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Introduction.

“To measure is to know — if you cannot measure it, you cannot improve it” William Thompson Kelvin.

William Kelvin or better known as Lord Kelvin, who was one of the most eminent scientists of the
nineteenth century for inventing the international system of absolute temperature that bears his name. It is so
important to remember this great quote due to all aspects of a daily life can be measured and of course the
knowledge and master of a second language it is not the exception.

The four macro skills (listening, speaking, reading, and writing) are all part of normal language
proficiency and use, so learners must be tested and assessed in the domain on them in order to prove a real
knowledge of these “integrated skills” that all languages measure with the objective to demonstrate that

learners make a good usage of it.

According to Oxford (2001), integrating skills allow students to interact in a more authentic or natural
form in the classroom. This approach gives students the opportunity to practice English in the classroom
mimicking how natural interaction occurs. Oxford (2001) concludes that this learning approach therefore

motivates students learning in the classroom.

The best evidence of showing English proficiency in a learner of a second language is the moment
when he or she is exposed to real native context of it by testing or assessing their English knowledge. When
talking in a foreign language it is important to show the level of understanding, since the form until the
context and right manner to response to the asking instruction for instance, besides showing the cultural
background this person has about the manners and cultural issues, because it is not only about speaking in

another language but also try to understand the lifestyle and particular forbidden topics to bring on the table.

The present dissertation states some theoretical basis about language, language learning and language
teaching of the author’s model used in English sessions with pre intermediate students from the “Universidad
Tecnologica de la Sierra Hidalguense” (UTSH), besides the teaching philosophy and a lesson plan carried

out during the last quarter at college.



CHAPTER 1. PHILOSOPHY AND THEORY.

1.01. THE AUTHOR’S TEACHING IDENTITY AND PHILOSOPHY.

After having a complete picture about the right manner to conduct an English class it is for sure that
from that moment to ahead all the author’s English sessions will be full of enough approaches, methodologies,

techniques and manners to assess and evaluate English learners.

Integrating skills means that English teachers work at the level of realistic communication, which is the
aim of communicative approach. Many researchers believe that handling realistic communication is an integral
part of essential conditions for language learning. According to Jane Willis (1996) three of them are essential
and one is desirable. The essentials are: exposure to a rich but comprehensible input of real spoken and written
language in use. Use of the language to do things, for example: exchange meanings, and motivation to listen to
and read the language and to speak and write it, it is here where learners process and use the exposure. On the

other hand the desirable condition is instruction in language one example is to focus on form.

During a teaching practice it is possible to prove how those essential conditions contribute in a great
way in order to let pupils know more about this second language. The author’s English teaching philosophy has
changed to be better due to the understanding that it is almost impossible trying to have a full and success
transmission of knowledge without all the elements mentioned before besides the integration on them within the

teaching of the four main skills.

In university level throughout motivation students understand the importance English has in his
professional life so the most they are involve in and outside the school in English activities, the better use of

language will have in their school and professional life.

In order to integrate in practice the language skills it is important to use instructional materials, such as:
a textbook, and technologies that promote the integration of listening, reading, speaking, and writing, as well as
the associated skills of syntax and vocabulary. The student’s book used for the teacher in these sessions is called
“G4U”, and besides offering an interactive English digital textbook it brings the opportunity for students to
practice with some exercises they can find in an internet platform so that they can improve their English skills.
This new methodology is now used for all Universidades Tecnologicas from Hidalgo State in their different
levels of study. The use of authentic material and English software are another important tools the teacher used
as they enrich lessons and make more attractive the L2 in order to discover new ways to be in touch with

English language in a classroom.



The PPP (Presentation - Practice - Production) model, Jeremy Harmer (2009) is another useful method
applied with pre-intermediate students from UTSH.

v Presentation (objectives and contents). It is the moment to inform the objectives of the class to the students,
to stimulate the memory of previous learning and of presentation of the contents that will be apprehended
in the class (knowledge).

v Practice (apply what has just been learned). It is the moment for student to practice in class what they have
learned.

v Production (personalized work of the students that is evaluated). The moment for independent work, where

the students manifest their knowledge.

In the process of practice of the stages before mentioned assessment is an important element for
student’s progress, feedback becomes a relevant output of knowledge students gained. The Universidad
Tenoldgica requires to evaluate learners through: behavior (20%), how they behave in English sessions and their
participation in activities, knowledge (30%) what they learned in their English sessions and it is evaluated by
some written and oral exams and production (50%), what they are able to perform with the knowledge gotten.

The kind of material used in each session is “the key” that helps students fell every activity is related
and brings one more step to achieve the common goal to pursue. In this point it is crucial that teachers assume
different roles in order to success a syllabus teaching practice. It is expected teachers practice their role of
material developer, need analyst, curriculum developer, counselor, mentor, team member, professional,

researcher, and translator-interpreter.

On the other hand, according to the article “Teaching Culture in EFL Classrooms in Mexico: Current
Practices and Pedagogical Recommendations” on the TEXMESOL page (2016), besides teaching the main four
skills of a L2 and having on mind the roles English teachers have in their teaching practice, it is highly
important to learn how the culture of it becomes the key point in the English language acquisition due to it is

mandatory to reach the proficiency of a second language.

Several changes followed the 2009-2010 educational reform that promoted ELT in Mexico’s elementary
public school system. According to the Ministry of Education (Secretaria de Educacion Publica, SEP), which
created the National English Program in Elementary School (Programa Nacional de Inglés en Educacion Bésica,

PNIEB, 2011), students in the public educational system must begin learning English at preschool and the main



goal of learning it is to graduate students who will develop the multilingual and multicultural skills required to
successfully face the challenges of a globalized world; who will construct a broad view of linguistic and cultural

diversity worldwide; and who will respect their own culture and that of others (SEP, 2011, p. 9).

Since the reform (SEP, 2009), the curriculum has shifted to a more comprehensive and communicative
approach that emphasizes students’ communicative competence and pragmatic knowledge (SEP, 2011).
Language programs have been changed and adapted throughout the different decades to what that time

demanded according to the social and educational issues were then.

This article implies that English teachers can introduce different kind of approaches in order to promote
intercultural competence and see culture as an integral component of language. In this point it is important to
say that when students’ sociocultural backgrounds are not taken into consideration, teaching language as culture
cannot occur, for that reason it is quite relevant the use of methods that can help teachers to accomplish each
objective in learning a second language and avoiding frustration in learners for the lack or misunderstood

knowledge in English language learning.

English teachers have to promote intercultural competence in the classroom and make aware of the
cultural diversity acquisition that exists in the world throughout the use of technigues that can help to develop
skills in the language. A good use of a critical reading framework which could be implemented within an
English classroom though the use of video conferences, presentations, and authentic materials from the target

culture can be really helpful for motivation and promoted learning.



1.02. THEORETICAL BASIS ABOUT LANGUAGE, LANGUAGE
LEARNING AND LANGUAGE TEACHING OF THE AUTHOR’S
MODEL.

According to the knowledge of different schools of thought in pre intermediate level study, learners are
involved in the structuralism school of thought in order to emphasis on the grammar and names of each pattern
in sentences learned.

Generative linguistics school, is practiced with pupils when performing role-plays in which they have
to apply English by means of practicing with conversation so that it is possible to identify grammatically correct
or incorrect speeches.

The Communicative competence has been included in the development of the project in this dissertation
by means of diverse activities students did throughout the development of English acquisition. According to Jack
C. Richards (2006) in his book: “Communicative Language Teaching Today”, this communicative competence
includes some kinds of knowledge such as: how to use language for a range of different purposes and functions,
in this case was applied to talk about horror stories and spooky experiences in the classroom. The second
knowledge is how to produce and understand different types of texts (e.g., narratives, reports, interviews,
conversations) and how to maintain communication despite having limitations in one’s language.

Learning a language as the development of communicative competence includes much more than only
transferring grammar or structures, hence Linguistic and sociolinguistic competences are two of the main skills to
get when acquiring a second language and between those it is possible to find: different syntax or accents in
American and British English, besides all the differences in vocabulary or aspects of culture which play an
important role to success in ASL.

There have been a lot of approaches in order to explain the acquisition of a second language and with
them a variety kind of methods and within them many techniques with the purpose of getting the English
language; nevertheless it must be remember that the more teachers know about their learners' level, skills, and
weaknesses, the more effective the applicable teaching tools will bring the success of master the second
language. It is necessary to bear in mind that the method applied on each English session totally depends on the
kind of students are in a classroom.



In English sessions learner’s knowledge is always challenged so that they can find their weaknesses and
straightness in the domain of the L2. Here, one important part of all each teaching — learning process was

feedback which the teacher in charge of the activities carried on this project gave students through two manners:

A. Explicit (Birdsong 1989, Gass 1988, White 1991): this feedback was done by direct correction e.g. telling
the learner that he or she is using the wrong word or the wrong grammatical structure.

B. Implicit (Doughty and Varela 1998, Oliver 1995): it was given to students through indirect correction which
included strategies such as: confirmation checks (e.g. is what you mean?), clarification requests (e.g. what
did you say?), comprehension checks (e.g. did you understand?), recast: the rephrasing of an incorrect

utterance using the correct form while still maintaining the original meaning.

Besides having on mind the feedback the English teacher gave to students another method applied with
pre intermediate level students was the effective filter hypothesis (Krashen S. 1982) due to it brought the
opportunity to low students’ anxiety with the objective to achieve important results in their ASL.

On the other side, an important starting point for the teacher for this project was to have a full planning
lesson, for that purpose it was crucial to make use of different methodologies and techniques, so it is quite
important to mention which of those have been part of this dissertation.

With the grammar-translation method (Plotzk) students discovered new ways of learning English by
easy readings in which they could use L1 as a support to go further the comprehension of relevant grammatical

topics by means of the lecture done in L2.

The communicative language teaching (CLT)(Chomsky. 1964) was another method taken into account
for students in pre-intermediate level in which it was necessary to develop a communicative competence within
a real-world context activities by using authentic materials. Here the main goal was to gain the ability to use
English language in an appropriate manner that included grammatical aspects of language, sociolinguistics,
form, function and fluency among ones of the main aspects to study the L2, so that the students could be aware
of their strengths, weaknesses, and preferences within their own learning style that helped them develop a sense

of autonomy inside and outside the classroom.

Task-based approach (Prabhun. 1980). This totally worth when was applied in the project “Sharing
my cultural knowledge within the international day at college”. The task began with the creation of small groups
of students with the objective to develop first a bulletin board about some Mexican legends and important facts
of an interesting place in Hidalgo. It was just the beginning of a series of activities learners carried out with the

objective to express themselves in a later role-play. The three phases that this activity required were:



1. Pre-task cycle. The teacher gave the introduction of the activity, the expected outcomes and
necessary activities to take on in order to perform a bulletin board to then make a short conversation in a role-
play.

2. Task Cycle. In this point the students worked in small groups so that they wrote important
information in their bulletin board to then figure out how to make a short conversation between a “foreign
student” and a Mexican one. The development of this part was done in this way:

1. The teacher monitored, encouraged in a supportive way everyone’s attempt at communication in the
target language. Teacher helped students to formulate what they want to write and say, but did not intervene to
correct errors of form.

Planning

1. Students drafted and rehearsed what they wanted to say or write.

2. Teacher advised students on language, suggested phrases and helped them to polish and correct their
language.

3. The emphasis was on clarity, organization, and accuracy, as appropriate for a public presentation.

Report

1. Students performed a role-play to the whole class so everyone could compare the activity.

2. Teacher made comments on the content of the students’ reports, but gave no overt public correction.

3. Language focus. After all the students have told their conversation, teacher gave a general
explanation about the importance of the activity done, in this moment all students focused on form and asked
questions about the knowledge learned.

1.03. EVALUATION MODEL.

This is an elemental starting point to explain during the introduction of an English course, it is considered
by the author of this project as crucial information in order to let learners know the way they can get the more and

most memorable knowledge to put into practice in their real lives during their learning process of this L2.

It is necessary to create a holistic assessment process by means of “rubrics” or checklists which serve as
a document to show the aspects to take into account in each of the activities and final products students need to
develop during their English sessions. Some of the assessing and evaluation processes applied in this dissertation

were:



Performance-based test which according to Brown (2004) it samples the test-taker’s actual use of
language, but from those samples the test administrator infers general competence. For example when students
took some criterion-reference tests and computed-based-tests in which they put in practice grammar tenses and

vocabulary.

O'Malley and Valdez Pierce (1996) consider performance-based assessment to be a subset of authentic
assessment, so in this point it is crucial to take into account elements that they state are characteristics of
performance assessment, like: students make a constructed response, they engage in a big-order thinking, with
open-ended tasks, tasks are meaningful engaging, and authentic tasks call for the integration of language skills
and both process and product are assessed. In this case the wiki activity and the role play performed by students

were evaluated by means of an authentic assessment.

Informal and formal assessment are also part of a testing and assessing process, the first one with the
several activities pupils did in the English classroom since reading an extract of a text until to practice in pairs
some conversation in which they received some feedback related with their pronunciation for instance or the

manner they interact in a conversation with a peer.

Formal assessment is carried out every time learners take a unit test designed with the objective to evaluate

a specific grammar tense, vocabulary or a quiz taken from the English software.

Finally another requirements Universidades Tecnoldgicas demand to evaluate are the formative,
summative assessments and the use of evidence portfolios to assess learners in their process of “forming” their

competencies and skills with the objective of helping them to continue their growth process.

CHAPTER 2. METHODOLOGY AND PRACTICE.
2.01. LESSON PLAN.



1. Lesson plan.

Author:

Christian Doriscel Hernandez Cabrera.

Educational Stage:

Fifth quarter of university. Pre-Intermediate Level. Careers: TSU in Physical Therapy and Technological Information. Groups: A

Title of your Lesson Plan:

PLAN FOR LESSONS A, B, C & D. UNIT 4 TELLING A STORY (Student’s Book). PROJECT’S NAME: Sharing my knowledge culture in the
international day at College.

Learning Objective of the
plan/Competency:

Objective:

During the unit 4 from G4U students will learn vocabulary related to some activities people do by themselves or without the
help of somebody throughout the study of reflexive pronouns and the knowledge of words related with spooky Mexican
stories. Pupils will learn about frightening Hidalgo’s stories the manner of using grammar tenses such as: simple past and
present perfect and will put in practice skills such as reading, writing, listening and speaking through a role - play in order to
know the manner to interact with a foreign classmate, Mexican classmates and their English teacher in a classroom
environment using their student’s book, internet tools and software from English laboratory so that they achieve to
communicate themselves in English language through a real context of life.

Subsidiary Aim:

During the lessons studied in this unit students will practice by means of a role-play the cultural awareness and intercultural

competence gained when studying English language.

Communicative Skill:

Reading, Writting, Listening, Speaking.

State of the following options:

Recycling topics

Functions:

v Performing a role-play after studying with activities in which students carry on skills like: reading, listening, writing and
speaking.

Main Grammar Structure:

Simple past and present perfect.

Other Grammar Structures:

Reflexive Pronouns.

Brief Description of the Plan:

They are activities from the current syllabus in the university and due to it was about sharing horror stories through a wiki in the
university system and performing a role-play (in which students will talk about Mexican legends or an interesting magic town to a
foreign student) it was decided to analyze some videos about how students from another countries behave, in order to show the
cultural awareness and intercultural competence around the English language.

Hours of the Plan Implementation:

5 hours.

Number of Sessions:

3 sessions of one hour, 1 session of 2 hours.

Contents Required for the Lessons:

Student’s books, audios and video.

Link of the Content:

http://g4u.utsh.edu.mx/Default  https://www.youtube.com/watch?v=SWgClf7jnrl
https://www.youtube.com/watch?v=1X50FAGteLo https://www.youtube.com/watch?v=TeMNEAYCJrw
https://www.youtube.com/watch?v=_ghmxsgk-aw

EEAILE Tutor Online:

Alma Daniela Otero Sosa.



http://g4u.utsh.edu.mx/Default
https://www.youtube.com/watch?v=SWgClf7jnrI
https://www.youtube.com/watch?v=1X50FAGteLo

2. Communicative Skills Development
2.1. Introduction to the lesson. Listening and Speaking Skills
Step of the Lesson Teacher Activities Students Activities Materials Ifliﬁlt?:r Evaluation
At home: In the
A. Teacher’s introduction is done in each session by A. Students greet the class, pay 1) Lap top. | classroom:
Activation. greeting students and answering how was their attention to the teacher’s 2) Access 1) Black
previous class, in case there was one before English instruction and ask some to internet. | board.
Before the lesson. class or making questions about weather or what did questions about the topic that is 3) Power 2) Markers.
they do yesterday (breaking the ice). Students gives going to be studied. point 3) Digital or
Teacher’s response in a randomly way. B. In this activity it is expected the | presentatio | printed
Introduction. The first day of the lesson, the teacher says and students reply with some answers | n. Student’s
explains the topic and purpose of the class. about the use of reflexive 4) Google book.
5 min. pronouns. Besides, pupils are | classroom. | 4) Desktop
The guessing vocabulary activity, will be a “group required to identify some new 5) Digital computer.
activity”, which consist on activating some vocabulary words that are stated in or printed 5) Access to Activity 1
previous student’s knowledge. In this practice: the sentences of the three main Student’s internet. Lesson A,
GUESSING 1. The teacher asks the students to open their digital or activities in lesson A. book. 6) Teacher’s completed.
rinted student’s book on page 52, and asks: what 6) book.

VOCABULARY gctivities are you able to polog without the help of 1. Students pay attention and identify | Teacher’s | 7) English 01 Self-
somebody? Have you ever heard about reflexive the new vocabulary. book. plan. evaluated by
pronouns? 7) English students and

Lesson A, IDID |2. After this short introduction and explanation of 2. They match each word with the right | pjan, guided by the
reflexive pronouns the teachers writes on the board Image. teacher.
IT MYSELF. the vocabulary learned and begins with the
Activity 1 page pronunciation of them and another vocabulary words ] )
i found in the sentences described in this activity. This 3. The students verify their responses
52 from student’s is just the introduction to the next activities which according to the reading done by the
book: 10 min. will be performed in the next lessons. teacher.
3. The teacher reads the instruction (MATCH THE
SENTENCES WITH THE PICTURES, WRITE
THE NUMBER ON EACH IMAGE), and reads once
each word.
4. Finally the teacher reads again each sentence in order

to show the students the pronunciation of them.

Set the objective or competencies of the lesson Describe how you will present the objective or competencies of the lessons] 5 min. The teacher writes the learning purpose of the lesson
and have students read them. The main objective of this activity is to activate the students’ previous knowledge, break the ice through some memories they have about reflexive pronouns
besides allowing the interaction between the teacher and classmates. Students take some notes from the blackboard in case this session is on the classroom or take them from the screen
throughout the google classroom.
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Information
processing activities.
POST - LISTENING

ACTIVITIES

Interpersonal

activity.

Activity 2, page 53:
15 min.

1. The teacher reads the instruction of this activity:
(DISCUSS THE QUESTIONS AND REWRITE THE
PREVIOUS SENTENCES UNDER THE CORRECT
CATEGORY)
2. The students are asked to work in pairs to discuss the
questions formulated by the activity and write the
example of response to each question in the correct
column.
v' What are some examples of accidental actions?
v" What are some examples of things you can do to
yourself on purpose?
v" What word do we use to indicate that people do
things alone?
v" What are some examples of difficult actions in the

1. Students discuss the questions and
explain to a peer why they think the
answer is the chosen one.

2. Students ask to the teacher for
clarification and another doubts about the
manner to say unknown words.

At home:
1) Lap top.
2) Access
to internet.
3) Google
classroom.
4) Digital
or printed
Student’s
book.

In the
classroom:
1) Digital or
printed
Student’s
book.

2) Desktop
computer.
3) Access to
internet.

4) English
plan.

01

Activity 2,
Lesson A,
completed

Self-
evaluated by
students and
guided by the

sentences? Do you need help to do them? teacher.
3. The teacher supports and monitors the activity by
listening what the students are saying and giving them
feedback about the doubts the students have in the
development of this task.
The main aim of this activity is to develop in students some micro skills like: recognize basic syntactic patterns and word order, such as subject, verb, object,
prepositions and so on. Once the students have learned the correct words to say that something was done by themselves.
1. The teacher reads the instruction of this activity 1. The students make the activity with the | At home: In the
COMPLETE THE TEXT WITH THE CORRECT help of the reflexive pronouns from the classroom:
OPTIONS FROM THE BOX, and asks the students to box and the previous knowledge they 1) Lap top.
look at the vocabulary words and try to guess what is the have about simple past. 1) Digital or
correct place of each one in order to complete the text. 2) Access printed
to internet. | Student’s Activity 3,
Individual activity. | 2. The teacher gives the explanation about simple past. 2. The students take some notes about the book. Lesson A,
Practicing elemental points about the simple past 3) Google completed.
vocabulary with 3. The teacher asks in order of list the answer some of tense. classroom. | 2) Desktop
simple past tense. | them have in this exercise. computer. 01 Self-
3. Some students read their answers 4) Digital evaluated by
4. The teacher reads the text with the correct answers, aloud in the class and some of them do or printed 3) Access to students and
using different tones of voice to let the students know the | not have the right answers. Student’s internet. guided by the
differences between expressions and overall the right book. teacher.

Activity 3, page 53:
30

pronunciation of words to make the students understand
the difference and can choose the right answer.

4., Students listen carefully again, this
time read by the teacher and correct their
mistakes for having the rights answers.

4) Teacher’s
book.

5) English
plan.

The subsidiary aim of this activity is that students practice some listening strategies like: word recognition, guessing, comprehending throughout listening and
completing a text and language prosody like: rhythm, stress and intonation. In this activity is studied the simple past grammar tense.
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GUESSING
VOCABULARY

Activity 4 page
54 from student’s
book: 10 min.

1. This is the second guessing vocabulary activity, will
be a “group activity”, which consist on activating
some previous student’s knowledge.

2. This activity works as the introduction of the reading
practice.

3. The teacher asks the students to open their digital or
printed student’s book on page 54, and reads the
instruction:. MATCH THE WORDS IN BOLD
WITH THE DEFINITION.

4. After this instruction, the teacher asks a student to
read aloud the short reading with the objective all
students guess what the meaning of each word is.

5. Finally the teacher writes on the board the new
vocabulary and then reads each definition with their
word in order to show the students the pronunciation
of them and their meaning.

1. Students pay attention and identify the
new vocabulary.

2. They write each word with their
definition.

3. The students verify their responses
according to the reading done by the
teacher.

At home:

1) Lap top.

2) Access

to internet.

3) Google

classroom.

4) Digital
or printed
Student’s
book.

In the
classroom:

1) Digital or
printed
Student’s
book.

2) Desktop
computer.

3) Access to
internet.

4) Teacher’s
book.

5) English
plan.

02

Activity 4,
Lesson A,
completed.

Self-
evaluated by
students and
guided by the

teacher.

The main objective of this activity is to activate the students’ previous knowledge, break the ice through some memories they have about spooky experiences

making use of the previous vocabulary learned besides allowing the interaction between the teacher and classmates. Students take some notes from the blackboard
in case this session is on the classroom or take them from the screen throughout the google classroom. They share some vivid experiences about horror moments in
the past using only simple past and expressions of time in this moment.

POSTLISTENING
ACTIVITY.5. 40
min.

1. The teacher reads the instructions of this activity
WORK IN PAIRS. WRITE AND PRACTICE A
CONVERSATION USING THE VOCABULARY
LEARNED, THE REFLEXIVE PRONOUNS AND THE
SIMPLE PAST. THEN CHANGE ROLES. Each student
has to talk in English imagining one of them is a foreign
student in order to explain a spooky anecdote he or she
has experienced making use of all the knowledge gotten.

1. Students work with a peer to create a
conversation. They will have as input, the
information taken from their textbook. It
is expected the student say and practice
listening skills in order to write an intake
which consider vocabulary, grammar and
when they perform the conversation
make the right sound of letter and words
learned.

At home:

1) Digital
resources.

2)
Notebook.

In the
classroom:
1) Digital or
printed
Student’s
book.

2) Teacher’s
book.

3) English
plan.

02

Activity 5,
Lesson A,
completed.

Checklist.
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This activity has as main purpose that students put in practice the socio-affective strategy due to they have to interact with other classmate and also they will practice

the schemata theory (Teaching Listening, 2013).

Content: students’ previous encounters with similar events, I mean knowledge and horror life experiences.
Formal: students recognize this activity is similar to the one they heard in the previous exercise and have to think in a vivid experience or invent a new one which

include similar patterns to the listened before.

Cultural / sociocultural: they are totally engaged with the knowledge they have about s, their experience will be an important point to take into account for doing this

activity.

What concerns about practicing speaking skills it is expected, students show the pronunciation practiced during the other activities and also ask to the teacher for
clarification so that they can have on mind all the important aspects of this skill such as: correct stress of words and intonation of utterances.

3.1. Reading.

Reading Activity

INFERING THE
CONTEXT OF A
READING.

LESSON B.I’'VE
NEVER BEEN
MORE SCARED.

Activities 1 and 2,
page 55 and 56 from
student’s book: 30
min.

Information

processing activities.
READING

COMPREHEN
SION

v Interpersonal
activity.

1) The teacher asks the students to open their digital
or printed student’s book on page 55.

2) He writes on the board some vocabulary words
learned in the previous lesson so that the students
can hear their pronunciation and recognize them in
the next reading activity.

3) After the teacher gave this explanation, he asks the
students to discuss some questions: What do you
think the story is about? What do you see in the
picture? Do you think the story is about real life or
fantastic events?

4) The teacher begins reading the text with the
objective to teach students the right pronunciation
of each word and then they can read it aloud.

5) Finally the teacher asks students to solve the exercise
2 in which they decide if the statements are true or
false according to the reading done.

1) Students pay attention and identify
the new vocabulary.

2) They discuss the questions the
teacher is asking and talk about
some experiences they have had in
the past.

3) The students pay attention to the
pronunciation of the words and then
read aloud according to the moment
the teacher asks them to read.

4) Students answer the activity 2 en
decide is the information presented
is true or false.

At home:
1) Digital
resources.2
) Notebook.

In the
classroom:
1) Digital or
printed
Student’s
book.2)
Teacher’s
book.3)

English plan.
g p 03

Activity 1
and 2, Lesson
B,
completed.

Self-
evaluated by
students and
guided by the

teacher.

The main aim of this activity is putting in practice the bottom-up approach which is intended to practice

learners to pay close attention to language so that learners can recognize lexical and pronunciation features to understand the text in the next exercises.

pronunciation,

grammar, and vocabulary that allow

1. The teacher reads the instruction of this activity:
READ THE TEXT AGAIN AND SELECT THE
CORRECT ANSWER TO THE STATEMENTS.

2. The teacher will support and monitor the activity by
teaching the students the manner to scan a reading
and looking for the main idea with the objective to
identify and interpret the sentences in which the
answer of each statement can be.

The main aim of this activity is to develop in students
some micro skills like: recognize syntactic patterns
and word order, such as subject, auxiliary verb, verb,
object, prepositions and so on.

1. Students read the paragraphs paying
special attention to the strategies given
for the teacher

2. Students ask to the teacher for
clarification and another doubts about
the meaning of some words.

The students learn the manner to use
present perfect and do the grammar
activities in order to master this
subject.

At home:
1) Digital
resources.

2)
Notebook.

In the
classroom:
1) Digital or
printed
Student’s
book.

2) Teacher’s

book. 03

Activity 3,
Lesson B,
completed.

Self-
evaluated by
students and
guided by the

teacher.

13




Activity 3, page 56:

30 min.

v Group
activity.

v Inferring the
Audio’s topic.

v' LESSON C.
CHILLING
STORIES.

Activities 1, 2 and
3.

Activity 1, page 57:

30 min.

Once the students have learned the vocabulary used to talk
about past experiences the teacher gives the explanation
of present perfect tense and it is time to go to the
“GRAMMAR REFERENCE” (pages 114-115) part in
their English book, with the objective of practice more
this grammar tense.

1. Activity 1. TALK TO A PARTNER. The teacher

asks students to answer in a randomly way the
questions about the introduction of this Lesson, the
main objective is to make a brainstorm ideas about
past events in their lives and try to figure out what
about is going to be the next audio.
This activity is linked to the one stablished in the
forum group in our School system, due to students
are going to get information about what we talk in the
group with the objective of having a feedback before
starting writing on the wiki of this unit.

2. Activity 2. LISTEN TO ROBERT’S STORY.
CHOOSE TRUE (T) OR FALSE (F). After having
done the previous activity, and once the students
have discovered about what is going to be the audio
the teacher plays the record, but before asks the
students to read each of the sentences so that they can
pay special attention over the information they are
going to listen next.

3. The teacher reads the audio just to let the students to
review their answers previous the last time they are
going to listen again the audio.

4. The teacher plays for a second time the audio and
asks in order of list the answer that some of them
have in this exercise.

5. Activity 3. LISTEN TO ROBERT’S STORY
AGAIN AND COMPLETE THE SENTENCES. The
teacher reads this time the conversation, using
different tones of voice to let the students know the
difference between each line of the intervention of
the characters, differences between expressions and
overall the right pronunciation of words to make the
students understand the difference and can choose
the right answer of this exercise.

6. The teacher gives the right answers.

The students listen to their partners
and talk about their own experiences
about chilling stories. They pay
attention on the feedback the teacher
gives in order to get a whole idea
about what each of them are going to
write in their contributions in the
wiki of this unit 4 on “Sistema de
tareas - UTSH”.

Students get focus in the audio and
answer true or false on each of the
statements.

This second time the students listen
to the audio, but with the teacher’s
voice, they ask for clarification with
the aim of getting the right answer to
the practice.

Some students read their answers
aloud in the class and some of them
do not have the right answers.
Students listen carefully the story to
complete each sentence with the
missing information, this last time
read by the teacher and then they
correct their mistakes for having the
rights answers.

Students self-evaluate the activity.

Activity 1
and 2. Lesson
C,
completed.

Self-
evaluated by
students and
guided by the

teacher.

Rubric.
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The subsidiary aim of this activity is that students practice some listening strategies like: word recognition, guessing, comprehending throughout conversation
responses and language prosody like: rhythm, stress and intonation.

3.2. Writing.

v Group
activity.

v" Social
Interaction.

v' Use of
language.

v" Authentic
Material.

LESSON D.
MORE
STORIES.

EXERCISES. 1 -
3.

Activity 5, online:

20 min.

Now it is time to get involved students in the cultural
awareness and intercultural competence that must be
learn when studying English language.

For this purpose and due to the previous lessons that
were about creepy and spooky experiences and some
well-known legends from Mexico culture, they need to
use all the grammar tenses learned during this unit, the
vocabulary practiced on it and the knowledge they
already have about Mexican legends and the knowledge
about some magical town in Hidalgo to perform a role-
play in which they will explain all this information to a
foreign student that will be characterized for another
classmate.

The strategy for doing this activity is to look for
information about how students from their age behave
in another countries in an English exposition and
perform this role just in the moment another mate
explains all about a specific legend. In this point besides
talking about a Mexican legend, there could be the
possibility to talk about a Hidalgo’s magic town
(because the previous unit was about these last subjects
and they also worth for the purpose to engaged students
with this activity).
Activity 1. READ THE FOLLOWING TEXT, FIND
THE 8 MISTAKES AND WRITE THEM IN THE
BOX. The teacher asks the students to find the error
in the use of present perfect tense and reflexive
pronouns besides teaches the students the use of
bulletin boards and explain the use of these in a
school context.
The teacher asks in order of list to read each student
a part of the text and with the whole group find the
mistakes found in the reading.

Activity 2. TALK TO A PARTER. The teacher
writes the question on the board “What information
is necessary to write bulletin boards?”, and asks
students to answer it according to the previous
activity.

1. Students analyze the structures
presented, discover their patterns and
reflect on the use. Taking this knowledge
to answer the information required in the
previous exercise.

2. Students write the verbs in present
simple and pay attention to the
recommendations that the teacher makes
to the whole class in order to better their
pronunciation.

3. Students put attention and correct any

mistakes they could have in their activity.

4., Students make the practice in the
English lab, asking for clarification when
it is necessary.

1. The students read twice the text and
try to find the eight mistakes on the
reading.

2. Students read each line of the text
and find the errors in the reading.

3. Students answer the question and
make some contribution with the
objective of describing the use of
bulletins and the times they have
participated on one of them.

4.  The students write on the blank
spaces the missing information with
the knowledge they have about this
creepy stories.

At home:
1) Digital
resources.
2)
Notebook.

In the
classroom:
1) Digital or
printed
Student’s
book.

2) Teacher’s
book.

3) English
plan.

4) English
lab.

5) English
plus
software.

03

Grammar
focus and
activities 1-2
Lesson D,
completed.

Self-
evaluated by
students and
guided by the

teacher.
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Activity 3. READ THE FOLLOWING BULLETIN
BOARD ABOUT A LEGEND; THEN USE YOUR
IMAGINATION AND ADD INFORMATION IN
THE EMPTY BOXES. The teacher reads aloud the
parts on the bulletin and then asks the students to
repeat the readings with the objective to practice
pronunciation and then gives some time to students
to write on the blank spaces the needs information.

This time students are exposed to
watch and hear something that is not
in their regular syllabus and it is
expected they show interest about
how foreign students from their age
behave in another cultures.

The students are excited, analyze and
recognize the culture behavior on
foreign students.

Activity 3
Lesson D,
completed.

Self-
evaluated by
students and
guided by the

teacher.

The main objective of doing this activity is to teach students
selected topic. This activity works as a precedent about what they are going to perform in their last activi

the manner to contribute in bulletin board in order to share

ty of this unit.

and explain interesting information about a

LESSON D,
Activity 4.

Summary 40 min.

Cultural awareness and Intercultural competence

The teacher makes some questions about
contrasting Mexican culture with knowledge
students already have about how foreign people
behave in another countries. What do you know
about a foreign students’ culture? What do you
think would be the behavior of a foreign student
when listen this legends?

The teacher plays some videos about Korean
students when meeting Mexican pupils with the
objective to let them know what could be the
response to the previous questions.

The teacher will explain the reason to get
knowledge about the foreign students culture and
what this fact represent in their future lives and
explains students the role-play they need to perform
in order to live this experience in an English
session.

Details of the activity 4. “Project’s name:
International Day”’

A. Students will be divided into four groups to
perform the role- play.

B. One or two students of each group will act as
foreign ones which are going to visit the
Mexican exposition. The explanation will be
done through a bulletin board.

1.

Students understand the importance
of knowledge about the culture of the
second language studied and pay
attention to the manner to perform
the role-play.

Students work in groups to decide
the role each of the participants will
take in the role play and schedule
some activities they need to take in
order to make the next session the
activity asked.

It is expected the student say and
practice listening, writing and
speaking skills in order to write an
intake which consider vocabulary,
grammar and when they perform the
role-play making the right sound of
letters, structures and words learned.

At home:
1) Digital
resources.
2)
Notebook.

In the
classroom:
1) Digital or
printed
Student’s
book.

04

Activity 3
Lesson D,
completed.

Rubric.
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C. One or two students will be Mexican students
and will give the explanation about an
important topic.

D. The topic could be: Mexican legends or
Hidalgo’s magic town.

E. Students need to deliver an evidence portfolio | Students summarize the lessons.
which includes the information that is going
to be explained in the exposition, the notes Emphasizes important aspects and clear
taken during the unit 4, the vocabulary of unit doubts.

3, the flashcards done in this unit.
4. During the role-plays, the teacher will monitor the
activity and will give feedback to students.

The subsidiary aim of doing this activity is to involve students in the process of listening their production in English language with has to do with five levels: receiving (at the moment
of listening the students’ explanation), understanding (students carry on the top-down and bottom up strategies), evaluating, remembering and finally responding.

This activity has as main purpose that students practice the socio-affective strategy due to they have to interact among them and also they will practice the schemata theory (Teaching
Listening, 2013).

A. Content: students’ previous encounters with similar or different behaves, it means knowledge and life experience once they watched the previous videos and they have written the
information to present to their “foreign classmate”.

B. Formal: students recognize this activity is similar to the one they do in lesson C with the bullet board on their notebook in their previous exercise and have to produce in a vivid
experience or tell information about the chosen topic which include similar patterns to the studied in their book before.

C. Cultural / sociocultural: Students are engaged in performing the role-play, they are excited and do their best in order to act just like a foreign student taking care of the main
features his/her nationality has in its culture besides having a great pronunciation and relation between Mexican and foreign students during the acting role-play. Learners
understand the role play as a possible scene of real life in a globalized world in which all people of different nationalities get together to share experiences language and culture.

After the students perform the role-play, the teacher highlights the relevant mistakes done at the moment of speaking just to clarify the correct manner of pronounce the words and
emphasizes important aspects of structure and clear doubts.
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4. Intercultural component. This is achieved during the analysis of the videos when students
understand the importance of sharing information about their surrounding environment with foreign
students. The listening and reading activities from the student’s book are mixed with the authentic

material with the objective to reinforce the multi-cultural knowledge that the role - play invites to live.

5. Follow up activities: In order to let the students to hear more audios of native speakers, the
teacher gives a link from YouTube with the objective of having more new lexical knowledge and
foreign people behave in another contexts such as: a day in an airport, an interview job and a hotel
conversation (https://www.youtube.com/watch?v=zhXUtV31Occ
https://www.youtube.com/watch?v=juPIEnOKI48 https://www.youtube.com/watch?v=Z0LCMa2QbdE

).
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2.02. INSTRUMENTS OF LEARNING ASSESSMENT (RUBRICS,
TESTS AND OTHERS).

According to Brown (2004) assessment is an integral part of the teaching-learning cycle. In the
interactive, communicative curriculum, assessment is almost constant. Tests, which are a subset of assessment,
can provide authenticity, motivation, and feedback to the learner. Tests are essential components of a successful

curriculum and one of several partners in the learning process.

Some of the tests pre intermediate level students in UTSH carried on during the different stages of

knowledge acquisitions in this project are:

- Criterion-referenced tests: they are designed to give test-takers feedback, usually in the form of
grades, on specific course or lesson objectives. The assessments involve learners in actually performing the
behavior that it is necessary to measure. During the lessons carried on in this paper work, students took some

criterion-referenced tests for assessing grammar, vocabulary and reading in their English textbook.

- Computer-based tests: they are small-scale “home-grown” tests available in web-sites.

This type of tests were taken from UTSH students by means of their university software. The kind of
tests students got from the school software is multiple-choice test items which according to Huges (2003), this
technique tests only recognition knowledge and guessing may have a considerable effect on test scores
nevertheless the value the teacher gave to this evaluation was not too high and it does not represent to much in
the students’ final average grade.

- Achievement tests: They were related to classroom units, and offered when the course finished.

Achievement tests are often summative because they are administered at the end of a unit or term of study.

RUBRIC "QUIZ GRAMMAR REFERENCE AND UNIT TEST"
(SISTEMA DE TAREAS "SIGE" AND TEXTBOOK) 30% / 100%

CHRISTIAN DORISCEL HERNANDEZ
TEACHER: CABRERA.
STUDENT:
CRITERION-REFERENCED
ACTIVITIY / COMPUTER-BASED TESTS TEST ACHIEVEMENT TEST
PRODUCT GPA
QuUIZ1 QuUIZ 2 GRAMMAR REFERENCE TEST UNIT TEST
100 90 80 70 100 90 80 70 100 90 80 70 100 90 80 70
% % % % - % % % % - % % % % - % % % %
1-SUBJECT
KNOWLEDGE //
TESTS 100%
SCORE
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- Role play: it is a popular pedagogical activity in communicative language-teaching classes, it has
had the effect of lowering anxieties as students can, even for a few moments, take on the person of someone

other than themselves. To evaluate this activity was used an oral presentation checklist.

Evaluation of oral presentation checklist. (Taken from Brown, 2004. Adapted by Christian Hdez.) — Role play.

Student’s name:

Assign a number to each circle according to your assessment of the various aspects of the
speaker’s presentation.

10 Excellent
9 Good

8 Fair

5 Poor
Content:

The purpose or objective of the presentation was accomplished.
The introduction was lively and got my attention.
The main idea or point was clearly stated towards the beginning.
The supporting points were:

e Clearly expressed

e  Supported well by facts, argument.
o  The conclusion restated the main idea purpose.

O O O O

Delivery:

The speaker used gestures and body language well.

The speaker maintained eye contact with the audience.

The speaker’s language was natural and fluent.

The speaker’s volume of speech was appropriate.

The speaker’s rate of speech was appropriate.

The speaker’s pronunciation was clear and comprehensible.

The speaker’s grammar was correct and didn’t prevent understanding.
The speaker used visual aids, handouts, etc., effectively.

The speaker showed enthusiasm and interest.

O 0O O O O o0 O O O

- Portfolios: they are one of the most popular alternatives in assessment, especially within a
framework of communicative language teaching. According to Genesee and Upshur (1996), a portfolio is
"a purposeful collection of students’ work that demonstrates ... their efforts, progress, and achievements in

given areas" (p. 99).
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The advantages of engaging students in portfolio development have been extolled in a number of
sources (Genesee & Upshur, 1996; O'Malley &Valdez Pierce, 1996; Brown & Hudson, 1998; Weigle, 2002). A
synthesis of those characteristics gives us a number of potential benefits due to portfolios foster intrinsic
motivation, responsibility, and ownership, promote student-teacher interaction with the teacher as facilitator,
individualize learning and celebrate the uniqueness of each student, provide tangible evidence of a student's
work, facilitate Critical thinking, self-assessment, and revision processes, offer opportunities for collaborative

work with peers, and permit assessment of multiple dimensions of language learning.

Self-assessment questionnaire for assessing portfolios:

Portfolio self-assessment questions (taken from O’Malley & Valdez Pierce, 1996, adapted for
Christian Hdez.)

Student’s name:

1. Look at your activities from Unit 3.
a.  What do they show that you can do?
Reflexive pronouns:

Simple past:

Present perfect:

b.  Write about what you did well on the conversation of activity 3 Lesson C.

2. Think about realistic goals. Write one thing you need to do better. Be specific.

Genesee and Upshur (1996) portfolio self-assessment. Adapted by Christian Hdez.

Student’s name:

What makes this a good or interesting portfolio?

What is the most interesting part of your portfolio?

What was the most difficult part of having done this portfolio?

What skills did you practice when doing the activities of this portfolio?
What resources did you use to complete this portfolio?

What is the best part of the portfolio? Why?

How would you make this portfolio better?

NogkwbdE
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10 9 8 7-6 5
Excellent to Good Good to Adequate Adequate to Fair Unacceptable-not College-level work
Appropriate, Adequate Mediocre or scant Minimally Absence of introduction
effective introduction, and introduction or recognizable or conclusion.
introductory conclusion; body of  conclusion; problems introduction;
I paragraph; essay is acceptable,  with the order of ideas  organization can
Organization; ~transitional but some evidence in body. barely be seen;

Introduction,

expressions used;

may be lacking,
some ideas aren't

severe problems

Body, and supporting evidence with ordering of
Conclusion  iven for fully developed. ideas; lack of
generalizations; supporting
conclusion logical evidence.
and complete.
) Wiki addresses the Wiki addresses the ~ Development of ideas Ideas incomplete; Wiki is completely
Il. Logical  assigned topic; the issues but misses non complete or wiki is  wiki does not inadequate and does not
development  jgeas are concrete some points. somewhat off the topic.  reflect careful reflect college-level
of ideas:  and thoroughly thinking. work.
content developed.
Fluency in English Advanced Ideas are getting Numerous serious Severe grammar
grammar; correct use  proficiency in through to the reader, grammar problems  problems interfere
of prepositions, English grammar; but grammar problems interfere with greatly with the message;
Il. Grammar  modals, articles, verb  some grammar are apparent and have a  communication of reader can't understand
forms, and tense problems don't negative effect on the writer's ideas. what the reader was
sequencing. influence communication. trying to say.
communication.
Correct use of Some problems Uses general writing Serious problems Complete disregard for
English writing with writing conventions but has with formal of English writing
V. conventions; all conventions or errors; spelling paper; parts of wiki  conventions; obvious
Punctuation,  needed capitals, punctuation; problems distract not legible; errors capitals missing, severe
spelling, and  paragraphs indented,  occasional spelling  reader; punctuation in sentence spelling problems.
mechanics  punctuation and errors. errors interfere with punctuation and,
spelling. ideas. final punctuation.
Precise vocabulary Attempts variety; Some vocabulary Poor expression of  Inappropriate use of
V. Style and usage; use of pa_rallel good vocabulary. misused; lacks _ ideas; problems in vocab_ulary; no concept
quality of structures; concise. awareness of register. voc_abulary; lacks of register or sentence
expression variety of structure.  variety.

Analytic Scale for writing composition tasks (Brown & Bailey, 1984). Adapted from
an evaluation of Essay to a “wiki” by Christian Hernandez.
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Checklist. Institutional grading requirements.

Assessment. Rubrics Student's Progress in Terms of Skills.
Yes Partially No
Writing (10-9) (8-7) (0)
Develops ideas coherently around a central theme expanding the information
according to the communicative purpose
Uses the grammar structures learned in class for doing the activity
Yes Partially | No
Reading (10-9) (8-7) (0)
Infer specific words, commands and sentences presents in the context in the class.
Answer to specific questions about vocabulary and traduce it to their L1
Answer precise questions about information given in a story
Yes Partially | No
Listening (10-9) 87 1(0
Reflects on the oral text listened giving answers to the activities carry out
React to the classroom activity instructions
Answer specific questions after a listening activity
Yes Partially | No
Speaking (10-9) | (8-7) (0)
Organize and structure (chronological order).
Situation in which the discourse is developed (tone, register, and topic).
Transmit a message with fluency (without excessive hesitation, pauses, and false starts).
Correction (phonetic, grammatical).
Accuracy (conceptual, lexical).
Appropriate degree of complexity.
Sub-skills
Yes Partially | No
Vocabulary (10-9) (8-7) (0)

Use the new vocabulary learned each class.

Participate actively asking for new vocabulary.

Know the appropriate word according to a specific task.

Use the correct expression in English when exchanging information.
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Student's behavior in terms of the tasks proposed

Yes Partially | No
Tasks Based (10-9) | (8-7) (0)

Show interest about the task proposed for the class.
Understand the instructions given by the teacher to do the activities.
Complete the task proposed for the class on the expected time.

Comments and Suggestions.

Checklist. Institutional grading requirements.

5 B1 (G5) Pre Intermediate ACTIVITIES AVERAGE
behavior|SIGE| 1 [2] 3[4 [s]6]7]s]aver[sice|quiz| quiz [uT| 030 [sicE

No. ™ NAME 20% | 17] 18] 2425 [ 3 [ 4 [1ofur] acT [soee| 28 | ¢ [ 11| proM [ 30% 100%
1 2020220 | Akma Delia Morales Torres s |10 10 333 | 167 4DIV/01 | #DIVI0L | #DIV/0!
2 15388 |BRAVAN AVIMAEL CABRERA GARAY 5 |180 500 | 250 2D1v/o [ #prviol | #DIvio!
3 2020240 Carlos Montafio Escudero 9 180 10 10 6.67 333 #DIV/0! [ #DIV/0! #DIV/0!
4 2020229 [Cristofer Contreras Ciriaco 000|980 9.00 | 450 zD1v/o! [ #p1vior | #DIvio!
s 2020266 |Danela Aldana Gémez 000 9]0 900 | 450 2DIv/0l | #D1viol | #DIV/o!
] 19378 |Edilberto Bautista Juirez 0.00 [ 10]10] ¢ 9.67 | 483 2D1v/0! [ #DIvior | #DIvi!
7 2020301  |Estrella Cuenca Cuenca 000 [ 10]10] 9 967 | 483 zp1vior [ #pviol | #DIvio!
s 2020226 |Fernando David Gémez Gutiérrez 0.00 | 1010 10 10.00 | 5.00 4DIV/01 | #DIVI0L | #DIV/0!
9 2020234 |Fernando Montiel Ramirez 000 [ 10]10] 10 1000 | 5.00 2 D1v/o [ #prviol | #DIvior
10 2020236 Jaqueline Garcia Salazar 000 (10 |10] 10 10.00 5.00| #DIV/0! [ #DIV/0! #DIV/0!
1 15372 |Javier Flores Flores s |uso [l s 400 | 2.00 zD1v/0! [ #prvior | #DIvio!
12 | 2020265 |Jazmin Gomez Perez 000 10] o 950 | 475 2DIv/0l | #D1viol | #DIV/o!
13 | 2020258 |Jordan Ibarra Quijada 000 9 [10] s 9.50 | 475 2DIv/0! [ #DIvior | #DIvi!
14 19377 [Jose Alberto Sois Serna 000[10]8]10 933 | 467 zp1vior [ #pviol | #DIvio!
15 2020323 José Nicolds Lopez Rios 000 (10 |10] 10 10.00 5.00| #;DIV/0! | #DIV/0! #DIV/0!
16 | 2020759 |Llwviana Alet Otamendi Perez 000 [ 10]10] 3 1000 | 5.00 2 D1v/o [ #prviol | #DIvior
17 2020267 Maria Guadalupe Martinez Ramirez 0.00 | 10 | 10 10.00 5.00| #DIV/0! [ #DIV/0! #DIV/0!
18 | 2020235 |Martn Hemandez Asiain 0.00 | 10]10] 10 1000 | 5.00 zD1v/0! [ #prvior | #DIvio!
19 | 2020239 [Oscar Raul Rios Escamilla 000 10]10]10 1000 | 5.00] #DIV/0! | #DIviol | #DIVA!
20 | 200069  |Perla Yasmin Cruz Valdivia 0.00 [ 10]10] 10 1000 | 5.00 2DIv/0! [ #DIvior | #DIvi!
21 | 200037 |Priscila Mantinez Jiménez 8 |16 10 333 | 167 zpvior [ #pvio | #DIvio!
22 2020419 |Ricardo Fabian Escamilla De los santos 8 |16 10 333 | 167 [«prvio [ #pvior [ #Drvior
23 | 2000221 |Rodrigo Tuirez Pérez 3 |16 10 333 | 167 2 D1v/o [ #prviol | #DIvior
24 19387 |Salvador Cuellar Cortez s |16 0.00 | 0.00) 4DIv/01 | #DIviot | #DIvio!
25 | 202020 |Sarahi Guadahipe Rivera Gutiérrez 0.00 [ 10]10] 10 1000 | 5.00 zD1v/0! [ #prvior | #DIvio!
26 2020260 | Yolself Valdivia Regino 000 [10]9] s 933 | 467 vl | #piviol | DIV

According to the UTSH institutional requirements to evaluate students’ development it is required to
consider:

20% behavior: in terms of the tasks proposed it is taken into account the rubric showed before.
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50% Activities: in activities developed in their process of acquisition of the L2, all the activities
described in the lesson plan are evaluated here. In this part the checklist to evaluate an oral presentation and the
rubric to evaluate a wiki are considered

30% Evaluation: in this area it is required to evaluate students’ knowledge, in this part the rubrics to
evaluate the different kind of tests are taken into account.

2.03. MATERIALS AND RESOURCES FOR LEARNING
(READINGS, AUDIOS, AUDIOVISUALS, INTERACTIVE
MATERIALS, ETC.) AVIDEO THAT SHOWS YOU ARE GIVING A
CLASS AS AN APPLICATION OF YOUR LESSON PLAN.

Tellingi@
Story

Lesson A, “I DID IT MYSELF”. Activity 1 page 52 from student’s

LESSONA | IDIDITMYSELF Image 1. (p.52) Retrieved from: G4U Student’s Book Al.

@ 1. MATCH THE SENTENCES WITH THE PICTURES, WRITE THE NUMBER ON EACH
IMAGE.

http://g4u.utsh.edu.mx/Default

(€ 2. DISCUSS THE QUESTIONS AND REWRITE THE PREVIOUS SENTENCES UNDER THE
CGORRECT GATEGORY.

Things people Difficultthings people  Things you do to
doalone

Accldentalthings lo dowithnohelp  yourself on purpose.

GO TO GRAMMAR REFERENCE AND DO THE EXERCISES.

() 3 COMPLETE THE TEXT WITH THE CORRECT OPTIONS FROM THE BOX.

POST - LISTENING ACTIVITIES.
Interpersonal activity.
Activity 2, page 53.

horsolf  himself  mysolf themsalves  ourselves
bythemselves  hersolf cuthimself  bymysolf  hurt myself

Individual activity.

Practicing vocabulary with simple past tense.
Activity 3, page 53

25


http://g4u.utsh.edu.mx/Default

@ 4. MATCH THE WORDS IN BOLD WITH THE DEFINITIONS.

Rosa loves her Itterature class because she loves reading
about legends, storles about alves, witches and goblins;
frightening books about eerle events that happened In the
. mines In Real del Monte and many other weird stuff, she
also enjoys reading history books.

Image 2. (p.53) Retrieved from: G4U Student’s Book Al.
http://g4u.utsh.edu.mx/Default

AdJective. Strange and scary.

Traditional storles passed from generation to generatlon, they
can be about events seen as historical but without proof of thelr
authenticity.

Supernatural creatures with pointy ears that have maglcal
powers and can have a humanold form.

GUESSING VOCABULARY

Adjective. Something that makes you terrifled and anxious.

A narration about real or Imaginary events that people tall for
entertalnment.

The sclence that studies past events.

Adjective. Very strange.

Activity 4 page 54 from student’s book

Image 3. (p.54) Retrieved from: G4U Student’s Book Al.
http://g4u.utsh.edu.mx/Default

Ugly and little creatures that enjoy annoying humans. There 1s a
musaum dedlicated to them In Huasca de Ocampo.

Women with suparnatural powers that are usually deplcted with
polnted black hats and ugly faces.

@ WORK IN PAIRS. WRITE AND PRACTICE A CONVERSATION USING THE

INFORMATION BELOW. THEN CHANGE ROLES.

WORK IN PAIRS.

TWrits and practice 2 converzation using the vocsbulery kamed, the
rzflexive pronoms and the simple past. Then change roles.

Eschsmudent has to tali: inEnglish imsgining one of themiza
foreizn student in order 1o enplain 2 spooky snecdote he or she has
exparienced making usa of all the Inowlkdge gotten.

POSTLISTENING ACTIVITY.

Activity 5 page 54 from student’s book

Image 4. (p.54) Retrieved from: G4U Student’s Book Al.

http://g4u.utsh.edu.mx/Default
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LESSONB

NEVER BEEN MORE SCARED

(D 1.DISCUSS THESE QUESTIONS.

1. Lock atthe title and the picture from the text below. What do you think the stary is about?
2. Wihstdo you seein the picture?
3. Do you think the storyis about real lifs or fantsetio events?

O 2. READ THE TEXT AND DECIDE IF THE STATEMENTS BELOW ARE TRUE OR FALSE.

IAlfrightening

My name isRoso, and| love the rich history of Hidalgo. Have you ever beento Zapotian de Juarez? People grow
crops there, my great-grandfather was a farmer and he grew oo, he built a small shack in the middie of the
oorn fields where he stayed when he needed to take care of rops. One day when | was little, my father
deoided totake us to the shaok, during the hervest seascn, my parents decided to spend the night there.
Everyons wes deeping. when an eerie sound coming from outside woke me up, it was the echoing and
unintelligible crying of a child. Since | didn't understand if he was saying something, | went outside to check
but! sew nothing but fog: suddenly | notioed a red glow at the distance and | decided to followit.

I heard scmeone moving betwsenthe tall oorn stalks. Before | reachedthe glow, it disappeared and the orying
stopped, | thought a little kid was lost and | proceeded to ask “Have you lost your parents?” When suddenly s
razpy female voice whispered in my ear with a sinister tone, something | will never forget

every hair on the baok of my neok stood up and my blood froze, I didn't want to look behind me but | managed
to glanoe over my shoulder, and what | sow standing there made me start shaking like a lesf. I've never seen
anything like that again, | gathered all my strength and ran towards the shack, but this thing was one step
behind me, then | tripped over a branch and fell. | managed to quickly lock up and there it was, right in front
of me, what appeared to be an old woman with a disfigured and rotting face, no eyes, the legs of a goat, and
horrible bonny hands. She looked at me and said “I've called my sisters, they will be here soon” and that's
when | though “this ia a witch”. ndfather used to tell ot of stories about witches. She started to
reachoutforme and yelled, *We've esten kits of childrenlike you". As | saw her bony hands aboutto grab me,
my life flached before my eyes. | started arying when out of the stalks our dog Max jumped. He started barking
and growling atthe monster. The horrible specter backed down and Max started chasingit awsy and | dashed
to the shack. Max came behind me. We entared the shack and everyons was still skeeping. | immediately
fainted.

The next day | woke up and told my parents about the witoh but they didn't believe me. People have tried to
. ¥m not sure i it was o
goblins and witches

oonvince me over the years that it was only & nightmare but I'm convinced
itoh ora ghost but | even have some scars from that fall, this is why | read stor
@a] want to know if others have ssen what | saw eleven years ago.

The storyis sbout a rightmars Ross had.
Fiosa's grest-grandfather was a farmer.

Her grest-grandfathars shack is in Zapotién ds Jusrez

They spent the night at the shack becauss their car broks down.

Finsa haard the vaics of & child saying her name.

Finsa didn't undsrstand what the femals voioe whisparsd

Riosa has newer seen anything like what she saw that day again.

The witch said she and her sistars hed eaten children like Roea in the past.
Riosa's parents didn't believe her.

PR
]
mmmmmmmnm

O 3. READ THE TEXT AGAIN AND SELECT THE CORRECT ANSWER TO THE STATEMENTS.

1. The main ideain paragraph one is: 7. Inparagreph thres, the imention of the phrase

. Rosat great-grandiather wes a famer from
Zapotién de Jusrer.

b. Roa once was scared near the shaak his
great-grendfather buil,

[

The meaning of the word “unintelligible" in
paragraphtwo probably is: a.
& Impaasible to undzrstand.

b Impazaible to hear.

w

. The meaning of the word “whispered” in
parsgraphthres probebly is:
. To say something loudly
b. T sy somesthing softly: a.

=

In paragraph three the intention of the phrase
“ewery hair an the back of my nesk stoad un

and my blood from"
.Ta say that Rosa was increcily surprised.

b. T say that Rosa was inzradibly scarsd,

w

The word “glance” in paragraph thre,
wimnilar to:

a. Look.

b. Hear.

]

In paragraph 3 where Rosa says “1 was shaking
like alleaf” she means that:

. Her by was shaking because she was
scered,

b. Her bady was shaking because she was cald.

“miy life flashed before my eyes” is

5.To say that har life was sbout to and befors.
she closed har syes.

b To say that sh= sew her lfe in her mind very
quickly like a mavie:

The main idea in paragraph thres is:
0. Rzan b bean o8 plezs whers she
ancuntarsd s supsmatural cresturs with her
dag.

b. A supernatural arsature slmast killsd Ross.
but her dog ssved her.

The main idea in paragraph four is:
o. Riosa experienced something nobody
belisves is raal.

b. Rvsa had a nightmare that was wery realistia

GO TO THE GRAMMAR REFERENCE
AND DO THE EXERCISES.

Reading Activity

INFERING THE CONTEXT OF A READING.

LESSON B. I’'VE NEVER BEEN MORE SCARED.

Activities 1 and 2, page 55 and 56.

Image 5. (p.55) Retrieved from: G4U Student’s Book Al.
http://g4u.utsh.edu.mx/Default

LESSON B. ’VE NEVER BEEN MORE SCARED.

READING COMPREHENSION

Activity 3 page 56.

Image 6. (p.56) Retrieved from: G4U Student’s Book Al.
http://g4u.utsh.edu.mx/Default
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4 1. READ THE TEXT AND IDENTIFY THE SENTENCES IN PAST SIMPLE AND PRESENT
PERFECT, THEN WRITE THEM IN THE CHART BELOW.

Himy name Is Robert Straffon, | am from Real del Monte, my great-grandfather was an
English miner, he eame from Cornwall, UK. He used to tell my grandfather many
stories and legends about this beautiful place. Actually, my father has told us many of
them too. Tha most remarkable story for me 1s “Tha English Clown” whosa name was
Richard Bell, he came to Mexico by himself because he didr't achleve fame In England,
he Installad a circus in tha area and peopla lovad him; thersfore, ha asked 1o ba burlad
in the English Cametery and his tomb Is tha only ona whosa back has baan st In
direction to England.

Peaple say that the English Clown's soul has wandered every night through the
cemetery since the day he died and that he Just makes himself visible to the people
who are pure of spirit making them laugh with funny Jokes, but those whose heart Is
aui, saa spooky shadows and hear eerie sounds that makes tham faal tarrified.

SIMPLE PAST PRESENT PERFECT

He came from Comud

a 2. CHOOSE THE CORRECT OPTION TO COMPLETE THE SENTENCES.

1. | visited/hava visited Huasca last month.
2. Have you heard/Did you hear legends of Hidalgo?

| have seen/seen goblins In my garden.

They don't think Rosa has seen/saw a witch yesterday.

‘Wa travallad/have travallad to Real dal Monte many times this yaar

Dlego has already visitad/already visited this mine twice this month.

Have | told/Did | tall you the legend of “La Aparecida” the last time we met?
They have never returned/didn’t return to the cemetery since that day.

@

EEE RN

REFLEXIVE PRONOUNS

Tha raflexiva pronouns ara usad whan.

« The subject and tha objact refer to the same parson.

We want to emphasize wha did the action.

“GRAMMAR REFERENCE”

Practicing the simple past, present perfect and reflexive pronouns.

(Page 114)

Image 7. (p.114) Retrieved from: G4U Student’s Book Al.
http://g4u.utsh.edu.mx/Default

. by the
action alone.
We don't use reflexive pronouns after:
1 Myself
+ Verbs which describe what people usually do for You Yoursalf
themselves or routines, for example:
-1 take a shower. He Himsalf
- She brushes her testh. She Horself
It Itself
- Prepositions of place. They Ourselves
We Ourselves
You Yourselves
They Themsalves
@ 3. FIND THE MISTAKE RELATED TO REFLEXIVE PRONOUNS AND REWRITE THE

SENTENCES IN THE SPACE PROVIDED.

GRAMMAR REFERENCE”

Practicing the simple past, present perfect and reflexive

1. She can't solve the equatlon Itseif because It's
very difficult!

pronouns.

2. Yesterday | spllled coffee on herself!

3. He actually loves eating myself. he doesn't like
company.

(Page 115)

4. Mary burned Itself with the matches.

5. The dog hurt hersalf playing.

http://g4u.utsh.edu.mx/Default

6. She can't solve the equation Itself because it's
very difficult!

7. We can do the task himself, wo don’t need any
help.

8. My grandma can't turn on my computer myself.

. Victor, Mary, you can work on the project your-
salf, | trust you.

10. Eltas taught by himsslf how to fix cars.

Image 8. (p.115) Retrieved from: G4U Student’s Book Al.
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LESSONC CHILLING STORIES

@ 1. TALK TO A PARTNER.

1. Have you ever or sxpar o sup I situaticn?
2. What kind of staries have you heard sbaut?
3. Whishisthe crespisst story you havs heard?

GO TO THE GRAMMAR REFERENCE AND DO THE EXERCISES.

@ 2. LISTEN TO ROBERT'S STORY. TICK TRUE (T) OR FALSE (F). Inferring the Audio ,s topic.
1. Rebeart has lived in Pachuca since he wasitle.

2. His great-grandfather came fram England.

3. Robert has heard grest stries liks “The English Tawn®.
4. Richard Ball achisved fame in England.

5. Richard Balla spirit makss himas!f visible 1o gaod pacple.
[

T

8

LESSON C. CHILLING STORIES.

- Rebertls grandfather and his friznds were by themsslvea in the cemetery.
Fobertis great -grandfather had the keyto the cametery.
. Pecpls have invented storiss after the situaticns Robert’s great-grandpa lived.

E I I I I )
mmAmmAAAm

Activities 1, 2 and 3.

G 3. LISTEN TO ROBERT'S STORY AGAIN AND COMPLETE THE SENTENCES. P,

TEEEEEEEEEEY!
Activity 1, page 57

1. Actually rmy fathar __ uemany ofthem to.

2. H= came to Maxica .

3. The English Clown's soul wery night through the cemetery.

S A e e e Image 9. (p.57) Retrieved from: G4U Student’s Book Al.
B. Lk it locked .

7. Sincethstdayon pecpls___thecametery. http://g4u.utsh.edu.mx/Default

8. you for & grast joke?

9. My great-grandpa was very brawe and managed to open the gate .

10 Where are yau gaing? The show :

< @ & Noessequro | sigeutsh edumx/tarsas/sigefmodsforumview pho?id=325409 arx* ®*»x00

3 e (74 T4, 10,548, 401170, ERE el woberemlo i & ® ComwOORCHLHmAORCARRA T

I (S B1(G35)) (1-2022)

NGIES ¢ INGIES B

Activity 1. Lesson C. Talk to a

AL IOSPIT ¢ T, 1 Snoe Fxpaiaines, Hiu v Sue 5580 8 Ghs! o areiantad o sipsrah sl ST e Buscar on e

+. partner / WIKI contribution.

4812 HaHIng St T 12 L A LR ate N I genes SN SN SXDINERESE In SurIVEs oW 1 S8 121K MRS 3350 Ihass 22arcs arine aRd S Sur il

Spooky Experiences. Have you ever seen a ghost or experienced a supernatural situation?

rsr n pusen st e S S0

Image 10. My students’ wiki. Taken from: My session
number 3, “Sistema de tareas — UTSH”.

oo e fo o (_.
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Spooky Expr

fave you ave

Image 11. My students’ wiki. Taken from:
My session number 3.

LESSON D MORE STOR!

g 1.READ THE FOLLOWING TEXT, FIND THE 8 MISTAKES AND WRITE THEM IN THE BOX.

— Hmwe youever-heard about:bulletin boards?
You prabebly have. Welll Bulletin boards heve being used in different time. Inthe past,
pecpls used diffsrant surfaces such as cark, woed or cardboard to advertise items they want to sale: they
alao posted publia memsages, everts or any kind of information to let pacple know about something.
Things have defiritely shange. fou can use online sitss to past any kind ofinfarmatian you wart. Actuslly,
websites provide you with many cifferent digital 1ol to design them. You aan meke bulletin baards
et o o el e any ki f bl o amieance. n s, o e e h wri LESSON D. MORE STORIES.
enjoyed therraelves designing this kind af natwarking sitea Eeaause it fascinates them. You dorr't need to
P i 2 hav already done the hard wark.

EXERCISES. 1 -3.

If you ham't had the appertunity 1o blow up your imaginarion by desigring ane of them cnline, you san
actually give yaurself the chence ta sontriuts with same interesting infarmaticn t= the site someons has
shared with you. They can be friends or pacple with similar likes as yours. Believe me, bulletin boards had

e s, ahare and Image 12. (p.58) Retrieved from: G4U Student’s Book Al.

When pou ds i i i intereati catchy title
far it, then acd informaticn ralated to the tile you've just chossn for it You can alks include pisturss or http ://g4u .utsh.edu. mx/Defa ult
amateur videcs you have resced yourself B raadyta share the link tothe anline sits with paople you wauld
like tomdd content 1o, Remembar ifthey haven’

the content the way you wentsd, it is teamwark.

You've just gottan an insight. Now! £ to your reem, tum on yeur somputr, grab a chair to make herself
camfartable, goagle mars information and design the best bulstin board thet has ever existed.

( )
( )(
(
(

J(
)¢

P N W
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(O 2 TALKTO A PARTNER.

1. Whatinformation is necessary to write bulletin boards?
2. Have you ever postedinformation on these web sites?
3. Why?

O 3. READ THE FOLLOWING BULLETIN BOARD ABOUT A LEGEND; THEN USE YOUR
ON AND ADD INF DN IN THE EMPTY BOXES.

‘ La Aparecida

Apparendy, the legend appeared in 1951.
Itis said that “La Aparecida” has beena
very famous legend in the mining town

of Real del Monte.

Wt b hoppened?

“La Aparecida” ususlly
shows herself on the rosd to
drivers traveing by
themsehves.

The anes who have h‘”‘ﬁg ks,
exparianced such a crespy

situstion claim that 8 woman
dressad in black suddenly
turns up out of nowhere on
the rcad from Rel del
Monats to Pachucs.

Men have ssid that
ehe normally esks the
drivers to take her to

town in Pachuca)
heading the local

San Barolo(a sy Image 13 (p.59) Retrieved from: G4U Student’s Book Al.

cometaryinthit http://g4u.utsh.edu.mx/Default

place, but when they
lock st the rearview
irrce, they reolized
that the woman has
diready disappsared.

Did you book the flight
yourself?

No, | never do it myself. | asked
to do it for me

1. Who booked the flight? o
2. How many reflexive pro

Compare these answers and complete the rule.

Have you ever heard this song? ]

B -

Use the simple past with time expressions, e.g.,

Power Point slides — Reflexive pronouns.

Image 14, taken from my English sessions material.

: Power Point slides — Reflexive pronouns.
es, | have heard it Yes, | heard it
afew times on the radio yesterda . . .
! ! Image 15, taken from my English sessions material.
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LESSON D, Activity 4. Cultural awareness and Intercultural competence.

5. Videos about Korean students when meeting Mexican pupils with the objective to let students
know what could be the response to the previous questions made in order to accomplish this
activity.

https://www.youtube.com/watch?v=1X50FAGteLo
https://www.youtube.com/watch?v=TeMNEAY CJrw
https://www.youtube.com/watch?v=SWqClIf7jnrl

6. The teacher explained the reason to get knowledge about foreign students’ culture and what this
fact represent in their future lives and explains students the role-play they need to perform in order
to live this experience in an English session.

Details of the activity 4:

F. Students were divided into four groups to perform the role- play.

G. One or two students of each group acted as foreign ones which were going to visit the
Mexican exposition. The explanation was done through a bulletin board.

H. One or two students acted like Mexican students and gave the explanation about an important
topic.

I.  The topic was about: Mexican legends or a Hidalgo’s magic town.

J.  Students needed to deliver an evidence portfolio which included the information explained in
the exposition, the notes taken during the unit 4, the vocabulary of unit 3 and, the flashcards

done in this unit.
Links from YouTube with a peace of sessions recorded.

https://www.youtube.com/watch?v=eidx4ThboY0
https://www.youtube.com/watch?v=8wXOfF9Irk0A
https://www.youtube.com/shorts/yRwU5ReQHJI6E
https://www.youtube.com/watch?v=JsQkHAINNC8
https://www.youtube.com/watch?v=PDz_WE7QBss
https://www.youtube.com/watch?v=5IkExoIt6EM

https://www.youtube.com/watch?v=7johHh-DGog
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https://www.youtube.com/watch?v=1X50FAGteLo

CHAPTER 3. DESCRIPTION AND ANALYSIS (DESCRIPTION
REPORT).

3.01. REPORT OF THE LESSONS GIVEN AND CRITICAL
ANALYSIS.

The lesson plan is planned and carried on during the unit three of the syllabus of Pre Intermediate level
students in “Universidad Tecnoldgica de la Sierra Hidalguense”, it was about performing the Unit 4 of their
English textbook in which learners did different activities since the lessons A to D, besides extra authentic

activities in the project called: “Sharing my Cultural Knowledge within the International Day at College”.

The students were so involved during the activity one in lesson A, due to they learned the manner to
express daily activities they are able to do by themselves, then on activity 2, they had to identified what the
activities of the previous exercise people do with the help of somebody else or without any help, in this section
they learned how to pronounce words they had not heard before and could relate this knowledge with activities

they do sometimes.

It was time to study the first grammar tense of the unit, so, in this session the class studied the simple past
tense. Then they did the activity three that was in charge to join the new vocabulary words about reflexive

pronouns to the previous knowledge they already had about simple past.

During the activity four in the same lesson “A”, students showed total interest in discovering the second
vocabulary this unit brings. On it they could learn how to say and pronounce words about spooky experiences,
most of the meaning of words were known just by inferring the definition of each one, it was a funny activity for

them.

When the lesson B was studied, students shown themselves surprised because it was about to talk scary
experiences, first they had to infer what the next text was about and then on activity two they read aloud the text
and learned to pronounce the words. It was a really fascinating moment since they had also the opportunity to
brought on the table some local legends from their community, it became an interesting time because all learners
wanted to know more about the stories students were talking about they forced themselves to talk more in English
and of course all the other students attention was in trying to discover what their partner was trying to tell them.
When students did not find the exactly words they wanted to say, they had to talk in Spanish and the magic of the
moment finished, but undoubtedly it was one of the most memorable experiences for them because of the interest

all the class had in order to get to know each of the short stories told.
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After this great moment, students were looking for specific information on the text read before, so that
they could answer the activity 2 and 3, they were challengeable because they learned to interpret the text and not

just look for the meaning of each word to understand it.

When the lesson C arrived it was moment to continue talking about spooky experiences, so students
brought some previous knowledge about what they were sharing with their partners in the last class and it was
moment to review the present perfect tense by means of slides on power point. After that, students listened to a
story and answer the activities 2 and 3 of this lesson, it was a little complicated the first time they listen to it, so it

was needed to read it three times.

During the lesson D activity 1, the students had a little problems to identify the mistakes the text has, so it
was necessary not only to monitor but also read and analyze each paragraph with the class and read each line

aloud with the objective the students identified the mistakes on lines.

On activity 2, same lesson, students learned what a bulletin board is and it was moment to create an extra
activity: to perform a “role-play” in which students had to research a foreign student’s behavior, they needed to
compare the website pages provided with the aim to find interesting facts that could represent in classroom. What
it was interesting here is that a few students begin to talk about Mexican students representation with a mustache,
boots and a big hat, this was an important moment because the teacher explained to them that just those kinds of
prejudges are which make difficult to interact in a globalized world, in which the internet is the open window for
visiting many countries’ customs and it is not possible to think about ourselves like the description they were
talking about. It was moment to share with students some internet links from YouTube, so that they could learn

about another culture behavior and have some ideas about the activity they were going to perform.

Based on this website knowledge, students began a process of inquiry leading to mutual cultural
discovery of the differences and similarities between students from Mexico and the selected country. Students
not only obtained vital information about the foreign culture as a result of having some of their doubts
answered, such as the way students dress and attend to classes in another country but more importantly were
provided the opportunity to present their perspective thus, becoming more aware of their own culture in the
process. All this time students were working as a team, making observations and confronting their own

attitudes, beliefs and values with the ones researched.

One point against the development of this activity is that during all their role plays students were
reading their dialogues in which they were co participating due to they are not used to talk in English and they
did not memorize the dialogues of their participation besides they are very shy in order to act in front of their

partners.
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During the activity about telling legends of Mexico, learners wrote their own contribution on a blog in
the university system, it allowed them to experiment and to have a more open mind to other points of view.
They had the opportunity to interact with their classmates but this time through an online medium and in spite of
they were not talking to a foreign student, they learned to read what their other classmates think about the
proposed topic. It was the beginning of next possible interaction in the language by means of online such as

making use of social media with the aim to interact with students from other country.

About the “grammar reference” activities, students did it really well and they expressed those exercises
are important to have a better understood of the grammar tenses and the manner to use them not just in activities

like that but also in real contexts created inside the classroom and English laboratory.

These types of classroom environments create possibilities for attitude transformation, as well as the
acquisition of knowledge first of their own cultural norms, institutions, and beliefs. This type of exercise
increases students’ acquisition of new vocabulary and grammar structures in the target language through the

reading of online material and blog posts from the foreign students.

CHAPTER 4. CONCLUSIONS.

Working with people and having in touch with persons which the main collective objective is to
domain a second language represents a big and challenging task, not only because the importance it fact
generates in their professional lives, but also because through their feelings and emotions to do certain
activities shows their personality and age-appropriate needs which not always are shared for all the pupils in a
class. Maybe these are the main factors to invite English teachers to act different roles in an English class. In
the university level the first negative emotion through the learning process of this L2 is not feeling engage
with the learning process because students hesitate that this will represent a big opportunity in their
professional lives, in other cases they do not feel so comfortable with English due to a failed teaching language
process in schools before college so, creating a great atmosphere full of trust and to look for their like for a

new language is a must in English sessions.

Having an open mind on order to teach the four skills in a classroom making use of not only one
teaching approach but having two or three of them mixed in an English session, is what makes all the difference
in the development of success a learner have in the acquisition of a L2.

Authentic material and technology are undoubtedly two of the most important sources of information

university students can have in an English class, in this case throughout the development of this project the
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author had the opportunity to explore this great advantage in new lesson’s plans having as a result that students

have shown much more interest in learning and challenging themselves in the domain of this language.

Communicative activities can be functional and their main goal is to prepare students to reply what they
are demanded to reply in a natural conversation. Communicative activities can be also of social interaction
activities, which in the college level it is expected, to expose students to simulated situations of real word and it
is expected they can deal with this situations in a successful way, throughout the development of short

conversation in peers or role-plays.

The development of each session in English classes must be always intended to cover a process of
interpretation and production in learners either written or spoken, the object of language and the process of
interaction which can be reach by conveying these aspects through classmates interaction activities to led them

convey ideas, feelings, thoughts or intentions and purposes.

On the other hand it is necessary to bear in mind that one of the main aspects and the first one to carry
out in order to bring success as English teachers is during the part of planning sessions due to this aims to go

beyond present events, and allows to be enough prepared for any unexpected incident in our classroom.

Finally, it is necessary to say that students must be able to learn how to perform the four desirable
English skills, due to they can get to know their weaknesses and strengths throughout the development of each
activity done in an English session better than anyone, and they should be aware that having integrated the four
skills is the goal of one language course it does not matter the level of study. It could be possible students cannot
have the same ability to perform the same success way the reading skill or the speaking one for instance, but the
important message to them it is to make their better effort in each activity carry out in class and eventually they

could have a better domain of each skill.

Microteaching Video Link.
https://youtu.be/J_GYyNKPNHU
Colloquium video Link:
https://youtu.be/ AmbN5v4i8AM
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CHAPTER 5. APPENDIXES AND REFERENCES.
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Image 3. Taken from: My session number 1.
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Image 4. Taken from: My session number 1.

Image 5. My student is working on his activities from student’s book.
Taken from: My session number 2.
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Image 5. My student is working on her activities from
student’s book. Taken from: My session number 2.

Image 6. My student is working on his activities from student’s book

on his cellphone. Taken from: My session number 2.
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Image 7. My students are talking about the
manner they are going to organize the role-
play. Taken from: My session number 2.

Image 8. My students’ wiki. Taken from:
My session number 3.

Image 9. My students’ wiki. Taken from:
My session number 3.
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Image 10. My students in their vocabulary practice.
Taken from my session number 3.

Image 11. My students in their vocabulary practice.
Taken from my session number 3.
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Image 12. My students in their vocabulary practice. Taken

from my session number 3

Image 13. My students are performing their role-play.
Taken from: My session number 4.

Image 14. My student is showing their portfolio of evidences.
Taken from: My session number 4.
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Image 15. My students are performing their role-play.

Taken from: My session number 4.

Image 16. My students are performing their role-play.

Taken from: My session number 4.

Image 17. My students are performing their role-play.

Taken from: My session number 4.
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Image 18. My students are performing their role- play. Taken
from: My session number 4.

Image 19. My students are performing their
role-play.

Taken from: My session number 4.

Image 20. My student’s evidence portfolio.

Taken from: My session number 4.
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Image 21. My student’s evidence portfolio. Taken from: My
session number 4.

{ Pinochet
Army field

Image 22. My student’s evidence portfolio.

Taken from: My session number 4.

Image 23. My student’s evidence portfolio. Development of the conversation done in

the role-play activity.

Taken from: My session number 4.
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Salvador: You must drive 2 hours fram COMX / Ustedes deben manejor 2 horas
desde COMX

Sarahi: Where did you eal when you were thers? 1/ Donde comiste cusnlo sstuvishe
ahi?

! I
Salvador: Have you aleady eaten “pastes™? | ate ol a restaurant c.l.d'l.ondon !
e they delcious pastes and # colfee ## Tu ya has comido

“pastes™? Yo comi an un resturanie que sa llama London donde prey unas
delicioans pastes y un cafe 5“’ Cs m m

Sarahl: Yes, | have aloady eaten l@.ndlddnmm 5i, he comido ya
PASLES y N0 MA GUSaron

Rodrigo: Ma,m)Landou Paste is not in Omitian / \Oye, pero Londa Paste no esta
on Omiian

Sarahl: Are you sanous? | think | will ook for a restaurant and hotel mysell i
(Hablas ansern? creo qua buscare un restaurante y hotel yo misma

Rodrigo: Oh na, | recommend you stay at "Posada Los Abum 'Tt‘i‘oﬂlowh
you don't leave the hotel mﬁ&m&

It has a spa and has actvitie:

Swaror ' 4 10-minutaswaill Fom the hotsl i Oh no, % recomianda hoapedarts o
"Posada Los Abusios” s ideal para descarsar, Tene Spa y cuents con sctividades
para que no saigas del hotel, El centro de Omitlan de Juarez se encuentra a 10
minutos a pie del hotel

Sarahl: Obh thanks. | am very rlerested In wsiting Omitlan de Juarez. Thanks for
the informagon # Ohh, gracias. Esloy muy inleresaca de visitar Omitlan de Juarez.
Gracias por la nformacion

Salvador: Sure, we hope we have helped you // Claro, esperamos haberte ayudado
Rodrigo: Do not forget 10 vist "Peiia del zumate” it is a beautdul lourist place
Sarahl: I'm excited!! Tharks

Rodrigo: Bye

Image 21. My student’s evidence portfolio. Feedback.

Development of the conversation done in the role-play activity.

Taken from: My session number 4.

Image 22. My student’s evidence portfolio.

Taken from: My session number 4.

Image 23. My student’s session 4.

Taken from: My session number 4.
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Image 24. Computer-based-tests.

Taken from: Sistema de Tareas UTSH.

Editando examen: QUIZ 1.e
10U greger o quicr pragunlos poraUs e excman o ha 5o reakaade, (Iantor: 23

e o IMage 25. Computer-based-tests.

Totol de punos: 1050

=2 Taken from: Sistema de Tareas UTSH.

ProguriomID | Este axams

Paginar de nuevs  Seicocon:

a 1ms
a 1o/
1%

a 1o/

a os

a 1os

a 1o/

a 1of

51 =0 8| NRODUCED. O MY HEW HEIGHEOR. R
10 359 PP MY CRANDFATHER'S AR S 3ROKEN. HE REPARED T ALDNE. a 1of

(5B1 (G5)) (1-2022)

Tablers | Mis cursos / INGLES / INGLES G4U | ING-5 B1 (GS)4-2022

@ LLUVIANA ALET OTAMENDI PEREZ

Image 26. Computer-
based-tests. Multiple-
choice test.

Fragunia 1 This word meons: crior (se] -

— ‘ Taken from: Sistema de Tareas
: 3 ::::: :n;hc-mwr UTSH

= cacnp v o
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(5B1 (G5)) (1-2022)

INGLES / INGLES G4U / ING-5 61 |G5)--2022 / UNIT 3,

£~  Navegacién
deniro del
S ramen Image 27. Computer-
T o : based-tests. Multiple-
Finalizodo en  vie -
Ternpo choice test.
empleade

Calificacién  10.00 de un folal de 10.00 [100%)

Taken from: Sistema de
Tareas UTSH.

Finalizor revision

Be carefull You might electrocute !

Seleccione una:
a. myself

b. themssives

c.ourselves

d. yourself v

Fregunia 14 Anthony / at f has / school / been [

3in responder

e Seleccione una:

:'”Dr(‘j'f“je e O a. Has Anthony been at school2

¥ Sefalor 2 b, Anthony has been at school

:’” bc’"df'“ O ¢.Been Anthony has at school? Image 28. CompL_Jter-

pregunta based-tests. Multiple-

B eater choice test.

pregunta
Taken from: Sistema de Tareas
UTSH.

Fregunia 15 you [ spoken / fo f boss [ your [ have [ 2

3in responder

e Seleccione una:

:'”Dr(‘j'f“je e O a. You have spoken to your boss?

¥ Sefalor 2 b, Hove you spoken to your boos®

B O . spoken you to your book have?

la pregunta

& Editor

pregunta
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UJN_]W 4’/{;5:{- Image 29. Criterion-referenced test.

Taken from: Student’s book G4U.

http://g4u.utsh.edu.mx/Default

GRAMMAR /5

1. COMPLETE THE SENTENCES WITH THE CORRECT FORM OF THE WORDS IN THE BOX.

see have do tell be
1. a UFO while | was camping In the forast.
2. Have thay the proj yet?
3. The storythat Sandra _ us was scary.
4. Haveyou a paranormal experienca?
5. Hasshe to Hulchapan?

VOCABULARY

2. COMPLETE THE SENTENCES WITH ONE WORD FORM THE BOX.

lagend  goblin  elves  witch  mines

Have you ever seen a ?
are little creatures that look like humans but they have pointed ears.
Did they hear about the that wasflying on her broom?
A Is 3 local story that has been told for a long time.
The are part of the history of Real del Monte.

LY

READING /10
3.READ THE FOLLOWING TEXT AND ANSWER THE QUESTIONS.

From: com
To: mwormwood_sales@happyvacuumcleaners.com
Subjact: Problems with product. refund needed.

Dear i Michas! Wortmood: Image 30. Criterion-referenced test.
| want to Inform you that I've been experlencing problems with the vacuum cleaner | purchased at one of
your stores three weeks ago. . )

The machina workad perfactly for the first four days but it bagan malfunctioning on day five; at first, | thou- Taken from' Student N bOOk G4U
ght it was a problam related to the fact that tha device Is very sophisticated but I'va already read tha manual
more than once and | realize that actually It Is the product the one that Is not working as It 1s supposad to, |
am really frustrated because it was quite a pricy product, and it should work properly, I've already tried .
calling the company but your customer service has been no help st all, | called for the first time last Monday http -//g4u . UtSh . ed u. mX/Defa u lt
and again yesterday and today but the answer has baen the same, to read the manual, I've already tred
everything and thevacuum cleaner keeps blowing the dust instead of sucking It it's been 2 weeks sinca this
began happening and I've decided | want a refund, | don't want this product anymore.

Attached you will find a scan of my recelpt as well as the warranty where you state you can refund my meney
In case I'm not satisfled with the product.
I look forward to hearing from you and | hope this time you can solve this frustrating situstion.

Sincaraly
Mrs. Doris Shutt.

1. What kind of emall Is this?

2 Why Isthe woman sending the emall?

3. What Is the problem with the vacuum cleanar?

4. How long has this problem been going on?

5. Whendid the problem start?

6. How many times has the woman called the company's custom:

7. When did she call them for the first tima?

8. Why does she say that the company's customer servios hasn't helped at all?

9. What has the woman decided?

10. Why did she attach a copy of the product’s warranty?



http://g4u.utsh.edu.mx/Default
http://g4u.utsh.edu.mx/Default

4. LISTEN TO A LECTURE ABOUT PARANORMAL ACTIVITY AND ANSWER THE
QUESTIONS.

LISTE

Dr. Henrlstaln wants to:
all lnvite his students to visit a haunted housa.
b) Show his students that the human brain Is complex.
©) Convince his students that ghosts do not exist.

What has Intrigued humankind for years?
a) Tha existence of supernatural beings.

b) Tha human brain Taken from: Student’s book G4U.

) Neuro-Linguistic Programming

The expression “What your mind focuses on, materlallzes” Is close In meaning to.
a) What you think of becomes real.
b) What you think Is true.
) What you think affects your bellafs.

http://g4u.utsh.edu.mx/Default

Dr. Henrlstaln seems:

©) Disappointed.

Which of the following Is not mentioned?
a) Believing In paranormal activity has Influenced the way we live.
b) Eclleving In paranormal activity has confused our lives.
©) Eclieving In parancrmal activity has given us an Identity.

This lecture was probably given In:
a)

ranormal class.
b) History class.
) Peychology class.

What does Dr. Henrlstaln want to do when he mentions “look Into your memeory for Information related
o a time you really wanted to eat a double meat hamburger with extra tomatoes, onlons and ketchup™?
a) Emphasize the power or good and evil.
b) Explain why we can't see ghosts.
©) Examplify how our mind works.

What have the students heard about paranormal activity during the lecture?
2l It 1zn't a new trend.
bl It has been part of human evolution.
) It has affected current technology.

9. When Dr. Henristaln mentions that different countries means:
a) Ha has eluded other places.
b) Ha hasnt lived oversaas.
©) Ha has lived abroad.

10. What did Dr. Henristaln decide to do at the end of the lecture?
a) Motivate students to do more research on the supernatural.
b) Encourage students to look for more Information.
) Pretend he probably saw a soul to scara them.

WRITING
5. HAVE YOU EVER EXPERIENCED A PARANORMAL SITUATION? OR HAVE YOU HEARD P
ABOUT ONE? WRITE A DESCRIPTIVE PARAGRAPH ABOUT IT (USE BETWEEN 80 AND 100 Image 32. Criterion-referenced test.

WORDS). HELP YOURSELF WITH THE FOLLOWING QUESTIONS:

w Taken from: Student’s book G4U.
- Where did it happen?
- When did it happen?
«Is It related to a legend?

http://g4u.utsh.edu.mx/Default

SPEAKING /10

6. THINK OF SOMETHING THAT YOU BOUGHT AND DIDN'T WORK PROPERLY, USE THE
FOLLOWING QUESTIONS TO THINK OF IDEAS, THEN SHARE THE STORY WITH A PARTNER.
«What was It?

~What happened to 1t?

~How long did the bject malfunction?

~What did you do about it?

TOTAL SCORE: /50

Image 31. Criterion-referenced test.
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UNIVERSIDAD TECNOLOGICA DE LA SIERRA HIDALGUENSE

Registro
UTSH “Examen”
PASIGNATURA: ___INGLES V. ‘ GRUPO: _A_
PROFESOR: LIC. CHRISTIAN DORISCEL HERNANDEZ CABRERA CURSO: ENERO — ABRIL 2022
CUATRIMESTRE: QUINTO CARRERA: TF i TI
ALUMNO(A): PARCIAL
AUTORIZO: __ ING. JOSE DEL CARMEN MEDINA RAMIREZ EVALUACION 1 2 FINAL J
NOMBRE Y FIRMA

Asignar en log rubros siguientes el porcentaje que corresponde a esta evaluacidn

[20%] SABER _100%,

|50%] SABER HACER ___

[20%] SER __ )
DESCRIPCION DE LA EVALUACION

1. Put the conversation in the correct order, FROM NUMBER 1 TO 6. PRESENT PERFECT AND SIMPLE PAST (6

PTS)
Where did you go last year?
Did you like it?
Itwas awesome!
| went to the Coachella Festival
Have you ever been to a music festival?
Alotof times. | goto 3 festival every year!

Image 33. Achievement test.

2. Write the correct auxiliary verb and form of the verb on line. SIMPLE PAST AND PRESENT PERFECT ( 7 PTS)

they ever (win) a compefition? No,
she (buy) a new car? Yes,
1 (Be) in Mexico before
Laure her first novel in 2015
When she (swim) in the pool? She
1 (buy) & new laptop two weeks ago
she (live) in Brazil in 20107 No, she

I oen e o =

3. Complete the conversation with reflexive pronouns. REFLEXIVE PRONOUNS (5 PTS)

Jane: Where are you and Samantha gaing for your next vacation?

Phil: We're going on a road trip to México!

Jane: Awesome! Are you going with Friends or by (1) ?
Phil: We're going by (2)
and s studying Spanish!
Jane: Great! | went to México once, but | was by (4)
much.

Phil: Really? | thought you enjoy traveling by (5)

4. Complete the sentences with the correct words in the box. REFLEXIVE PRONOUNS (6 PTS)

Taken from: Student’s book G4U.

http://g4u.utsh.edu.mx/Default

Samantna bought (3) a phrass book

and | didn't enjoy it very

1.- She bought anew bag. 4-We drove to the airport.
2.- They often travel by ) 5.- | don't like Tiving by .
3.- Do you usually repair the car 7 6.~ He fell, but he didn’t hurt
\ REDICHMG - A Pag. 1de1

UNIVERSIDAD TECNOLOGICA DE LA SIERRA HIDALGUENSE
Registro:

UTSH “Examen”

5. There is one mistake in each sentence. Find and correct it. REFLEXIVE PRONOUNS (6 pts)
1.- He doesn't like traveling himself.

2.- I'dlike to pay for me, please.

3.- We can choose the places to visit ourself.

4.-They didn't tell us much about theirself.

5.- Please get you something o eat.
.- Can he carry these bags by him?

6.- Write the correct form of each verb. (VERS 10 PTS)

Image 34. Achievement test.

Taken from: Student’s book G4U.

Verb Infinitive Form | Past Tense Past Participle Verb Infinifive Form Past Tense Pact Participle
Beber Despertar
Cabalgar Dormir
Comprar Caer
Construir Disparar
Decir Conseguir

http://g4u.utsh.edu.mx/Default

7.- irite the spelling words you hear. (SPELLING WORDS 10 PTS)

1- 8-
2- 7-
3 8-
4- 9-
5- 10-

REDICO46 - A

g 2de2
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