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INTRODUCTION

Learning a foreing language is not only about having developed language skills

and knowing how to speak it, it is also about its culture.

The world has changed a lot over the years and with tools like the internet we have

access to a lot of information, to be able to communicate with people from other

parts of the world. Nowadays many companies around the world are connected

and we see it here in our country Mexico, many companies are foreign and they

can send you to work in another country, many of the owners of these companies

or bosses are foreigners and this is where we can see the difference in the

meaning of culture and where English becomes one of the most important

languages in the world.

English is the main lingua franca in the world, as teachers of English as a second

language we have a very important role to play with our students,and that is not

only to teach them to speak the language but also to communicate interculturally.

So in the first part of this paper I will mention a little bit of the background of the

approaches related to cultural awareness and intercultural competences and how

to put them into practice for better language learning with students. In the second

part,you will see some lesson plans with activities applied to intercultural

competence, I should mention that in the previous unit seen with the students and

in the final project of module 2 the theme of the unit was Cultural Identity, without

knowing that I would see this theme in module 3 I was applying intercultural

competence in class, so for these lesson plans I added some reviewing activities

and related to the theme of the unit that I am currently seeing in class as well as

evidence of some activities carried out by the students.

Teachers have a challenge, and we must seek and have the correct and adequate

strategies for learning and teaching reading and writing, and we must also consider
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that not all people learn in the same way, as well as we must also encourage the

habit of reading and writing

CHAPTER 1: PHILOSOPHY AND THEORY

1.01 MY TEACHING PHILOSOPHY

I believe that to be a teacher you have to like teaching, you have to have a

vocation and of course you have to teach with passion and love. I think you have to

know your role as a teacher and that will depend on the situation you are in at the

moment with your students inside and outside the classroom because it is not only

about teaching knowledge but also feelings, artistic skills, practices, etc and you

have to have good communication otherwise there will be no understanding by the

students, it is a combination of both because both communication and humanism

complement each other. My teaching philosophy is based in communication and

humanism,

I really enjoy teaching, it is a vocation that I didn't know I had, and that I really love.

I like English and as I know I am not an expert since it is a second language that I

learned. I keep preparing myself, taking courses, doing certifications and doing this

specialization.

I am a very strict teacher. I also insist on hard work and focus on the task at hand,

and I also like to create an environment where students feel safe and secure. I like

to talk to my students about current popular topics on social networks and give

them advice about life, school, friends and they like to ask me questions about it,

they like to ask me for advice and I like to motivate them to take advantage of the

English classes, which will open many doors in their lives and as we live on the

border with the US some will go to study there, so that motivates them to want to

improve their pronunciation and writing.
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Culture has many meanings and a different meaning for each person, so it is

therefore a very complex concept. Focusing on the theme of this unit, this is the

concept that best fits the theme. According to the textbook by Martin and

Nakayama “Culture: shared language, beliefs, values (as different from language

beliefs and values that are not shared; dissenting voices; and voices of the “other”)

For example, “We come from the same culture, we speak the same language, and

we share the same tradition.”¹

English is the main lingua franca in the world, as teachers of English as a second

language we have a very important role to play with our students,and that is not

only to teach them to speak the language but also to communicate interculturally. I

think intercultural competence and communication are important, nowadays there

are so many doors open and opportunities to study and work in other countries,

and English as a lingua franca helps a lot more and above all motivates students to

want to get more involved with the English language.

1.02 THEORY BEHIND MY TEACHING PRACTICE

With all that I have seen and learned in the past modules of this specialization, I

believe that it is not only about following a single model, method or approach for

teaching and learning, I think that when we put it into practice in our classes we

apply a little bit of everything, we cannot focus on only going one way, because

times are changing, situations are different, as well as our students are not the

same and we cannot apply the same working method, I try to take a bit of

everything, if I see that one method does not work I go for another, I have an open

mind to new things to find the best for my students to really learn, so I try to update

myself and prepare myself as best as possible to be able to develop the necessary

skills for L2 learning.

PAGE | 7



But personally I really like to work with Krashen's theory. I think it is very complete.

I think that as teachers of a foreign language we must understand and know the

difference between learning and acquisition, and by knowing and applying this

hypothesis we can develop our classes much better and therefore it is very

important to know the input, intake, output. I also believe that definitely we all feel

related at the moment with the Affective Filter hypothesis, and speaking for my

students the Covid pandemic did bring them many emotional problems, some of

my students suffered from anxiety crises, depressions due to isolation and some to

the loss of their fathers or a close relative, then the affective filter was very high

and lowered their academic performance, so I tried to lower the the the affective

filter, so I also try to be very empathic with them, very humanistic.

Another one is the communicative approach. I think that's the one that I use the

most during my classes because my students like to be really chatty so I tried to

use it in my favor by motivating them to do it in English.

I should also mention Vygotsky's Zone of Proximal Development (ZPD) since

knowing this concept and having clear that it is basically the relationship between

teaching and development we can definitely look for better strategies to apply in

our classes that will help our students in their performance since we unconsciously

use the ZPD day by day.

It is important to be able to put into practice what we have learned, since as

teachers we have to look for the best strategies for our students' learning and of

course according to their needs, since not all learners are the same and thanks to

what I have learned I have improved in my teaching.
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1.03 THEORETICAL BASIS
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KRASEHN’S THEORY OF SLA

1. THE LEARNING/ACQUISITION HYPOTHESIS
● Learning: A conscious learning process in which learners attend to form,

figure out rules, and are generally aware of their process.

● Acquisition: A subconscious and intuitive process of constructing the system

of a language.

2. THE NATURAL ORDER HYPOTHESIS
● We acquire language rules in a predictable or natural order

3. THE MONITOR HYPOTHESIS
● Rules learned about a language can regulate output (i.e. speaking or

writing).

4. THE INPUT HYPOTHESIS
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● We acquire language in one way only: when we are exposed to input

(written or spoken) language that is comprehensible to us.

5. THE AFFECTIVE FILTER HYPOTHESIS
● Suggests that an individual's feelings - such as boredom, anxiety or poor

motivation, poor self-esteem - may block language input into the brain.

● In order for language acquisition to occur, learners must receive input that is

slightly beyond their current ability level.

INPUT, INTAKE, INTERACTION AND OUTPUT

The nature of input is to be exposed to the language learned. Intake refers to

foreing language that is available to the learner. So the difference between input

and intake is that input is what the learners are exposed to foreing language like

when they’re listening to television, listen a song and when us teachers explain a

topic and the intake would be what they do learn, when it is internalize.

Interaction is the opportunity for the learners to practice the language and through

this learners develop their second language, they can do this through feedback,

negotiation of meaning, clarification requests, confirmation checks, repetitions,

reformulations, recast when they are interacting with someone else. (Michael Long)

Output is when learners demonstrate their knowledge and it is also an opportunity,

a rich moment for them to learn the language. (Swain).

CHAPTER 2: METHODOLOGY AND PRACTICE

I based this planning on a unit from the textbook called “Cultural Identity”, since the

school where I work is private, I have to rely on the textbooks and English program

used and of course do the planning according to AMCO which is the English

program I use at this high school. I also used all language skills vocabulary,
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listening, reading, writing and speaking with different activities. This semester I had

4 classes a week with my 6th semester students so I based my planning on 4

sessions and each session has warm-up, pre-activity, activity and post-activity. We

also have a platform called Aluzo where the students can do different activities

from the ones from the book and quizzes so I also used the CALL method.

After finishing the activities during the class After finishing each activity I review

them during the class. This way I promote participation and speaking with the

students, since they have to read and say the answer and students have to make

the corrections in case they have it incorrect. The post-activities are used as a

review of what was seen in class and help me to evaluate their performance and

see what I need to reinforce.

2.01 LESSON PLAN

Teacher's Name: Pamela Del Carmen Flores Muñoz

Identification Card Of The Lesson Plan
Educational Stage: High School (6th semester) Level: B2+

Lesson /Unit: Cultural Identity

Objective:

Show respect for cultural diversity, talk about cultural
differences, make thoughtful judgments, discuss how
someone is perceived.

Language Skills: Listening, Speaking, Reading, Writing.

Grammar Structures: Negative Interrogatives + Adverb, Deductions in the Past

Class Sessions: 4 sessions 3 days a week (1 day 2 sessions)

Class Length: 45 min.
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Brief Description Of The Lesson:

This lesson is focused on knowing a little about the
cultural diversity of different countries, the differences
between cultures in Mexico and other countries, to know
and know how to identify subcultures.

Session Time Lesson

Stage/Sessi
on

Sequence Teacher Activities Students Activities Material

1 45 min.

Introduction
to the Unit /
Vocabulary
Builder

Warm up:
(10 min.)

1.T prepares the class with a
discussion and overviewing
what will be seen today
(cultural identity).
2.T. elicit to SS brainstorming
about Cultural Identity, some
concepts about culture,
things that come to their mind
when listening to Cultural
Identity.
3.T. give a concept of culture
to SS.
4. T. explain SS to do a mind
map about Culture Identity in
their notebooks.5. Teacher
will check the mind map.

1.Students will participate and
give the concept of what is
culture to them and answer
what comes to their mind
when they listen to "Cultural
Identity”.
2. Students will listen to the
teacher giving the concept of
culture.
3. Students will do a mind map
in their notebooks.
4. Students will go to the
teacher to check the mind
map.

Notebook,
Book

Pre- Activity:
(10min.)

1. Teacher will introduce the
vocabulary of the unit, by
reading the words from the
book.
2. Teacher will read the
sentences from the book
where the words from the
vocabulary are used.
3. Teacher tells students to
repeat the words from the
vocabulary aloud.
4. Teacher explains to SS
they have to listen to a track
and number the words from
1-20 according to the track's
order.
5. The teacher tells the

1. Students read aloud the
words from the vocabulary.
2. Students listen to the track
and number the words 1-20
according to the track.
3. Students participate by
reading the word in the order
from the book, saying the
number according to the track
and reading the sentence.

Book
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students that they are going
to participate by saying the
word in the order of the book,
the number according to
track and reading the
example statement.

Activity:(15
min)

1. Teacher explains to SS
that they are going to search
for the meaning of the words
and write them in their
notebooks.
2. Teacher elicits the
meaning of each word.

1. Students search for the
meaning of the words and
write them in their notebooks.
2. Students participate by
saying the meaning they
found.

Notebook,
Book,

Internet

Post -
Activity: (10

min.)

1. Teacher explains to SS
they have to go to Aluzo's
platform, go to Unit 5,
vocabulary and do the
vocabulary quiz.

1. Students log in to Aluzo and
go to -unit 5, Vocabulary and
then do the Vocabulary Quiz. Aluzo's

Platform

2 45 min. Listening/
Language:
Negative

Interrogativ
e + Adverb

Warm up: (5
min.)

1. Teacher will be presenting
some pictures related to the
“listening” and will ask SS.
What do they think the
conversation will be?

1. Students will see the
pictures presented by the
teacher and will answer the
question What do they think
the conversation will be?

Aluzo's
Platform

Pre- Activity:
(10min.)

1. T. will ask SS to listen to
the talk on Cultural Identity
(track 27)and ask volunteers
to share what the
conversation is about.
2. T. will explain the activities:
act. 1 check on the pictures
the examples Dr. Krinkov
mentions, act. 2 underline the
correct option and act. 3 read
the two sentences and figure
out the meaning of the
idioms.
3. T. will elicit the
participation of students to
check the answers.
.

1. SS listened to the talk on
Cultural Identity and shared
what the conversation was
about.
2. SS must check the
examples Dr. Krinkov
mentions in the talk.T. plays
track 27. Act. 2: SS must
underline the correct option
accordin to track. and act. 2
SS read the statements and
answer.
3.SS participate to check their
answers.

Book,
Digital
Book
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Activity:(20
min)

1. T. plays a video on
Negative Interrogatives +
Adverb and explains the
language topic.
2. T, explain to SS exercise
A: complete the negative
interrogatives with an adverb
from the box and explain
exercise B: use the cues to
form negative interrogatives
+ adverb.
3. T. elicits the participation of
the SS to check the answers
from the 2 exercises.

1. SS watch the Negative
Interrogatives + Adverb.
2. SS answer the activities
from exercise A and B that the
teacher explains.
3. SS participate to check the
answers from the 2 exercises. Digital

book, book

Post -
Activity: (10

min.)

1. T explains exercise C
using their knowledge and
experience they have to
complete the negative
interrogatives.
2. T. elicit participation to
check the answers.
3. T. explain to SS they have
to ask a classmate the
questions they wrote.

. 1SS answer exercise C using
their knowledge and
experience.
2. SS participate by saying
their answers.
3. SS ask a classmate their
questions.

Book

3 45 mi
n.

Voca
bulary /

Speaking

Warm up: (5
min.)

1. T. review the vocabulary
words with students and their
meanings.

1. SS review the words from
the vocabulary and their
meaning with the teacher.

Book,
notebook

Pre- Activity:
(10min.)

1. T. explain to SS that they
have to find 8 words in the
word search from the
vocabulary builder.
2. T. elicits the words they
found on the word search.
3. T. explain to SS they have
to complete the text using
five of the words they found
in the word search.
4. T. elicits to SS to read the
text to check the answers.
5. T. explain to SS to write
three sentences using the
words they didn't use from
the wordsearch in the text,
about a tradition they like and

1. SS search for 8 words from
the vocabulary in the word
search.
2. SS participated by saying
the words they found.
3. SS complete the text using
five words from the word
search.
4. SS participate by reading
the text to check the answers.
3. SS write three sentences
using the 3 words from
wordsearch they didn't use in
the text about traditions they
like and then participate by
reading their sentences.

Book
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elicit participation to check
the sentences.

Activity:(20
min)

1. T. explain to SS the
meaning of subcultures and
tell SS to list three different
subcultures they know.
2. T. elicits to SS to say the
subcultures they wrote.
3. T. tell SS to choose one
subculture from the previous
activity and to fill the chart
with the information
requested, beliefs, hair and
dressing about the subculture
they chose.
4. T. tell SS to look for a song
that represents each of the
subcultures they wrote about
in exercise 1.
5. T. tell SS to participate by
saying the information they
wrote from the chart on act. 2
and to say the subculture
songs and reasons why they
believe the song are
representative of that song.

1. SS list three subcultures
they know and participate by
saying them.
2. SS choose one of the
subcultures and complete the
chart with the information
requested.
3. SS look for a song for each
of the three subcultures they
wrote that represents them.
4. SS discuss the chart with
the information requested and
tell the name of the songs and
why they represent that
culture.

Book,
Internet

Post -
Activity: (10

min.)

1. T. explain to the activities:
Act. 1. Look at the pictures
and unscramble the words.
Act. 2 write a sentence using
the words from the box, Act.
3 read the sentences from
the vocabulary list on page
216 and explain the meaning
of the words mentioned
below using their own words.
T. ask SS 3 questions about
the subcultures.

1. SS unscramble the words
on act. 1.
2. SS have to write a sentence
using the words from the box.
3. SS read the sentences on
page 216 and write the
meaning of the words
mentioned below with their
own words.
4. SS answer the questions
the teacher asks.

Book

4 45 min.

Reading/Wr
iting

Warm up: (5
min.)

1. T. will do a review on
subcultures and ask SS if
they think they belong to a
subculture and which one.

1. SS will participate by
answering the question the T.
did If they think they belong to
a subculture and which one.
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Pre- Activity:
(10min.)

1. T. will tell SS to participate
by reading the text
"Subcultures and their
Fashion" aloud.
2. T. will ask SS to discuss
what the text is about.
3. T. will explain SS to
complete the chart with the
corresponding information
from the text.
4. T. will elicit participation
from SS to check the
answers from the chart.

1. SS will participate by
reading the text "World
Subcultures and their Fashion"
aloud.
2. SS will discuss what the text
is about.
3. SS will complete the chart
with the information from the
text.
4. SS will participate to check
their answers.

Book

Activity:(20
min)

1. T. explain SS they have to
write a 2 paragraph blog post
on their Aluzo's blog about a
subculture of their choice and
add pictures.

1. SS go to their blogs on
Aluzo and write about a
subculture of their choice and
add pictures.

Aluzo 's
Platform.

Post -
Activity: (10

min.)

1. T. tell SS to notify when
they finish writing to check
the blog post to give
feedback… To continue next
class aslo.

1. SS notify the T. when they
finish the blog post to give
feedback. To be continued in
the next class also.

Aluzo 's
Platform.

2.02 EVALUATION AND ASSESSMENT

When talking about evaluation or assessment in the educational field we all think

that it can be an exam, when the reality is that it does not require an exam as such,

there are several methods or tools to evaluate or assess students.

The first thing we as teachers must be clear about is the difference between

evaluation, assessment and test or quiz and know when to use them.

➔ Evaluation: focuses on grades and might reflect classroom components

other than course content and mastery level, provides closure, shows

shortfalls and it’s product-oriented.
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➔ Assessment: is an ongoing pedagogical process that includes a number of

evaluative acts on the part of the teacher, documenting and using empirical

data to measure knowledge, skills, attitudes and beliefs, it provides

feedback, improves learning quality and it’s process-oriented.

➔ Test/Quiz: are simply instruments or procedures for gathering particular

kinds of information, or any specific skills or ability.

It is important to make assessments, tests and evaluations to our students to be

able to know how they have been progressing throughout the class.

For evaluation and assessment I have to rely on the school's rubrics, which are the

same for the whole high school, the only thing that changes according to the grade

is the percentage. The rubric is: class activities, weekly, participation and partial

exam or project.

Now how do I evaluate according to the planning presented?

I use formative and summative assessment. In the activities done and reviewed in

class I give them oral feedback and in the ones they upload in the NEO platform I

give them written feedback so they know their mistakes and can correct them, the

grading of these activities I take into account the rubric of activities in class.

Speaking is included in the participation rubric and I use an AMCO rubric to

evaluate it. A writing activity was taken as a weekly activity.

Speaking Rubric:
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EXCELLENT GOOD FAIR NEEDS TO IMPROVE

CONTENT

Clear message, topic
well explained,
appropriate and
relevant visual

support.

Clear message,
most of the time,

topic can be
generally

understood,
generally good
visual support.

Unclear message
sometimes but basic

ideas may be
understood, visual
support sometimes

irrelevant.

Unclear message; no
understanding possible,
irrelevant or non.existent

visual support.

ORGANIZATION
Coherent and logical,

with good
explanations.

Logical order most of
the time, with some

explanations.

Some basic order
but with few

explanations.

Generally disorganized
and with no

explanations.

LANGUAGE

Correct use of
grammar, varied and
precise vocabulary,
good pronunciation

and tone.

Few errors in
grammar, varied

vocabulary; slightly
unclear

pronunciation and
tone that may affect

meaning.

Some errors in
grammar, but can be
understood most of

the time; simple
vocabulary with

some new words;
unclear

pronunciation.

Many errors in grammar
cannot be understood;
very simple vocabulary

with no new words;
wrong pronunciation
affecting meaning.

PERFORMANCE

Loud and clear voice;
appropriate body
language, keeps

audience's interest.

Clear voice and
some body

language; tries to
keep interest.

Voice unclear or
sometimes low;

some body
language; some
difficulty keeping

audience's interest.

Problems to hear
presentation; no body

language; difficulty
keeping audience's

interest.

Writing rubric:

EXCELLENT GOOD FAIR NEEDS TO IMPROVE

LAYOUT
Creative layout and
effective paragraph

structure.

Neat and clean layout,
with generally correct
paragraph structure.

Mostly neat, with
margins and some

attempt at
paragraph
structure.

Generally untidy, no
margins of paragraphs

marked.

ORGANIZATION
Ideas organized to

support desired
effects.

Ideas organized in a
linear fashion.

Ideas generally
organized, some

confusion.

Ideas disorganized,
contents confusing.
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CONNECTION OF
IDEAS

Variety of linking
words. Suitable linking words. Simple linking

words.
Linking words used
rarely or not at all.

ACCURACY

Good use of a wide
range of basic and
complex structures

and vocabulary;
minimal errors.

Good use of basic and
some complex
structures and

vocabulary; some
errors that do not

interfere with
understanding.

Good use of basic
structures and
vocabulary and

dome attempts at
complex ones;

errors in complex
structures that may

be difficult to
understand.

Very limited and basic
structures and

vocabulary; too many
errors due to

interference with the first
language.

2.03 MATERIAL EVIDENCE
1ST SESSION
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2ND SESSION
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3RD SESSION
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4TH SESSION

2.05 VIDEO
The following video shows a part of my classes given to apply this planning:

Click on the link to watch it: https://youtu.be/j-iONFTUtbI
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CHAPTER 3: EXPERIENCE REPORT
3.01 OUTCOMES

GENERAL OUTCOMES OF THE STUDENTS FOR THE FOUR SESSIONS

- Practice the unit’s target vocabulary.
- Assess their understanding of the vocabulary words used in a context.
- Demonstrate listening comprehension of a conversation with idiomatic

expressions.
- Practice their listening comprehension skills.
- Analyze and practice negative interrogatives + adverbs.
- Read and analyze facts about subcultures around the world.
- Use communication strategies to discuss subcultures.
- Write a blog post on subcultures.

By doing these activities, I realized that the Culture theme is very good for

language learning, as it is something appealing to the students.

I consider that the oral and written feedback helps the students a lot, and I consider

that the writing ability is one of the most complicated to develop, because of the

spelling mistakes and above all because most of the students don't want to

struggle and prefer to copy and paste.

I really like to work with this type of activities, especially in which the students have

to research and write, so I consider that I help them a lot and I must confess that

some students surprised me with their work.

3.02 RESULTS AND EVIDENCES

1ST SESSION
Warm-up: was the introduction of the unit, and the trigger question: What comes to

your mind when listening to the word “culture”? We brainstormed and the students

did a mind map.
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Pre-activity: Students listen to a track and numbered the words (1-20) according to

the track.

Activity: Students searched for the meaning of each word on their cell phones and
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wrote them on their notebooks.

Post-activity: Students did a vocabulary quiz on Aluzo.
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2ND SESSION

Pre-activity: Students listened to a track and answered the activities according to

the track.

Activity: Students watched ad video on Negative Interrogatives + Adverb and then

answered activity A and B
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Post-activity: Students did exercise C.

3RD SESSION

Pre-activity: Students did a search word with 8 words from the vocabulary,

completed a text using 5 words from the search word and wrote 3 sentences with

the 3 left words.
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Activity: Students wrote 3 subcultures, then chose one and completed a chart with

the information requested, and then completed another chart with the 3 subcultures

and a song that represents them.

Post-activity: Students unscramble 3 words, wrote a sentence using the words

from the box and then wrote the meaning of some words using their own words.
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4TH SESSION

Pre-activity: Students read aloud a text and answer a chart about the text.

Activity and Post-activity: Students wrote a blog post on Aluzo about a subculture

of their choice.
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CHAPTER 4: CONCLUSIONS

This project helped me to improve my language teaching strategies, as well as to

realize what skills I need to reinforce with my students. So in order to better

develop these skills, and even though it seems repetitive, we should not forget that

four skills are intertwined, and are all required at the same time. It is also important

to remember to always look for the best strategies according to the needs of our

students, because not everyone is the same and not everyone learns in the same

way, and of course according to the level of the language.

As teachers we should not close ourselves to the idea that only the traditional way

is the best, but we should think about all the theories and methods that exist, not to

choose the best but as I mentioned before to apply them all, something that many

teachers already do when we give our classes because we want the best for our

students and above all we want them to really learn the English language, which is

complicated and complex but not impossible.
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The four skills can be developed and practiced in a single activity, which of course

there are activities where more emphasis is placed on one skill, but they begin to

develop from the moment you are reading the instruction aloud, and the text aloud,

asking for answers to the questions or asking for what you think of the text o

situation, participation, etc, everything goes hand in hand.

I really enjoyed doing this work with the students, and seeing how much they enjoy

learning about other cultures. My students are high school students, so some of

them have traveled to other countries and when we talk about something related to

culture or activities in other countries, they like to share their experiences or the

experiences of someone they know who has visited other countries, just as I also

like to tell them about my experiences of meeting people from other countries.

I think intercultural competence and communication is important, nowadays there

are so many doors open and opportunities to study and work in other countries,

and English as a lingua franca helps a lot more and above all motivates students to

want to get more involved with the English language.

From now on and thanks to this specialization I will be able to develop my classes

better, since I have the necessary knowledge to do it, I really learned a lot.

CHAPTER 5: APPENDIXES AND APA REFERENCES
5.01 APA REFERENCE

¹  Intercultural Communication in contexts. Martin, J. & Nakayama, T.

(2010)https://www.academia.edu/37454331/INTERCULTURAL_COMMUNICATION_in_Contexts
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