor or even monitor. | think a teacher has to be everything.

Nowadays, classes last less than before and students’ internet connection problems have become a
big challenge to face. Seeing and listening to a teacher through a screen cannot make a good

interaction in an effective way.

Something else that | have noticed during my teaching is that learning process is taking place little
by little among my students in terms of getting interest in learning a second language. | have
convinced some of my students in continue studying and go to the university. Some of them like my
classes and they agree that English is an important subject to learn and take into consideration for

completing a school requirement such as the bachelor’s degree.

From the position where | am, lesson planning based on any approach could be effective if English
teachers focus on communicative activities and tasks. Functions are helpful when we want to catch

the students’ confidence and attention.



I have learnt through the assignments that a lesson plan is a set of notes that helps us think through
what we will teach and how we will teach it. It is like a guide to know what we want our learners to
do and how we want them to do it. It is essential to take into account the components of a lesson plan,
before the lesson, during the lesson, and after the lesson, such as the class profile, main aims,
subsidiary aims, materials, equipment, timing, interaction patterns, feedback, assessment, homework,

etc.

A lesson plan should be clear and easy to read for teachers and students during the lesson and

remember that lessons should always be created regarding the student’s needs.

Social media, apps and games have become good tools in lesson plans, these tools have been very
helpful to complement our classes but sometimes integrating technology has overcome the face-to-
face interaction. Students may prefer to work alone without interacting anyone if teachers don’t focus
on communication when using technology in the classroom. Interaction patterns are a good way to
communicate ideas each other, for this reason it is important to match technology with social

interaction.

Nowadays, the way | teach has changed. | have compared my own teaching from 5 years ago with
the new one from this year and | have realized how much | have improved. | have tried to take
advantage of my areas of opportunity in my teaching practice when giving instructions in the
classroom, when monitoring my students, selecting materials and integrating technology in each
lesson. Now my teacher talking time in English has been raised at 80% of the class. Some years ago,
I was not able to speak fluently in front of my students because | was not prepared enough for that
and for that reason, I wasn’t able to interact with my students in a L2, even if they didn’t know any
English. | have had some returnee students who have lived in USA and gone back to México to
continue studying. They spoke English very well and sometimes they helped their classmates with

pronunciation. I have learned a lot from this experience.
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In this part of this analysis, | am going to show and describe a short lesson plan | applied to a group
which is around 30 students from the fourth semester with the objective to teach culture using the

four communicative skills. (Reading, Listening, Writing and Speaking).

The methodology that is proposed here for planning and teaching in high school has been perfected
based on questions formulated from daily teaching practice. It can be affirmed that it is a specific
strategy for the context where it began, but it had its starting point in the conception of group learning
and andragogy.

This methodology is called “Metodologia 55” it is a proposal for high school teachers, built through
educational self-management for 18 years in the Official High School No. 55 of the State of Mexico.
It has been generated to solve the problems of failure and desertion from the change in the teaching
activity, the change also in the educational orientation, in the institutional conditions and in general,
promoting curricular development based on the needs and demands of the school community in High
School.

This methodology aims to support the formation of teaching skills and guide planning courses,
classes, and assessments. It is a set of logical steps grouped into five modules: Functional content
analysis, which clarifies the role of knowledge, skills, and attitudes to be formed; Formulation of
the general instrumental objective, where the function of the course is proposed in the context of
the graduation profile; Formulation of instrumental class objectives, where the role of each class
within the system and the raw material for evaluation are defined; Proposal of learning tasks, where
the activity of the students is organized to exercise multiple intelligences and the andragogic essay;
and, evaluation strategy, with which measurement instruments and procedures are designed to

feedback on learning and teaching planning.

The specific procedures and rules that must be followed to execute the methodology are expressed in
each one. In this first part, texts are also added, delimited by an upper and a lower line, where the
theoretical and bibliographic reference is appreciated with which the proposals of the manual are
supported. (Hernandez, O. 2006).
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/ Sistema de Sistema de habilidades Actitudes \
< conccimientos < >

Aprendizaje grupal ".. : +*"  Andragogia

Objetivo general instrumental

Qué Cémo Para qué

Figura 1. Elementos para la formulaciéon de un objetivo general instrumental. Su marco teérico: Aprendizaje grupal y Andragogi
Las fuentes de su contenido: Sistema de Conocimientos, de Habilidades y Actitudes. Sus particulas sinticticas: el qué, el como y
para qué.

In Part I1, the origin of the Methodology 55 is explained by analyzing different factors of dropout and
failure, the innovative strategy with which this problem is faced is stated, and the conceptions that
support the proposals for change are detailed. A description and critique of the curricular context is
also made, addressing the features of the state preparatory high school curriculum, its vision of
educational orientation, and how it operates in the school. Finally, the results obtained during the six
semesters in which Methodology 55 is progressively applied are reported, and the problems and

challenges that emerge after this are noted.

Being aware of situations at school, lesson planning has sometimes been hard to develop in class
because of these differences, contexts, interests and needs of the students. If we compare students
from the same English level in a specific English course with students from different English level in
public schools, we can find several difficulties to teach successfully or at least | have found myself
in troubles when trying to. Everything comes from culture, everything is related to culture, for this

reason some students are easy to engage to a new language and others are very hard to do it.
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When we teach English as a requirement at schools, we have to be aware of culture and everything
that it implies. It has been shown that learning a second language brings good benefits, we live in a
multilingual world, where connections are how more important than ever. The world is becoming
increasingly globalized and knowing a second language can always give some advantages such as
improving the memory and brain functions, increasing understanding of the languages already
spoken, Enhancing the ability to multitask, Improving the performance in other academic areas, etc.
Learning a second language opens up the opportunity for being part of a community with a different

culture, and learning more about the world around us.

In the case of individual learning, it is the person who faces the object of study, while in a group, it
is they who approach and transform the object of knowledge. Thus, two complementary types of
learning converge appropriation of knowledge and interaction, with which the basic referential
schemes of behavior are transformed. Knowledge does not appear as something finished, but is
presented as a joint elaboration that starts from problem situations, definitions, concepts, analysis of
elements are elaborated, alternatives, means, and the evaluation of results, among others, are

proposed.

A central approach to group learning indicates that theory and practice must be linked in the education
process, intertwining methodologically to provide answers and strengthen the rational approach to
problems. It enhances the formation of groups, under the conception of group dynamics or
organizations for learning, therefore, the class is not a sum of isolated individuals, but a group with
its physiognomy and structure, with values, norms, and forms of behavior and particular functioning.
The groups acquire a unique character (group personality) and display a socio-psychological force to

attend to specific problems (Torres 2001)

Taking into account the type of learning involved in this methodology, we can speak of evaluation
strategies where evaluation is usually understood as measurement and assessment processes. In
Methodology 55, evaluating requires planning, obtaining information, systematizing it, analyzing
evidence, objectively demonstrating changes in people, and making value judgments as a result of
the interpretation of measurements and comparisons made based on established parameters. The
evaluation allows determining that the contents, the objectives, and the class tasks are pertinent to the
instrumental general objective, because it is not an isolated activity of the teaching-learning process,
but rather it is a technical component that supports it, validating it and evidencing the results of

teaching performance.
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To plan the evaluation process, under Methodology 55, the following aspects must be considered:

Since the instrumental class objectives show the role that each class plays in the course, in terms of
skills and knowledge, they are the measure of the evaluation. To translate a subjective fact (learning,
the mental structuring of new knowledge), into an object that can be measured, it is necessary to

generate evidence, which in the class can be of two types

a) Evidence by process: Those where the participation and involvement of students in carrying out
specific learning tasks, which can be individual or collective, physical and/or intellectual, can be

appreciated.

b) Evidence by-product: Those where the teacher or outsider can verify without a doubt that the tasks
have been carried out in compliance with specific and concrete criteria associated with knowledge
and ability. They give an account of the use that the student has made of the information and/or

materials applying experience or experiencing a new one.

Every educational process in the school seeks to achieve changes in the students, and to the extent
that a graduation profile is specified in the curriculum, the referent of the change to which one aspires
is configured. Each subject is a particle that plays a specific role within the curriculum, which is
invoked in the general instrumental objective of the course. Therefore, the expected change in the
course is the learning of knowledge (knowing, knowing how to do, and knowing how to be). ) alluded
to in the instrumental general objective and broken down in turn in the functional analysis of the
content. However, a change after the course cannot be noticed if there is no awareness of the state of
the students' knowledge before starting it. It is necessary to clarify, in addition to the ideal state (the
general instrumental objective), the initial state and the final state of the student. Because of this, two

conditions are evaluated:

1.- Initial mastery of knowledge and skills. It is equivalent to the diagnostic evaluation.

2.- Final mastery of knowledge and skills. It is equivalent to the longitudinal evaluation.
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It serves to identify the initial mastery of the knowledge and skills that comprise the course and that
are registered in the knowledge and skills systems. It recognizes that every student brings previous
experience and information and that as the course progresses it will be structured with greater
complexity and consistency. It is carried out through the application of an objective test (see point
5.2.3 of longitudinal evaluation for the procedure of its elaboration) that contains at least ten reagents
to investigate knowledge, understanding, and/or application, in the relevant topics of the course
content. The analysis of the results in this evaluation must be done together with the group, to identify
the domain of each and the group, in such a way that both the teacher and the students are aware of
the initial state and the intended state. It is also important to recognize those students with a higher
and lower degree of mastery, asymmetries should be considered in the organization of learning tasks
when planning classes. The continuous evaluation objective test must contain methodically
elaborated reagents, different from the longitudinal evaluation reagents. Its application must be done
in an environment of tranquillity and trust to avoid the intervention of variables beyond the knowledge
of the students. It is recommended that both the application and the qualification of the "exam" or
objective test be done in the first class and the same, and the presentation of the course, its content,
objectives, teaching-learning method, and evaluation be made. The results of the diagnosis can be
simple information but it is still powerful if it is associated with the meaning and importance that the

group must grant to the course.

It is the system with which the daily work of students in the learning process and its products are
valued. The total grade or its highest proportion is obtained from it because it is the sum of what was

obtained in each of the classes. It also serves other purposes, namely:

* Assess processes and products in a diverse, non-conventional way that is specific to each teacher.

* Add activities with an evaluative sense to the learning process from the perspective of multiple

intelligences and group learning.

» Make students aware of and responsible for their progress and their weaknesses

* Attract the teacher's attention to cases with outstanding performance or extraordinary needs.
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* Reorient planning during the execution of the course based on group progress

* Generate the reagents with which the failed students can be evaluated in the regularization processes.
Continuous evaluation is closely related to the instrumental objectives of the class and the learning
tasks. To carry it out, two instruments are used: the Observation Guide and the Checklist, each one

must be generated with different rules.

It is an instrument, as well as the checklist in the following section, similar to the one used in the
evaluation processes of labor competencies (CONOCER, 2005). Its function is to evaluate the
concrete participation and involvement of the students in the learning activities through items
methodically designed to achieve the objectivity of the evaluator. As its name indicates, it is an
instrument to observe each student in the group in a directed and homogeneous manner. A quick
reference for designing the observation guide items is the learning task list. The purpose is to see that

students engage in planned activities and that these activities meet certain cognitive requirements.

FORMATIVE ASSESSMENT

NO. ITEM YES NO %
. Participate and  show 15%
interest in the topic
) Give your opinion about 15%
the class

Chart 1. Example of an Observation Guide for an English class

When writing an item, it must be structured following the Verb-Object-Condition relationship,
referring to the subject being observed. For example, in Table 4, item 1 [Copy] is the verb, [the content
of the poster] is the object, and [without distracting group members] is the condition. For each student,
it is verified if they do it or not, registering it in the YES/NO columns of the table and adding the
value that can be achieved by complying with such reagent, expressed as a percentage. It may be
thought that it is impossible or very difficult to observe every one of the students during a class to
verify each item of the observation guide. With experience, the teacher will be able to generate his
registration system, but the recommendation that is made is the countdown, that is, deducting 100%,
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the percentage of that reagent not covered, by the student or students who do not cover it satisfactorily.

the activity or conditions established in the observation guide.

The good results when applying this instrument are predictable to the extent that all the students are
integrated into the learning tasks, for this reason interesting, productive, and enjoyable activities must
be planned, and the objective, content, and content must be agreed upon before starting the class.

evaluation strategies

Itis an instrument (See Table 6) very similar to the observation guide, it also arises from the learning
tasks and is made up of reagents with which the product of said tasks is valued. Its syntactic structure
is Object-Verb-Condition.

What matters here is that the teacher confirms that each student has understood and applied the
information related to the content of the class by reviewing the evidence with the use of reagents
designed to assess them without subjectivity. Its application can be done during class or as homework
for the teacher, the important thing is that the student knows if he had errors or not, that he is aware

of the grade obtained and the reason for his grades.

SUMMATIVE ASSESSMENT

NO. PRODUCT YE | NO %
S
! The introduction is carried out considering the requested elements. 10 %
(name, age, place of origin, and description of the place)
) The planisphere shows the location and particular characteristics of 10%
the place selected by the students.
3 Communication questions are answered logically and precisely. 30%
4 The test in the Kahoot application is answered effectively 20%

Chart 2: Example of a Checklist for an English class.
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For the application of both the observation guide and the checklist, there may be innumerable
strategies and styles. Each teacher and in each class can define specific modalities that adapt to the
type of content, the type of activities, the use of teaching-learning techniques and methods, or the

characteristics of the group.

Given the evaluation instruments or tools based on the methodology used in the place where | work,
it is how we determine the grade that a student obtains continuously to finally add and average the
grades obtained among the total of the sessions taught. This will allow the student to increase his

general average in the subject and school year, moving him away from failure.

The observation guide and checklist have a slight resemblance to a rubric which measures the levels
of effort or performance of each task in both a formative evaluation and a summative evaluation to

finally become an integrative evaluation.

Thus, in this way, | can justify the evaluation of class activities and cover both aspects (academic and
training), which is very useful in my teaching practice to help students develop an awareness of what
their strengths are. and weaknesses while giving meaningful feedback that helps them improve in a

specific area.

Below is a lesson plan consisting of 4 lessons. Where the thematic axis is interculturality being
transversal between the lessons and contents of the curricular plan of the subject of English IV aimed

at students in the fourth semester of high school.

I considered better to use part of the teaching sequence format sample provided by EEAILE to adapt

the content and have a full range of tools to use in the classroom and supporting it with technology.

A brief description what I do in my class is to provide input language to my students all the time with
examples, models or information about the topic in the first stage of the lesson; then, | guide my
students through the lesson; | use different controlled activities to get products made for students at
the end of the lesson. Finally, they are assessed formally, giving them a grade per lesson. (This

becomes a continuous assessment, then becomes a final grade at the end of each period).
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2.03 LESSON PLAN IDENTIFICATION CELL.

1. Lesson Plan Identification Cell.

Author | José Roberto Alvarez Gonzalez
Educatio | Basic level (A1) Semester Il / Highschool
nal stage
Title of | Describing a way of life
the
lesson
plan
Learning | Purpose of the language
Objectiv | Main aim: Identify what the verb to be is, using different forms of communication to
e of the |acquire interlocutor skills in the intercultural field.
plan/ formative-intercultural purpose
Compete - - — - -
To apply appropriate language using adjectives to make basic physical and cultural
ney descriptions of people around the world
Commun | Listening / Writing / Speaking / Reading
icative
skills
considere
d
Assumpti |- Students can use adjectives to describe the characteristics of people.
ons - Students can make a list of the adjectives they know
- Students can compare one thing with another
Anticipat | Students may be unwilling to listen carefully and memorize the pronunciation of the
ed words, phrases, sounds, and endings of the word.
problem Students may get confused with the comparative grammar rules
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Possible | If necessary, suggest that students write down the words they hear and play the video

solution |or audio a second time.

Suggest students make a chart with the grammar rules and memorize them.

Commun | Functions: Describing people, places, things.

icative Guessing

approach | Comparing people

Expressing likes

Main Adjectives
Grammar

structure

Other Compartives
Grammar
structure

S

Brief Students will hear, repeat and pronounce different adjectives for describing people in
descripti |a suitable way. Then , they practice by doing some exercises related to descriptions of
on of the | people and their culture around the world. Finally, students get feedback to improve

plan their learning process.

Hours of | 8 hours
the plan
impleme

ntation

Number |4 lessons of 2 hours each one
of

lessons

Contents | Internet web sites
required
for the

lesson

https://www.123listening.com/freeaudio/adjectivesl-1.mp3

https://www.123listening.com/adjectivesl.php
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Links of | https://www.123listening.com/files/print-worksheets.php?file=adjectivesl ccp2

the

https://es.liveworksheets.com/worksheets/en/English as a Second Langquage (ESL)

content
/Comparative adjectives/Degrees of comparison sn2210049ep

https://es.liveworksheets.com/worksheets/en/English as a Second Language (ESL)

/Comparative adjectives
EEAILE | Alma Daniela Otero

tutor on

line

Chart 3 Description of the lesson plan identification cell.

On this chart, I made a detailed description of the chosen group profile. They were considered all the
aspects required and suggested to take into account from the assignment 2A in the example provided
by EEAILE.
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Lesson 1

Who am 1?

Estimated time: 2 hours

Main aim: To Identify what the verb to be is, using different forms of communication to acquire

interlocutor skills in the intercultural field.

DIDACTIC SEQUENCE

LEARNING PROCEDURE NECESSARY
TASKS RESOURCES
1.- Checking | BEGINNING
attendance The session is initiated by calling class attendance.
) The teacher asks the students “Who has traveled?”” “Where
2.-Lead-in
] would you like to travel to?” “And those who have traveled,
(speaking)
what have they observed about language, customs, etc.?
What caught your attention the most about that place?
Students form teams of 4 members to make a list of 7 places
where they would like to travel with a time of 2 minutes to
3.-Dynamics:5 learn about likes and interests related to the destination

destinations

(writing)

culture. The team that does not manage to write the 7 places
in the estimated time answers the reflection question “What
is worse for the team, not knowing any destination or

knowing some? Why?

4.- Explanation
(listening, writing

)

DEVELOPMENT

The teacher explains the use of the grammatical rules of the
verb to be, to understand the importance of the
communication process in different cultures.

https://prezi.com/d1ohkm93qg7nj/to-be-verb/

5.- Pairwork

(writing)

The teacher shares through the projection of slides some
examples of presentations of people belonging to different
cultures in the world. Students take note of the culture of
their preference.

https://prezi.com/p/hubrfz5aunpg/cultures/

https://prezi.com/p/xblwo4fwdjz /cultures/

Pen, notebook

Pen,notebook,
laptop,projector,

internet

laptop,
projector,

internet
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6.- My favorite | The teacher asks the students to present themselves in
place  (speaking | plenary according to their previously selected culture.
activity) Considering the following aspects: 1) Name 2) Age 3)
Oral practice place of origin and a brief description of the place where
BREAK 20 mins. | they live.
Pencil  colors,
The teacher asks the students to locate and color the country )
) magazine, pen,
7.- Workbook | where the culture they chose previously belongs on a map ]
) ) o markers, printed
/Mapping and to write 5 characteristics of the place.
) ] ) world map,
https://prezi.com/i/lemoecrhligz/ )
scissors, glue.
The teacher uses a spinner with the names of the students
to randomly choose who will participate by answering the
following questions: Why do you think it is important to lat
. . aptop,
8. - the roulette | communicate with other people? How would speakers from ]
) ) ) projector,
game different cultures communicate with each other? How do | ermet
interne
you communicate with friends from other countries
through social networks?
https://wordwall.net/es/resource/31187821
CLOSING
Students synchronize their cell phones to the teacher's PC ot
N . . . aptop,
to operate the Kahoot application solving multiple-choice )
) ) ) ) projector,
9. — Kahoot guestions to learn and review concepts and information

entertainingly about the verb to be and culture.
https://create.kahoot.it/details/9600f9a3-8cf5-4df9-8eb2-
c2la6e32al76

internet, mobile

devices

Chart 4 Lesson Plan 1
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SUMMATIVE ASSESSMENT

FORMATIVE
N | PRODUCT YN | %
ASSESSMENT
0. E|O
ITEM YES | NO | %
NO.
_ The introduction is carried out 10
Participate 15% o
considering the requested elements. %
and show 1 o
1 ) ) (name, age, place of origin, and
interest in o
) description of the place)
the topic - -
i The planisphere shows the location 10%
Give your 15% ] o
. 2 and particular characteristics of the
opinion
2 place selected by the students.
about the _ i
Communication  questions  are 30%
class 3 ) ]
answered logically and precisely.
A The test in the Kahoot application is 20%
answered effectively

Then | presented the lesson one which describes those concepts related to culture and interculturality
as well as how the verb to be can be linked to it to make descriptions of people from different countries
and nationalities to use different forms of communication to acquire communication skills. in the

intercultural field.

The students exchanged relevant information about the questions suggested by the teacher and
recognized some interesting facts about cultures around the world. Also, in this lesson they tried to
locate a country of interest on a planisphere and some characteristics of the place were described
through written words such as language, national flag, customs, clothing, religion, etc., finally, the

planisphere was illustrated with magazine clippings and/or drawings.

For this lesson, the aim was to simulate the listening, writing, and speaking skills of the students

through open questions and participation in plenary, teamwork, and/or pairs.

Finally, students were evaluated using different evaluation instruments (see formative and summative
assessment table). The activity that closed the lesson was the application of a test on the KAHOOT
platform which allowed students' learning to be measured through online play and competition among
their classmates.
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The results obtained in the first lesson were very interesting because students felt confident with the
topic. Students showed interest in working in teams and participated constantly because they knew

about some cultures and they shared what they knew to their classmates.

In the lead-in activity, students answered all the suggested questions regarding travelling but in
Spanish because they are not able to speak in English yet. Some students understood the questions in
English but some others needed a translation to Spanish, only this way students could answer and

share their opinion freely.

In the writing activity, students couldn’t write 7 different destinations because they didn’t know how

to write the name of the countries in English, time was over and they couldn’t finish the activity.

In the explanation of the topic “verb to be” (listening and writing) activities the students were attentive

and took notes from the presentation.

In the speaking activity, students tried to practice a first attempt to perform an imitation of a person
from another country, students had fun because they felt weird when imitating someone else. Students
used verb to be to communicate some relevant information such as their name, age, country,

nationality and a brief description of the place they come from.

In lesson two, the topic chosen to continue with the descriptions of people is (Adjectives) which
allows students to exchange information and have an approach to cultural diversity which will allow
them to use the appropriate language using adjectives to describe physical aspects. and basic cultural

values of people around the world.
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Lesson 2

Adjectives

Estimated time: 2 hours

Main aim: To extend the range of vocabulary by listening to different examples of descriptions of people

to talk about countries and nationalities

DIDACTIC SEQUENCE

LEARNING PROCEDURE NECESSARY
TASKS RESOURCES
1.- Checking | BEGINNING

attendance The session is initiated by calling class attendance.

5 Leadiin The teacher asks the students to think of a favourite place to

(writing) know in the world, then students have to imagine how

people are in that place and draw a person with 5 different

typical clothing items.

3.-Interaction
Patterns

(writing)

Students form teams of 4 members to share the places they
imagined before with a time of 5 minutes to learn about
objects, clothing, traditions, etc related to the destination
culture. Students write the names of the countries on their
notebooks and change of interaction pattern 2 times more

and repeat the activity.

4.- Explanation

DEVELOPMENT
The teacher explains the use of the grammatical rules of the

adjectives, to guess and describe people, countries, and

(listening, ) o
] nationalities.
speaking & ) ) o
o https://prezi.com/d-ki_g8blukt/adjectives/

writing ) . . . -
https://prezi.com/23jpmgrorlps/countries-nationalities-
and-adjectives-for-describing-peop/
The teacher shares through the projection of slides some

5.- Individual | examples of a list of 100 common adjectives to describe

work things. Students take notes in the notebook

(writing) https://prezi.com/ukzvxavl_gx3/adjectives-prezi/

Pen, notebook

Pen, notebook,
laptop,
projector,

internet

laptop,
projector,
internet,

notebook, pen
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https://prezi.com/d-ki_g8blukt/adjectives/
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6.- is he
/What is he

like/What does he

How

The teacher asks the students to pay attention to the

differences when describing something.

“How is he?”. Here, we’re asking about his current state or
emotion, if he’s well, sick, happy, sad, etc.

“What is he like? ”. 1f you want to know about personality

if he’s easy-going or nervous, bossy or relaxed.

look like? ) _ | Pen/notebook
. “What does he look like? . if you want to know about his
Differences . i
) physical appearance, if he’s tall or short, fat or
(Reading) : . : :
) skinny, with a head full of dense, luxurious blond hair
BREAK 20 mins. .
or bald as a billiard ball.
https://prezi.com/iOkpn30ovz5k/describing-people/
https://prezi.com/p/ndnvbug3s_t4/tabare-alonso/
Students answer some exercises from the photocopies
given. ]
7.- Grammar ] ) ) Pencil colours,
) https://www.allthingstopics.com/countries.html
exercises pen,  speaker,

(listening, writing)

https://en.islcollective.com/english-esl-

worksheets/grammar/be-auxiliary-

verb/countries/nationalities/2005

photocopies

The teacher uses a spinner with the names of the students to

8. - the roulette | randomly choose who will participate by answering the | laptop,
game following questions: Where are you from? What nationality | projector,
speaking are you? , How are you? What do you look like? What are | internet
you like?https://wordwall.net/es/resource/31187821
CLOSING
Students open the Wordwall application and solve multiple- laptop,
choice questions to learn and review concepts and )
9. — Wordwall information in an entertaining way regarding adjectives, projector,

grammar, spelling, pronunciation, countries, nationality,
and culture.
https://wordwall.net/resource/26998345

internet, mobile

devices

Chart 5 Lesson Plan 2
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FORMATIVE
ASSESSMENT

SUMMATIVE ASSESSMENT

NO.

ITEM

YES

NO

%

Participate
and show
interest in

the topic

15%

Give your
opinion
about the

class

15%

NO | PRODUCT %
The taking notes are on the notebook 10 %

1 and contain relevant information about
the topic

5 The exercises from the photocopies are 20%
answered correctly

3 Communication guestions are 20%
answered logically and precisely.

A The test in the Wordwall application is 20%
answered effectively

Students will learn the grammatical rules needed to transform a simple adjective into a comparative

adjective in such a way that they develop the ability to compare people from different parts of the

world.

The students solve some exercises related to adjectives and answer some basic questions that will

help to describe their person as well as allow them to have ideas for lesson 4, which consists of a role

play where they must interpret and describe themselves as someone from another country.

The activities scheduled for this lesson will help improve your listening, speaking, and writing skills.

In lesson three, the consequential topic for describing people from different countries is that of

comparatives with the main goal of identifying the form of comparative adjectives by using simple

adjectives as a basis for expressing how two are different. people or things.
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2.03.03 Lesson Plan Table 3

Lesson 3

Comparatives Estimated time: 2 hours

Main aim: To identify the form of comparatives by using adjectives to express how two people or

things are different.

DIDACTIC SEQUENCE

LEARN | PROCEDURE NECES

ING SARY

TASKS RESO
URCE
S

1.- BEGINNING

Checkin | The session is initiated by calling class attendance.

g

attendan

ce

2.-Lead- | The teacher asks the students to form groups of 4 and using sticky notes,

in each student must brainstorm 2 or 3 school objects and stick them on the

(sticky | whiteboard. Then the teacher dictates all the objects written.

notes)

3.-The Students form a couple and read the text from the photocopies, then circle | Pen,

football | the comparatives they find and make a list of them in their notebooks. | noteboo

game Finally, they draw each word. k

(reading | https://www.eslprintables.com/grammar_worksheets/adjectives/compa

compreh | ratives games/The football Game Comparative 917145/

ension)

4.- DEVELOPMENT Pen,

Explana | The teacher explains the introduction of new rules to form comparatives, to | noteboo

tion compare the same qualities between 2 objects. K,

(intensiv | https://prezi.com/negm_ryvowh5/comparative-adjectives/ laptop,

e projecto

listening
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https://prezi.com/negm_ryvowh5/comparative-adjectives/

, writing r,

) internet

5.- How | Students listen to some examples and select appropriate adjectives to | Pen,

isthat? | compare objects and people's characteristics and write some examples in | noteboo
their notebooks. K,

Listenin | https://www.learnamericanenglishonline.com/Listening_Lab/Listening_La | laptop,

g and | b_Exercise_30_comparative_adjectives.html projecto

writing | Students watch a video and answer the quiz. r,

activity | https://soundgrammar.com/learn/L3-CEFR-A2/L 3-09-Comparatives.htm internet

6.- Students exchange information about people from other cultures and try to

Pairwor | compare one culture with another using the new rules learned.

k The teacher gives feedback on the language used.

Fluency

practice

BREA

K 20

mins.

7.- Students answer live worksheets Photoco

Workbo | https://es.liveworksheets.com/worksheets/en/English_as a_Second_Langu | pies,

ok age (ESL)/Comparatives/Comparatives - revision mz5722sj pens,

Craftwo | Students create 1 folding surprise where they show the difference between 2 | colored

rk people from different countries and nationalities. sheets.

(Writing | https://youtu.be/Zf6BXZwIMjA

)

8. - | Students make a memory game using pictures from a magazine and | Magazi

memory | memorize the vocabulary of the class. ne,

game scissors

, glue.

9. — | CLOSING laptop,

Wack-a- | Students open the Wordwall application and solve multiple-choice questions | projecto

mole to learn and review vocabulary and new grammar rules about comparatives. | r,

game https://wordwall.net/resource/8006050 internet,
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https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Comparatives/Comparatives_-_revision_mz5722sj
https://es.liveworksheets.com/worksheets/en/English_as_a_Second_Language_(ESL)/Comparatives/Comparatives_-_revision_mz5722sj
https://youtu.be/Zf6BXZwJMjA
https://wordwall.net/resource/8006050

mobile

devices
Chart 6 Lesson Plan 3
SUMMATIVE ASSESSMENT
NO | PRODUCT Y| N | %
FORMATIVE : E|O
ASSESSMENT
ITEM YES | NO | % . The comparative list is in the notebook 10 %
NO. and contains a drawing for each one.
Participate 15% ) The quiz about comparative adjectives 10%
L and show is filled correctly.
interest in 3 The live worksheet is completed with 20%
the topic the correct comparative.
) Finish on 15% The folding surprise shows a 30%
time A comparison between 2 people from
different countries and it is similar to
the example in the video.

In this lesson, students will practice the reading skill called scanning in a text and detect those words
that refer to comparative adjectives. Later they will use the reading sub-skill called "reading for detail"
which will allow students to understand how comparisons between subjects are made through a text

related to a soccer game.

Then the students will develop the sub-skill of "listening for specific information™ in which they will
detect only those keywords related to comparative adjectives. Later, the students will listen to the

audio again with detail and attention and will solve a comprehension quiz on the listening skill.

After some listening tests, students will solve written exercises to corroborate the information

previously heard from the audio.

Students will make a folding surprise on a person from a country of interest. This activity intends that

through imagination and what they have learned in class, they can draw a subject with an initial shape
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on a folded sheet of paper and that when the sheet of paper is unfolded, the drawing changes its shape.

to give life to a new figure.

After this, students will practice their memory by building a memory with words related to

comparative adjectives. The goal of this activity is for students to generate new vocabulary through

play.

To close lesson three, students demonstrate their knowledge obtained in class through an interactive

test on the WORD WALL platform, promoting interest and motivation to participate.

Finally, in lesson four, it is suggested to use what has been learned in previous lessons to make more
complex and elaborate comparisons between cultures through a role-play which will allow students
to place them in a more real context through dialogues, acting, and characterization. and
personification of characters from different countries. In the final part of the lesson, we will all meet
in plenary to give feedback, raise awareness and assess the importance of communication in the face
of an intercultural event that they could face in real life within their place of origin or even if they

travel somewhere. of the world in the future.
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Lesson 4

Where do you live?

Estimated time: 2 hours

Main aim: To apply different comparative adjectives following the correct grammatical rules to show

changes or make complex comparisons between cultures

DIDACTIC SEQUENCE

LEARNING PROCEDURE NECESSARY
TASKS RESOURCES
1.- Checking | BEGINNING
attendance The session is initiated by calling class attendance.
2.- Feedback on | The teacher asks the students to brainstorm the most important
previous lessons. rules and aspects about adjectives, comparatives, countries, and
nationalities.
Students take 30 minutes to get dressed, make up and study | Costumes
3 -Characterization how to imitate and interpret a person who comes from another | Makeup
country. Clothing
Wearing items
DEVELOPMENT

4.- Performance

Students have to act and say common expressions regarding the

target culture previously assigned.

5.- Brainstorming

Students exchange information about people from other

cultures and they will try to compare personalities.

6.- BREAK. Students take 30 minutes to rest and have lunch.

Students write a dialogue between 2 different nationalities,

) ) ) Notebook
7.- role play each of them boasting about physical and emotional 5
en

characteristics. Students can make a char to support their ideas.

The teacher asks the students to present the mini role play to
8. - plenary the class.

CLOSING

9. — Final feedback

Students talk about the feeling and process of learning new

vocabulary and rules regarding interculturality.

Chart 7 Lesson Plan 4
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FORMATIVE ASSESSMENT

0,
ITEM YES | NO| % SUMMATIVE ASSESSMENT
NO.
NO | PRODUCT YN | %
Participate 10% o
and show
1 interest in — -
1 The characterization is interesting and 30 %
the - .
uses similar articles to the real ones.
activities - - -
The expression used for acting like 20%
Give your 10% || 2 . . .
foreign people is appropriate
opinion - -
2 The dialogue of the role play contains 20%
about the .
3 the correct use of comparatives related
class
to culture
4 The feedback is done successfully. 10%

The results obtained in the practice of these 4 lessons were very interesting because the students
managed to understand different topics such as countries and nationalities, the verb to be, adjectives
and comparatives in an effective way. Once taking into account its grammatical rules, use, and
pronunciation to understand the importance of communication between people from different places.

The students reacted positively and willingly to work in class.

When students were ready to speak, they tried a role play, the most important part of this task was to
imitate and feel like if they were from another country, to see how it feels to dress, act, speak different
from their own language and customs. Students felt excited and nervous, it was a funny activity to

get out a bit from our contexts.

Finally, students talked about the feeling and process of learning new vocabulary and rules regarding

interculturality. They showed and expressed the importance of communication between cultures.

The sequence and dynamics of the activities from lessons one to four, allowed us to continue our

thematic axis, which is culture and interculturality, as well as mainstream content.

As mentioned in previous assignments, this lesson plan was designed around the characteristics and

needs of the students, based on approaches to language teaching. One of the most representative is
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the Presentation, Practice, and Production (PPP) approach (Spratt, 2011). Grammatical structures and

functions were the most important aspect of the language.

Lessons moved from the presentation stage to the practice stage and production stage.

The language was imputed by the teacher (provided examples and gave information about it).

The students were guided by the teacher and did not make decisions about what or how to learn.

Typical activities were situational presentations and drills at the controlled practice stage, role plays,

and information gap activities at the production stage.

It was tried to follow some suggestions from lesson 9, | found quite interesting the part on Assessing
Adolescent EFL Learners.

This Lesson focused on aspects to consider when evaluating adolescent learners at the high school
level including the use of new technology for improving assessment in the learning process of EFL

adolescent learners.

The learning outcome expected of this project is for my students to reach level A2 of the Common
European Framework for Reference upon finishing middle school. Mexican high school students are
able to understand sentences and frequently used expressions to provide basic personal and family
information, as well as matters such as shopping, local geography, and employment among others.
They also communicated ideas about culture and interculturality, and are able to ask for simple and
direct exchanges of information on familiar and routinary situations. In addition, they describe in
simple terms aspects of their personal background, and situations in areas of immediate need in both

speaking and writing skills. The listening and peaking skills are still difficult to develop on them.

The informal assessment was a good tool or instrument for assessing classwork as part of the feedback
given to my students. Formal assessment on the other hand was helpful to assess the process that has
already been planned and prepared for me. All the exercises and specific procedures helped to
enhance students’ skills and knowledge. Techniques like mapping, drawing, answering, building,
crafting, imitating, dressing or wearing different clothes, matching, and playing online games were

very helpful and useful to determine the students’ achievements.

A lesson plan should be clear and easy to read for teachers and students during the lesson and

remember that lessons should always be created regarding the students’ needs.
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Technology has been an excellent and helpful tool for teachers during these pandemic times, it has
allowed them d to keep the students in touch and continue studying. Including technology in face-to-
face classes help teachers to explain better a topic. Social media, apps, and games have become
powerful assessing instruments at schools. Students can quickly show teachers and classmates what
they have been learning. These informal uses of digital media have played an important role in

boosting students' learning process.

Unfortunately, the context of my school does not allow them to use it freely because of the

infrastructure has not been enough to use internet connection, computers, labs, projectors, etc.

Through this specialization the implementation of technology in the classroom has been a necessary
tool to take into consideration in every class. | had not used it because of the limitations but I realized

that if | plan my classes very well, it is possible to use it properly.

According to Wikipedia, assessment is the systematic process of documenting and using empirical
data on the knowledge, skills, attitudes and beliefs. By taking the assessment, teachers try to improve
student learning. This is a short definition of assessment. Assessment can be focused on the individual
learner or all individuals together, like the whole class, an institution or specific program. Formative
assessment will give an overview of the students in the beginning of the instruction. It gives the
opportunity to still have the chance to improve an instruction. Summative will give the outcome of
the whole instruction.

Regarding the methodology implemented in the place where | work, assessment must be measured
by three things. The first one is the evaluation of the main objective. Here, at the end of the lesson we
can prove if the objective was reached if the student did the tasks and showed progress during the
process or the procedure of the class. To measure and assess the process of the activities during the
lesson,, it is needed an observation guide table where we can tick or mark those student’s attitudes

regarding the activity. For instance the following chart shows some examples.
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FORMATIVE ASSESSMENT. ( OBSERVATION GUIDE)

NO. ITEM YES NO %
1 Participate and show interest in the 15%
topic
2 Give your opinion about the class 15%

Chart 8 A table showing two examples of attitudes in order to check the formative assessment

As it is shown, Participation during the lesson let the teacher know how motivated and interested the

student is. If the student shows interest in the topic we can say that the attitude of the student is

positive and as a result, the student feels confident to work and finish the activities and he might get

a good grade by his performance or his effort. Observation guide is also called formative assessment,

according to the methodology 55, these guides do not have to exceed more than 40% of the total of

100% per lesson.

Besides the observation guide in a lesson, it is taken into account a check list which shows the number

and description of the physical activities produced by the student in relation with the topic and

procedure along the class. To evaluate and get a percentage of the final grade it is necessary to use

some assessing instrument tools such as a written text in order to measure the grammar, accuracy and

register of an activity. A map to locate a specific place, quizzes, tests, gap filling exercises, etc.

SUMMATIVE ASSESSMENT

NO | PRODUCT N | %
)
The introduction is carried out 20 %
considering the requested elements.
1 (Name, age, place of origin and

description of the place). It is written on

the notebook.
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The planisphere shows the location and 10%
2 particular characteristics of the place

selected by the students.

Communication questions are 20%
3 answered logically and precisely. They

are written on the notebook.

The test in the Kahoot application is 20%

answered successfully.

Chart 9 A tablet showing the physical activities required to the student along the class.

These tasks are assessed by different tools and the percentage is reached through the realization of
each task, if the student finishes the task, he gets the percentage. At the end we can add the formative

assessment percentages with the summative assessment ones. Evaluation could go from 0% to 100%.

Counting all the daily grades and divide them into 15 the students can know their final grade.

In assignment 2b it was put into practice this assessing method during four days, getting one grade

per day.

In lesson 1 a student got an 8, in the second lesson he got 9, in the third lesson he got 7 and in the
fourth lesson he got 10. If we add the four grades it gives us a result of 34 points. Then if we divide
those 34 points by 4 (the four lessons) the student gets 8.5 rising to 9.0. His final grade in the final

evaluation is 9.0.

As it was mentioned in chapter 2.01, the methodology 55 was planned to avoid the failure in the

semester, it is a guarantee for the students because they can get the grade they want to get.

The procedure of a lesson depends on the didactic sequence, the most important part to have in mind
is to plan BEGINING activities, here we can present the topic and the vocabulary needed for the class

in order to involve the students.
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Then it is needed to follow with the DEVELOPMENT of the topic, here all the activities have to be

addressed to the comprehension and the improvement of the communicative skills.

Finally, it is suggested to end the lesson with CLOSING activities, here the feedback should be the
most important task to know what the students learned. As a result, it helps to know what things we

may change or not in order to improve our classes.

LEARNING PROCEDURE NECESSARY
TASKS RESOURCES
1.- Checking BEGINNING
attendance The session is initiated by calling class attendance.
2.- Feedback on | The teacher asks the students to brainstorm the most important
previous lessons. rules and aspects about adjectives, comparatives, countries, and
nationalities.

Students take 30 minutes to get dressed, make up and study | Costumes
how to imitate and interpret a person who comes from another | Makeup
country. Clothing
Wearing items

3.-Characterization

DEVELOPMENT

4.- Performance Students have to act and say common expressions regarding the
target culture previously assigned.

Students exchange information about people from other
5.- Brainstorming cultures and they will try to compare personalities.

6.- BREAK. Students take 30 minutes to rest and have lunch.
Students write a dialogue between 2 different nationalities,
7.- role play each of them boasting about physical and emotional Notebook
’ characteristics. Students can make a char to support their Pen
ideas.
The teacher asks the students to present the mini role play to
8. -_plenary the class.
CLOSING

9. — Final feedback | Students talk about the feeling and process of learning new
vocabulary and rules regarding interculturality.

Chart 10 A table showing an example of the procedure of a class

2.04.02 Example of procedure of the lesson 1

The lesson one describes those concepts related to culture and interculturality as well as how the verb
to be can be linked to it to make descriptions of people from different countries and nationalities to

use different forms of communication to acquire communication skills. in the intercultural field.

The students will exchange relevant information about the questions posed by the teacher and will
recognize some interesting facts about cultures around the world. Also, in this lesson we will try to
locate a country of interest on a planisphere and some characteristics of the place will be described
through written words such as language, national flag, customs, clothing, religion, etc., finally, it will

be illustrated with magazine clippings and/or drawings.
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For this lesson, the aim is to simulate the listening, writing, and speaking skills of the students through

open guestions and participation in plenary, teamwork, and/or pairs.

Finally, students are evaluated using different evaluation instruments (see formative and summative
assessment table). The activity that closes the lesson will be the application of a test on the KAHOOT
platform which will allow students' learning to be measured through online play and competition

among their classmates.
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Figure 2 A map with the location of a country and some culture characteristics
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Figure 3 A picture showing an assessment tool (kahoot)

In lesson two, the topic chosen to continue with the descriptions of people is (Adjectives) which
allows students to exchange information and have an approach to cultural diversity which will allow
them to use the appropriate language using adjectives to describe physical aspects. and basic cultural

values of people around the world.

Students will learn the grammatical rules needed to transform a simple adjective into a comparative
adjective in such a way that they develop the ability to compare people from different parts of the

world.

The students solve some exercises related to adjectives and answer some basic questions that will
help to describe their person as well as allow them to have ideas for lesson 4, which consists of a role

play where they must interpret and describe themselves as someone from another country.

The activities scheduled for this lesson will help improve your listening, speaking, and writing skills.
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Figure 4 Some exercises about adjectives from lesson 1 so as to assess writing skill
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Figure 5 A chart showing comparison of adjectives and superlatives forms

In lesson three, the consequential topic for describing people from different countries is that of
comparatives with the main goal of identifying the form of comparative adjectives by using simple

adjectives as a basis for expressing how two are different. people or things.

In this lesson, students will practice the reading skill called scanning in a text and detect those words
that refer to comparative adjectives. Later they will use the reading sub-skill called "reading for detail"
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which will allow students to understand how comparisons between subjects are made through a text

related to a soccer game.

Then the students will develop the sub-skill of “listening for specific information™ in which they will
detect only those keywords related to comparative adjectives. Later, the students will listen to the

audio again with detail and attention and will solve a comprehension quiz on the listening skill.

After some listening tests, students will solve written exercises to corroborate the information

previously heard from the audio.

Students will make a folding surprise on a person from a country of interest. This activity intends that
through imagination and what they have learned in class, they can draw a subject with an initial shape
on a folded sheet of paper and that when the sheet of paper is unfolded, the drawing changes its shape.

to give life to a new figure.

After this, students will practice their memory by building a memory with words related to

comparative adjectives. The goal of this activity is for students to generate new vocabulary through

play.

To close lesson three, students demonstrate their knowledge obtained in class through an interactive

test on the WORD WALL platform, promoting interest and motivation to participate.
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Figure 6 A memory game using adjectives and comparatives
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Figure 7 Another memory game using adjectives and comparatives
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Figure 8 Exercises about grammar

Figure 9 Short description to grade writing and speaking skills
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Figure 10 A folding surprise showing some culture characteristics
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Figure 11 Another folding surprise showing some culture characteristics
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Finally, in lesson four, it is suggested to use what has been learned in previous lessons to make more
complex and elaborate comparisons between cultures through a role-play which will allow students
to place them in a more real context through dialogues, acting, and characterization. and
personification of characters from different countries. In the final part of the lesson, we will all meet
in plenary to give feedback, raise awareness and assess the importance of communication in the face
of an intercultural event that they could face in real life within their place of origin or even if they

travel somewhere. of the world in the future.

Figure 12 A picture with the representation of an Indian dressing clothes
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Figure 13 A picture with the representation of an Egyptian dressing clothes
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Figure 14 A picture with the representation of a German dressing clothes
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2.05 Show evidences of your designed tool to assess your students.

Figure 15 An example of assessing tool for lesson one
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Figure 16 An example of assessing tool for lesson one and note taking regarding the class
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Figure 17 Another example of assessing tool for lesson one and note taking regarding the class
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Figure 18 Another example of assessing tool for lesson one and note taking regarding the class
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The results obtained in the practice of these 4 lessons were very interesting because the students
managed to understand different topics such as countries and nationalities, the verb to be, adjectives
and comparatives in an effective way. Once taking into account its grammatical rules, use, and
pronunciation to understand the importance of communication between people from different places.

The students reacted positively and willingly to work in class.

The sequence and dynamics of the activities from lessons one to four, allowed us to continue our

thematic axis, which is culture and interculturality, as well as mainstream content.

As mentioned in previous assignments, this lesson plan is designed around the characteristics and
needs of the students, based on approaches to language teaching. One of the most representative is
the Presentation, Practice, and Production (PPP) approach. Grammatical structures and functions are

the most important aspect of the language.

Lessons move from the presentation stage to the practice stage and production stage.

The teacher inputs language (provides examples and gives information about it).

The students are guided by the teacher and do not make decisions about what or how to learn.

Typical activities are situational presentations and drills at the controlled practice stage, role plays,

and information gap activities at the production stage.

| tried to follow some suggestions from lesson 9, I found quite interesting the part on Assessing

Adolescent EFL Learners.

This Lesson focused on aspects to consider when evaluating adolescent learners at the high school
level including the use of new technology for improving assessment in the learning process of EFL

adolescent learners.

The learning outcome expected of this project is for my students to reach level A2 of the Common
European Framework for Reference upon finishing middle school. Mexican high school students are
able to understand sentences and frequently used expressions to provide basic personal and family
information, as well as matters such as shopping, local geography, and employment among others.
They also communicated ideas about culture and interculturality, and are able to ask for simple and

direct exchanges of information on familiar and routinary situations. In addition, they describe in
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simple terms aspects of their personal background, and situations in areas of immediate need in both

speaking and writing skills. The listening and speaking skills are still difficult to develop on them.

The informal assessment was a good tool or instrument for assessing classwork as part of the feedback
given to my students. Formal assessment on the other hand was helpful to assess the process that has
already been planned and prepared for me. All the exercises and specific procedures helped to
enhance students’ skills and knowledge. Techniques like mapping, drawing, answering, building,
crafting, imitating, dressing or wearing different clothes, matching, and playing online games were

very helpful and useful to determine the students’ achievements.

A lesson plan should be clear and easy to read for teachers and students during the lesson and

remember that lessons should always be created regarding the students’ needs.

Technology has been an excellent and helpful tool for teachers during these pandemic times, it has
allowed them d to keep the students in touch and continue studying. Including technology in face-to-
face classes help teachers to explain better a topic. Unfortunately, the context of my school does not

allow them to use it freely.

Social media, apps, and games have become powerful assessing instruments at schools. Students
can quickly show teachers and classmates what they have been learning. These informal uses of

digital media have played an important role in boosting students' learning process.

2.01 As required on assignment 2B, concentrate on performing and recording the activities.

Link for the video (20 mins)

https://drive.google.com/file/d/1ZK5Jz1Yr7VLtmwaArHduhWckBVJ30GdU/view?usp=drivesdk

video reflection
https://drive.google.com/file/d/1-2cTIBYZCMfCLUrcsOw rizo4dxOxlezF/view?usp=sharing

Colloquium presentation powerpoint
https://drive.google.com/file/d/1yelrGsCZpv4AEWHadIPkrZwVr-2rd1Z CF/view?usp=sharing
Colloguium presentation video.

https://drive.google.com/file/d/1gyNScixWgcOImwlAVjNay4ZCvYdgaMZiy/view?usp=sharing
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The results mentioned above were positive in relation to the expected learning based on the skills and
learning styles that the students have. The development of communication skills throughout each

session were latent and effective.

On the other hand, there were some problems to have 100% efficiency in each class. For example,
the context of the students is very rooted in their mother tongue and customs, this did not allow the

students to understand that there are other customs that they did not imagine.

Interference errors between their mother tongue and a second language were active all the time, this
is due to the lack of vocabulary in both languages and because there is a big problem of false friends

and cognates that confuse the true meaning of words.

Another important aspect to consider is that students are not prepared to receive and be exposed to a
second language for long periods. Unfortunately, our methodology requires that each class last 3
hours and 30 minutes. It is shown that the effective attention time is 20 minutes. Subsequently, the

verification of comprehension through exercises that reinforce the information.

All these problems have been discussed in teaching assemblies, changes and/or improvements in our

methodology have been proposed but have not yet been approved.

In addition to this, the characteristics of the students in the school are extremely heterogeneous. That
is, the pace and forms of learning are variable for each of the students, in addition to the fact that most
of them present various pathologies and socio-emotional situations arising from educational

deficiencies from home as well as some physical and mental disabilities.

The possible solutions to these problems have been discussed among the professors of the institution,
proposals such as separating the groups by levels of understanding have been suggested, but it has

not been possible because it would be considered an exclusion problem.

The life expectations of the students of High School 171 are limited and directed towards labor
insertion, the need to eat, wear shoes and dress is paramount before the professional one.
Unfortunately, parents do not motivate or require their children to continue studying or improve
academically. Teachers are the ones who must take on that role and support, motivate and encourage

students.
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Based on my previous teaching philosophy and experience in contrast with the new one, it is
remarkable that during the specialty a lot of input has been enriching this personal philosophy adding
points of view that had not been thought or even considered as the theoretical basis and the
intercultural competence. There was a mere idea of the justification for the procedures in the books
but the idea became clearer through the development of the specialty of how every perspective and
the diversity of theories that support the books. It could be realized that books are different among
them for the diverse approaches that follow these books. In my particular case, | do not use books
because students cannot afford them, so we need to select an appropriate material according to their
context and possibilities. A professional teacher has not to be only capable to identify different
approaches as well as to be capable to find materials that complete and adaptto the students’
background but also to look up for the intercultural competence for the use of English as a second

language so that the learner can realize the importance of being intercultural competent.

Lev S. Vygotsky (1986) once said, "By giving our students practice in talking with others, we give
them frameworks to think for themselves." This thinking applies perfectly to these situations as the
teacher and students have to follow the programs as they are laid out. But thanks to our methodology,
we have the freedom to change it. During the 4 lessons it was possible to recognize that without the
books we have many limitations because they are very helpful in following up on the topics covered
in class. The teacher has the responsibility to go beyond the limitations to provide more than a simple
lesson, to choose the correct and appropriate materials as well as to provide the students with the tools

that will be suitable for their personal needs.

For these reasons, it is considered that a personal philosophy has enduring elements, but it also has
elements that are always changing according to the circumstances that surround the various teaching
scenarios. In this project, the static elements and those that changed in the personal philosophy were
developed, developing a class with original materials that replaces those that come in the official

books.

Regarding methodology implemented to plan my classes I think it is good to pay attention to the

students’ necessities and background. The methodology | use is very flexible and we can include or
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put out everything we want to. Actually, rubrics are not needed for grading because the observation
guide and task list charts must be designed similar to a small rubric or contain small pieces of a rubric,
so the assessment becomes easier when grading a lesson. There are some extra cases where a student
can failure, this happens when the student does not attend to classes and do not present a valid

justification and the updated activities. Otherwise getting good grades is very easy.

4.02 Observation

During the observation time, the most important activity for teachers to do is to take roles, the
students’ interaction patterns and the language teaching classroom. What we say, how we say it and
what we do make our teacher roles clear to learners. When planning lessons, it is useful to first identify
the roles we are going to take on during the lesson and then to think about what we are going to say
and do to convey that role clearly to the learners. It takes practice and experience to know which
teacher roles are appropriate with which classes and for which activities. Less experienced teachers
may feel comfortable using a limited number of roles at first and then gradually extending their range.
Some problems with classroom discipline, classroom management and facilitating learning are a

result of teachers not adopting appropriate teacher roles.

Teachers very often forget the role of communication when we teach a language. So, rules and ways
to communicate will be both important. Observing and collecting information about learner
performance, behaviour, contribution and effort and progress; keeping a written record of learners’

work are our labor.

4.01.02 Analysis

In relation to the analysis, | can say that a good advantage of all the time spent during the
specialization was | improved some weak areas, this specialization has overcome my expectations
about analyzing myself, weak skills have been developed in order to get better every day.

The auto analysis or micro teaching is a good way to detect our opportunities too. Sometimes we are

good enough in something and we can take advantage of that.

Now I consider that my philosophy and my identity have changed. Actually, I have put into practice
some suggestions that are made in the readings; | have taken into account those questions that are

presented in the "moment of reflection™ section in each unit. I have noticed that my vocabulary of
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words has increased, the fluency with which | express myself in front of a group has improved, and

even the way of explaining and teaching a topic is now deeper.

Results were positive if we take into account the students’ effort. I mean, Krashen’s theory was
reflected on the process of learning during these lessons. Students started from what they already
knew and the teacher pushed them and motivated them to the next comprehension level. The effort
made students went up into the proximal development and at the same time, Kolb’s theory appeared
when students got the +1 through stages. Students participated in class depending on their
experiences, the participation involved motivation and interest, then students used their logic to build
their grammar rules and finally they compared and corrected what they knew with the correct

structures. Accuracy was reached successfully for some students.

Thanks to the specialization | could be able to improve my classes, my teaching, my philosophy, my

roles and my style of planning and assessing.
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CHAPTER 5: Appendixes and APA style references.

5.01 Appendixes

5.01.01 Appendix 1. Listening practice (adjectives)

wuzzLigTenngcom

listening materials €or language teachers

Home Listening Test Worksheet Templates ESL Games for Students Music to Download

00000

Free printable listening worksheets and teaching resources:

To print: click on the printer icon on the tool bar right above the
preview.

for more worksheet options and matching audio files check the

main page 123 Listening

123Listening is a website built and maintained by MES English
and Dream English.

Dream English offers free mp3 downloads with chants and songs
for children, lesson and games ideas, 2 CDs packed with great
songs for children. Let's sing!

The listening scripts and worksheets from 123Listening.com were
designed around vocabulary sets from MES English. Visit MES
English for resources that match 123 Listening tests including:
free printable flashcards, game cards, bingo cards, worksheets,

el o o b i v
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5.01.02 Appendix 2. Reading practice (adjectives)

Hi! Tm Mark and these are my friends. We are very different but we

are the best friends. Pay attention to the details I give you and
complete the comparative and superlative sentences. (Jse the
adjectives in the box and follow the example.

¢

-y
g
o

adieCti

(Brian \( Ethan \[ Roy \( Mark \( Evan )

1. | Age: 14 years Age: 13 years Age: 15 years Age: 14 years Age: 16 years
2. | Height: 2,50m Height: 2,50m Height: 2,60m Height: 2,35m Height: 1,75m
3.] weight: s5kg Weight: 65k8 Weight: 65kg Weight: 4okg Weight: 70kg
4| Funny 0 Funny. (2626 | pupny: 2 Funny: £ (2 Funny (%7
5.| Maths: g Maths: Q Maths: QQ Maths: g é Maths: ‘QQ
6. | Athietic: s Adhiedciegrppl | Adiede: ek | | adiese: cpep | | Adiese: o
AV BT AL AT M AT
Roy is __younger  than Evan but he’s oider _ than Ethan.Iam __asold /young as
1 —_—— AR
* Brian. Evan is the oldest of the group and Ethan is the youhgest - \/ ,': A
2 Iam of the group. All my friends are than me. Brian is as L~
P,
I as Ethan but they are than Evan. Evan is the i
3 Evan is not very fat but he’s the Of us. RoY is Ethanand | ;< on
: they are than Brian. I'm than Brian. T'm ! @
4 We enjoy being together and we are always telling jokes. Ethan is Of the y
group. He is than me. Evan and Roy are Brian. @
5 At school Evan is at Maths. His marks are than mine. My /;1\
- [
marks are tEthan is than Briah but not as Rovs. | (=
6 Well, we aren’t very athletiC. The is Roy. He plays rugby very well. /)‘?\
. [ )
Brian is as Evan and all of us are than Ethan! |
7 Ethan is amazing and very nice. He is Of us. Roy is
i Evan and me. Brian is hot the rest of the group. He’s a bit grumpy!
saLIVEWORKSHEETS
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5.01.03 Appendix 3. Grammar practice (comparatives)

Ejercicios de Comparative adjectives online o para imprimir.
Idioma: inglés Asignatura: English as a Second Language (ESL)

" 5 inglés
" & English as a Second Languz
~ Action verbs
— Actions
~ Activities
— Adjectives
Adverbs
~ Adverbs of frequency
* Animal body parts
~ Animals
Articles
~ Body Parts
Business English
~ Can or can't
Christmas
~ Classroom language
Classroom objects
- Clothes
~ Collocations
~ Colors
~ Colours
:
-~ Comparatives
- Comparatives and superlz
- Computers and technolog
- Conditionals
~ Conjunctions
- Countable and uncountab
- Countries and nationalitie
~ Daily activities
Daily routines
~ Days and dates
-~ Days of the week
~ Demonstratives
— Describing people
- Dictation
- Easter
- English words

Environment

Comparatives

Curso/nivel: A1/PRIMARY

por rarean

2 The o s

3 The sadeh & e

Comparatives 1
Curso/nivel: 3

e octopus.

e eiivisn

Comparatives
Curso/nivel: Grade 4, Pre-
intermediate, Cuarto de primaria
por nuria08

Degrees of comparison
Curso/nivel: grade 3

Ordenar resultados:
((Mas populares primero 4]
Quke D

Comparative adjectives
Curso/nivel: 4th grade
por egsuarez

COMPARATIVE ADJECTIVE
Curso/nivel: YEAR 4
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5.01.04 Appendix 4. Presentation of verb to be in Prezi platform

=

To Be verb
= Pronouns : I ' I AM
| oy ’ HE f HE
el TOBE =P SHE TOBE =P SHE
‘\m ella \ IT \ IT
;Ve >mvuvs You yYou
They -> ellos WE WE
THEY THEY
¢ 1 AM . 1 AM . 'TOBevel'b
P P
TOBE =P SHE IS TOBE =P SHE IS

Uno de los
verbos mas important
del idioma inglés
Atencion con sus

5.01.05 Appendix 5. Presentation about Cultures in Prezi platform

*introduction

- . - Importance of knowing
2 " ’ about other cultures

Benefit 2
Gain a better understanding
of their background

Conclusion

WEDON'T WANT
TOBEALL THE SAME.
: BUT WEDO WANT

TORDCRSTANS LACS OTHER -

eoN
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5.01.06 Appendix 6. Questions to introduce yourself in Kahoot platform

4Eres nuevo en Kahoot!? [ nesierare | vosscomomitaso
[Bsarve nido Prsedes i ar 4414 jisego Coma invitado sin uns Cusnts. Regietrate pars gusrdar kot resultados de juego, buscar mllones de increibles kaots, cras: kot tuyos prOpIoE @ UBER! y diter 1ot
eustantes Y8 s USIBTOT Iniia Sesion
Creetings and introductions
in English Preguntas () Mostrar respuestas
- Quiz
i what's your name?
[ 505
2-quz
Hove e yous?
 co:
3-Quz

Wihers ate you from?

a-qur
Howe old are you
s
Nice to meet you
s

G10_M3_final_project (1).pdf

5.01.07 Appendix 7. Adjectives presentation in Prezi platform

» Reproducir ADJECTIVES < o

L]
INTRODUCING

ADJECTIVES IN ENGLISH
S

'.._«.,
> &

What forms do they have? Descriptive adjectives in Comparison of adjectives in English
English Fcampniic . u

(<] (] (-]

2)Longer adjectives are compared by using more 5) When a comparison is made.

4) Adjectives that cannot be compared the following words introduce Proper adjectives
include absolutes. Which are by definition the second element They are a kind of descriptive adjective formed
Obvious less obvious least obvious superlative. Uniqueness and perfection N from a Proper noun
cannot be brought to a higher degree. He & taler than | (el Noun adjective
3) Some adjectives have irregular comparisons: (Comparstive) e Rome Roman

and most, or the negatives less and least

He is the tallest boy in the class.

Limiting Adjectives
uperlative:

They do not add to your knowledge of the noun.
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5.01.08 Appendix 8. Differences between (How is he? / What is he like? / What does he look

like?) to describe someone.

» Meprogucir Tabare Alonso

5.01.09 Appendix 9. Countries as nationalities oral practice.

COUNTRIES AND NATIONALITIES ===

COUNTRY l NATIONALITY | COUNTRY l NATIONALITY
Portugal | Portuguese | Austria | Austrian
Spain | Spanish | Greece ’ Greek
England | English | The USA | American
France | French | Japan l Japanese
Germany | German Brazil | Brazilian
Italy | Italian 1 China | Chinese
=

Hello there! We are from England. So we are English!
What about you? Where are you from?

What nationality are you?

A. Follow the example and complete the sentences with the correct nationality. Don’t
forget to include the verb! ©

I am from Spain. | am
You are from France. You
He is from the USA. He
She is from China. She
Itis from ltaly. It

We are from Brazil. We

N waw

8
9
10

You are from Germany. You
They are from Greece. They
Leo is from Austria

Ann and Chun are from Japan

B. Now do the other way round and find out which country is missing! Don’t forget to
include the verb! ©

1
2
3
4
)
6
7
8
9

10

I am Austrian. | am from
You are American. You

He is Italian. He

She is Chinese. She

Itis French. It

We are Japanese. We

You are English. You

They are Spanish. They
Johanna is Greek

Lewis and Gwen are German

Keep up the good work! ©
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@Wordwall  cree mejores lecciones de forma mis rapida Inicio ~ Caracterfsticas

Rueda del azar

If | could travel, | would go to...

B

& Wordwall
Find the match

Adjectives

Tap the matching answer to eliminate
it. Repeat until all answers are gone.

Planes De Precios Iniciar Sesién Registrarse Q Espafiol ~

Cambiar plantilla

INTERACTIVOS
Y
[ Cartasal azar

B8 abre la caja
ooo

Home Features Price Plans Login SignUp @ English ~

Switch template

NTERACTIVES
A
]
Match up
¥
Balloon pop
B Quiz

Gameshow quiz
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5.01.12 Appendix 12. Listening practice about comparatives in soundgrammar.com

Grammar 3-09 | High Beginner 3
Comparatives

Listen to Katie compare two things using the comparative form of adjectives.
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5.01.13 Appendix 13. Assessing tool to measure the students’ comprehension about grammar

rules in order to learn comparatives

2. comfortable
3.0ld

4. happy

5. new

6. near
7. bad
8. expensive
9. thin
10. noisy
-

/

0 Compare using the given words.

IS

(Jo-Liz—friendly)

(my dress—yours—long)
(a cat—a hamster—big)
(you—Alan—young)
(your bike—mine—cheap)

Complete with the comparative forms.

1. Vegetables are
crisps. (good)
2. Travelling by plane is

(expensive)

5. Germanis ___ Spanish. (difficult)

6. Our caris and
safe)

7. This week it is —__ last week. (cold)

8. Dogsare _________any other pets. (smart)

9. Your projectwas —________ Jack'’s. (nice)

.

———travelling by train.

3. Avataris ________ Prince of Persia. (inferesting)

yours. (big,

10. My cousin, Ben,is —________ my brother. (funny)

hort. adjectves

one—sgllable adjectives fake —er
short —short  , fast — fast

one—syllable adjectives ending in —e
take —r

nice —nice , late — late

one—syllable adjectives ending in
consonant, vowel, consonant, double the
last consonant and fake —er

fat—fat , hot — hot

two—syllable adjectives ending in
consonant —y take —er , —y changes fo —i
nasty —nast | easy—eas

irreqular forms
good — bad -
far—

® two-syllable adjectives not ending in — ‘

®  with some two—syllable adjectives, we

y and three or more—syllable adjectives
use more
modern —
dangerous —

modern
dangerous

can use —er or more
clever — clever / clever
narrow — narrow  / narrow

simple —simple  / simple )
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DECLARACION DE AUTENTICIDAD DE TESIS O TRABAJO RECEPCIONAL
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Declaracion de Originalidad
de Tesis o Trabajo Recepcional de Posgrado

C. RECTOR(A)
DE LA UNIVERSIDAD PEDAGOGICA NACIONAL
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Me dirijo a usted en mi cardcter de autor(a) original del documento descrito al calce, mismo que presento como parte
de los requisitos académicos establecidos para obtener el diploma o grado académico que me corresponde, de conformidad
con el Reglamento General de Estudios de Posgrado, los Acuerdos del Consejo de Posgrado y las disposiciones del Instructivo
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su autoria entre ellos articulos, revistas, ensayos, libros, tesis profesionales o de grade, asi como cualquier otro sin
consentimiento expreso de su autor”, suscribo esta declaracién con la finalidad de manifestar a usted —y a quien corresponda
— que he redactado mi documento de tesis o trabajo recepcional de manera original en todas y cada una de sus partes.
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DECLARATION LETTER:

I declare that the following ASSIGNMENT “ . is entirely my own work and that it is written

in my own words and not those copied directly from any source, except for those properly
| understand if | omit to cite in any document signed under my name, | am committing
plagiarism, which is unaccepted in any academic environment, and it is a serious violation
of the institutional regulations stated by the Guidelines for Academic Honesty in Citation
and References included at

http://eeaile.cealupn.net/pluginfile.php/2441/mod resource/content/1/eeaile 1 00 Aca
demic%20Guidelines%20for%20Citation%20and%20References.pdfm “Participants must

be aware of norms for Academic honesty. The following are the policies that the
Specialization has adopted, based on Georgia State University
(http://www2.gsu.edu/~wwwfhb/sec409.html) and Universidad Pedagdgica Nacional
policies. As members of the academic community, students are expected to recognize and
uphold standards of intellectual and academic integrity. The program assumes as a basic
and minimum standard of conduct in academic matters that students be honest and that
they submit for credit only the products of their own efforts. Both the ideals of scholarship
and the need for fairness require that all dishonest work be rejected as a basis for academic
credit. They also require that students refrain from any and all forms of dishonorable or
unethical conduct related to their academic work.”

Definitions and Examples

The examples and definitions given below are intended to clarify the standards by which
academic honesty and academically honorable conduct are to be judged. The list is merely
illustrative of the kinds of infractions that may occur, and it is not intended to be exhaustive.
Moreover, the definitions and examples suggest conditions under which unacceptable
behavior of the indicated types normally occurs; however, there may be unusual cases that
fall outside these conditions which also will be judged unacceptable by the academic
community.

! EEAILE-CEAL. UPN. Guidelines for Academic Honesty in Citation and References.
http://eeaile.cealupn.net/pluginfile.php/2441/mod resource/content/1/eeaile_1 00 Academic%20Guideli
nes%20for%20Citation%20and%20References.pdf
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A. Plagiarism: Plagiarism is presenting another person's work as one's own. Plagiarism
includes any paraphrasing or summarizing of the works of another person without
acknowledgment, including the submitting of another student's work as one's own.
Plagiarism frequently involves a failure to acknowledge in the text, notes, or footnotes the
quotation of the paragraphs, sentences, or even a few phrases written or spoken by
someone else. The submission of research or completed papers or projects by someone else
is plagiarism, as is the unacknowledged use of research sources gathered by someone else
when that use is specifically forbidden by the faculty member. Failure to indicate the extent
and nature of one's reliance on other sources is also a form of plagiarism. Any work, in whole
or in part, taken from the Internet or other computer-based resource without properly
referencing the source (for example, the URL) is considered plagiarism. A complete reference
is required in order that all parties may locate and view the original source. Finally, there
may be forms of plagiarism that are unique to an individual discipline or course, examples
of which should be provided in advance by the faculty member. The student is responsible
for understanding the legitimate use of sources, the appropriate ways of acknowledging
academic, scholarly or creative indebtedness, and the consequences of violating this
responsibility.”

The “Reglamento General para estudios de posgrado de la UPN" states as follows in the
TITULO QUINTO: De las sanciones y recursos.

CAPITULO 1. De las sanciones

Ill. Baja definitiva en los siguientes casos:

d) Presente como propios trabajos académicos que no son de su autoria, entre ellos,
articulos, revistas, ensayos, libros, tesis profesionales o de grado, asi como cualquier otro
sin consentimiento expreso de su autor.”?

2 Reglamento General para estudios de posgrado de la UPN.
http://137.135.91.197/normateca/index.php/category/6-reglamentos-internos. html
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