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INTRODUCTION

Learning a foreing language is not only about having developed language skills

and knowing how to speak it, it is also about its culture.

The world has changed a lot over the years and with tools like the internet we have
access to a lot of information, to be able to communicate with people from other
parts of the world. Nowadays many companies around the world are connected
and we see it here in our country Mexico, many companies are foreign and they
can send you to work in another country, many of the owners of these companies
or bosses are foreigners and this is where we can see the difference in the
meaning of culture and where English becomes one of the most important

languages in the world.

English is the main lingua franca in the world, as teachers of English as a second
language we have a very important role to play with our students,and that is not

only to teach them to speak the language but also to communicate interculturally.

So in the first part of this paper | will mention a little bit of the background of the
approaches related to cultural awareness and intercultural competences and how
to put them into practice for better language learning with students. In the second
part,you will see some lesson plans with activities applied to intercultural
competence, | should mention that in the previous unit seen with the students and
in the final project of module 2 the theme of the unit was Cultural Identity, without
knowing that | would see this theme in module 3 | was applying intercultural
competence in class, so for these lesson plans | added some reviewing activities
and related to the theme of the unit that | am currently seeing in class as well as
evidence of some activities carried out by the students.

Teachers have a challenge, and we must seek and have the correct and adequate

strategies for learning and teaching reading and writing, and we must also consider



that not all people learn in the same way, as well as we must also encourage the

habit of reading and writing

CHAPTER 1: PHILOSOPHY AND THEORY
1.01 MY TEACHING PHILOSOPHY

| believe that to be a teacher you have to like teaching, you have to have a
vocation and of course you have to teach with passion and love. | think you have to
know your role as a teacher and that will depend on the situation you are in at the
moment with your students inside and outside the classroom because it is not only
about teaching knowledge but also feelings, artistic skills, practices, etc and you
have to have good communication otherwise there will be no understanding by the
students, it is a combination of both because both communication and humanism
complement each other. My teaching philosophy is based in communication and

humanism,

| really enjoy teaching, it is a vocation that | didn't know | had, and that | really love.
| like English and as | know | am not an expert since it is a second language that |
learned. | keep preparing myself, taking courses, doing certifications and doing this

specialization.

| am a very strict teacher. | also insist on hard work and focus on the task at hand,
and | also like to create an environment where students feel safe and secure. | like
to talk to my students about current popular topics on social networks and give
them advice about life, school, friends and they like to ask me questions about it,
they like to ask me for advice and | like to motivate them to take advantage of the
English classes, which will open many doors in their lives and as we live on the
border with the US some will go to study there, so that motivates them to want to

improve their pronunciation and writing.



Culture has many meanings and a different meaning for each person, so it is
therefore a very complex concept. Focusing on the theme of this unit, this is the
concept that best fits the theme. According to the textbook by Martin and
Nakayama “Culture: shared language, beliefs, values (as different from language
beliefs and values that are not shared; dissenting voices; and voices of the “other”)
For example, “We come from the same culture, we speak the same language, and

we share the same tradition.™

English is the main lingua franca in the world, as teachers of English as a second
language we have a very important role to play with our students,and that is not
only to teach them to speak the language but also to communicate interculturally. |
think intercultural competence and communication are important, nowadays there
are so many doors open and opportunities to study and work in other countries,
and English as a lingua franca helps a lot more and above all motivates students to

want to get more involved with the English language.

1.02 THEORY BEHIND MY TEACHING PRACTICE

With all that | have seen and learned in the past modules of this specialization, |
believe that it is not only about following a single model, method or approach for
teaching and learning, | think that when we put it into practice in our classes we
apply a little bit of everything, we cannot focus on only going one way, because
times are changing, situations are different, as well as our students are not the
same and we cannot apply the same working method, | try to take a bit of
everything, if | see that one method does not work | go for another, | have an open
mind to new things to find the best for my students to really learn, so | try to update
myself and prepare myself as best as possible to be able to develop the necessary

skills for L2 learning.



But personally | really like to work with Krashen's theory. | think it is very complete.
| think that as teachers of a foreign language we must understand and know the
difference between learning and acquisition, and by knowing and applying this
hypothesis we can develop our classes much better and therefore it is very
important to know the input, intake, output. | also believe that definitely we all feel
related at the moment with the Affective Filter hypothesis, and speaking for my
students the Covid pandemic did bring them many emotional problems, some of
my students suffered from anxiety crises, depressions due to isolation and some to
the loss of their fathers or a close relative, then the affective filter was very high
and lowered their academic performance, so | tried to lower the the the affective

filter, so | also try to be very empathic with them, very humanistic.

Another one is the communicative approach. | think that's the one that | use the
most during my classes because my students like to be really chatty so | tried to

use it in my favor by motivating them to do it in English.

| should also mention Vygotsky's Zone of Proximal Development (ZPD) since
knowing this concept and having clear that it is basically the relationship between
teaching and development we can definitely look for better strategies to apply in
our classes that will help our students in their performance since we unconsciously
use the ZPD day by day.

It is important to be able to put into practice what we have learned, since as
teachers we have to look for the best strategies for our students' learning and of
course according to their needs, since not all learners are the same and thanks to

what | have learned | have improved in my teaching.



1.03 THEORETICAL BASIS
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PAGE | 9



KRASEHN’S THEORY OF SLA

5 Key
Hypothesis § 3
yp 89 &
23 88
23 > g
=z B =
%%
The Monitor
Hypothesis

1. THE LEARNING/ACQUISITION HYPOTHESIS

Learning: A conscious learning process in which learners attend to form,
figure out rules, and are generally aware of their process.

Acquisition: A subconscious and intuitive process of constructing the system

of a language.

2. THE NATURAL ORDER HYPOTHESIS

We acquire language rules in a predictable or natural order

3. THE MONITOR HYPOTHESIS
Rules learned about a language can regulate output (i.e. speaking or

writing).

4. THE INPUT HYPOTHESIS



e We acquire language in one way only: when we are exposed to input

(written or spoken) language that is comprehensible to us.

5. THE AFFECTIVE FILTER HYPOTHESIS

e Suggests that an individual's feelings - such as boredom, anxiety or poor
motivation, poor self-esteem - may block language input into the brain.

e In order for language acquisition to occur, learners must receive input that is

slightly beyond their current ability level.

INPUT, INTAKE, INTERACTION AND OUTPUT

The nature of input is to be exposed to the language learned. Intake refers to
foreing language that is available to the learner. So the difference between input
and intake is that input is what the learners are exposed to foreing language like
when they’re listening to television, listen a song and when us teachers explain a

topic and the intake would be what they do learn, when it is internalize.

Interaction is the opportunity for the learners to practice the language and through
this learners develop their second language, they can do this through feedback,
negotiation of meaning, clarification requests, confirmation checks, repetitions,

reformulations, recast when they are interacting with someone else. (Michael Long)

Output is when learners demonstrate their knowledge and it is also an opportunity,

a rich moment for them to learn the language. (Swain).

CHAPTER 2: METHODOLOGY AND PRACTICE

| based this planning on a unit from the textbook called “Cultural Identity”, since the
school where | work is private, | have to rely on the textbooks and English program
used and of course do the planning according to AMCO which is the English

program | use at this high school. | also used all language skills vocabulary,



listening, reading, writing and speaking with different activities. This semester | had
4 classes a week with my 6th semester students so | based my planning on 4
sessions and each session has warm-up, pre-activity, activity and post-activity. We
also have a platform called Aluzo where the students can do different activities

from the ones from the book and quizzes so | also used the CALL method.

After finishing the activities during the class After finishing each activity | review
them during the class. This way | promote participation and speaking with the
students, since they have to read and say the answer and students have to make
the corrections in case they have it incorrect. The post-activities are used as a
review of what was seen in class and help me to evaluate their performance and

see what | need to reinforce.

2.01 LESSON PLAN

Teacher's Name:|Pamela Del Carmen Flores Mufioz

Identification Card Of The Lesson Plan

Educational Stage:|High School (6th semester) Level: B2+

Lesson /Unit: | Cultural Identity

Show respect for cultural diversity, talk about cultural
differences, make thoughtful judgments, discuss how
Objective:|someone is perceived.

Language Skills:|Listening, Speaking, Reading, Writing.

Grammar Structures:|Negative Interrogatives + Adverb, Deductions in the Past

Class Sessions:|4 sessions 3 days a week (1 day 2 sessions)

Class Length:|45 min.




Brief Description Of The Lesson:

This lesson is focused on knowing a little about the
cultural diversity of different countries, the differences
between cultures in Mexico and other countries, to know
and know how to identify subcultures.

45 min.

Introduction
to the Unit/
Vocabulary
Builder

1.T prepares the class with a
discussion and overviewing
what will be seen today
(cultural identity).

2.T. elicit to SS brainstorming
about Cultural Identity, some
concepts about culture,
things that come to their mind

1.Students will participate and
give the concept of what is
culture to them and answer
what comes to their mind
when they listen to "Cultural
Identity”.

2. Students will listen to the
teacher giving the concept of

\2\1/{:(])mn1ilrj1[.))- when listening to Cultural culture. Noéeot:)c;(ok,
Identity. 3. Students will do a mind map
3.T. give a concept of culture [in their notebooks.
to SS. 4. Students will go to the
4. T. explain SS to do a mind [teacher to check the mind
map about Culture Identity in |map.
their notebooks.5. Teacher
will check the mind map.
1. Teacher will introduce the |1. Students read aloud the
vocabulary of the unit, by words from the vocabulary.
reading the words from the  |2. Students listen to the track
book. and number the words 1-20
2. Teacher will read the according to the track.
sentences from the book 3. Students participate by
where the words from the reading the word in the order

Pre- Activity: vocabulary are used. from the book, §aying the

(10min.) 3. Teacher tells students to  |number according to the track Book

repeat the words from the
vocabulary aloud.

4. Teacher explains to SS
they have to listen to a track
and number the words from
1-20 according to the track's
order.

5. The teacher tells the

and reading the sentence.
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2 45 min.

Listening/
Language:
Negative
Interrogativ
e + Adverb

students that they are going
to participate by saying the
word in the order of the book,
the number according to
track and reading the
example statement.

1. Teacher explains to SS
that they are going to search

1. Students search for the
meaning of the words and

Activity:(15 for the meaning of the words |write them in their notebooks. | Notebook,
.y. and write them in their 2. Students participate by Book,
min) . ;
notebooks. saying the meaning they Internet
2. Teacher elicits the found.
meaning of each word.
1. Teacher explains to SS 1. Students log in to Aluzo and
Post - they have to go to Aluzo's go to -unit 5, Vocabulary and AlUZO'S
Activity: (10 [platform, go to Unit 5, then do the Vocabulary Quiz.
: Platform
min.) vocabulary and do the

vocabulary quiz.

1. Teacher will be presenting
some pictures related to the

1. Students will see the
pictures presented by the

Warm_ up: (5 “listening” and will ask SS. teacher and will answer the Aluzo's
min.) What do they think the question What do they think Platform
conversation will be? the conversation will be?
1. T. will ask SS to listento  |1. SS listened to the talk on
the talk on Cultural Identity  |Cultural Identity and shared
(track 27)and ask volunteers |what the conversation was
to share what the about.
conversation is about. 2. SS must check the
2. T. will explain the activities: [examples Dr. Krinkov
act. 1 check on the pictures |mentions in the talk.T. plays
. the examples Dr. Krinkov track 27. Act. 2: SS must Book,
Pre- Activity: . ) . . .
(10min.) mentions, gct. 2 underline the underh!‘le the correct option Digital
correct option and act. 3 read |accordin to track. and act. 2 Book

the two sentences and figure
out the meaning of the
idioms.

3. T. will elicit the
participation of students to
check the answers.

SS read the statements and
answer.

3.SS participate to check their
answers.
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3 45 mi

Voca
bulary /
Speaking

1. T. plays a video on
Negative Interrogatives +
Adverb and explains the
language topic.

2. T, explain to SS exercise
A: complete the negative

1. SS watch the Negative
Interrogatives + Adverb.

2. SS answer the activities
from exercise A and B that the
teacher explains.

3. SS participate to check the

Activity:(20 |interrogatives with an adverb [answers from the 2 exercises. Digital
min) from the box and explain book, book
exercise B: use the cues to
form negative interrogatives
+ adverb.
3. T. elicits the participation of
the SS to check the answers
from the 2 exercises.
1. T explains exercise C . 1SS answer exercise C using
using their knowledge and their knowledge and
experience they have to experience.
Post - F:omplete .the negative 2 $S participate by saying
Activity: (10 mterroggtwes.i o their answers. . Book
min.) 2. T. elicit participation to 3. SS ask a classmate their

check the answers.

3. T. explain to SS they have
to ask a classmate the
questions they wrote.

1. T. review the vocabulary

questions.

1. SS review the words from

Warm up: (8 words with students and their [the vocabulary and their Book,
min.) . . . notebook
meanings. meaning with the teacher.
1. T. explain to SS that they |1. SS search for 8 words from
have to find 8 words in the the vocabulary in the word
word search from the search.
vocabulary builder. 2. SS participated by saying
2. T. elicits the words they the words they found.
found on the word search. 3. SS complete the text using
3. T. explain to SS they have |five words from the word
... |to complete the text using search.
Pr(e1—(;°\r§;[:1v.|)ty. five of the words they found (4. SS participate by reading Book

in the word search.

4. T. elicits to SS to read the
text to check the answers.

5. T. explain to SS to write
three sentences using the
words they didn't use from
the wordsearch in the text,
about a tradition they like and

the text to check the answers.
3. SS write three sentences
using the 3 words from
wordsearch they didn't use in
the text about traditions they
like and then participate by
reading their sentences.
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elicit participation to check
the sentences.

1. T. explain to SS the
meaning of subcultures and
tell SS to list three different
subcultures they know.

2. T. elicits to SS to say the
subcultures they wrote.

3. T. tell SS to choose one
subculture from the previous
activity and to fill the chart
with the information
requested, beliefs, hair and

1. SS list three subcultures
they know and participate by
saying them.

2. SS choose one of the
subcultures and complete the
chart with the information
requested.

3. SS look for a song for each
of the three subcultures they
wrote that represents them.
4. SS discuss the chart with

Activity:(20 |dressing about the subculture [the information requested and Book,
min) they chose. tell the name of the songs and | Internet
4. T. tell SS to look for a song |why they represent that
that represents each of the [culture.
subcultures they wrote about
in exercise 1.
5. T. tell SS to participate by
saying the information they
wrote from the chart on act. 2
and to say the subculture
songs and reasons why they
believe the song are
representative of that song.
1. T. explain to the activities: |1. SS unscramble the words
Act. 1. Look at the pictures [on act. 1.
and unscramble the words. |2. SS have to write a sentence
Act. 2 write a sentence using [using the words from the box.
the words from the box, Act. |3. SS read the sentences on
Post - 3 read the sentences from page 216 and write the
Activity: (10 . . Book
min.) the vocabulary list on page  [meaning of the words

216 and explain the meaning
of the words mentioned
below using their own words.
T. ask SS 3 questions about
the subcultures.

mentioned below with their
own words.

4. SS answer the questions
the teacher asks.

45 min.

Reading/Wr
iting

Warm up: (5
min.)

1. T. will do a review on

subcultures and ask SS if
they think they belong to a
subculture and which one.

1. SS will participate by
answering the question the T.
did If they think they belong to
a subculture and which one.
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1. T. will tell SS to participate
by reading the text
"Subcultures and their
Fashion" aloud.

2. T. will ask SS to discuss
what the text is about.

1. SS will participate by
reading the text "World
Subcultures and their Fashion"
aloud.

2. SS will discuss what the text
is about.

class aslo.

Pr?{(f‘nfitr']‘f')ty' 3. T. will explain SS to 3. SS will complete the chart  |[Book
complete the chart with the  |with the information from the
corresponding information text.
from the text. 4. SS will participate to check
4. T. will elicit participation their answers.
from SS to check the
answers from the chart.

1. T. explain SS they have to |1. SS go to their blogs on
Activity:(20 write al 2 paralgraph blog post [Aluzo and write e}bout'z:\ Aluzo 's
min) on their Aluzo's plog apout a subcullture of their choice and Platform.
subculture of their choice and [add pictures.
add pictures.
1. T. tell SS to notify when 1. SS notify the T. when they
Post - they finish writing to check finish the blog post to give AlUZO 's
Activity: (10 [the blog post to give feedback. To be continued in
. . Platform.
min.) feedback... To continue next [the next class also.

2.02 EVALUATION AND ASSESSMENT

When talking about evaluation or assessment in the educational field we all think

that it can be an exam, when the reality is that it does not require an exam as such,

there are several methods or tools to evaluate or assess students.

The first thing we as teachers must be clear about is the difference between

evaluation, assessment and test or quiz and know when to use them.

=> Evaluation: focuses on grades and might reflect classroom components

other than course content and mastery level, provides closure, shows

shortfalls and it’'s product-oriented.




-> Assessment: is an ongoing pedagogical process that includes a number of
evaluative acts on the part of the teacher, documenting and using empirical
data to measure knowledge, skills, attitudes and beliefs, it provides
feedback, improves learning quality and it's process-oriented.

-> Test/Quiz: are simply instruments or procedures for gathering particular

kinds of information, or any specific skills or ability.

It is important to make assessments, tests and evaluations to our students to be

able to know how they have been progressing throughout the class.

For evaluation and assessment | have to rely on the school's rubrics, which are the
same for the whole high school, the only thing that changes according to the grade
is the percentage. The rubric is: class activities, weekly, participation and partial

exam or project.

Now how do | evaluate according to the planning presented?

| use formative and summative assessment. In the activities done and reviewed in
class | give them oral feedback and in the ones they upload in the NEO platform |
give them written feedback so they know their mistakes and can correct them, the

grading of these activities | take into account the rubric of activities in class.

Speaking is included in the participation rubric and | use an AMCO rubric to

evaluate it. A writing activity was taken as a weekly activity.

Speaking Rubric:



EXCELLENT

GOOD

FAIR

NEEDS TO IMPROVE

CONTENT

Clear message, topic
well explained,
appropriate and
relevant visual

support.

Clear message,
most of the time,
topic can be
generally
understood,
generally good
visual support.

Unclear message
sometimes but basic
ideas may be
understood, visual
support sometimes
irrelevant.

Unclear message; no
understanding possible,
irrelevant or non.existent

visual support.

ORGANIZATION

Coherent and logical,
with good
explanations.

Logical order most of
the time, with some
explanations.

Some basic order
but with few
explanations.

Generally disorganized
and with no
explanations.

LANGUAGE

Correct use of
grammar, varied and
precise vocabulary,
good pronunciation
and tone.

Few errors in
grammar, varied
vocabulary; slightly
unclear
pronunciation and
tone that may affect
meaning.

Some errors in
grammar, but can be
understood most of
the time; simple
vocabulary with
some new words;
unclear
pronunciation.

Many errors in grammar
cannot be understood,;
very simple vocabulary
with no new words;
wrong pronunciation
affecting meaning.

PERFORMANCE

Loud and clear voice;
appropriate body
language, keeps

audience's interest.

Clear voice and
some body
language; tries to
keep interest.

Voice unclear or
sometimes low;
some body
language; some
difficulty keeping
audience's interest.

Problems to hear
presentation; no body
language; difficulty
keeping audience's
interest.

Writing rubric:

EXCELLENT

GOOD

FAIR

NEEDS TO IMPROVE

Creative layout and

Neat and clean layout,

Mostly neat, with
margins and some

Generally untidy, no

LAYOUT effective paragraph | with generally correct attempt at margins of paragraphs
structure. paragraph structure. paragraph marked.
structure.
Ideas organized to . . Ideas generally . .
ORGANIZATION support desired Ideas organized in a organized, some |deas disorganized,

effects.

linear fashion.

confusion.

contents confusing.




CONNECTION OF Variety of linking Suitable linking words Simple linking Linking words used
IDEAS words. 9 ’ words. rarely or not at all.
Good use of basic

Good use of basic and structures and . .

, Very limited and basic
Good use of a wide some complex vocabulary and
. structures and

range of basic and structures and dome attempts at vocabulary: 100 man

ACCURACY complex structures vocabulary; some complex ones; Y y

and vocabulary;
minimal errors.

errors that do not
interfere with
understanding.

errors in complex
structures that may
be difficult to
understand.

errors due to
interference with the first
language.

VOCABULARY BUILDER ﬂ

'\, .J»_'—Ihdhnﬁpfmh%mﬂnlbmw?hn

| edae = We shoude't judge people o huing difFerent castoms.

n

| backarwnd - Even thaugh Keika and T hase very different backqroends, e immediately became n

| Friends,

| cafeh sne's atfentien = The pesple’s respect for ther frodrtens really caughrt my attention.

ancestor = Lenka's ancestors come from the Caech Republic.

0 & iy basis = O & daily basis, we hese 0 geb wsed b Inng in & esuntry et is difFerent

From wrs.

be assmciated with -'I'hf.ﬁ,.n(h‘rnmd instranent, is asssciated with coremanial u?n]md

dancing in Awstraie.
| imgalite - It is cansidered impete s print ot sumesne with e index Frger.
| fasd = Swwe. customs and rodebons Srom yur ety vy be Frtidden i ossther e
: esceptinal = The gl shewed the audence with the exceptenal fradrinal dance.

desirale = Besides it rich eutheral history, Paris has wany viher desirable atribates.
carmiual = There s a Feonous carnval celebrated every February in Venice, Truly
actively = To my srprise, Sharn is nztively helping in the schoel’s Cutture Far.

costume. ~ People arc hess complaining thhuﬂmmmw.
1 {'r-..‘-Mjuf!‘acdhuwimfrﬂsuhuddmbgtnw.

| oo oder = As T qow skder, I hepe o learn ware. skeut haman rights ond ssci issees.
fard = 1 hane. fond memsries From my lost vazation o England.

emstional = I was emetional when T Fnally met my French cousin.

bk = Pesgle. in the warid bekng i difFerent eatural qrags.

be abssrbed by = n heir vistt o Greece, wy pareats were aburbed by the orchitecture.

2.03 MATERIAL EVIDENCE
1ST SESSION

SUB B2P Us - Vocabulary
SU B2+ Us - 1. Vocabulary Activities

bulary Activities

120 @ 1 points per question. | edit, remove
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2ND SESSION

Listen b the Ealk on cultural identity and check (] the examples D Knnkov mestions

RIE

wind ihen ywu hear the ward ettere?
5 ooty where. pesple hase. very dhFferent

Listen 13 the Salk again and undering the cormect aption, |

Befare b about cultural ientity, Dr, Knmkoy 4. These are some of the cuttural elements that de-

did the following Ene someoae's identity |
2] talked about major factors of cultural identity a) money and refigion |
B) exphaincd the concept of culfure B hair and friends.

) dofired the concept of ethicity o clothing and foed
L This can also reinforce the ided of Belonging 1o 4 4. Dr ki ko suggests:
sroup
a) peopie should continue 10 Speak their Language.
a) education b) people should follow other radions to learn about
b) reigon them
o ancestry €) pecple should have coremonies every now and then.

. (PP,
inags OF U MO, SharE yOul MIGES WiLh & Dartngr. a

i
| woni: el you ham you must i yous hair my phi-

Sonaphy in e e cne v, 1. Bead these questions from the talk

Can't we say that similarities among people

are clearly represertative of cultural igentity!

Donityou ______ §010 1he gy in the morrng? Arent there braly Saccessfl ways 10 mardann

cultural identity?

pro e practioad English b ancther country? 1 My FAENOS abwdys TESPECt QUMY CUltUres. | Dhink yOu 2 What do these questions have in commen?
: © snoud follow sut, |
. Won't you aell her what her mistake is? g —— M9 I

Aren't they interested in pasticipating in clss?

B, Use the caes t farm negutive infermagutives + adeerb,

n [ they | play raghy? (seniously)

L. Does | Kimmy | have teeakfast 1 home? (usually)

L Will [ be | travel overseas? (ever)

4. Do / you | ask for more salad? (atways)

4. 15 / she | making interesting comments in class? (fregquently)

uﬂ:—t—*ﬂw-ﬁlh#ﬁmhdnm

L. Has your best friend ever seen

L. Don't you ever come

8. Haven't you ever gone

. Couldnt vou only wait

5. Dsdn't she move slowly
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3RD SESSION

SPEAHING

(; & subtultire is & group of people with different beliefs and behavior

from the mair grougs of a society or cultiere. List thive different sub-
cullires you know about Compare your asswers with a partner and
discuss what you know about these subcultures’ idertities.

VOCABULARY BUILDER

@ Listen to the vocabulary kst again and repeat with your best pronunciation and intanabon As you lrsten,
find eight words in the word search

Choose ane subculiure from the predows activity and Al in the chart with information of their cultural iden- £
# By, Discuss your answers in teams.

Subculture:

a
3
|
c
W
v
"
H
F

®m-—OrFrr>»<c-zmEAAO

“mE e WA DT <N E®
> x m <

Smmuz-—mrr-rOmn

w
u
|
E
E
[
c
3
¥
A
"
3
I
v

enBUEmBn=n

g%y Complete the foliowng ext wsing fve of he wards you found I ~

=3 Look for the names of three songs and explain why y they
New ok ity s the largest population of Ratian-Amevicans i the US, Thes cuitural N3 v e v . .
Been presenved for maore than 200 years. The st Ralians arrived in the country in (e labe 198 century. “'E!'ﬂu'(”[ Jl J are representative of those groups. Then, compare your work & partner’s and discuss the differences
— U U W eraranment and settied down in Harlem. E ¥ou midy have.
=
Many Malian-Americans celebraie the Dancierg of the Gaglio, 8 rekgious. avery August in e F

New York. Poopia wear coloeful amg walk 15 The Charch of Our Lady af Mownt Carmel i
In conclission, many ARMN-Americans __________________ teitve that their raditions, language, and 5
farmity walues misst be Randed down from gereration 1o generaton

Which three words. from (he woed search dide’ you use?

8 Usngthe wordi ‘tuse in . about a tradition you ke
&b
‘ 1
L
= .. Whenever you have to talk, try to organie your -
3 ideas and grve them a logical sequence, especially
g - if you are talking about cultursl matters.

il

Was it difficutt for me to organize my ideas
Banus Activity Appendic before sharing them with my team or part-

mer? During the discussions, was [ able 1o ex-

B G T IS

R LA

-y

iy paies 2 saparate prece of paper Then
dictate the sentences o & classmate. On the nes below, write the Sentences that your partner dictates

T e catthme'satfurien o duly b dearobk ochel <

ettty & Ruad the sentonces fom the vocabelary (5t on page 296. Kow explain the meaning of these
wards and phrases in your own words.

L be assoxiated with

L. be absorbed by

5. contume

1. grow older

5. betong
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4TH SESSION

Reasons to be
HAPPY ON THURSDAY

You only have thls Thursday once

You make Tt through Manday,

2.05 VIDEO

The following video shows a part of my classes given to apply this planning:

= DYouTube

Cultural Iden

Click on the link to watch it: htips://voutu.be/i-IONFTUtbl



https://youtu.be/j-iONFTUtbI

CHAPTER 3: EXPERIENCE REPORT
3.01 OUTCOMES

GENERAL OUTCOMES OF THE STUDENTS FOR THE FOUR SESSIONS

- Practice the unit’s target vocabulary.

- Assess their understanding of the vocabulary words used in a context.

- Demonstrate listening comprehension of a conversation with idiomatic
expressions.

- Practice their listening comprehension skills.

- Analyze and practice negative interrogatives + adverbs.

- Read and analyze facts about subcultures around the world.

- Use communication strategies to discuss subcultures.

- Write a blog post on subcultures.

By doing these activities, | realized that the Culture theme is very good for

language learning, as it is something appealing to the students.

| consider that the oral and written feedback helps the students a lot, and | consider
that the writing ability is one of the most complicated to develop, because of the
spelling mistakes and above all because most of the students don't want to

struggle and prefer to copy and paste.

| really like to work with this type of activities, especially in which the students have
to research and write, so | consider that | help them a lot and | must confess that

some students surprised me with their work.

3.02 RESULTS AND EVIDENCES

1ST SESSION
Warm-up: was the introduction of the unit, and the trigger question: What comes to
your mind when listening to the word “culture”? We brainstormed and the students

did a mind map.



Pre-activity: Students listen to a track and numbered the words (1-20) according to

the track.

VOCABULARY BUILDER

% Listen care“ully and repeat sith comect peronciation, Poo at Ehe wands a5 yuu har them

?Mmf-Ihﬁdhwykk!hrﬁm sthoal's eniramment ond sysfem.

3, Juge — We shouldn't uge. petple Fer boviny different curtms.

10 backarond — Even though Kedks ond T hae very diferent backgronds, we immedofely become

frierds.

1% eateh one's afention = The peeple’s respest for their fraditions reolly cougir my attention,

2 aneestor — Leaka's oneestors eame From the Czech Repuklic.

ﬂ{mn.dniabﬁ.ﬁu = in n.-dw'lH hﬁh,mhﬂhgﬂfuﬂhlﬂhjhauﬁh‘!ﬁlﬁi:ﬁw
from s,

& e cssecicted with - The didgeridso, o wind instrnent, is assicisted with ceremsnial singing ond
daneing w Austrulie.

12 mplite = Tt is eensidered iwpaite fo print of sswemne with gur index finger.

154arnid = Some custums snd fraditiens fram yur country meg be farbidden in anrther me,

1 encephienal = The girl shaned the sdience with the eseeptioenl troditonal donce.

1k bie okatrbed by - On their vzt o Greeee, my parents were absirbed by the architechre,

&, desirable = Besdes 13 rieh citurad history, Paris bt mony sther dedrable whribihes,

§e. carminal — There is o Famous carnivol celerrated every Februory n Venice, Ty

4 oitively — Ta my surprise, Sharan is actively helping in the scheal's Cutture. Fadr.

19 eastume — Fesple are aloss camploining okt the prices of cestumes during the. cornival.

11Frmly - My ety's Cuthural Deparfwent was Frmly estubished & ling Hime ogp.

170 Hdsr—AsI?mluerlIkmhmmm&h—Mﬁghhmmlm
Sfand = I have find memaries frum my last vacation o England.

?zmuﬂmj-_‘l'.msuﬂw«uhan Iﬁ'n.l.i'j Mft!ﬁﬂrhm

4 kb - Penple in the world beleng fo difFerent calhursl grapa. i
L d

Activity: Students searched for the meaning of each word on their cell phones and

R R e O Y TN LGN EEREEE
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wrote them on their notebooks.

WannE e wgag mod
-.Hl.-.m'ﬂﬁmﬂnnmm
HAne enmla ATEEeAIn Ly tacge WAL ha haidmd acbwraiber
M—i—'r'l'nn Iram srar o
ey g 1
D#atin’ 40 b roehporad ik somsieg
met hmeen wr Ihaminy Guod manatrs

Foartuns la Al dueairdng .

W Fintn ndaias phae ui-..ﬂ_'._._ﬁnﬁw.-h“-%_._
Bl wiurhid ks heuieg umiTy stregtion Taiy Ay, -

Al iy i.lﬂ'ﬁ-!.l] or Il-:l.l...-q_._ B
m B opericd ol ponic enidawant and putariodreneT
irantuing AAEY Wrafant ety ) diedong R LI R T
o teay Yeal Led@la@E o praren 0 SRASAS L metiar.
auifls e bo frdalc 'ha acpiiyvascs Shar
Higilor  pesied 60 F R
A mirdie o7 medan Peal o secorm
Pagerrng Zagidd 4 s reana

i =

'tL':edde Beame od,mai +9 new @rdiwone

R phdgRE form on opnion or Conclucion mw\'-i
fulal Hmp
!’:‘J}nwt’iuwl TRE CrCamefonces Of SHVaRon. prq-.q.unq. ot o porticulal fne

a\ﬂ Ar@nt
eE‘mcm“‘ A peesan, Nnnm\\., gngimare T@more thah & ‘3' s -Q—'——._

Hum -uhomuone ;n_éﬂs;wqd. 4

E—__d ﬁlw G\len‘- Aoy “\

—yei

Egrﬁmajd pqnpd af p«bhc revemj af O;W\HI Kme edch 4R ;Mqlvu\!
y|o(_¢;;.o¢\; I'nu.ut dﬂﬂaﬁ and '(I\ﬂ we u'i Mlﬁnﬂ.fﬂd{

Pagina

ﬁm-s.' o 5 e

Post-activity: Students did a vocabulary quiz on Aluzo.

EN - B2plus Prepa 5 B

Frogress o 100%

SU Ba+ Us - 1. Vocabulary Activities

Submissions [

Submissions

US - Language
Heare are your |51es1 answers:

WS- Lissening
Question 1

=
=]

SUB B2P Us - Vocabulary

'Cf) Fill in the blanks with the correct antonyms from the Word Bank.

Assignment

B Type Quiz

ol Max score 100

88 Category: Viocabulary

X Mo more subrmissions are allowed

Score

COMmImcn unfit nice
allow not to relate nostile
lignily impersonal averse

descendant well-mannered unattractive

Your latest submission is used

Submission
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2ND SESSION

Pre-activity: Students listened to a track and answered the activities according to

the track.

G tisten to the talk an cultural identity and check (/) the examples Dr. Krinkov mentions.

CQ Listen to the talk again and underline the correct option: o

gl

1. Before talking about cultural identity, Dr. Krinkov. 3, These are some of the cultural elements that d¢
did the following: fine someone’s identity:

a) talked about major factors of cultural identity a) money and religion
b) explained the concept of culture_ b) hair and friends
<) defined the concept of ethnicity ) clothing and food

e

2. This can al
group:

a) education
b) religion
©) ancestry

~ LISTENING i .
o
N0 i \g X
G Listen o the talk on cultural identity and check (/) the examples Or. Krinkov mentions.
| e,

1. Before talking about cultural identity, Dr. Krinkov
did the following: :

a) education.
b) religion

) ancestry

Activity: Students watched ad video on Negative Interrogatives + Adverb and then

answered activity A and B

[ e e e
44 z T P e . il
L Dontyel E\‘_au‘i_.mm_z!ﬂ_m_.iﬂ!"emnw_ir_‘g’ is A ;

2 et you ot \emet_ practiced English in anedhér counia

b0t SO Y g tne i e vt
oty E MOOSY i Crptotin s courter?
LT L L R a—

& et betinn hranen!

5 a1 we PCANOONN e g preg b pert

B o cact T v, v g 5 e

ey =rerc! 20122

v

A ) ac b .

IR PRI e peanlnst ol ligeed?
LA e R, vl cepn
TR TSI ok Jor move ot

T AR o, \rereaing

TR Yy Yy,
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Post-activity: Students did exercise C.

L o et Lt Fgp owre iewn ZTHES 4\'5"&:5%‘
L pariyas percore 02 LXTE -E:‘Ih"ﬁi

[ T TR [ Y =l 4 kL | 'WE.
& ekt erhenat 4 POAY peW 0 OB ppOcy
5 marLabe e nowy 0 mhwk:l?&'f"ﬂm !

3RD SESSION

Pre-activity: Students did a search word with 8 words from the vocabulary,

completed a text using 5 words from the search word and wrote 3 sentences with
the 3 left words.

o L
e following text using five of the wort
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Activity: Students wrote 3 subcultures, then chose one and completed a chart with
the information requested, and then completed another chart with the 3 subcultures

and a song that represents them.

SPERRING e i i
Asubeisiure is a gaup of people wth diferen baliets and behidar
Trm the wain poups of a soriety o collure. Lst thees dilfarent sb-
cultunes you krenw b, Empare your answers with 4 pariner and
discuss what you ke akout these sibeuBures deatilies.

LQados 0 2 Cecsas

O Chooss une subulee fiem fha previous activity and S in the chartwith iséamation of iheir cullial idon- (754
iy, DS s yor answmers o fpams, 2
I e P G;ff‘
: ? - iﬂ'ﬂ
Belieks 1 Hair | Dresting E‘ |
[
ti”i":és m; L“‘bl\m’? barvless 0% with Ovried sl &
) = ¥ —_—
P LI nfsl o dow fikegly b ol pants \nclaw 7
cxﬂm?"c > Teous i &a B
M :
| - > =] o e5 of three sangs from the subiultures you have discussed and explain why.
e = m ntative of these groups. Then, compars your work with a panner's and discuss
Lok for the namasal thees sangs fmm she subcullzres you hve dszussed and ex3in wheyaushink they @_‘Lﬂ e
ﬂ are mpersetalive of those groups. Thes, compare your mock wilh @ pateers and ciscuss the dilfrences i:.‘_
ver may have, w_g

.CIWJ'GS ;&'-‘E"I'lc Hoe 1on 5 6=
Eﬂn'—;;‘_« i t ey el <ol GE
Lok} A Fanka, {5 b5 Fomabs @i : GL
; | b ds, ; _i,—E‘l
|
" Whenever you have 10 Gk, iy to organian your E
| s a0 gue them @ ogicl senuence, esgecially .
iy pre iting b g mates Erring Lo Lean

W it difficult for me 1o organize my ideos
m bafeve sharing them with my team or port-

mer? Duning the aiscussion, wis |abbe (o e
(T ——

Post-activity: Students unscramble 3 words, wrote a sentence using the words

from the box and then wrote the meaning of some words using their own words.

; Work in pairs. Write Sentences with the words in the box.
the sentences to a classmate. On the lines below, write the senten

E >
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4TH SESSION

Pre-activity: Students read aloud a text and answer a chart about the text.

Wi,

e

“warld's most  fashionable
people live in a city in the
Republi vﬂ:e Congo. The

_ Congolese - Sapeurs  walk-

around wearing designer |

tailoring tweed, silk-made..;

hankies, and.spot
 wear. They are not ri
spend thei

R

e o o e 2

ulture. i 5 a group of peop

 pieces of clothing and df 5 ay, l
which date back from the Vi e

s Park, where fans of
Ven wear nice leather jackets,
adaurs, while women put  with petticoats, as well as horn-
y dresses or rolled jeans. Who shaped hats. People in this
Il was not current? were colonized by Germans
$ the beginning of the 20th centu-

nsidered the most  clothing as representative of thei
, but some of the  tion to overcome struggles.

2 Slopney f‘:o\\z)v\nrj,
fured, si\k— tode
nankies, spo +Hess

+ uoeoy.

Activity and Post-activity: Students wrote a blog post on Aluzo about a subculture

of their choice.

EN - Bzplus Prepa 5 B

‘“THE BUCHONES'
In Mexico, there are many people who normally identify themselves as people with money and ranches, so they dress in cowboy-type clothes on occasion or in brand-name clothes, these people are
usually called "buchones', which is probably a strange word but that's what they're called. As | mentioned before, men sometimes dress in denim-type clothes or brand-name clothes, and women are
always very well dressed, with a lot of makeup and always with slightly flashy brand-name clothes.

The buchones alse usually listen te traditional Mexican music like corridos and that type of music. They alse usually give their girlfriends or couples bouguets with mere than 100 roses since they
are usually people with a lot of money.
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EN - Bzplus Prepa 5 B & E B Q pamcaFloes @ v

Meéxico has many well-known subcultures all around its country, ene of the most popular are the "cholos”. This is a Mexican American gang subculture, the cholo subculture was originated in
the street of Southern California. Cholo style includes characteristic demeanour, clothing, makeup, speech patterns, hand signals, tattoos, and graffiti. Characteristics associated with choloization

include low socioeconomic status, marginalizedaceulturation, problems in school, and the need for cultural support, protection, and a sense of belonging. In the early 21st century, some of its

stylistic elements were appropriated by pop stars and clothing manufacturers for consumption by the wider youth culture.

If you haven't noticed almost every single movie portrays mexicans as cholos or cowboys, these leads to the fact that the term cholo, is sometimes used disparagingly, is derived from early Spanish
and Mexican usage and denotes marginalization. As I said their type of clothing got pretty famous so people started dressing like them for halloween parties and other events, most of the people
take this as they're mocking their culture and I feel the same way, T think it's kind of disrespectful. Cholo gangs are loosely orzanized into age cohorts or cliques, called klikas. Most cliques are
separated in age by two to three years, so that within a barrio there is a succession of eliques, which together make up a larger barrio unit of older and younger gang members. A clique tends to
have a unique behavioral and stylistic signature and may be known to specialize in particular activities, such as violence or drug use.

CHAPTER 4: CONCLUSIONS

This project helped me to improve my language teaching strategies, as well as to
realize what skills | need to reinforce with my students. So in order to better
develop these skills, and even though it seems repetitive, we should not forget that
four skills are intertwined, and are all required at the same time. It is also important
to remember to always look for the best strategies according to the needs of our
students, because not everyone is the same and not everyone learns in the same

way, and of course according to the level of the language.

As teachers we should not close ourselves to the idea that only the traditional way
is the best, but we should think about all the theories and methods that exist, not to
choose the best but as | mentioned before to apply them all, something that many
teachers already do when we give our classes because we want the best for our
students and above all we want them to really learn the English language, which is

complicated and complex but not impossible.



The four skills can be developed and practiced in a single activity, which of course
there are activities where more emphasis is placed on one skill, but they begin to
develop from the moment you are reading the instruction aloud, and the text aloud,
asking for answers to the questions or asking for what you think of the text o

situation, participation, etc, everything goes hand in hand.

| really enjoyed doing this work with the students, and seeing how much they enjoy
learning about other cultures. My students are high school students, so some of
them have traveled to other countries and when we talk about something related to
culture or activities in other countries, they like to share their experiences or the
experiences of someone they know who has visited other countries, just as | also

like to tell them about my experiences of meeting people from other countries.

| think intercultural competence and communication is important, nowadays there
are so many doors open and opportunities to study and work in other countries,
and English as a lingua franca helps a lot more and above all motivates students to

want to get more involved with the English language.

From now on and thanks to this specialization | will be able to develop my classes

better, since | have the necessary knowledge to do it, | really learned a lot.

CHAPTER 5: APPENDIXES AND APA REFERENCES
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" Intercultural Communication in contexts. Martin, J. & Nakayama, T.

(2010)https://www.academia.edu/37454331/INTERCULTURAL_COMMUNICATION_in_Contexts
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