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INTRODUCTION 

 

When working and learning with people from a variety of background and cultures present in 

the classroom, students gain a more comprehensive understanding of the subject matter. It 

also teaches students how to use their own strengths and points of view to contribute in a 

diverse working environment. It is true that our students do not come from different countries 

but from different backgound who have at the same time different beliefs and needs and 

teachers have to know how to manage and deal with this. 

This project states 4 chapters which give a general view about a proposal in a Technological 

University whose students come from different background but with the same need to learn. 

Chapter 1 describes the philosophy and theory; which explains the perspective on teaching 

and how that perspective will be applied to the teaching environment. It points out the 

communicative approach, the sociolinguistic theory and the Monitor model, focusing mainly 

on the communicative and intercultural competences. 

Chapter 2 describes the methodology and practice. It points out the assessment and testing 

applied in the project; such as continuous evaluation, formative and summative assessment. 

A complete description of a lesson plan is described here. The activities, strategies, 

techniques, materials and resources are developed in the lesson plan which covers 5 

sessions of class. 

Chapter 3 refers to the experience report.  It focuses mainly on the outcomes of the activites, 

if they were successful, if the goals set at the beginning were achieved and what the 

experience was according to the activites set on the lesson plan. 

Chapter 4 describes the conclusions and the general bibliography. I understand how difficult 

it is to reach all our students because each student has a different socio-cultural context and 

different learning styles. That's why understanding the arbitrary nature of language can help 

students in their learning process by allowing them to identify this characteristic and realizing 

that the relationship between form and meaning is unsystematic. 

 



5 
 

 

  CHAPTER 1: PHILOSOPHY AND THEORY           

I. Teaching Philosophy 

                          

I started working with the book “World English” third edition in 2020 and I am still using it this 

year. It includes new and updated content and ideas from sources like National Geographic 

and Ted Talks, which feature real people and places to provide meaningful and fascinating 

springboards for language learning and communication. 

 

Each unit is divided into five two-page lessons, including newly extended Writing and 

Communication lessons that feature writing models and explicit skill instruction to provide 

increased opportunities for meaningful learner output. In addition, an extended, optional 

Video Journal lesson at the end of each unit features amazing video from either National 

Geographic or Ted Talks. This time I will work with unit 8 according to the lesson of my school 

syllabus, focusing in future events. The groups I work with at University are between 24 and 

26 students. Most of them are 18 or more and It has been easy for me to make them work in 

pairs or teams to achieve a task. 

 

I have always said that I apply the communicative approach on my teaching which is based 

on the idea that learning a language successfully comes through having to communicate real 

meaning, the main objective is to present a topic in context as natural as possible. According 

to William Little Wood (1981) The communicative approach is not just limited to real life verbal 

communication. It is an approach to language learning in general. For example, a class 

utilizing the communicative approach could also include the study of “authentic texts” – texts 

written in the target language for a purpose other than your language studies.  

During unit, I learned how social practices are not separated for grammatical and functional 

language. I consider that an understanding of learning theories helps teachers connect to all 

different kinds of students. Teachers can focus on different learning styles to reach different 

students, creating teaching that focuses directly on student needs and aptitudes. 
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Students are exposed to multiple sources of input and teachers are the primary source of 

oral input because they give instructions in English, explain grammatical structures or 

patterns and facilitate activities and tasks. Michael Long argued that interaction is more than 

an opportunity for learners to practice the language but that through interaction, learners 

develop their second language. Interaction through pair and group work maximises the 

opportunities to practise as more learners speak for more of the time. 

It is important to analyze the multiple roles the teacher takes on to help this process to take 

place. Teachers take many different roles when teaching in an EFL classroom. They have 

diverse responsibilities, especially when they have to deal with multicultural students. In the 

EFL classroom, teachers have a big challenge dealing with students who possess different 

backgrounds, culture, ideas, perspectives of life, and so on. 

 
We need to be prepared to teach in classrooms where diversity exists, in terms of religion, 

socioeconomic status, needs, sexual preferences, and the like, which is becoming an 

important issue nowadays from elementary school to higher education in Mexico. 

 

II. Theoretical Foundations 

 
Choosing and using the right teaching approach is an important consideration for all language 

teachers. Get it right and students progress towards fluency at pace in a calm and enjoyable 

learning environment. However get it wrong and students can quickly become demotivated 

and disengaged, particularly in formal education settings. 

 

This project has been worked on The Communicative Language Teaching approach (CLT) 

which focuses on giving students the skills to clearly and confidently communicate in real-

world situations with native speakers of their target language. As such, it moves away from 

a traditional focus on grammar to encourage the active and authentic use of language in 

learning and acquisition. CLT therefore prioritizes interaction and problem solving and usually 

involves classroom activities such as role play and pair / group work. 



7 
 

 

The communicative approach is based on the idea that learning language successfully comes 

through having to communicate real meaning. When learners are involved in real 

communication, their natural strategies for language acquisition will be used, and this will 

allow them to learn to use the language. The main purpose behind communicative language 

teaching methods is to prepare students to be confident communicators for different real-life contexts, 

through repetitive oral practices and student-student cooperation. Larsen-Freeman, D. (1986). 

Author and researcher David Nunan identified five key elements to the CLT approach: 

 An emphasis on learning to communicate through interaction in the target language. 

 The introduction of authentic texts into the learning situation. 

 The provision of opportunities for learners to focus, not only on the language but also 

on the learning process itself. 

 An enhancement of the learner's own personal experiences as important contributing 

elements to classroom learning. 

 An attempt to link classroom language learning with language activation outside the 

classroom. 

The Communicative Language Teaching (CLT) mainly focuses on developing 

communicative competence; the crucial goal is the ability to use the language appropriately 

rather than the grammatical knowledge. 

Talking about communicative competence, Dell Hyme’s asserts in this theory that 

competence in a language includes not only grammar, words, and sounds but also the social 

knowledge of when and how to use them appropriately. The context or situation, the 

relationship between the speakers, and the sociolinguistic rules determine what is said and 

how it is said. When students of English interact with individuals from the United States, they 

interact in a social context that determines the language used. Teachers began to use a 

communicative competence model of language acquisition so that their students could use 

language in real situations. For example, instead of studying mainly grammar rules and 

vocabulary, teachers used textbooks with a setting. Communicative competence refers to 

both verbal and nonverbal communication 
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As Lesson 1 from module 3 says: intercultural competence is quite different from 

communicative competence.  Communicative competence involves two cultures:  your own 

and the one you are learning (the target language culture). Intercultural competence is less 

about knowing a lot of culture-specific information about various countries and more about 

communicating effectively in a range of cross-cultural contexts.  Byram (2002 defines 

intercultural competence as “Knowledge of others; knowledge of self; skills to interpret and 

relate; skills to discover and/or to interact with others. Byram Nichols, & Stevens (12) affirm 

that it is not the role of the teacher to change learners’ values, but “to make them explicit and 

conscious in any evaluative response to others.” However, before teachers can guide their 

students through this process, teachers need opportunities to experience and reflect on 

cultural differences so they can deal with their own attitudes and open themselves up to 

accepting difference. 

According to William Little Wood (1981) These are practical tips towards applying the 

communicative language teaching method: 

 

 Have plenty of communicative student-student activities (pair discussions, role-playing, 

puzzle-solving, and other collaborative tasks) so that each student is constantly exposed to 

the target language. 

 Communicative activities should include a clear situation or context, the roles of the speakers, 

and a communicative purpose. 

 Practice different formal and informal interactions through games, role-play, and problem-

solving tasks. 

 Teachers should concentrate on providing a supportive learning atmosphere and selecting 

personalized tasks for students in terms of their individual level, needs, and interests. 

 Use the right tools for creating and assigning speaking-based language learning activities. For 

example, you can use modern language teaching software tools that allow recording each 

students' individual speaking practices and group work. This also enables important self-

evaluation by allowing students to listen back to their own speech and recordings. 

 
 
 
 
lllll 
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II.I. Rationale 
 

The lesson plan stated in this project develops the topic of “Future plans and predictions” 

because the linguistic structure is  easier for students to understand and practice. They also 

like to speak about things coming soon and they can speak freely about different aspects of 

their future life. It allows to create different activities where they can practice the four skills, 

making them work colaborativelly, sharing opinions and experiences. 

The sociocultural theory, supported by Vygotsky, has contributed a lot to this lesson plan. 

This theory suggests that students initially use language for communicative interaction 

purposes with their interlocutors and, eventually, this interpersonal speech takes on an 

intrapersonal function in which the speech is directed to the self (Vygotsky, 1925) In this theory, 

students and teachers form relationships in the classroom to help the student learn. The 

relationships help facilitate social interaction and active participation in the learning tasks. 

Students learn through observation, listening and talking through their tasks. 

Vygotsky's theory can be very beneficial in helping teachers to plan out their instruction. It 

helps them to think the through the knowledge and skills that their students are expected to 

master and determine the order in which to teach those things. 

Creating a collaborative learning environment is one way to use sociocultural theory in the 

classroom. This might involve pairing students with others of higher skill levels, or it could be 

by learning as a group versus having students learn on their own. 

Teachers can also take advantage of the zone of proximal development by providing 

guidance and support to help the students reach their learning goals—particularly in an online 

learning environment. 

Krashen's theory of second language acquisition is another useful contribution. According to 

this theory, the optimal way a language is learned  through natural communication. 

The Krashen's monitor model theory can mobilize the enthusiasm of students to improve the 

quality of input in the classroom, reduce anxiety and enable students to appreciate their 

listening and comprehensive communicative competence in communication. 
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This Monitor Model theory suggests that students should both strive to increase their second 

language inputs (like viewing videos, television, and going through books for reading) and 

make sure they receive proper error correction in one form or another 

Krashen and Vygotsky complement each other, their philosophical view of language is 

viewed as a tool that is best used when the individual feels that it is important, natural, and 

relevant to them in Vygotsky’s view, the collaborative interaction of learners as part of a social 

system within the classroom takes place. While Vygotsky's 'focus' is socio-cultural and 

Krashen's 'focus' is on the individual learner, again this reflects the move from one level 

(learning in general throughout society) to another (specific 'learning' of a particular, defined 

item). 

Communicative Language Teaching is another powerful teaching approach which has helped  

to encourage the development of the four macro skills in language learning— speaking, 

listening, reading and writing. These are a core part of CLT from the very start, since active 

communication serves to integrate the different skills. The use of authentic or real teaching 

materials (brochures, flyers, timetables, menus and magazines) also helps ensure that 

students develop relevant grammar and vocabulary while working through activities that build 

these core skills. 

 

It is noticed that the most obvious characteristic of the Communicative Approach is that 

almost everything is done with a communicative intent. That is to say, that students use the 

language through communicative activities such as games, role-plays, and problem solving 

tasks. And most of all, always take into account that activities need to be truly communicative, 

including information gap, choice, and feedback as core features. Larsen-Freeman, D. (1986). 

 

 It is important to encourage student-student interaction with role-playing   and collaborative 

tasks. Student-student interaction plays an essential role in applying a Communicative 

Teaching Approach (CLT). As the more traditional teaching styles have usually been rather 

teacher dominant with students mainly learning through passive listening, student-student 

interaction, on the contrary, focuses on the active interaction among the students themselves 

during language classes. 
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One popular CLT activity is role-playing. There is a playful component in role-playing that 

helps students practice speaking without feeling pressure. Teachers can for example assign 

parts to their students, or let them decide on a specific setting. Choose a topic that is relevant 

to students, or one that connects to other topics explained in class. This will ensure that role-

playing is an integral part of the language lesson and not only a stand-alone experience. 

Collaborative tasks like assigning student groups to answer a quiz or solve a puzzle using 

only the target language are also popular activities in CLT. This type of exercise allows not 

only to enhance students' communication skills but also to experiment with the peer-learning 

approach, which is useful in strengthening relationships among students. 
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CHAPTER 2: METHODOLOGY AND PRACTICE           

2.1. Assessment and Testing 

As formative assessment, the continuous evaluation has helped students grow as learners 

by actively encouraging them to self-assess their own skills and knowledge retention, and by 

giving clear instructions and feedback. For this it is taken into account students’ active 

participation in class discussions, group work, peer review, quizes, written reports and 

homeworks. 

As summative assessment; the use of Rubrics or Table of Specifications are considered to 

lay out expected performance criteria for a range of grades.  In this case the rubrics grade 

writing and Speaking skills. Standardized exams which grade Reading, Listening skills, Use 

of Language and Vocabulary. A digital platform is also graded here, students do exercises 

practicing all the skills and the scores are shown to the students. 

This is the rubric to grade Writing: 
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At university, numbers are not used to grade them. Teachers tell them what their progress is 

and what they need to improve. 

This is the rubric to grade Speaking: 

 

 

 

mmmm 

 Autonomous Outstanding  Satisfactory Fail 

My spelling in the text is 
appropriate. 

    

There is a variety of vocabulary in 
the text. 

    

My use of language is appropriate 
to the English course I am 
attending.  

    

My text has cohesion and 
coherence. 

    

I answered to the questions 
required and demonstrate I fulfil the  
Outcome learning 

    

ITEMS Autonomous Outstanding  Satisfactory Fail 
 
USE OF 
ENGLISH 

I can talk about my 
future plans 
identifying the short 
and long term plans 
as well as making 
predictions about 
my life. Eg. (…) 

I am mostly accurate 
when I talk about my 
future plans identifying 
the short and long 
term plans as well as 
making predictions 
about my life. Eg. (…) 

I hesitate when I  talk 
about my future 
plans identifying the 
short and long term 
plans as well as 
making predictions 
about my life.  Eg. 
(…) 

I can barely talk 

about my future 
plans identifying 
the short and long 
term plans as well 
as making 
predictions about 
my life.  Eg. (…) 

 
VOCABULARY 

I know a wide range 
of vocabulary to  
talk about my future 
plans and 
predictions. 

 

I manage the expected 
vocabulary  to  talk 
about my future plans 
and predictions. 

I use basic 
vocabulary to  talk 
about my future 
plans and 
predictions. 

I am extremely 
limited to  talk 
about my future 
plans and 
predictions 

 
PRONUNCIATION 

I can give 
appropriate 
pronunciation and 
stress to words. I 
can pronounce 
quite well in 
statements when I  
talk about my future 
plans and 
predictions. 

I am able to pronounce 
words about my future 
plans and predictions. 

I have some errors in 
pronunciation. My 
stress is influenced 
by Spanish, but it 
doesn’t block or 
interfere my 
performance. I need 
to improve my 
fluency. 

It is difficult to 
understand. I can 
barely produce 
statements or 
questions. My 
mother language 
frequently 
interferes to 
express basic 
ideas. 
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2.2. LESSON PLANNING 

 

Lesson plan A: “Talk about plans” 

 
Level: Elementary 

Lesson A:  Talk about plans 

Vocabulary: Future time expressions, activities related to future plans, question words. 

Objectives:  

 By the end of the lesson students will describe their future plans 

 Students will identify short- and long-term life plans 
 Students will develop listening skills to talk about their future life plans. 
 Students will practice speaking by asking each other questions in the future tense. 

 

Material and Resources: Board, textbook, Workbook,  a list of verbs, class audios CDs, 
Interactive worksheets. 

Stage 
Objective-

skill 
Procedure Evaluation Time 

Warm-up To elicit some 
ideas related 
to dreams for 
the future. 
*Speaking 

T  asks Ss to look closely at the photo 
from page 100. She reads the unit title 
aloud and asks them to share their 
impressions of it with the class. For 
example, The people are having fun / 
They are playing a joke on that man / The 
sky looks beautiful, etc. 
T asks Ss the following questions on the 
unit opener and encourages as many 
students as possible to share their ideas: 
*What do you think people at the wedding 
dream about for the future? 
*What is your dream for the future? 
T tells them in this unit they will learn to 
talk about their future plans. 
 

 
 

Observation 
Student’s 
Participation 

 
10 
min 

Vocabulary 

Matching 
the plans to 
the photos. 

To identify 
short- and 
long-term life 
plans. 
*Speaking-
writing 

Ss close their books and T asks them: 
Who did you have lunch with yesterday? 
(with my family, with my classmates, by 
myself, etc) It’s fine if Ss just name people 
rather forming full sentences.  
Then she asks: 
Who are you going to have lunch with 
tomorrow? 
She says, I’m going to have lunch with my 
best friend tomorrow. She writes it on the 
board and underlines I’m going to. Ss 
repeat after her and she tells them they 
are going to talk about future plans in this 
lesson. 

 
Student’s 
Participation 

 
10-15 
min 
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Ss open their books and are asked to look 
at the photos and phrases from page 102. 
T points out to some Ss to read the ten 
sentences aloud and makes sure Ss 
understand the vocabulary. 
Ss match the phrases (plans) to the 
photos. They do exercise A individually, 
then compare their answers with a 
partner. 
T checks answers as a class. 
T reads the Word Focus explanations of 
short-term and long-term. 
Ss complete the table  in exercise B 
according to the explanation. 
 

Listening 

to a 
conversation 

To listen for 
specific 
information. 
 
*Listening 

Ss look over the conversation on page 
103 before they start the exercise 
T points out that contractions are 
appropriate in this context. 
T plays the audio about plans for the 
weekend and asks students to try to 
complete the conversation using the 
verbs in brackets. 
When the Ss have completed the 
exercise, T plays the audio again, this 
time stopping after each blank in the 
conversation. She ensures that Ss know 
the correct answers. 
T writes the answers on the board. 
 

  
10-15 
min 

Grammar 
Future: Be 
going to 

To 
understand 
the use of Be 
Going to for 

plans and 
intentions. 
 

T introduces the structure by asking 
questions like: What are you going to do 
on Friday night /Saturday? She elicits 
answers with be going to and goes over 
all sections of the chart on page 102. 
T points out the importance of using  time 
expressions: tomorrow, tonight, next 
week, etc. 

In pairs Ss do exercises A & B on the 
Grammar Reference on the back of their 
books. 
T monitors and checks as a whole class. 
 

  
 

Speaking 

Discussing 
their plans 
for the 
future. 

To talk about 
short- and 
long-term life 
plans. 
 
*Speaking - 
Writing 

Ss complete the tables about short-term 
and long-term plans on page 103, 
exercise F. 
. 
T models some questions with one 
student and reminds them to use a variety 
of Wh-question words (What/ When / 
Why/ How) 

 20-30 
min 
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Ss start discussing their plans; In pairs, 
ask and answer the questions in F. Then 
they have to ask a Wh-question for each. 
T walks around and joins in some of the 
conversations. 
Ss write  three of their short-term plans 
and three of their long-term plans.  

 

 

Lesson plan B: “Plan a Project” 

 

Level: Elementary 

Lesson B:  Plan a Project 

Vocabulary: Specific items/ Question words  

Objectives:  

 By the end of the lesson students will be able to plan a project. 

 Students will practice listening skills  by getting specific information. 

 Students will practice pronunciation of reduced form of going to. 

 Students will be able to work collaboratively in teams. 

 Students will understand the use of going to for intentions and plans. 
 

Material and Resources: Board, textbook, A list of verbs, charts. Class audios CDs, Ted 
Talks. 

Stage 
Objective-

skill 
Procedure Evaluation Time 

Warm-up To elicit ideas 
about 
planning a 
project. 
 *Speaking 
 

T writes the lesson title on the board: 
Plan a Project. She has the class think 

of questions to ask when planning a new 
project, and writes them on the board as 
they are given. For example: Who is 
going to work on this project? / When is 
the project going to start? / Are we going 
to have enough money? She tells Ss 
they are going to practice planning a 
project.   

. 

 
Student’s 
Participation 

 
5 

min 

Listening To practice 
listening skills 
by getting 
specific 
information. 
*Listening 
 

Ss look at the photo on page 104 and 
answer two questions related to that 
photo (exercise A) They have to predict 
information according to what they see. 
T plays the audio about an interview with 
a woman and reviews students’ answers  
from A. 
T goes over the Word Focus items and 
definitions and gives Ss a moment to 
look at the chart. She draws their 
attention to the four headings and 
reinforces the practice of reading the 

  
10-15 
min 
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questions in advance to establish what 
specific information to listen for.  
 
Ss listens to the interview again and 
complete the notes about the woman’s 
next project. 
T replays the audio if needed and asks 
Ss to check anwers in pairs. 
Ss are required to write  the exact words 
they hear. 

Pronunciation To practice 
pronunciation 
focusing 
mainly on the 
reduced form 
of going to. 

*Listening 
 

T reminds Ss that many words and 
sounds in English are reduced (or 
shortened) when we speak quickly. She 
goes over the information in the box from 
page 105. She says the full form 
followed by the reduced form and 
ensures Ss notice the difference. 
Ss listen to the sentences in exercise E 
and check the correct form according to 
the pronunciation. 
In pairs, Ss take turns reading the 
sentences in E. Each partner has to say 
which form the used. 
 

  
10 
min 

Speaking 
Listening 
Writing 
Intercultural 
activity 

To plan a 
project 
 
*Speaking 
*Listening 
* Writing 

T encourages Ss to think about planning 
a project and she shows them a video 
about Erick Withacre (Composer and 
Conductor) 
Ss complete the exercises step by step 
according to the video. 
T replays the video so that Ss can 
confirm the correct answers. 
T opens a class-wide discussion about 
the video’s topic. 
 
T puts Ss into groups and tells them they 
are going to plan a project for their 
school and she gives three options: 
 
*Create a website with information and 
news about their school and 
neighborhood. 
*Make a short video called “A day in the 
life of a student” 
*Plan an event to celebrate the end of 
the year. 

 
In groups, Ss discuss each part of the 
project and write down information on a 
chart. 
*What is the proiect. 
*When are you going to start and finish? 

 
Speaking 
Rubric 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Writing 
rubric 

15 
min 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
60 
min 
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Lesson plan C: “Make Predictions” 

 

*Who is going to do each part? 
*What are you going to need? 

T walks around, monitors and assists. 
She makes sure all group members are 
participating and contributing. She stops 
with some groups and listens to their 
plans. 
When the time up is up,each group 
present their project to the class or to 
another group. 
Ss must use going to in their 
presentations.  
T allows other Ss to ask the group 
questions about the project. 

 
 
 

Level: Elementary 

Lesson B:  Make Predictions 

Vocabulary: Renewable and Non-renewable energy  

Objectives:  

 By the end of the lesson students will be able to make predictions about the future 

 Students will practice reading skills  by getting specific information. 

 Students will understand the difference between Going to and Will. 
 

Material and Resources: Board, textbook, A list of verbs, charts. Class audios CDs, 
Interactive worksheets 

Stage 
Objective-

skill 
Procedure Evaluation Time 

Warm-up To elicit 
ideas about 
energy 
*Speaking 
 

T pre-teaches some of the key language from 
this lesson. Switches off the classroom lights –or 
something else that uses electricity-then 
switches on again. She asks Ss why they need 
electricity and where it comes from. 
T explains we need energy to make electricity 
and clarify the difference between  renewable 
and non-renewable energy. 
 

 
Student’s 
Participation 

 
5 min 

Vocabula
ry 
 

To practice 
listening 
skills by 
getting 
specific 
information. 
*Listening 
 

T draws Ss attention to the photo on page 106 
and she reads the text in the box aloud. 
Ss answer the two questions in exercise A and 
complete exercises B and C individually, then 
compare answers with a partner. 
T checks answers and invites volunteers up to 
write their answers under the headings  
renewable and non-renewable energy on the 
board. 

  
10-15 
min 
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Reading To practice 
reading 
skills 

T reads th title of the article and the photo 
caption aloud. She asks specific questions about 
electricity and elicits as many answers as 
possible and writes them on the board. 
Ss read the article and underline sentences 
describing future events. 
T does not allow too much reading time. The 
idea here is to skim for overall gist. 
T checks answers as a class. 
 

  
10 
min 

Grammar 
Future: 
Will / 
Won’t 

To 
understand  
the 
difference 
between 
Going to 
and Will. 

 
 * Writing 

T explains that another way to make predictions 
in English is with Will. She goes over the 
information in the chart from page 107 and 
directs students in the Grammar Reference at 
the back of their book for additional review and 
practice. 
Ss  do exercise E from page 107 and exercises 
C,D & E from page 179 (Grammar Reference) 
 
 
 
. 

 
 

15 
min 
 
 
 
 

Speaking To talk 
about 
predictions. 

T points out the Speaking Strategy phrases: I 
(don’t) think we will…/ Maybe we will / won’t..She 
makes complete sentences with them using the 
predictions from exercise E. 
Ss read and complete the conversation in F and 
say if they agree with those predictions. 
Ss do the goal checker about predictions. 
T reads the five questions in the table aloud and 
tell Ss to write two more questions using Will. 

Ss check off their own answers in the table. 
In pairs, they ask each other all seven questions 
and complete the table with their partner’s 
answers. 
T reminds Ss to use the Speaking Strategy 
phrases when they answer. 
 

Rubric  

Further 
practice 

To practice 
the 
structure 

In pairs, Ss make predictions for ten years in the 
future, like the example: Our school is going to 
have a big, new building. It will be beautiful. 

Ss get together with another pair and share their 
predictions. 
They choose the three best predictions from 
their group and read them to the class. 
Individually Ss practice both Going to vs Will by 
using interactive worksheets. 
 
Ss practice in a digital platform that comes in 
their books. 
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CHAPTER 3: EXPERIENCE REPORT 

3.1.   Outcomes of the activities 

 

Students enjoyed most of the activities like working in teams and having competencies 

however; the structure of “be + going to” that was considered at first easy for them to practice, 

was difficult to get for some of them. They forgot to use the verb “to  be” when asking each 

other. So they needed to do several exercises to reinforce the structure and also other 

activities that were not in the lesson plan at the beginning had to be applied to practice the 

topic and make students get more involved with the linguistic point. 

 

 

https://myelt.heinle.com/ilrn/createAssignment/
assignments.do#/ 
 
 

https://myelt.heinle.com/ilrn/createAssignment/assignments.do#/
https://myelt.heinle.com/ilrn/createAssignment/assignments.do#/
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Students had the opportunity to work collaboratively with their classmates and share 

experiences as well as correct among themselves. It was realized that they feel more 

confident when they do not have to be in front of the class and they feel more comfortable 

when working with more advanced students who can help and guide them. Students could 

be monitored closely and check  who had more difficulties when using the language so that 

let to do tutorings at the end of the classes which help students to reinforce the skills they 

have more problems with. 
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CHAPTER 4 

4.1. CONCLUSIONS 

 

Theories guide a teacher to select and follow an approach to the teaching of any new 

language. this conditioning, will be able to give the expected response and then it can be said 

that he has learned. Theories provide a basis to understand how students learn and a way 

to explain, describe, analyze and predict learning. In that sense, a theory helps us make more 

informed decisions around the design, development and delivery of learning. In short, an 

understanding of learning theories helps teachers connect to all different kinds of students. 

Teachers can focus on different learning styles to reach different students, creating teaching 

that focuses directly on student needs and aptitudes. 

Added to this, interaction is needed in the classroom activity. It helps the teaching and 

learning process run smoothly and it can increase learners' communicative. It tells how the 

students have interaction among them and teacher even with the whole class.  The benefits 

of classroom interaction are: Increases motivation, self-confidence, and self-esteem: when 

students engage in a classroom activity or discussion, they might feel motivated to discuss 

further. This practice is useful to build student's self-confidence. Social interaction is important 

because it enables students to enhance their communication skills. For effective learning to 

take place, there is need for proper communication. Both verbal and non verbal 

communication enables the students to interact with others. 

The role of the teacher is very important, he or she has to deliver classroom instruction that 

helps students learn. To accomplish this, teachers must prepare effective lessons, grade 

student work and offer feedback, manage classroom materials, productively navigate the 

curriculum, and collaborate with other teachers. 

Strategies are also important because they help students begin to understand the process of 

learning. They help students to bypass their areas of weakness and to perform at the level at 

which they are capable. Strategies promote flexible thinking and teach students the 

importance of shifting their approaches to different tasks, and materials are essential because 

they can significantly increase student achievement by supporting student learning. For 
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example, a worksheet may provide a student with important opportunities to practice a new 

skill gained in class. 

Evaluation plays an enormous role in the teaching-learning process. It helps teachers and 

learners to improve teaching and learning. Evaluation is a continuous process and a periodic 

exercise. It helps in forming the values of judgement, educational status, or achievement of 

student. A class teacher, or for that matter, any subject teacher, should know how far a 

student has understood, what she's bring taught. The job of a teacher, is not, just teaching 

alone. She has to know ow effective she has been, in teaching the subject. 

Evaluation of a student, by the teacher, tells her how far the student has understood the 

subject. If the student scores good marks, then, no problem. But, if a student scores average 

or below average marks, then the teacher should be alert and take immediate action, 

regarding the betterment of the student. So, evaluation helps the teacher in understanding, 

how far, the student has understood the subject. It helps in the improvement of the students' 

performance, on the whole. 

Reflective practice involves actively analyzing our experiences and actions, in order to help 

ourselves  improve and develop.  Reflection helps teachers to become aware of their 

underlying beliefs and assumptions about learning and teaching. It also helps teachers 

promote a positive learning environment. 

 

Here is the link of the video about the lesson planning 

https://www.canva.com/design/DAFCa-

Qd3bI/Ujall2FiewEBwWhny__iiw/watch?utm_content=DAFCa-

Qd3bI&utm_campaign=share_your_design&utm_medium=link&utm_source=shareyourdesi

gnpanel7 

 

 

 

 

https://www.canva.com/design/DAFCa-Qd3bI/Ujall2FiewEBwWhny__iiw/watch?utm_content=DAFCa-Qd3bI&utm_campaign=share_your_design&utm_medium=link&utm_source=shareyourdesignpanel7
https://www.canva.com/design/DAFCa-Qd3bI/Ujall2FiewEBwWhny__iiw/watch?utm_content=DAFCa-Qd3bI&utm_campaign=share_your_design&utm_medium=link&utm_source=shareyourdesignpanel7
https://www.canva.com/design/DAFCa-Qd3bI/Ujall2FiewEBwWhny__iiw/watch?utm_content=DAFCa-Qd3bI&utm_campaign=share_your_design&utm_medium=link&utm_source=shareyourdesignpanel7
https://www.canva.com/design/DAFCa-Qd3bI/Ujall2FiewEBwWhny__iiw/watch?utm_content=DAFCa-Qd3bI&utm_campaign=share_your_design&utm_medium=link&utm_source=shareyourdesignpanel7
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http://www.auburn.edu/~nunnath/engl6240/clt.html
http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf
https://artsandculture.google.com/
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APPENDIXES 

 

I. Text book 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



26 
 

 

 

 

 

 

 

 

 

 

 

 



27 
 

 

 

 

 



28 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



29 
 

 

 

 



30 
 

 

 

 

 

 

 

 

 

 

 



31 
 

 

 

 

 

 

 

 

 

 

 



32 
 

 

 

 

 



33 
 

 

 

 

 



34 
 

 

 

 

 

 

 

 

 

 

 

 

 

 


