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Introduction 
 

 

The purpose of this dissertation is to discuss the inseparable relation between culture and language 

and the implementation of instructional strategies for teaching second language through culture to 

enhance students’ linguistic comprehension. Language is not only the product of culture, but also is 

the symbol of culture. Culture must be incorporated outright as an essential component of second 

language learning and teaching. Only after cultural issues become an inherent part of the language 

curriculum and instruction, can students be successful in their target language learning. Second 

language teachers, therefore, should pay more attentions to the diversities of cultures, identify key 

cultural items in every aspect when they design a language curriculum, and apply appropriate teaching 

strategies to learning activities in order to help students to bridge the culture gaps. 

Culture as a social process deals with the use of language and communication experienced by people 

in given circumstances. They tend to learn more than one language for the satisfaction of 

communicative needs in their academic and professional career. The process of learning a second or 

foreign language not only requires an individual to practice linguistic forms but also necessitates to 

become familiar with the culture of target language to interpret intercultural communication. 

Therefore, in the learning of English as a Second or Foreign language (ESL/EFL), it is necessary to 

provide learners’ cultural context and awareness to obtain proficiency in intercultural communication 

of target language. 

In addition, through this dissertation is reflected and analyzed everything that was learned through 

these modules and how the information was put in practice by designing ways of organizing content 

so that the learning is much more meaningful and far richer for both, students and teachers; and by 

responding to the creation of new scenarios in which the students must have the ability to solve the 

possible problems that they might face to avoid communication breakdowns and to improve the 

language in use. 
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Chapter 1: philosophy and theory 

1.01 Teaching identity and philosophy 
 

We are living in a society in which there are a lot of myths about being a teacher. One of them is that 

some people think that is the easiest job you can find. It is easy just to say that being a teacher is easy, 

but when our job is being a real teacher in the real life, we can say the opposite, it is a difficult work 

in which we have to do our best every single day and we have to keep learning in order to do our job 

in with success. A lot of processes are involved in the process of teaching a second language and as 

I mentioned before, we must get the necessary skills to be an excellent English teacher. 

Being an English teacher is not easy to do as many people think. And at the same time, I can say, that 

being a student is not something easy as many people say. We need to teach with passion, we must 

love what we are doing, and we must keep preparing ourselves and always go beyond. Students are 

very smart, and they notice when we are not prepared, or we did not plan the class. So, we must show 

them that the things we do were carefully prepared for them. Also, we must make students love what 

they are learning, and point out all the benefits we have when learning a language 

Teaching is a process of learning from your students, colleagues, parents, and the community. This 

is a lifelong process where you learn new strategies, new ideas, and new philosophies. Over time, my 

educational philosophy may change, and that is okay. That just means that I have grown and learned 

new things. And something that is part of my teaching philosophy is that failure is an option; mistakes 

are an invaluable part of learning. Education often is not linear. It is through the process of recursive 

inquiry like observation, exploration, analysis, and evaluation, that meaningful learning takes place. 

So, I always say to my students that it does not matter if they make mistakes, humans learn from 

mistakes.  

When a student is in a positive learning environment where they feel welcomed, comfortable, and 

safe with each other, they learn. It is not just about creativity. It is about the person you are becoming 

while creating; I make it my objective that every single moment I have to raise my students’ artistic 

confidence, grow their skills, and teach them to enjoy the learning process. We can teach English as 

an art; we can use our skills and creativity to do our best.  
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In my youngers days, when I was in kinder garden, I remember that I had my first experience with 

the language, English; it was the first time that I was exposed with the basic things that a kid can 

learn, for example: numbers, colors, animals, etc. Then, I started in elementary school where I started 

my English classes with 2 different teachers that helped me a lot with the language. Although, I 

studied in public schools, I could say that in elementary school I had great teachers that caught my 

attention and gave me confidence in the language.  

When I finished the six years studying in the primary school, I started the middle school and I had 

the worst English classes I could have taken in my life, I did not learn anything because the teacher 

did not explain anything during the following three years. The only thing the teacher did on classes, 

was sitting in his chair and talked with other students, so English classes were free for three years. 

When I graduated from middle school and I applied for a good high school and at the beginning I was 

afraid that it was a possibility that I could not be admitted because my English was so weak, but 

fortunately, I was admitted and I started my new adventured. I arrived at my English class and when 

It started, that was the moment when I realized that I did not know anything in English; the teacher 

started explaining everything in English, and asking questions about topics it was supposed we had 

to know, but in my case it was not possible because of my bad experience with the last English 

teacher. 

 So, I had many problems with English until I failed, and I had to present an ordinary exam and I had 

to do an extra task that it was going to help me with my grade. That was the moment in which I 

realized that I needed to learn English so I talked with my parents and I asked them if they could give 

the money to start a course in an English school and learn more English.  

Few weeks later, I started the course and it took me 3 years approximately to finish it. I remember 

that in that course I learned since the basic things through the most difficult things in English and at 

that time I started my career in the university so, when I was studying English, I was studying at the 

college at the same time.  

In one of my first assignments in the specialization it was explained that I had a good opportunity in 

my life to take part in an exchange in a kind of internship in a university in Atlanta, Georgia. It was 

like an intensive course of English in Georgia tech so, the purpose of that, was to improve my English 

skills and the level of English I had in that moment. It was such an amazing adventure because that 

was the moment when my brain matched the target language and I decided to use my knowledge and 

help other people in this amazing process of learning English as a second language.  
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Also, in that moment of my life I realized how important is to get the culture, beliefs, customs, etc. 

of the target language if you really want to learn a new language; it was like the direct method, all 

teaching occurs in the target language, encouraging the learner to think in that language. The learner 

does not practice translation or use their native language in the classroom. Practitioners of this method 

believe that learners should experience a second language without any interference from their native 

tongue , you need to be exposed to the language in different kind of contexts and situations, that was 

something that helped me a lot and of course, it was something that it is going to continue helping a 

lot of people. 

Culture has many mothers – academic disciplines that have influenced its development. One is 

linguistics, which has provided the concepts of language analysis that are the basis of inter-cultural 

communication. Another is psychology, that has provided many of the concepts we use in 

understanding people’s motivation and behavior. Two other disciplines, sociology, and 

anthropology have both influenced our study of behavior and the influences that form social values in 

different communities. 

 

So, we can say that cultural awareness is an interdisciplinary subject that draws on the resources of a 

variety of humanistic disciplines to profile the aptitudes and skills required to understand and work 

successfully in another culture. To my mind, the skills of cultural awareness are part of the newly 

developed subject of emotional intelligence, created by psychologist Daniel Goleman at Harvard 

University. However, you may well identify other ‘mothers’ and other antecedents and other homes 

for the study of cultural awareness or cultural competence. (tomalin, s.f.) 

 

 

I also believe that we need to give confidence to students, because based on my own experience as 

a student but also as a teacher, I have noticed that when students feel that confidence from teachers, 

they give their best, because they don't want to disappoint us. They participate, they do their 

homework, and they keep motivated during classes. 

Students feeling in confidence do not care about the mistakes they can do, they only focus on their 

goal, because they do not feel scared or shy face to the learning process. I have adopted an affective 

teaching method, because when you show them care and attention, they are thankful, and they try 

their best so that we can have something back from them. 
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Initially, a person’s motivation for communicating with people from other cultures must be 

considered. Motivation refers to the root of a person’s desire to foster intercultural relationships and 

can be intrinsic or extrinsic. Put simply, if a person is not motivated to communicate with people from 

different cultures, then the components of ICC discussed next do not really matter. If a person has a 

healthy curiosity that drives him or her toward intercultural encounters to learn more about self and 

others, then there is a foundation from which to build additional competence-relevant attitudes and 

skills.  

This intrinsic motivation makes intercultural communication a voluntary, rewarding, and lifelong 

learning process. Motivation can also be extrinsic, meaning that the desire for intercultural 

communication is driven by an outside reward like money, power, or recognition. While both types 

of motivation can contribute to Intercultural communication competence, context may further 

enhance or impede a person’s motivation to communicate across cultures. The most effective way to 

develop other knowledge is by direct and thoughtful encounters with other cultures. (Martin, 2010) 

 

 

The need for cultural awareness continues to gather momentum, creating an urgent need to promote 

intercultural and linguistic competence among learners. It is our responsibility, as language teachers, 

to create the conditions for students to develop ICC to prepare them to interact in intercultural and 

diverse environments. In other words, language teaching should incorporate skills and strategies for 

developing cultural awareness leading to ICC for global citizenship. Culture teaching approaches 

should move from the descriptive to the interactionists, fostering interactions and discussion leading 

to self-awareness, openness, and transformation. It is necessary to be aware not only of the need to 

develop ICC skills, but also the challenges involved in the process. Finally, developing intercultural 

awareness must be combined with language learning, where we use our own experience to enhance 

the students’ exploration of culture: Their own and that of the target language. 

Of course, we do not have to forget that technology is so important in this process of learning. 

Technology has always been an important part of teaching and learning environment. It is an essential 

part of the teachers’ profession through which they can use it to facilitate learners’ learning. When 

we talk about technology in teaching and learning, the word ‘integration’ is used. With technology 

being part of our everyday lives, it is time to rethink the idea of integrating technology into the 

curriculum and aim to embed technology into teaching to support the learning process. Technology 

becomes an integral part of the learning experience and a significant issue for teachers, from the 

beginning of preparing learning experiences through to teaching and learning process. 
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The use of technology has become an important part of the learning process in and out of the class. 

Every language class usually uses some form of technology. Technology has been used to both help 

and improve language learning. Technology enables teachers to adapt classroom activities, thus 

enhancing the language learning process.  

 

Technology continues to grow in importance as a tool to help teachers facilitate language learning for 

their learners 

 

Keeping in mind the philosophy or philosophies we practice when teaching, is an important aspect to 

consider during this process; Teaching is a process of learning from our students, colleagues, parents, 

and the community. This is a lifelong process where you learn new strategies, new ideas, and new 

philosophies. Over time, my educational philosophy may change, and that is okay. That just means 

that I have grown and learned new things. And something that is part of my teaching philosophy is 

that failure is an option; mistakes are an invaluable part of learning. Education often is not linear. It 

is through the process of recursive inquiry like observation, exploration, analysis, and evaluation, that 

meaningful learning takes place. So, I always say to my students that it does not matter if they make 

mistakes, humans learn from mistakes.  

When a student is in a positive learning environment where they feel welcomed, comfortable, and 

safe with each other, they learn. It is not just about creativity. It is about the person you are becoming 

while creating; I make it my objective that every single moment I have to raise my students’ artistic 

confidence, grow their skills, and teach them to enjoy the learning process, and I realize that we can 

achieve our goals and help our students to enrich their skills using technology.  
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In my beginning as a teacher I used to use grammar translation method (bolen, 2021) “with this 

method the student learns primarily by translating to and from the target language. Instructors 

encourage the learner to memorize grammar rules and vocabulary lists. There is little or no focus on 

speaking and listening”. Then, I realized that I needed to practice more skills if I wanted to have real 

success in my class, so I decided to use other kind of exercises in which I applied different methods.  

In the audio-lingual method, I used: 

- Repetition, in which the student repeats the teacher’s statement exactly 

- Inflection, where one of the words appears in a different form from the previous sentence (for 

example, a word may change from the singular to the plural) 

- Replacement, which involves one word being replaced with another while the sentence 

construction remains the same 

- Restatement, where the learner rephrases the teacher’s statement 

Then, another method that was so useful in my teaching was structural approach, it focuses on 

mastering these structures, building one skill on top of another, instead of memorizing vocabulary. 

This is like how young children learn a new language naturally. The structural approach teaches all 

four central language skills: listening, speaking, reading, and writing. It is a technique that teachers 

can implement with many other language teaching methods and it is a technique that works with 

students because they practice all the skills.  

Since then, I started using different kind of methods that in the moment, I did not know exactly how 

they are called, but when I was introducing myself more in the teaching practice, I developed more 

teaching skills and many of the concepts we are learning in this specialization, help me to identify 

and analyze my way of teaching.  

Then, when I wanted that my students use the target language in a real context of life, I used the 

communicative language teaching (bolen, 2021), because my students may practice introductory 

conversations, offering suggestions, making invitations, complaining, or expressing time or location 

in different real situation in life, so when they are exposed to real situations, the language is learned 

in a very easy way.  

To be honest, I did not know that I was using that methods in my teaching, until I started the 

specialization, I could see I was using a lot of things that in most of the cases I learned through the 

experience and some advice from our colleges.  
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When a teacher engages in reflective teaching, they are dedicating time to evaluate their own teaching 

practice, examine their curricular choices, consider student feedback, and revise to improve student 

belonging and learning. This process requires information gathering, data interpretation, and 

planning. Reflective teaching involves examining one’s underlying beliefs about teaching and 

learning and one’s alignment with actual classroom practice before, during and after a course is 

taught. 

When teaching reflectively, instructors think critically about their teaching and look for evidence of 

effective teaching. This critical analysis can draw on a variety of sources: Brookfield (brookfield, 

2017) lays out four crucial sources: “students’ eyes, colleagues’ perceptions, personal experience, 

and theory and research.”  

Teachers can use various tools and methods to learn from these sources and reflect on their teaching, 

ranging from low-key to formal and personal to inter-collegial. For example, reflective teaching may 

include self-assessment, classroom observations, consideration of student evaluations, or exploration 

of educational research. Because each semester’s students and their needs are different, reflective 

teaching is a continual practice that supports effective and student-centered teaching. 
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In the next image, we could find a brief description about the teaching approaches I used, and many 

teachers use today in their classes. 

 

(halliday&hasan, 1985) 

 

In recent years, a debate has developed over which approaches to structuring and planning and 

implementing lessons are more effective. I will try to make a comparison between two approaches to 

get the differences and advantages for the task-based approach, and how I applied to my teaching 

experience.  
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During an initial teacher training course, most teachers become familiar with the PPP paradigm. It 

was an approach that I used many years with my students, my lesson would proceed in the following 

manner. 

- First, I presented an item of language in a clear context to get across its meaning. This could 

be done in a variety of ways: through a text, a situation builds, a dialogue etc. 

- Students were then asked to complete a controlled practice stage, where they may have to 

repeat target items through choral and individual drilling, fill gaps or match halves of 

sentences. All this practice demanded that the student used the language correctly and helped 

them to become more comfortable with it. 

- Finally, they moved on to the production stage, sometimes called the 'free practice' stage. 

Students were given a communication task such as a role play and were expected to produce 

the target language and use any other language that had already been learnt and was suitable 

for completing it. 

The problems with PPP 

- Students gave the impression that they were comfortable with the new language as they were 

producing it accurately in the class. Often though a few lessons later, students would either 

not be able to produce the language correctly or even would not produce it at all. 

 

A Task-based approach 

Task -based learning (Richard Frost, 2007) “offers an alternative for language teachers. In a task-

based lesson the teacher does not pre-determine what language will be studied, the lesson is based 

around the completion of a central task and the language studied is determined by what happens as 

the students complete it”.  

 

The lesson follows certain stages. 

Pre-task 

The teacher introduces the topic and gives the students clear instructions on what they will have to 

do at the task stage and might help the students to recall some language that may be useful for the 

task. The pre-task stage can also often include playing a recording of people doing the task. This gives 
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the students a clear model of what will be expected of them. The students can take notes and spend 

time preparing for the task. 

 

Task 

The students complete a task in pairs or groups using the language resources that they have as the 

teacher monitors and offers encouragement. 

 

Planning 

Students prepare a short oral or written report to tell the class what happened during their task. They 

then practice what they are going to say in their groups. Meanwhile the teacher is available for the 

students to ask for advice to clear up any language questions they may have. 

 

Report 

Students then report back to the class orally or read the written report. The teacher chooses the order 

of when students will present their reports and may give the students some quick feedback on the 

content. At this stage the teacher may also play a recording of others doing the same task for the 

students to compare. 

 

Analysis 

The teacher then highlights relevant parts from the text of the recording for the students to analyze. 

They may ask students to notice interesting features within this text. The teacher can also highlight 

the language that the students used during the report phase for analysis. 

Practice 

Finally, the teacher selects language areas to practice based upon the needs of the students and what 

emerged from the task and report phases. The students then do practice activities to increase their 

confidence and make a note of useful language. 
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If you use a task-based approach, the language you focus on is going to be rich, and it will include all 

aspects of language, including functional language, the phrases and expressions that you need to 

communicate something, or get something done; for example, greeting, agreeing, reporting, asking 

for information, etc. 

For example, in one of my classes the topic was travel, so a typical task that I used was to organize 

travel dates with a friend, finding out information from a travel agent, and checking in at the airport. 

I presented some videos to my students so they can see examples of what they must do or accomplish 

in the task. Being able to do the task becomes the objective of each unit or part of the course, so my 

students learned. 

 

 

 

(R, 2018) this image represents the task-based learning theory.  
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Kolb’s reflective model is referred to as “experiential learning”. (Kolb, 1984) The basis for this model 

is our own experience, which is then reviewed, analyzed, and evaluated systematically in three stages. 

Once this process has been undergone completely, the new experiences will form the starting point 

for another cycle. 

(Kolb, 1984) this image represents Kolb’s model. 

 

 

According to Kolb in module 1, communicative approaches and his Experimental Learning model, 

this model provides the framework for the current English curriculum in Mexican Junior high 

focused on prehension (the act to apprehend and comprehend). This model is composed of 4 stages. 

The first stage explains that learning comes from experience; this means that the student has learned 

through the years by doing things, then the student knows they have understood because they 

remember how to do a task. So, when we try to explain them something regarding culture they can 

understand because they can relate their culture with cultures from other countries. 
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The second stage focuses on reflective observation. Here, the student desires to get deeper into or 

expand outward from the topic under study. (Motivation, interest, curiosity) take an important place. 

(Kolb, D. 1984) 

 

In the third stage, called Abstract conceptualization, learners use logic to extract general rules on the 

matter under study. For instance, the students use and develop their competency in using logic. The 

learner’s chance to take a broader view of the matter being learned. (Kolb, D. 1984) 

In the final or fourth stage, the active experimentation, learners have the opportunity to focus on form 

and ask specific questions about the language being learned. This stage is usually held in a whole-

class forum. Learners construct their knowledge, (Kolb, D. 1984). 

 

Going deeper to the acquisition of a language, we may think about Krashen's input hypothesis: 

language is acquired through exposure to comprehensible input, which he defined as the linguistic 

input (i), which is either at or just beyond the learners' current level (+1). Learning will occur when 

learners are exposed to i +1, being "+1" all input slightly beyond the learners' current status. In other 

words, the information students already have plus the next level up, and the students have to be 

exposed to language in a relaxed setting (Krashen, 1984).  

 

Analyzing both theories on one hand Kolb’s theory says that acquiring language should go step by 

step, first through the experience, then the motivation or interest to learn more, after that the use of 

logic and finally communication with their own knowledge. On the other hand, Krashen’s theory says 

that acquisition of a language comes from a routine for the use of language by spontaneous 

conversations and being exposed to comprehensible input, learners have to use their knowledge plus 

+1, this means that the learner have to make an extra effort to acquire and start using the language. 

  

Due to technology, students have been in touch more with English than years before. They can use 

many types of social networks and because the content they could find in those pages, they are able 

to know and identify what they want to learn. My students are interested in music, series, and 

motivational phrases they want to share with their friends.  
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In many situations, when we explained something, they know vocabulary or phrases we are talking 

about because they saw it before in another type of media. So, this is a clear example, in which we 

can see Kolb’s model applied.  

A teacher is a person who will have to fill many roles. They are people with educational leadership 

skills, and they must continue to grow and develop as professionals. Anyone seeking to be a teacher 

should take advantage of any chance they get to grow as a person and as a teacher. 

 

(Crosby) the 12 roles of a teacher.  

 

it is considered that if you want to work effectively in a classroom and with your students, you must 

identify the roles that you play, so in my case I consider that I am the following: 

 

1. Resource 

One of the top roles a teacher must fill is that of a resource specialist. There will be many people who 

will come to the teacher seeking information. Even if the person is only seeking a source of 

information, the teacher is the one who must know how to find what the student is looking for. 
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Once the teacher has given the information to the student or coworker, he or she will often have to 

instruct the student on how to use the information. 

 

2. Support 

Students are the ones who need support when learning a new skill or piece of information. A teacher 

must act as the support person when the student needs this help. Support can come in many forms 

such as a coach, leader and even a counselor. In professional circles, a teacher may even have to 

support other teachers leading a subject matter. 

 

3. Mentor 

One of the biggest roles a teacher may have is that of a mentor. Students look up to teachers and may 

pattern their own behavior and work ethic to match the instructor. An older teacher can even be a 

mentor to a younger teacher who is just starting out in the profession. But a younger teacher can also 

be the mentor of a younger student because the age and the similarities they have.  

 

4. Helping hand 

A leader in a school is a person who takes on extra tasks. Teachers who are active in the school will 

often have more jobs than just the one they were hired to perform. Often, the goals of the teacher will 

match the direction that the school is taking. 

 

5. Learner 

One last important role a teacher must fill is that of a learner. Anyone who has been involved in a 

profession long enough knows that there is always something new to learn. A learner is a person who 

is always growing in life and will never claim that they know it all. A teacher will be challenged every 

day with a new task that will help them grow into a better person. 

6. Material developer 
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A teacher who creates their own materials, it is someone that people admires. In my case I admired 

my partners who creates materials for their classes, and I love to create my own exercises and 

presentations in class because you adequate according to student’s necessity. 

 

 

 

In addition, another important element to point out, is how communication models, communication 

strategies and people interaction combine to create an effective use of language either in a speaking 

or written way. When we are interacting with others, we try to use all the features of languages and 

even more, we try to give all the facilities so that the speaker or hearer is able to understand and 

participate in this exchange of information. 

Social interaction plays an important role in learning. Interacting with other people has proven to be 

quite effective in assisting the learner to organize their thoughts, reflect on their understanding, and 

find gaps in their reasoning. 

Interaction between teacher and students and students and students are needed in the classroom 

activities taking communicative approach. It will maintain communication to happen in the 

classroom. It will help the teaching and learning process run smoothly. When the teacher and students, 

and students and students’ interactions happen, the instruction will reach the target. The gap between 

teacher and students in the classroom will disappear. So, the teaching and learning process will be 

balanced between the teacher and the students. Not only the teacher who will be active in 

communication, but the students will also participate in the teaching and learning process. (G.D, 

1974) 

Also, you will see how other elements of an English program such as text and discourse are 

instruments to motivate the interaction and production of language. At the end, we will be able to 

generate strategies to develop communicative competences in students, emphasizing in how all the 

elements provided come together to achieve the English learning purpose and speaking skills. 

 

Listening requires the fundamental skill of focusing attention on the speaker to be able to hear and 

understand what the speaker is saying. Speaking skills require students to take turns, speak 

https://www.responsiveclassroom.org/waiting-to-speak/
https://www.responsiveclassroom.org/teaching-students-speak-confidently/
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confidently, stay on topic, and speak with clarity. Students are more likely to master speaking and 

listening skills when they can actively engage in learning them. Interactive Modeling gives students 

a clear picture of these skills and an immediate opportunity to both practice them and receive 

feedback. (classroom, 2019) 

Talking about the writing activities, I could identify during the last sessions, that writing is connected 

to reading; Writing also improves reading comprehension as students get better at formatting their 

writing. for example, students were asked to present their arguments and point of view about shock 

culture, so when they started working on this activity, they were forced to write In a correct way and 

at the same time re-read their tasks so they were able to identify mistakes or add new information to 

explain their points in a good way. 

Successful writing instruction should emphasize the total writing process, including prewriting, 

drafting, and revising, and some important features are: 

- The composing process (from prewriting activities through revision) 

- Syntax (including sentence combining, examination of common errors, and Francis 

Christensen's rhetoric) 

- Sequence (moving from personal to analytical writing, from thesis to logical arguments) 

 

 

Most of the exercises were used in classes, involve more than just listening, reading, writing 

activities. as teachers, we are trying to create and expose our students to real situations, and in 

real life, listening, speaking, and writing are part of interaction. Two people in a conversation 

take turn in listening and speaking. In the same way you will see that while the main focus is on 

listening, at a certain point in most of the following exercises your students are expected to 

respond by interacting in some way with whoever is speaking, classmates, teachers, etc.  

 

On the other hand, the main purpose behind communicative language teaching methods is to prepare 

students to be confident communicators for different real-life contexts, through repetitive oral 

practices and student-student cooperation. 

Student-student interaction plays an essential role in applying a communicative teaching approach. 

As the more traditional teaching styles have usually been rather teacher dominant with students 

https://www.responsiveclassroom.org/teaching-students-speak-confidently/
https://www.responsiveclassroom.org/product/interactive-modeling/
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mainly learning through passive listening, student-student interaction, on the contrary, focuses on the 

active interaction among the students themselves during language classes. 

Student-student interaction embraces the strategies of cooperative learning in which each student’s 

learning success is dependent on the whole group’s input during the classroom sessions. This is an 

effective way of engaging the whole class as such exercises engage all students, not just the minority 

of active students who typically participate in a regular class. One popular Communicative Language 

Teaching activity is role-playing. There is a playful component in role-playing that helps students 

practice speaking without feeling pressure. You can for example assign parts to your students or let 

them decide on a specific setting. Choose a topic that is relevant to students, or one that connects to 

other topics explained in class. This will ensure that role-playing is an integral part of language 

lessons and not only a stand-alone experience. 

Collaborative tasks like assigning student groups to solve a puzzle using only the target language are 

also popular activities in Communicative Language Teaching. This type of exercise allows not only 

to enhance students' communication skills but also to experiment with the peer-learning approach, 

which is useful in strengthening relationships among students. 

Each student in a language classroom or language lab, has individual needs, levels of abilities, and 

interests. Therefore, having different tasks designed to meet the needs and skills of different students 

is essential in CLT. Also, providing a supportive learning environment makes participation easier for 

students, especially those who easily feel shy about active participation. 

 

As It was mentioned at the beginning of this project, being an English teacher is not easy to do as 

many people think. And at the same time, I can say, that being a student is not something easy as 

many people say.  

Teaching is a process of learning from your students, colleagues, parents, and the community. This 

is a lifelong process where you learn new strategies, new ideas, and new philosophies. Over time, my 

educational philosophy may change, and that is okay. That just means that I have grown and learned 

new things. And something that is part of my teaching philosophy is that failure is an option; mistakes 

are an invaluable part of learning. Education often is not linear. It is through the process of recursive 

inquiry like observation, exploration, analysis, and evaluation, that meaningful learning takes place. 

So, I always say to my students that it does not matter if they make mistakes, humans learn from 

mistakes.  
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When a student is in a positive learning environment where they feel welcomed, comfortable, and 

safe with each other, they learn. It is not just about creativity. It is about the person you are becoming 

while creating; I make it my objective that every single moment I have to raise my students’ artistic 

confidence, grow their skills, and teach them to enjoy the learning process. We can teach English as 

an art; we can use our skills and creativity to do our best.  

 

Chapter 2: Methodology and practice 

2.01 A practical and useful lesson plan 

 

 

1. Lesson plan identification cell. 

Author Jose Jesus Vazquez Ramirez 

Educational stage Level 7th -Pre-intermediate- Universidad autónoma de Coahuila 

Title of your Lesson plan Customs and traditions 

Learning Objective of the 
plan/Competency 

Learning objectives 

o   to identify what a shock of culture is; Students are 
going to listen for opinion. they are going to be able to listen tracks and 
watch video regarding the topic and to identify causes and effects. 
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o   to identify cause and effect; Students are going to 
listen for opinion. they are going to be able to listen tracks and watch 
video regarding the topic and to identify causes and effects 

  

o   Then, students are going to present a role play in which 

they explain how to deal with a culture shock. 

  

  

Communicative skill considered grammar/reading/Listening/speaking 

State of the following options   

Functions   

Main Grammar structure Dependent prepositions/ 

Other Grammar structures   
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Brief description of the plan 

The topic was chosen because is an interesting topic that 
students can understand very well. The aim is that they listen and 
at the same time express their opinions about what they 
understood and about their customs, beliefs, and traditions. 
students are going to talk about what shock of culture is and they 
are going to present a role play that is going to be about a shock of 
culture. students are going to know what a dependent preposition 
is  

Hours of the plan 
implementation 

4 

Number of sessions  2 sessions 

Contents required for the 
lesson 

Culture/traditions 

Link of the content   

EEAILE tutor on line Alma Daniela Otero 

 

Step of the lesson 
Teacher 

activities 
Students 

activities 
Session number 

Activation     

1 

Before the lesson 

Teacher asks to their 
students to work in groups 
(rooms in Microsoft teams) 
and discuss the questions 
regarding traditions around 
the world. 

Students read and answer the 
questions and discuss their 
opinions. 

  Teacher asks to play a game 
in kahoot about thanksgiving 
culture. 

  

  
Do you have any similar 
traditions in your country? 

  

  Do you follow all your 
country’s traditional 
customs? 
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During the lesson     1 

  
Teacher creates the 

context of the activities by 
asking some questions that 
are going to be related with 
the video they are going to 
watch. 

Students talk about the 
different tradition we have in 
the country and about the 
different kind of music we 
listen. 

  

  •        what are some 
traditional dances in the 
country? 

  

  

  •        what kind of 
dances are popular? 

  
  

  
•        If you go dancing, 

what do you prefer? 
  

  

        

  
Students watch some photos 
that were taken from the 
video and discuss: 

  

  

        

  

What country do you think 
the people live in? 

Students watch the photos 
and they start guessing what 
country could be. 

  

        

        

Set the objective or competencies of 
the lesson [Describe how you will 
present the objective or 

Teacher writes the learning 
purposes of the lesson and 
have students read it and 
comment. 

Students read the learning 
purposes of the lesson, clear 
doubts, and express opinions 
briefly. 

1 

competencies of the lesson] 
Teacher presents a Prezi 
presentation about culture 
shock. 
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speaking/listening 

Step of the lesson 

Teacher 

Students activities 
Material
s 

Sessio
n 

Evaluation 

activities 
n

umber 

Vocabulary 
introduction 

•      teacher reads the 
definitions of some words 
they are going to listen in 
the video. 

-          students read the 
definitions aloud and they 
ask for examples of the 
words that they consider 
difficult 

books 1 
Exercise II 
competed. 

•         Exercise II 

•      Teacher asks to 
their students to work in 
groups (rooms in Microsoft 
teams) and discuss the 
questions regarding 
traditions around the 
world.  
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•         Exercise III. While 
watching 

-          teacher plays the 
video and asks for their 
students to circle the 
answers of activity 3. 

Students read the questions 
first, and then the watch the 
video and at the same time 
they start answering and 
giving their opinion.  

Video  1 Exercise III completed. 

    

  
https://www.youtube.com
/watch?v=GhA9eypocE0 

        

            

            

            

•         Exercise IV. 
Watch the video 
again.  

Teacher asks to their 
students to identify true 
and false sentences 
regarding the video. 

Students identify the true 
and false sentences and then 
correct the false sentences 
with the information they get 
from the video.  

video 1 
Exercise 4 

completed. 

Discussion           

            

Discussion 

Teacher ask to their 
students to complete a 
chart in which they write 
the country and the dance, 
clothes and music people 
use to celebrate.  

Students brainstorm about 
dances and parties around 
the world and work in group.  

  

1 students participation 

  

  

  

speaking/listening 

•         Preparing to 
listening. 

Teacher explains to 
students they are going to 
listen a radio program 
about customs in the 
modern world, but before 
they listen, they need to 
identify the meaning of 
some words they are going 
to listen. 

 Students read the 
statements and identify the 
meaning of the words there 
are in bold. 

  1 
Exercise 1 
completed 

Exercise 1            
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•         Explanation 

Teacher asks to their 
students some question 
about traditions before 
their listening so they can 
express their opinions and 
they have ideas about what 
they are going to listen. 

Students give their opinion 
and express how traditions 
have changed in the last 
years due to technology. 

  1 Students’ answers 

            

  

Teacher plays the radio 
program and asks to 
students to identify 3 
points: 

        

  Who is the speaker?         

  
What is the program 
about? 

        

  
When can they listen to the 
radio program? 

        

            

            

            

            

•                               Exercise 
III. While listening. 

Teacher plays the radio 
program and asks to 
students to identify 3 
points: 

Students listen to the radio 
program and at the same 
time they try to answer the 
questions. 

  

  
Students complete 
Exercise V. 
Comprehension 
skills. 

  Who is the speaker?         

  
What is the program 
about? 

  
  

  
  

  
When can they listen to the 
radio program? 

  
  

  
  

            

grammar 

dependent 
prepositions. Exercise 

4 and 5 

teacher explains what 
dependent prepositions 
are and he explains the 
importance to memorize 
them. 

 
  

students read the 
grammar explanation aloud 
and then, they start  
practicing with examples.  

books 1 exercise completed 

speaking/reading/listening 
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•         Dealing with 
culture shock. 

preparing to listen. 
Exercise 1 

Teacher explains to 
students what culture 
shock is. then, they say 
they are going to listen to 3 
students describing 
problems they had when 
they first arrived in north 
America to study.  

Students identify what 
culture shock is, and discuss 
the possible problems people 
and students might face with 
classes, behavior, food, 
language, weather, etc.  

  1 
Students 
participation 

  

Before they listen, 
teacher asks to their 
students to discuss the 
problems that students 
might have when they 
move to a different 
country.  

        

            

While listening. Exercise 
2 and 3 

Teacher plays the 
conversation and ask to 
their students to identify 
the answers to some 
questions  

Students listen and try to answer 
the questions by listening. 

  1 Students answers. 

            

Discussion about 
listening and personal 

opinions. exercise 4 

Teacher asks to students 
to reflect in the listening 
and identify the problems 
students had and 
compare if they had had 
similar situations.  

Students reflect on the 
problem’s students had in the 
different country and reflect in 
their own experience. 

  2 Students participation 

Role play  

Teacher explains 
students to create a role 
play in which they explain 
examples of shock of 
culture and how to deal 
with. teacher shows 
examples (videos in 
different apps in which 
they represent culture 
shock) 

    2 Students presentation 

  
https://indianajo.com/culture
-shock-experiences.html 

Students present the role play in 
a video or they act. 
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The activities in the class were developing in a good way, it was a topic that caught the students’ 

attention because they started to remember different types of situations in which they experienced 

this culture shock, like movies, social networks, travels they had in the past, friends, family, relatives, 

etc. they started sharing with all the class their own experiences and when they were doing the 

activities in the book they were really interested in the topic. Once we finished with all the activities, 

I explained to all of them the role play-video they had to do in order to demonstrate they got the main 

point of this topic and they were able to demonstrate their speaking skills and how they can express 

their own thought by themselves. 

To be honest, they surprised me with their creativity of using technology to create videos and show 

very well the purpose of the activity. Some of the videos are showed in the video of evidences. The 

last point of the lesson plan was an activity in which they must express a summary in which they 

demonstrate their point of view of shock culture and the knowledge they got from the sessions.  

As we can see, we can prove that culture in the process of teaching and learning English is the clue 

that is going to help our students to learn easily, and I want to continue working on it and 

implementing different topics of culture in English. 
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2.02 Designing of necessary tools to assess/test the progress of students. 
 

The assessment is one of my concerns on teaching and learning process. It is not only because of my 

obligation as a teacher, but also many problems and issues that happened in my country related to the 

fairness of assessments. My experiences taught me that teaching is not only teaching the material, but 

also giving the meaningful learning experiences for my students. My mistake was only focused on 

the students’ achievement, which influenced my students to be “score oriented”. They would do 

anything to get the best score, such as cheating. These conditions encourage me to think about what 

do the good assessments. 

I focused to increase my students’ score. I just gave my students the objective tests monthly to assess 

my students. The outcomes were very disappointed, my students could not answer the questions 

correctly. If, they could answer the questions correctly, I did not have information that how their 

strategies were to solve the problems. In addition, my list of questions cannot assess my students’ 

understanding of the concepts. The types of questions tend to encourage students to remember the 

material rather than understand the concept. I realized that this type of assessment is really the unfair 

way to assess my students’ performance. Therefore, I motivate myself to improve my knowledge and 

skills on the ideal assessments. 

The most important purpose of assessment and evaluation is to improve student learning. Assessment 

and evaluations are important tools for designing curriculum and instructional approaches as per need 

of students. It also plays important role in understanding overall effectiveness of programs and 

revising classroom practices. Well-designed assessments help students to use the knowledge and 

skills they have learnt and indicate their level of performance. As part of assessment, teachers provide 

students with descriptive feedback that guides their effort towards improvement. 

 

All the assessments are well aligned with learning outcomes. The data collected through an 

assessment helps teachers determine students’ strengths and weaknesses as well as their overall 

understanding of subject. All departments adopted variety of methods to assess students’ prior 

knowledge and skills.  Most popular method to assess the students are Formative and summative 

assessment. (ENGINEERING, 2020) 



33 
 

Hopefully by this point in your life we have discovered that learning can be interesting.  You have 

probably realized that you are constantly learning, whether you are in a classroom, a car, or a kitchen. 

Assessment helps you build confidence in your ability to learn. 

Perhaps you have heard that the global work culture is changing. Unlike your grandfather, you will 

probably have several different jobs and careers during your lifetime. To be successful, you will need 

to have confidence in your ability to learn and you will need to become a lifelong learner. Assessment 

plays a key role in developing your confidence in your ability to learn, as well as in developing your 

lifelong learning skills. 

Our students are generally afraid of evaluations, even when their gained knowledge in any subject 

matter is excellent. It is therefore important that teachers emphasize the importance of an exam, or 

other forms of evaluation as opportunities to raise awareness of the value of assessing. For those 

reasons, I always try formative and summative assessments to make sur my students feel comfortable 

and they do not get overwhelmed. One of the things that have worked for me, it is that I encourage to 

my students to reflect in what they are doing, self-assessment, this will help them monitor academic 

progress in our subject. It is also advisable to have them compare results. These three actions should 

be a constant in our teaching practice, and they should be aimed at the learning goals set at the 

beginning of the course. (brown, 2004) 

We can see some points that show us how important is to assess our students (Formplus, 2021): 

1. In educational research, assessment tools help instructors evaluate students' knowledge and 

make informed decisions that improve their learning experience.  

2. Assessment tools help participants measure their progress towards specific outcomes and 

modify their behavior to meet those goals. 

3. They provide an opportunity for valuable feedback that improves the lives of the participants.  

4. An assessment tool is a lens for understanding learning, identifying invisible barriers, and 

helping instructors to improve their approach to evaluation.  

5. They clarify the expectations for participants in different contexts.  
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Rubrics for assessing speaking.  

https://youtu.be/IazFOiQms2U (evidences) 

 

Activity: Video/Role play  

 

https://youtu.be/IazFOiQms2U
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Rubrics for assessing writing. 

Activity: writing exercise 

Write a summary about what you learned from culture shock. (50-100 words). 

LEVEL:___13th ADULTS________ SCHEDULE: ____________4-6 PM DATE:____________May 25th 2022

TEACHER: _______JOSE VAZQUEZ__________

EX= Excellent

VW = Very Well 20 points  =  100 16 points =  92 12 points =  84 8 points =  76

A = Average 19 points  =  98 15 points =  90 11 points =  82 7 points =  74

F = Fail 18  points =  96 14 points =  88 10 points =  80 6 points =  72

17  points =  94 13 points =  86  9 points =  78 5 points =  70

EX    

4

V W    

3   

A       

2

F        

1

EX    

4

V W    

3   

A       

2

F        

1

EX    

4

V W    

3   

A       

2

F        

1

EX    

4

V W    

3   

A       

2

F        

1

EX    

4

V W    

3   

A       

2

F        

1

ALVAREZ ORTEGA EVELYN PAM ELA

APARICIO SAN ROM AN CYNTHIA DANIELA

BENITO SANCHEZ ANGELICA YADIRA

DE SANTIAGO GARCIA RAFAEL

DIAZ BUSTOS GONZALO

ESCOBEDO FRISBIE DIEGO

HERNANDEZ AVILA TANIA SUSANA

M ERCADO M ARTINEZ M ELANY DIANE

REBOLLOSO LIRA SAORI ALEJANDRA

RENTERIA CASTILLO ROGELIO NAHUM

SANCHEZ LOPEZ EDGAR

SOTO BALDERAS JOSE LINO

VILLALOBOS TONCHE OSCAR

FLU EN C Y

SC OR E

ORAL  EVALUATION

ST UD EN T S'  N A M ES

A B ILITY  TO 

C OM M U N IC A TE
PR ON U N C IA T ION

U SE OF  

GR A M M A R

A D EQU A TE LEV EL 

OF  V OC A B U LA R Y
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 A (4) B (3) C (2) D/F (1/0) 

Focus: Purpose Purpose is clear Shows awareness of 

purpose 
Shows limited 

awareness of 

purpose 

No awareness 

Main idea Clearly presents a There is a main idea Vague sense of a No main idea 

main idea and supported throughout main idea, weakly 

supports it most of the paper. supported 

throughout the  throughout the 

paper.  paper. 

Organization: Well-planned and Good overall There is a sense of No sense of 

Overall well-thought out. organization, includes organization, organization 

 Includes title, the main although some of the  

 introduction, organizational tools. organizational tools  

 statement of main  are used weakly or  

 idea, transitions and  missing  

 conclusion.    

Organization: All paragraphs have Most paragraphs have Some paragraphs Para. lack clear ideas 

Paragraphs clear ideas, are clear ideas, are have clear ideas, 
 supported with supported with some support from 
 examples and have examples and have examples may be 
 smooth transitions. transitions. missing and 

   transitions are weak. 

Content Exceptionally well- Well-presented and Content is sound and Content is not sound 

presented and argued; ideas are solid; ideas are 

argued; ideas are detailed, developed present but not 

detailed, well- and supported with particularly 

developed, evidence and details, developed or 

supported with mostly specific. supported; some 

specific evidence &  evidence, but 

facts, as well as  usually of a 

examples and  generalized nature. 

specific details.   

Research (if Sources are Sources are well Sources support The paper does not 

assignment exceptionally well- integrated and some claims made in use adequate 

includes a integrated and they support the paper’s the paper, but might research or if it does, 

research support claims claims. There may be not be integrated the sources are not 

component) argued in the paper occasional errors, but well within the integrated well. 

 very effectively. the sources and paper’s argument. They are not cited 

 Quotations and Works Cited conform There may be a few correctly according 

 Works Cited to MLA style sheet. errors in MLA to MLA style, nor 

 conform to MLA  style. listed correctly on 

 style sheet.   the Works Cited 

    page. 

Style: Sentence Sentences are clear Sentences are clear Sentences are Sentences are not 

structure and varied in but may lack generally clear but clear 

 pattern, from simple variation; a few may may have awkward  

 to complex, with be awkward and there structure or unclear  

 excellent use of may be a few content; there may  

 punctuation. punctuation errors. be patterns of  
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   punctuation errors.  

Style: Word There is clear use of There is an attempt at There is little No attempt at style 

choice, Tone a personal and a personal style but attempt at style; 
 unique style of style of writing may reads as flat and 
 writing, suited to be awkward or perhaps 
 audience and unsuited to audience uninteresting in 
 purpose; the paper and purpose; the content, which is 
 holds the reader’s reader may lose usually generalized 
 interest with ease. interest in some and clichéd. 

  sections of the paper.  

Style: Details Large amounts of Some use of specific Little use of specific No use of examples 

and Examples specific examples examples and examples and 
 and detailed detailed descriptions. details; mostly 
 descriptions. May have extended generalized 
  examples that go on examples and little 

  for too long. description. 

Grammar & Excellent grammar, A few errors in Shows a pattern of Continuous errors 

Mechanics spelling, syntax and grammar, spelling, errors in spelling, 
 punctuation. syntax and grammar, syntax 
  punctuation, but not and/or punctuation. 
  many. Could also be a sign 
   of lack of proof- 

   reading. 
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2.03 Attached evidences of (graphics, photos, images) 
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https://www.youtube.com/watch?v=GhA9eypocE0 

 

 

 

 

 

https://www.youtube.com/watch?v=GhA9eypocE0
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https://indianajo.com/culture-shock-experiences.html 

 

 

 

https://indianajo.com/culture-shock-experiences.html
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2.04 Show evidences of your designed tool to assess your students. 
 

In this dissertation was decided to assess speaking and writing. It is concluded that writing requires a 

long process where drafting is essential. As opposed to speaking, writing is expected to fulfill a more 

systematic and accurate process with the purpose of conveying meaning to certain audiences. Another 

difference is that the writer has more time to analyze his/her ideas and do the necessary adjustments. 

Speaking, on the other hand, is a spontaneous productive skill in which there is no time to correct 

mistakes; although, it has the advantage to use meta-linguistic aspects during the performing speech. 

That said, we can summarize the writing aspects in two components, language 

knowledge and strategic competence, which might function as a basis to design both holistic and 

analytic rubrics. (brown, 2004) 

The activities in the class were developing in a good way, it was a topic that caught the students’ 

attention because they started to remember different types of situations in which they experienced 

this culture shock, like movies, social networks, travels they had in the past, friends, family, relatives, 

etc. they started sharing with all the class their own experiences and when they were doing the 

activities in the book they were really interested in the topic. Once we finished with all the activities, 

I explained to all of them the role play-video they had to do in order to demonstrate they got the main 

point of this topic and they were able to demonstrate their speaking skills and how they can express 

their own thought by themselves. 

To be honest, they surprised me with their creativity of using technology to create videos and show 

very well the purpose of the activity. Some of the videos are showed in the video of evidences. The 

last point of the lesson plan was an activity in which they must express a summary in which they 

demonstrate their point of view of shock culture and the knowledge they got from the sessions.  

As we can see, we can prove that culture in the process of teaching and learning English is the clue 

that is going to help our students to learn easily, and I want to continue working on it and 

implementing different topics of culture in English. 
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2.05 Rational behind the assessing and testing tools 
 

In assessing a student’s academic achievements, marks and percentiles play a key role. If arriving for 

a work interview or qualifying for further education at a school, grades are critical and are among the 

fundamental items that an evaluator looks at. 

Grading systems in any institution has their pros and cons. It can be made better and can be used to 

improve productivity instead of increasing negative perceptions about grading.  

 

 
(Edu, 2021) 

 

The assessments can help the teachers to create the meaningful learning experiences to their students. 

The teachers can motivate their students to improve their performances. In addition, the students can 

participate to assess their own learning progress. Comprehensive assessments can give the complete 

picture of the students’ skills and performance. This valuable information can be used to improve 

teaching and learning process. The important part of the application of the assessment is teacher 

willingness to work hard to apply the assessment which can appropriate to assess their students’ 

performance. 

It is believed that it is important for learners to see how much they have learned over a long period of 

time. Sometimes I was wondering how harsh/lenient I should assess my students. Being too strict 

may diminish students’ interest and participation in the class but being too flexible can also decrease 

students’ engagement in the class. 
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Assessment practices play an important role in the field of teaching. They not only show what 

students have learned but also provides vital information as to the effectiveness of a lesson, unit, or 

curriculum. A variety of assessment techniques must be used to determine student knowledge. 

Involving students in the assessment process helps them see how their knowledge has progressed and 

provides motivation and pride to push them on in their journey of obtaining knowledge. 

 

2.06 Recording the activities 

 

https://youtu.be/IazFOiQms2U 

https://youtu.be/Dsr0BdFBNQ0 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://youtu.be/IazFOiQms2U
https://youtu.be/Dsr0BdFBNQ0
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Chapter 3: Experience Report 
 

Role play is also a useful instructional technique in a sociocultural approach. A sociocultural approach 

is the most useful method currently applied in second language instructions. The main objective of a 

sociocultural approach is to prepare learners for intercultural communication and dialogue between 

cultures. According to Savignon (Savignon, 1997), sociocultural strategies can be seen as one of the 

most efficient ways for learners to achieve sociocultural competence within second language 

communicative competence. Tomalin and Stempleski (Tomalin, 1993) further indicated that role play 

activities can examine cultural behavior and patterns of communication. For example, in one of these 

role plays, students can dramatize an incident that happened to them and caused cross-cultural 

misunderstanding. In this way, it will enable them to develop communicative strategies to overcome 

similar problems in real second language communication. 

The activities in the class were developing in a good way, it was a topic that caught the students’ 

attention because they started to remember different types of situations in which they experienced 

this culture shock, like movies, social networks, travels they had in the past, friends, family, relatives, 

etc. they started sharing with all the class their own experiences and when they were doing the 

activities in the book they were really interested in the topic. Once we finished with all the activities, 

I explained to all of them the role play-video they had to do in order to demonstrate they got the main 

point of this topic and they were able to demonstrate their speaking skills and how they can express 

their own thought by themselves. 

To be honest, they surprised me with their creativity of using technology to create videos and show 

very well the purpose of the activity. Some of the videos are showed in the video of evidences. The 

last point of the lesson plan was an activity in which they must express a summary in which they 

demonstrate their point of view of shock culture and the knowledge they got from the sessions.  

As we can see, we can prove that culture in the process of teaching and learning English is the clue 

that is going to help our students to learn easily, and I want to continue working on it and 

implementing different topics of culture in English. 
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Chapter 4: Conclusions 
 

Culture and language have often been described as inseparable and the relationship between them is 

highly complex. Language is not just the total of words, grammatical principles, and sentence 

construction, but also unique cultural norms, social systems, and cognitive processes. Understanding 

these cultural-specific contexts along with linguistic principles of a culture is central to effective 

language acquisition. 

People who live in different areas of the world have different cultural backgrounds and use different 

languages. Language and culture appear on the surface to be two distinct fields, but they have an 

intertwined relationship and affect each other mutually. Languages are not only the products of 

cultures, but also are the symbols of cultures. The development of a language frequently affects its 

associated culture, and cultural patterns of cognition and custom are often explicitly coded in 

language. 

Language and culture are intertwined, and one will affect the other. Language and culture have a kind 

of deep and symbolic relationship. Language stands for the whole culture because language represents 

culture in the minds of its speakers. Conversely, culture also symbolizes language and is summed in 

the economic, religions, and philosophical systems of a country. 

Students cannot truly master new language until they have mastered the cultural context in which the 

new language occurs. This means that understanding a new culture is an important element in 

achieving the success in second language acquisition. In fact, the learning of language and the 

learning of culture can be compared with a child’s first experiences with the family into which he or 

she is born, the community to which he or she belongs and the environment in which he or she lives. 

When we are kids, we acquire our first language in a natural way because our society, our 

environment, and our culture continually feed us. Similarly, when we acquire a new language, we 

also need to ingest the new culture’s nutrients. 

The purpose of this article is to discuss the inseparable relation between culture and language and to 

purpose ways to implement instructional strategies for teaching second language through culture to 

enhance students’ linguistic comprehension. Cultural learning helps us to discover that there are a 

multitude of ways of viewing the world. Understanding the relationship between culture and 

linguistics will help us to develop instructional strategies and pedagogies for teaching second 

languages. In the information driven world, language ability gradually becomes an essential skill.  
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Culture in language learning is not an expendable skill. For achieving true linguistic comprehension, 

culture and language should be learned together. After all, the more cultural concepts we learn, the 

more language abilities we gain; the more language we gain, the more competitiveness we have. 

At the beginning of this specialization, I consider that I was in lacking of knowledge of theories and 

analysis of some important things about teaching, in most of the cases teachers have the experience 

because their work, but we need to reflect and to get more knowledge and continue updating or 

knowledge and ways of teaching. I used to be more a traditional teacher that would give to my students 

grammar structures and vocabulary, but now I am able to identify that teaching a second language 

implies more than just giving structures and vocabulary. We teach them strategies with meaningful 

activities that we have created or have chosen with time and careful thinking in order to develop and 

strengthen their skills to communicate with people in a second language.  One of theories and 

approaches I will never forget, and I will continue using are the communicative and sociocultural 

approach, because we can conclude that at the end is the key of being successful in the process of 

learning.  

The specialization gave many tools to improve my teaching skills and I will continue improving my 

skills and keep working hard to help all my students to achieve the main goal that is: learning English 

through the culture and technology.  
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  STUDENT´S NAME 

JOSE JESUS VAZQUEZ RAMIREZ 

 

 

     

FINAL PROJECT ASSESSOR Alma Daniela Otero Sosa 

Introduction  Clear and brief introduction.   

  

  

1 Identity and teaching philosophy   Very well explained clear and concise.  

1.2 Theoretical foundations  You need to include more information regarding your 

theoretical foundation in your final project do it by July 4th.  

1.3 Theoretical basis about language, 

language learning and language 

teaching of your model 

  You could have addressed more the methodological aspects of 

your language learning and language teaching of your model in 

“methodology and practice” please add more information by 

July 4th.  

 
2. Lesson plan  complete planning of the lesson. Well organised 

2.1 Applications   Well done! 

Nicely and well explained 

2.2 Procedures  explained in great detailed  

2.3 Evidences (images, graphics, 

photos, etc) 

 Very clear and nice videos and according to the lesson plan. 

  

   

A video that shows the application of 

your lesson plan 

Very nice videos. The videos are very critical and show a deep 

reflection of what was learned throughout the specialization. 

3. Design of Assessment tools Well design of assessment tools. 

According to students age. 

Very clear and adequate. 

3.1 Testing tools for activities  adequate for the activities. 

3.2 Rationale behind the Assessing 

and/or Testing tool  

You need to write the rationale behind the assessing and testing 

tools.  
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3.3 Evidences of having worked the 

assessment and/or testing tools 

(images, photos, diagrams, graphics, 

etc) 

  

 Done. 

  

4.1 Report and analysis   well done report and a good analysis of your lesson class given. 

  

  

5. Conclusions  Well Done. 

6. Appendices  Done. 

Instruments of learning assessment 

(rubrics, tests and others) 

 attached  

  

Evidences of materials and resources 

for learning (readings, audios, 

audiovisuals, interactive materials, 

etc.) 

   

  Very nice extra materials 

  Authentic material 

  Excellent use of technological resources 
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