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Introduction

Based on my experience in the field of teaching English and the knowledge |
have acquired through these three modules of the specialization, | possess the
expertise and experience necessary to design a comprehensive lesson plan, as
well as assessment and testing tools that align with the purpose and objectives of
teaching and learning activities for my final project. The aim of this paper is to
apply the knowledge | have gained during these modules, including the reshaping
of my teaching style and philosophy, under a new paradigm shift. | have taken into
consideration the areas of improvement suggested by my tutor, Dr. Alma Delia
Garcia Salazar, as well as the observations made by my colleagues during our
colloquium with the tutor.

Through the design of well-structured and unique lesson plans, along with
effective testing and assessment tools, | will be able to identify the competencies
that my students have developed in teaching and learning practices. Moreover, |
am eager to proactively address any potential challenges by planning optional
activities that complement the learning objectives and enhance the overall teaching
and learning experience.

With a commitment to excellence, my dedication lies in creating meaningful
and effective assessment and testing tools that support the growth and
development of both myself and my learners. | am excited to embark on this
journey and contribute to the advancement of teaching and learning in the field of
English education.

In this written work, | will discuss various aspects of my teaching context and

my identity as an English language teacher. Firstly, | will provide a detailed



description of my teaching context, including the educational institution where |
work, the educational levels offered, location, student profiles in terms of social and
language levels, facilities, and the different roles | fulfill. I will also specify the
specific levels and grades | teach.

Next, | will explore my identity as an English language teacher and share the
latest version of my teaching philosophy, which has evolved during this
specialization. | will highlight any changes or updates | have made since my
previous assignment. Additionally, I will outline my role as a language teacher and
my commitment to positively impact my students' lives.

| will then delve into the theoretical concepts that have influenced and
shaped my teaching style and philosophy throughout my teaching and learning
experiences. Furthermore, | will reflect on the methodology and rationale behind
my approach. Incorporating the feedback received from my tutor in the previous
assignment, | will present an improved version of my lesson planning that aligns
with the goals of both my educational institution and my personal teaching
objectives.

Subsequently, | will outline my expected outcomes for each lesson,
providing a clear understanding of the learning objectives | have planned and
improved upon. | will also design testing and assessment tools for each activity in
my lesson plan to ensure effective learning outcomes.

| will discuss the implementation of extra activities to enrich my online
lessons and share my reflections on their effectiveness. Furthermore, | will reflect
on my own teaching practice and the results achieved after completing the weekly

plan, implementing extra activities, and conducting assessments.



Next, | will highlight the experience of editing my new version of a ten-
minute video session, outlining the challenges and successes encountered
including the amazing experience my students had when we connected online to
interact with a student who lives abroad.

Finally, I will express my thoughts and feelings about this amazing
specialization project and the concepts | have learned, which are vital for enriching
and further developing my teaching and learning expertise. | will share my opinions
and reflections on my performance in each module, including my commitment to
completing assignments, quizzes, tests, and my contributions to the group.

Overall, this written work aims to provide a comprehensive overview of my
teaching context, teaching identity, methodology, lesson planning, and reflections

on my teaching practice throughout this specialization.

Body

Teaching context

| have been teaching English for 28 years at Colegio Gustavo Adolfo
Bécquer, a private basic school located in the state of Mexico, close to Mexico
City. The institution offers private basic education from preschool to junior high
school, providing a high standard of English language education.

In the preschool section, there are five groups: one for kinder first, two for
second grade, and another two for third grade. The students' parents come from a

middle-class socioeconomic background and seek a quality education program for



their children. At our school, we follow an integral English program based on
UNOI!, which adheres to high international standards.

In the preschool level, our focus is on providing an interactive, meaningful,
and enjoyable learning experience for the young learners. They begin to develop
the foundations of English language skills through engaging activities. By the time
they complete the three levels of kindergarten, they are well-prepared to transition
to elementary school.

Throughout my 28 years of teaching at Colegio Gustavo Adolfo Bécquer, |
have withessed the growth and progress of students as they advance in their
English language proficiency. It has been a rewarding experience to contribute to
their education and help them achieve their language learning goals.

At the primary level, Colegio Gustavo Adolfo Bécquer consists of 18 groups
comprising more than 500 students. These students are divided into six grades,
with three groups per grade ranging from first to sixth grade. Throughout their
journey in these grades, students continue to develop their foreign language skills,
which they initiated in the kindergarten level. The goal is for them to certify their
language proficiency according to international CEFR standards upon completion
of this level.

To assess their progress, students are evaluated based on the Young

Learners? standards set by Cambridge. Depending on their performance, they can

1UNOi is an integral educational K12 model, based on three components: Pedagogy,
Printed and Digital content, and Learning environments.

2 Designed to assess the English language skills of children aged between seven and
twelve years old, the Cambridge English: Young Learners (YLE) exams are available at
three assessment levels (Starters, Movers and Flyers) that encourage children to work by
monitoring their progress.



achieve one of three levels: Starters, Movers, or Flyers. The Flyers level
represents an international standard of proficiency equivalent to level A2. By the
time they transition to secondary school, students possess a basic command of the
foreign language and are well-prepared to consolidate their skills over the next
three years.

During their secondary education, students will have ample opportunities to
further enhance their language proficiency and broaden their understanding of the
language. Colegio Gustavo Adolfo Bécquer aims to provide a comprehensive
language learning experience that equips students with the necessary skills to
communicate effectively in English and succeed in their future endeavors.

At the junior high school level of Colegio Gustavo Adolfo Bécquer, there is a
student population of approximately 300 students, divided into three levels and
nine groups. The majority of these students come to this level with six to nine years
of prior language learning experience. Remarkably, 95% of them already possess
an international English certification from Cambridge, indicating their proficiency in
the language. The remaining 5% consists of new students who have had little to no
exposure to English or may have had negative experiences in their previous
schools.

As students progress to the secondary level, they continue to utilize the
UNOi programs to further develop their language skills according to international
standards, ranging from level Al to B2. It is worth noting that more than a hundred
students successfully obtain certification each school year, both in the sixth and
ninth grades. This attests to the effectiveness of the language program

implemented at the school.
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To cater to students with special needs, Colegio Gustavo Adolfo Bécquer
provides a leveling course that supports their integration into the English program.
This additional assistance helps them gain a better understanding of the curriculum
and ensures their success throughout their time at the college.

Throughout these years, | have had the privilege of not only serving as an
English teacher but also taking on the role of a coordinator. This dual role has
allowed me to contribute to the overall development and success of the English

program, ensuring its alignment with the institution's goals and objectives.

My ldentity

As a language teacher, my teaching identity revolves around creating a
positive and supportive learning environment that fosters student engagement and
promotes language acquisition. | strive to be an accessible and adaptable teacher,
dedicated to helping my students reach their full potential and achieve their
international certifications.

| hold a recent Bachelor's degree in Science in Education from a private
university in Toluca. Currently, | am pursuing a Master's degree in Technology and
Educational Innovation. With 28 years of teaching experience, | began my journey
in 1996, instructing adolescents in an independent studies high school program
accredited by the Secretariat of Public Education (SEP). During the 90s, these
programs were popular for obtaining a valid high school certificate from SEP. Since
then, | have witnessed the positive impact | can make in students' lives through

education.
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In the same year, | enrolled in a Teacher's Diploma course to further prepare
myself for this rewarding teaching career. After completing the course, | was
recommended to the principal, who currently serves as my boss. | was hired to
teach students from second to sixth grade at the primary level, where | excelled in
subsequent years. Over time, | have had the opportunity to teach students at
various levels, including kindergarten, secondary, and high school. | have gained
extensive experience teaching learners of all ages, ranging from kindergarteners to
undergraduate students.

Additionally, | have served in the English coordination department, assuming
responsibility for the overall English program. Throughout the past 15 years, | have
prepared students for their English international certifications, with over a hundred
students successfully achieving their desired English proficiency levels according
to the Common European Framework of Reference (CEFR) standards. As an
English coordinator, | have developed my own teaching style, which | have

subsequently used to train both English and Spanish teaching staff.

My Teaching Philosophy

My latest teaching philosophy is grounded in my belief that language
learning should be an interactive and enjoyable experience that caters to the
individual needs of each student. | strongly believe that effective language teaching
involves striking a balance between providing structured learning opportunities and
allowing for student-led exploration of the language.

In the past, my teaching-learning philosophy was centered around the idea

that | was interacting with students who needed to develop their language
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knowledge in an interesting and fun way, enabling them to use it in real-life
situations with native or nonnative speakers. My goal was to prepare them for
academic and entertainment purposes and, in the long term, to obtain international
language certifications. However, | now recognize that | am working with students
who possess new necessities and skills that need to be developed in this 21st
century.

My new teaching-learning philosophy is based on the understanding that |
am interacting with and educating 21st-century students. | aim to empower them to
take responsibility for their own learning processes and become multicompetent
citizens who are ready to interact and face the challenges of a multicultural world.
My ultimate goal is to help them feel capable, belonged, successful, and proud of
their language achievements.

By embracing this updated philosophy, | strive to create an engaging and
supportive learning environment that meets the evolving needs of my students. |
am committed to continuously adapting my teaching methods to provide a balance

between structured instruction and opportunities for student-driven exploration.

My role as a teacher

Teachers and students spend a great deal of time in classrooms, and they
often have very clear ideas about their roles. Some of these ideas are based on
our own experiences as learners in school, and we may not have revisited them for
a long time. It is important to closely examine our assumptions and consider
whether it would be useful to change our perspectives on what should and should

not take place in our classrooms. It is evident that both teachers and students hold
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certain beliefs about their roles. One way to gain insight into students' perspectives
is by asking them about their perceptions of the teacher's role. While many people
expect the teacher to be firmly in charge and have the students' best interests in
mind, being in control does not always mean being the center of attention. By
accepting that it is the students' responsibility to learn and the teacher's
responsibility to assist them in this process, the focus in the classroom shifts from
the teacher to the students. When planning lessons, it is beneficial to consider
what the students will be doing and then determine the necessary steps to support
their achievements (Lowes & Target, 1998, p.12-13). According to Lowes and
Target, prioritizing students' needs and actively involving them allows teachers to
create meaningful and effective lessons. It also encourages teachers to reflect on
their assumptions and be open to reevaluating their teaching practices during the
planning and execution stages.

As an English teacher, my role entails planning and implementing engaging
lessons that actively involve my students. This involves designing activities that
capture their interest and encourage their active participation in the learning
process. Additionally, I have the responsibility to assess my students' progress and
analyze their assessment results to gain insights into their strengths and areas for
improvement.

Providing feedback is another vital aspect of my teaching role. | offer
constructive feedback to both myself, reflecting on my teaching methods and
strategies, and to my students, guiding them towards their language learning goals.
Anticipating and planning additional activities allows me to be prepared for

potential disruptions or unexpected events.
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Monitoring my students' progress and achievements enables me to track
their development and adjust my teaching accordingly. Upholding high professional
standards ensures that | maintain excellence in my instructional practices.

Motivating my students to learn and actively practice the language is crucial.
By creating an engaging and supportive learning environment, | strive to
encourage them to stay motivated and work towards achieving their goals.

Continuous improvement is a fundamental aspect of my teaching role. | aim
to enhance my teaching practice by reflecting on my experiences, seeking
professional development opportunities, and staying updated with the latest
methodologies and resources. This enables me to continually reshape and refine

my unique teaching style to best meet the needs of my students.

Theorical concepts
General purpose of language teaching in basic education:
The purpose of teaching language in basic education is for students to
acquire proficiency in various social language practices and effectively
participate in their lives both within and outside the school context
(Secretaria de Educacion Basica, 2006, page 13).
| have been working with secondary level students, where | use and
promote the social practice of language according to the SEP program. | am
familiar with the expectations of my teaching role, and | carry it out professionally. |
involve my students in the learning process, allowing for flexibility during lessons
and considering their input and sense of belonging. | consistently plan my lessons

and make modifications when necessary. To maintain an engaged classroom
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environment, | employ proactive classroom management strategies. | am aware of
and work towards achieving the short-term and long-term goals set by the
institution. Continuously assessing my students' progress and learning process is
an essential part of my teaching practice. | evaluate their language skills based on
international standards, preparing them for future international certifications. While
| do allow for students to engage in conversation even when they are expected to
be quiet, | believe it is a part of their independent work and responsibility for their
own learning. | am not overly strict about minor disruptions that may affect the
lesson's sequence.

In my personal opinion, a teacher-centered approach is a traditional
teaching method that emphasizes the teacher's knowledge of the form and
structure of the language. In this approach, the teacher primarily controls the
lesson and does most of the talking, while the students work individually based on
the teacher's instructions and have limited opportunities to use the language. Many
teachers, including myself, were taught using this format, and it remains popular in
everyday teaching practice. However, over 28 years of teaching-learning
experience, | have learned about alternative teaching approaches and theories that
prioritize student-centered learning. This approach provides students with more
opportunities to take an active role in the teaching-learning process, with the
teacher acting as a facilitator. Students have the chance to work independently, in
pairs, or in small groups, leading activities where they can practice and express
themselves using the language. This approach, which emphasizes students’

speaking time, aligns better with my teaching philosophy.
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To strike a balance, | would blend both approaches by incorporating the
most relevant aspects of each to support my new teaching philosophy. Additionally,
| would integrate contemporary theories or methods that focus on whole-brain
teaching and learning, catering to students' holistic and meaningful development.

One important aspect of reading in both the first language (L1) and second
language (L2) is the role of schema. Schema refers to the knowledge individuals
have acquired about a particular topic through various experiences. When reading,
this existing knowledge and experiences are activated and can help readers
connect their previous experiences to the content of the text (Especializacion en
Ensefianza y Aprendizaje de Inglés como Lengua Extranjera) (n.d.). In relation to
the approaches studied in this unit on reading, | have always incorporated the
Schema Theory into my teaching practice for reading skills. | use it to actively
engage my students in the lesson and, more importantly, to motivate them by
tapping into their prior knowledge about the topic we are discussing during our
teaching-learning sessions. This approach allows them to feel valued and

important through their contributions based on their own schemata.

Whole Language

The Whole Language Approach, coined in the 1980s by a group of U.S.
educators, focuses on teaching language arts, particularly reading and writing, in
the native language. This approach is relevant to my work as it aligns with the goal
of promoting natural and meaningful language acquisition among my students. By

emphasizing real communication and reading and writing for pleasure, the Whole



17

Language Approach encourages students to engage with language in authentic
and enjoyable ways. Richards and Rodgers (p. 108).

| incorporate this approach by providing my students with diverse and
interesting reading materials that cater to their interests and promote a love for
reading. Additionally, | can create opportunities for them to express themselves
through writing, allowing them to develop their writing skills while expressing their

thoughts and ideas in a creative and authentic manner.

Multiple Intelligences

Multiple Intelligences (MI) is a learner-centered approach that emphasizes
the recognition and development of various dimensions of human intelligence in
education. Howard Gardner's work on Ml at the Harvard Graduate School of
Education introduced the idea that traditional IQ tests only measure a narrow range
of intelligences, while there are multiple other important types of intelligence that
individuals possess (Gardner 1993). Gardner argues that everyone has these
intelligences, but in varying strengths and combinations. He emphasizes the
importance of acknowledging and enhancing these intelligences through training
and practice.

The relevance of the Multiple Intelligences approach to my work is that it
allows me to design and implement activities that cater to the diverse intelligences
of my students. By incorporating activities that target different intelligences such as
interpersonal, intrapersonal, mathematical, musical, naturalistic, physical, and

linguistic, | can provide a more comprehensive and engaging learning experience.
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This approach enables me to tap into the unique strengths and preferences
of my students, promoting a holistic development of their intelligences and

enhancing their overall learning outcomes.

Current communicative approaches

Communicative Language Teaching (CLT) represents a significant shift in
language teaching methodology that emerged in the twentieth century and
continues to shape language education today. CLT emphasizes the importance of
meaningful communication as the primary goal of language learning, focusing on
the development of students' communicative competence. Richards and Rodgers
(p. 151).

The relevance of CLT to my work lies in its alignment with the needs of
modern learners. In this new century, language learners require not only the ability
to understand and produce language structures but also the skills to effectively
communicate in real-life contexts. CLT provides a framework that encourages
interactive and authentic language use, promoting active participation,
collaboration, and the development of practical language skills.

By implementing CLT principles in my teaching, | can create classroom
environments that simulate real-life language situations, where students engage in
meaningful interactions, negotiate meaning, and express their ideas and opinions.
This approach allows students to develop their language proficiency holistically,
integrating grammar, vocabulary, pronunciation, and sociocultural aspects of

language use.
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Moreover, CLT fosters learner autonomy and encourages students to take
responsibility for their own learning. It empowers them to use the language in
creative and flexible ways, building their confidence and promoting lifelong learning
skills.

CLT is relevant to my work as it aligns with the needs of contemporary
learners, emphasizes authentic communication, and supports the development of

communicative competence, learner autonomy, and lifelong learning skills.

Communicative Language Teaching

The origins of Communicative Language Teaching (CLT) can be traced
back to the changes that occurred in the British language teaching tradition during
the late 1960s. The emergence of the Communicative Approach in language
teaching is rooted in a view of language as a means of communication. The
primary objective of language teaching within this approach is to develop what
Hymes (1972) referred to as "communicative competence." Richards and Rodgers
(p. 159).

CLT holds significant relevance in modern language teaching as it aligns
with the current goal of enabling students to use the language effectively in real-life
communication. As a teacher, | find this approach highly beneficial as it
emphasizes the practical application of language skills and encourages students to
actively engage in meaningful interactions.

By incorporating CLT principles into my teaching practice, | aim to create an
immersive and communicative classroom environment. | provide opportunities for

students to engage in authentic conversations, express their thoughts and
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opinions, negotiate meaning, and develop their communicative abilities. This
approach enables students to become more confident and proficient language
users, equipping them with the skills necessary to communicate successfully in
various contexts.

Furthermore, CLT emphasizes the integration of language skills, such as
speaking, listening, reading, and writing, in a holistic manner. By focusing on
communication, students are motivated to develop all aspects of their language
proficiency, including vocabulary, grammar, pronunciation, and sociocultural
understanding.

CLT is an approach that reflects the current needs and aspirations of
language learners. It promotes effective communication and encourages students
to use the language in authentic contexts. As a teacher, incorporating CLT
principles allows me to foster a communicative and interactive learning
environment that enhances students' language proficiency and prepares them for

real-world language use.

Content-Based Instruction
Content-Based Instruction (CBI) is an approach to second language
teaching that prioritizes the acquisition of content or information as the central
focus of instruction, rather than following a traditional linguistic or skill-based
syllabus. In CBI, language learning becomes a means to comprehend and
communicate about meaningful subject matter. Richards and Rodgers (p. 204).
CBI holds particular relevance in my work as it allows me to integrate

language instruction with the study of other academic disciplines or content areas.
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By using authentic materials and resources related to specific topics or subjects, |
can create a rich and immersive learning environment that promotes both language
development and content knowledge.

Through CBI, | am able to engage students in purposeful language use as
they explore and interact with subject matter that is interesting and relevant to their
academic or personal interests. This approach not only facilitates language
acquisition but also enhances students' understanding of various content areas,
fostering a deeper level of comprehension and critical thinking skills.

By designing lessons around engaging and meaningful content, | provide
opportunities for students to apply language skills in authentic contexts, enabling
them to make connections between language and real-world experiences. CBI
encourages active participation, collaboration, and problem-solving, which are
essential skills for success in academic and professional settings.

Additionally, CBI allows for the integration of language skills across
disciplines, promoting interdisciplinary learning and reinforcing students'
understanding of concepts and vocabulary in multiple contexts. This approach
enhances students' overall language proficiency while simultaneously expanding
their knowledge in various subject areas.

CBI offers a learner-centered approach that combines language instruction
with the acquisition of content knowledge. By integrating language and subject
matter, | can create meaningful learning experiences that foster language
development, critical thinking, and content understanding. CBI is a valuable tool in
my teaching practice as it promotes an engaging and purposeful learning

environment for my students.
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Task-Based Language Teaching

Task-Based Language Teaching (TBLT) is an approach that places tasks at
the center of planning and instruction in language teaching. In TBLT, a task refers
to a meaningful and purposeful activity that involves the use of language to achieve
a specific goal or outcome. Richards and Rodgers (p. 223-224).

For my work, TBLT is highly relevant as it allows me to create dynamic and
interactive learning experiences for my students. By designing tasks that reflect
real-life situations and challenges, | provide opportunities for students to actively
engage with the language in a meaningful context. This approach fosters language
acquisition by emphasizing the functional and communicative aspects of language
use.

Implementing TBLT enables me to promote language skills development by
incorporating various language modalities such as speaking, listening, reading, and
writing within the context of authentic tasks. By engaging in tasks, students are
motivated to use the language to achieve a specific purpose, which enhances their
language fluency and accuracy.

TBLT also encourages collaboration and interaction among students as they
work together to complete the tasks. This promotes the development of social and
communicative skills, as students engage in negotiation of meaning, problem-
solving, and information sharing. Through collaborative tasks, students learn to
communicate effectively and develop their ability to work cooperatively in a

language-rich environment.
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Furthermore, TBLT allows for the integration of form-focused instruction
within the task framework. While the focus is primarily on meaning and
communication, attention can be given to language form and structure as they
arise naturally during the task performance. This integrated approach to language
instruction ensures a balanced emphasis on both fluency and accuracy.

TBLT offers a student-centered approach that emphasizes the use of
language in meaningful tasks. By incorporating tasks into my teaching, | can create
engaging and purposeful learning opportunities that promote language acquisition,
communication skills, and collaborative learning. TBLT aligns with my teaching
philosophy by fostering active participation, authentic language use, and the

development of both linguistic and communicative competence in my students.

The communicative approach

Communicative Language Teaching (CLT) is an approach to language
teaching that is characterized by a communicative view of language and language
learning. Rather than being a rigid method, CLT encompasses a set of principles
that guide classroom practices and promote authentic communication. These
principles are relevant to my work in the following ways: Richards and Rodgers (p.
172).

Learners learn a language through using it to communicate: This principle
emphasizes the importance of providing opportunities for students to actively use
the language in meaningful contexts. In my teaching, | create tasks and activities
that encourage students to engage in real communication, allowing them to

practice and develop their language skills.
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Authentic and meaningful communication should be the goal of classroom
activities: | strive to design activities and tasks that reflect real-life situations and
encourage genuine communication. By focusing on meaningful communication, |
enable students to apply their language skills in practical and relevant ways.

Fluency is an important dimension of communication: In line with this
principle, | emphasize the development of fluency alongside accuracy. | encourage
students to express themselves freely, promoting their confidence in using the
language and fostering their ability to communicate effectively.

Communication involves the integration of different language skills: |
recognize the interconnectedness of language skills and provide opportunities for
students to practice and integrate their listening, speaking, reading, and writing
abilities. Through integrated activities, students develop their overall
communicative competence.

Learning is a process of creative construction and involves trial and error: |
understand that language learning is a dynamic and individualized process. |
create a supportive and non-judgmental learning environment where students feel
comfortable taking risks and making mistakes. | encourage them to learn from their
errors and view them as opportunities for growth.

As mentioned in the text, CLT emerged as a response to the limitations of
previous methodologies such as Situational Language Teaching and
Audiolingualism. By adopting CLT principles, | align my teaching with
contemporary approaches that prioritize authentic communication, learner
engagement, and the integration of language skills. CLT provides a flexible

framework that allows me to adapt my teaching methods to suit the needs and
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goals of my students while fostering their overall language proficiency and

communicative competence.

The Task Based approach

Task-Based Language Teaching (TBLT) is an approach that centers on the
use of tasks as the central unit of instruction in language teaching. It offers a
distinct perspective on the use of tasks compared to other language teaching
methodologies. Here's how TBLT is relevant to my work: Richards and Rodgers (p.
240-241).

Promoting communication and authentic language use: TBLT recognizes
the pedagogical value of tasks in fostering communication and authentic language
use. As a teacher, | incorporate task-based activities into my lessons to provide
opportunities for students to engage in meaningful and purposeful communication,
using the language in real-world contexts.

Rationale for task use: TBLT offers a different rationale for the use of tasks
compared to other approaches. It views tasks as more than just language practice
exercises; they are seen as the means through which language learning occurs. |
embrace this rationale and design tasks that require students to actively use the
language to complete a task or achieve a goal, promoting their language
acquisition and proficiency.

Designing tasks without a traditional syllabus: TBLT distinguishes itself by its
emphasis on tasks as the primary source of pedagogical input, rather than
following a strict grammatical or predetermined syllabus. In my teaching, | focus on

selecting and designing tasks that provide opportunities for language learning while
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addressing learners' specific needs and interests. This flexible approach allows me
to tailor the tasks to suit the learners' proficiency level and promote their language
development.

Competency-Based Language Teaching (CBLT) comparison: TBLT is
distinguished from Competency-Based Language Teaching by its reliance on tasks
and absence of a predetermined syllabus. While CBLT also uses tasks, it may
incorporate a more structured syllabus or focus on discrete language
competencies. As a teacher, | acknowledge the differences between these
approaches and ensure that my task selection and design align with the principles
and goals of TBLT.

By integrating TBLT principles into my teaching practice, | provide learners
with meaningful and engaging tasks that promote authentic language use and
communication. TBLT encourages active participation, problem-solving, and
collaboration, fostering a learner-centered environment where students can

develop their language skills while engaging in purposeful tasks.

Kolb’s model of Experimental learning
Concrete experience is a fundamental stage within the Experiential Learning
Model proposed by Kolb, which also serves as the framework for the English
curriculum in Mexican junior high schools. In this model, concrete experience
involves actively engaging with ideas and concepts in a tangible and firsthand
manner. Here's how the concept of concrete experience is relevant to my work:
Hands-on learning: Incorporating concrete experiences into my teaching

allows students to engage directly with the subject matter, making it more tangible
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and meaningful. Through hands-on activities, real-life examples, and practical
tasks, students can connect their learning to their own experiences, making it more
relevant and memorable. Concrete experience has to do with taking hold of an
idea, which led Kolb to coin the term prehension, (from the root of words

like apprehend and comprehend). (EEAILE) (n.d.).

Meaningful engagement: Concrete experiences provide opportunities for
students to grasp and internalize ideas by experiencing them firsthand. By
immersing themselves in meaningful learning experiences, students can better
understand and relate to the content being taught. This active engagement
promotes deeper comprehension and enhances their overall learning experience.

Personal connections: Concrete experiences enable students to develop
personal connections to the concepts being taught. By connecting new knowledge
to their prior experiences, students can build upon their existing understanding and
make the learning process more relatable and relevant. This approach encourages
students to take ownership of their learning and promotes a sense of autonomy
and self-directedness.

Language acquisition: For language learning, incorporating concrete
experiences is particularly beneficial as it provides students with opportunities to
use the language in authentic and meaningful contexts. Engaging in real-life tasks,
simulations, or role-plays allows students to practice and apply their language skills
in practical situations, fostering their communicative competence and language
proficiency.

By incorporating concrete experiences into my teaching practice, | create a

dynamic and engaging learning environment where students actively participate
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and connect with the subject matter. This approach fosters a deeper understanding
of the content, enhances language acquisition, and promotes meaningful learning

experiences for my students.

Methodology and Rationale

The methodology employed in this project focuses on language structures
and writing processes as essential components of effective language learning and
development. By emphasizing the understanding and application of language
structures, learners are equipped with the tools to communicate accurately and
fluently.

Additionally, the project recognizes the importance of writing processes in
honing language skills and fostering critical thinking and self-expression. Through a
combination of explicit instruction, guided practice, and authentic writing tasks,
learners engage in a systematic exploration of grammar, vocabulary, and sentence
structures, while also developing their ability to generate ideas, organize thoughts,
and produce coherent written texts.

This methodology aims to empower learners with the necessary linguistic
competence and writing skills to effectively communicate their ideas and engage in
various written genres and contexts. By integrating language structures and writing
processes, this project provides a comprehensive approach to language learning

that nurtures both accuracy and creativity in communication.

Language structures
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This refers to the coherent arrangement of words, clauses, and sentences,
which are structured according to a system of rules. Learning to write in a foreign
or second language mainly involves linguistic knowledge and vocabulary choices,
syntactic or grammatical patterns, and cohesive devices that comprise the
essential building blocks of texts. (Especializacion en Ensefianza y Aprendizaje de
Inglés como Lengua Extranjera) (n.d.). Perhaps, this approach is a suitable one for
my students that find it difficult to use and manage written exercises. This is the
first approach out of six from lesson four in unit two. It was important to show them
that there were two options to complete the written assignment. In this way |
helped the ones that were worry about completing the assignment.

It emphasizes the importance of coherent language structures in writing,
including the arrangement of words, clauses, and sentences according to
grammatical rules. For students who struggle with written exercises, this approach
can be patrticularly relevant and beneficial.

By focusing on linguistic knowledge, vocabulary choices, syntactic patterns,
and cohesive devices, | can help my students understand the essential building
blocks of texts and develop their writing skills. By offering two options for
completing a written assignment, | provide support and flexibility, addressing the
concerns of students who may feel overwhelmed or worried about completing the
task. This approach allows for personalized learning and empowers students to
engage with writing in a way that suits their individual needs, ultimately fostering

their confidence and success in written expression.

Writing processes
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A priority of teachers is to develop their students’ metacognitive awareness
of their processes, that is, their ability to reflect on the strategies they use to write.
This model of writing processes is widely accepted by many writing teachers in
American colleges and universities. (EEAILE) (n.d.). For the rest of my students
with a higher level of English it was possible to use this writing approach, it is quite
important for them that they can develop this productive skill through a process
where they can work step by step their final work. Most of them work independently
and in their own pace giving me the opportunity to help and guide the lower ones, a
great advantage for me as a teacher and for the ones that require more time with
the teacher’s assistance.

It emphasizes the importance of developing students' metacognitive
awareness in the writing process. This means helping students become aware of
and reflect on the strategies they use when writing. For students with a higher level
of English proficiency, this approach can be particularly valuable as it allows them
to engage in a step-by-step process to develop their final written work. These
students are able to work independently and at their own pace, which provides an
opportunity for personalized learning.

This approach offers the advantage of being able to provide targeted
guidance and support to students who may require additional assistance. By
focusing on metacognitive awareness and providing a structured writing process, |
can empower my students to take ownership of their writing and improve their

overall writing skills.

Improved Lesson Planning Formats
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| am thrilled to present my revised and improved lesson plan, which
showcases my commitment to continuous improvement and creating an optimal
learning experience for my students. This plan incorporates valuable feedback
from my tutor, allowing me to enhance my lesson design and ensure a more
engaging and meaningful language learning journey for my students. By
incorporating a variety of extra activities and resources, | aim to create an
interactive and dynamic classroom environment either face to face or online that
aligns seamlessly with my teaching philosophy. The advantages of an effective
lesson design are that student can engage and participate with the inclusion of
diverse activities and resources, my revised lesson plan aims to captivate students’
attention and foster active participation. By catering to different learning styles and
preferences, | can create a supportive learning environment where students feel
motivated and inspired to engage with the content.

Through careful planning and thoughtful integration of activities, my lesson
plan emphasizes meaningful language learning experiences. By connecting
language skills to real-world contexts and authentic tasks, students can grasp the
relevance and practicality of what they are learning, enhancing their language
acquisition and retention.

My revised lesson plan adheres to a student-centered approach, prioritizing
the needs and interests of my learners. By incorporating their feedback and
catering to their individual learning styles, | can create a personalized and inclusive
learning experience, promoting a sense of ownership and empowerment among

my students.
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The process of revising my lesson plan highlights my commitment to
continuous professional development and growth as an educator. By embracing
feedback and incorporating improvements, | ensure that my teaching practices
remain up-to-date, relevant, and effective, ultimately benefiting my students’
language learning outcomes.

The revisions and observations made to my lesson plan by my tutor not only
align with my teaching philosophy but also demonstrate my dedication to providing
an enriching and student-centered learning environment. By incorporating a variety
of activities and resources, | can address the diverse needs and learning
preferences of my students, fostering their confidence, motivation, and language
proficiency.

Through this improved lesson plan, | am confident that my students will
actively participate in their language learning journey, develop essential language
skills, accomplish every single objective for each lesson, practice intercultural

communication, and experience the joy of discovering new linguistic horizons.

INTERCULTURAL WEEKLY LESSON PLAN
BY TEACHER: Misael Gil Gonzalez
APPROACHES: Content Schema / Language structures / Writing processes /
Communicative Language / Language Social Practice / Current Communicative

Approaches

TOPIC: Celebrations Around the World that Contribute to the Community’s
Well-Being!

GRADE: Mixed GROUP: A Students Profile: B1-B2 SESSIONS: 5

SUBJECTS: Developing My Language SCHOOL YEAR: 2022-2023
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PERIOD: April 17 to 21

Students’ More practice using their four language skills.
Language Develop language skills strategies to consolidate language goals.
Know and use online resources to help them practice their language skills.

Needs
Develop and practice vocabulary and language structures using digital resources.

Purpose Use and communicate in English during the sessions to consolidate the use of the
language.

Main Goal Students will be able to produce the language using the four language skills
and demonstrate awareness of their own culture comparing festivities around
the world.

Language Can understand descriptions of places when written in high frequency language

Social Practice | Can follow the main points given in a description of

Competition Can clearly express and explain feelings about experiences
that is favored Can recognize Word Stress

Social Learning | Ludic and Literary
Environment

Communicative | Can use a variety of linking words and cohesive devices in a short text

Activity

Grammar Can use a range of Conjunctions (and, but, or, so, then) to combine complex clauses
structures and sentences

Expected Can write a description about a celebration they liked.

Learning

Sub-skill Skimming, Listening/reading for detail, Using interactive strategies,

Summarizing

Transversality | Literature, History, Geography

Key/Triggering | How do celebrations contribute to a community’s well-being?
Questions What do you prefer commemorations or celebrations?

April 17, 2023 Aim: To identify the important of festivities in Mexico and others around the world.

LEARNING LEARNING SEQUENCE TIME | MODALITY
STAGE
Shaping WARM UP: Put students into 5 ONLINE LMS-UNOiI Key Words:
'I\_"yn | groups of four. Give each Shapin _
anguage: | group a piece of paper and o ng ) Link: attend
have them write the name of / https./iwww. | celebrate
Develop ) . Language | menti.com/al | check out
Your one holiday or celebration for udjexzzkdg event
Language | each month. To encourage Pages 72 Lent
groups to be creative, give and 73 Track: Parade-
-READING | each group a point for each safety
speaking of
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https://www.menti.com/aludjexzzkdg
https://www.menti.com/aludjexzzkdg

34

-SPEAKING
-LISTENING

holiday they list that is not in
other group’s list. The group
with the most points wins. Use
Mentimeter if the session is
online.

DIAGNOSTIC: The teacher
asks them what they know
about special celebrations in
Mexico and students answer
what they know about them.

INTRODUCTION: The
teacher projects page 72 and
explains the activity.

PRESENTATION: The teacher
elicits words from the students
about the pictures on page 72
and explains the activities.
Students complete exercise 1.
First, work on the pre-reading
exercise found in the Shaping
My Language learning log.
Then, ask students to go to the
printed Awesome Reader and
Writer to read the
corresponding text and answer
the exercises there. Finally, go
back to the Shaping My
Language log and complete
the rest of the exercises.

PRACTICE: The teacher elicits
words from the students about
the pictures on page

73. Students complete
exercise 4. Have them read
the statements in exercise 5
and discuss what they know
about Mardi Gras. Then, play
the audio to complete the
exercise. Listen to the audio
again and complete exercise 6.
Monitor and check.

5’

3’

107

15’

15

2!

Enjoy Mardi
Grasl!

Awesome
Reader and
Writer:

“Celebrate
Weird Times,
Come on!”

Classroom

Actively
Learn:
https://read.a
ctivelylearn.c
om/#/teacher/

catalog

tip
tourist
trap
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PRODUCTION: Finally, ask
pairs to record a 30-second TV
commercial using their
answers. When they finish,
encourage students to share
their commercials with the rest
of the class.

EVALUATION: The teacher
uses the name selector and
chooses 3 students to talk
about the lesson.

COOL DOWN: The teacher
invites them to enter and start
using Actively Learn to practice
reading.

April 18, 2023 Aim: To be empathic with the way other cultures celebrate the beginning of spring.

LEARNING LEARNING SEQUENCE TIME | MODALITY
STAGE
Shaping WARM UP: Have students standina | 5 ONLINE LMS-UNOi
My circle. Start the game by calling out a
Language: | season or month. Toss a ball to a Shaping Link:
student, who has to say something My https://padlet.
Develop that is related to that season (e.g., Language | com/2209260
Your spring — flowers). Then, the student 60/human-
Language | throws the ball to another student, Pages 74 rights-
who then says the first two words as and 75 diversity-
_SPEAKING | well as a word that associates with k08I5p5x5d7g
“WRITING the last (e.qg., spring — flowers — aerf
-READING bees). Students who repeat or miss a —
-LISTENING | word are out. Call out a new season 5
after five or six words. The last ; .
student standing is the winner. If the Learning Log:
session is online, use Padlet to Festival of
participate. 3 Colors
DIAGNOSTIC: The teacher elicits Track:
from the students what they know '
about celebrations at the beginning 10

of spring. Students share their
knowledge.

INTRODUCTION: The teacher
comments that they are going to read
about the Festival of Colors
celebrated in India.

A Message of
Peace

Photo Bank
W5PB1

Classroom

Key Words:

actually
ancient
commemoration
demonstrate
lantern

legend
memorable
mesmerize
speech
symbolize



https://padlet.com/220926060/human-rights-diversity-k08l5p5x5d7gaerf
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PRESENTATION: The teacher
projects page 74 and asks them to
answer the given question to
complete exercise 1. Have pairs
create more example sentences
about a different festival using the
connectors to confirm they
understand their form and use. Have
students stand and mingle in large
groups, reading their statements out
loud and answering their classmates’
questions about the festival.

PRACTICE: The teacher elicits the
picture on page 74 and asks them to
read and complete exercise 2.
Monitor and check. Extend the
exercise by having pairs join together
to make larger groups. Ask pairs to
share their experiences while the
other students ask them follow-up
questions about their event. Close
the activity by inviting volunteers to
share information about the events
their classmates discussed with
them.

PRODUCTION: The teacher plays
the audio on page 75 and students
complete exercises 6 and 7. Play the
audio again and to complete exercise
8. Monitor and check.

Play Eavesdropping. Before the
class, choose ten items of vocabulary
and write them on slips of paper.
Create enough sets for each group of
five or six in your class. Then,
organize groups so one student is at
the board or in front of chart paper on
the wall with their backs to the other
group members. Give the group one
of the slips of paper and have them
talk about the word until the student
at the board is able to guess it and
write it down or they say “pass.”
Students alternate so that each of
them has a turn at sitting with their
back to the board. The group with the
most correct words after three
minutes wins.

EVALUATION: The teacher uses the
name selector and chooses 3
students to talk about the lesson with
their own words.

15’

15

Actively
Learn:

https://read.a
ctivelylearn.c
om/#/teacher/

catalog
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COOL DOWN: The teacher invites
them to keep using their English and

asks them to use Actively Learn.

April 19, 2023 Aim: To demonstrate positive attitude toward culture differences.

LEARNING
STAGE

LEARNING SEQUENCE

TIME

Shaping
My
Language:

Develop
Your
Language

Language
Key

-SPEAKING
-READING
-WRITING

WARM UP: Create six true or false
statements about the material
covered in the first part of this week.
Post them at the back of the
classroom or in the hallway if
possible. After taking everyone’s cell
phones and other recording devices
from them, put students into groups
of six, giving each a piece of paper
and a pen. Then, model the activity,
with one student from each group
being the scribe and remaining
seated at their desk/ table with the
paper. The other students in their
group have to take it in turns to run to
the sentence and return to dictate
what they read to the student with the
paper. Have students take turns to sit
down and write each new sentence.
When groups have all the sentences
written, ask them to identify if the
statements are true or false. The first
group to complete all the tasks
correctly wins. If the session is
online, use the link to edit the
statements in a card.

DIAGNOSTIC: The teacher asks
about how big and massive events
affect the locals. Ss share their ideas
and give examples.

INTRODUCTION: The teacher
comments that they are going to read
about the biggest food fight held in a
small town from Spain.

PRESENTATION: Extend the
exercise by creating a talk line. Have
students stand in groups of ten, each
facing one of their classmates. When
you say “Start!” have one side of the
line ask their questions from exercise
2. Say “Change” and students move
to a new classmate and the other

5

10

ONLINE

Shaping
My
Language

Pages 76
and 77

LMS-UNOi

Link:
https://www.c

anva.com/des

ign/DAFITG2

uJvO/1PbX6bt
_OllyEOy1lm
EMuQ/edit?ut

m_content=D

AFfTG2uJv0&

utm campaig
n=designshar

e&utm_ mediu

m=link2&utm
_source=shar
ebutton

Learning Log

The World’s
Biggest Food
Fight

Language
Key:

Conjunctions

https://wordw
all.net/resour

ce/54452850

Classroom

Photo
Bank W5PB2

Actively
Learn:
https://read.a
ctivelylearn.c

Key Words:

accept
approximately
attraction
broadcast (v.)
claim

climb (v.)
huge

owner
promotion
theory
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https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://www.canva.com/design/DAFfTG2uJv0/1PbX6bt_o1lyEOy11mEMuQ/edit?utm_content=DAFfTG2uJv0&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
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side of the line asks their questions.
Continue until students have worked
with five different classmates. The
teacher projects pictures on page 76
and elicits about the pictures.
Students describe them and
complete exercise 1. Monitor and
check.

PRACTICE: The teacher selects
students to read and asks them to
complete exercises 2 and 3. Monitor
and check.

For stronger students, take
advantage of students’ existing
knowledge of conjunctions to
generate a longer list of conjunctions
in a brainstorming session on the
board. Then, have students work in
pairs. Ask students to take turns to
read out the first sentence of one of
the questions in exercise 5. Their
classmate then supplies the
conjunction and challenges the first
student to complete the sentence
using their own ideas. Circulate
during the exercise, helping as
needed. Close the activity by eliciting
sentences using each of the new
conjunctions from volunteers.

PRODUCTION: The teacher projects
the Language Key information on
page 77 and asks students to read it.
Explain and ask them to follow the
instructions to complete the given
exercises. Monitor and check. Play a
game of Connector Challenge.
Before class, write sets of two
sentences that can be combined with
connectors. Make enough copies for
each group of four to have a set. Put
students into multi-level groups of
four. Give each group a piece of
chart paper. Give each group the
same two sentences. The first group
to write a correct sentence combining
them with a connector wins a point.
The group with the most points at the
end of the game wins. Use the link
for further practice.

EVALUATION: The teacher uses the
name selector and chooses 3

15’

15

om/#/teacher/
catalog
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students to talk about the lesson with
their own words.

COOL DOWN: The teacher invites
them to keep using their English and
asks them to use Actively Learn.

2,

April 20,2023 Aim: To show openness and curiosity toward other cultures.

LEARNING LEARNING SEQUENCE TIME | MODALITY
STAGE
Shaping WARM UP: Play a syllable counting 5 ONLINE
My game. Put students into groups of six
Language: | and have them stand in a circle. The Shaping
first student says a word with one My
Develop syllable, the second says the first Language
Your word and a two-syllable word, and so
Language | on. When someone is incorrect, they
are out and the next student starts
Pronunciatio | the process again with a one-syllable
n Box word. The last student standing in
each group wins. If it is an online
_SPEAKING | session, they may use the link.
-LISTENING
-READING | DIAGNOSTIC: The teacher asks 5
-WRITING | them what they remember about a
syllable. Students share their
knowledge.
INTRODUCTION: The teacher 3’
comments that they are going to
listen to the conversation about an
unusual festival.
PRESENTATION: The teacher 10°
projects page 78 and elicits about
syllables, students complete activity
1. Some volunteers share their
answers.
PRACTICE: Have students work in 15°

groups of three or four to generate
more words with the same stress
patterns as in the exercise. After
confirming their stress patterns are
correct, ask them to create
sentences using as many words with
the same stress patterns as possible.
Close the activity by having students
mingle with the class and dictating
their sentences to their classmates,
focusing on their pronunciation. The
teacher plays the audio on page 78
to complete exercise 2. Play the
audio again for them to complete

LMS-UNOi

Link:
https:/iwordw
all.net/resour
ce/13119634

Track:

Welcome to
the
Smithsonian

Pronunciatio
n Box:

Stressing the
right syllable

Photo Bank
W5PB2

Classroom

Actively
Learn:
https://read.a
ctivelylearn.c
om/#/teacher/

catalog

Key Words:

attend
celebrate
check out
event

Lent

parade
safety
speaking of
tip

tourist

trap

actually
ancient
commemoration
demonstrate
lantern
legend
memorable
mesmerize
speech
symbolize
accept
approximately
attraction
broadcast (v.)
claim

climb (v.)
huge

owner
promotion
theory
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exercise 3. Ask them to read the
pronunciation box to complete
exercise 4. Monitor and check.

PRODUCTION: The teacher projects
page 79, elicits about the pictures,
and explains them to apply their
language knowledge to complete the
given exercises and the written
exercise. After students have written
their stories for Exercise 3, have
them get into groups of four and take
turns to read them out loud.
Encourage them to focus on syllable
stress and intonation to make the
stories more dramatic. Encourage
listeners to ask questions. Then, ask
groups to choose one story to read to
the whole class. Monitor and check.

EVALUATION: The teacher uses the
name selector and chooses 3
students to talk about the lesson with
their own words.

COOL DOWN: The teacher invites
them to keep using their English and
asks them to use Actively Learn.

15

5’

2,

April 21, 2023 Aim: To demonstrate ability to cultural interpretation.

LEARNING LEARNING SEQUENCE TIME | MODALITY
STAGE
Shaping WARM UP: Play a game of 5 ONLINE
My Vocabulary Tic-Tac-Toe. Draw a 3x3
Language: | tic-tac-toe grid on the whiteboard and Shaping
write an item of vocabulary from the My
Apply week in each square. Model the Language
Your game with a stronger student. The
Knowledge | student chooses a square and uses Pages 80
the word correctly in a context and 81
Test sentence to win the square. The
Yourself game continues until one of the pairs
wins three squares in a row or all the
Assessment | squares have been taken.
-SPEAKING | DIAGNOSTIC: The teacher elicits 5
-WRITING | any new word they learned and
-LISTENING | students register them on page 80.
INTRODUCTION: The teacher 3

comments that they are going to
apply their knowledge by completing
a self-test.

LMS-UNOi
Test Yourself

B1
Preliminary —
Listening —
Part 3

Classroom

Actively
Learn:
https://read.a
ctivelylearn.c
om/#/teacher/

catalog

Key Words:

attend
celebrate
check out
event

Lent

parade
safety
speaking of
tip

tourist

trap

actually
ancient
commemoration
demonstrate
lantern
legend
memorable
mesmerize
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speech

PRESENTATION: The teacher symbolize
projects the Test Yourself on page 81 | 10° accept
and explains the activity. 15 approximately
PRACTICE: Before students attraction
complete exercise 1, have them broadcast (v.)
cover the options and work in pairs to claim
predict the answers. Then, have climb (v.)
them compare their answers with a huge
classmate. Finally, have them owner
complete the activity with the options, promotion
eliminating those they know to be theory
wrong and checking whether any of
their predictions were correct. The
teacher elicits the picture on page 81
and comments about space exp.

15
PRODUCTION: Test Yourself, they
complete it. Monitor and check.
EVALUATION: The teacher explains | 5
BE Aware of Your Progress activity
on page 85. They complete the Peer
Assessment and Self-assessment.
Monitor and check.

2!
COOL DOWN: The teacher invites
them to keep using their English and
asks them to use Actively Learn.

Adapting my lesson plan to my educational context

By understanding the unique characteristics of my educational context, | can
design my lesson plan to meet the specific needs and expectations of my students
and parents. | incorporate appropriate activities, educational resources, and
technology that align with the institution's high standards of English instruction.
Additionally, | consider the academic and linguistic levels of the students in each
grade, ensuring that my lessons are appropriately challenging and engaging for

their learning process and integral development.
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Furthermore, | recognize the aspirations of the parents for their teenagers to
receive a comprehensive and well-rounded education. Therefore, | design my
lesson plan to encompass not only language skills but also other essential areas of
learning, such as critical thinking, creativity, and cultural awareness.

By adapting my lesson plan to the educational context of my institution, |
look forward to providing an enriching and effective learning experience for my
students. | aim to fulfill the expectations of both the institution and the parents by
delivering high-quality English language instruction that prepares the students for

their academic and future success.

Expected outcomes and attitudes on the Process

The aim of these lessons was to foster students' cultural awareness,
empathy, open-mindedness, and appreciation for cultural diversity. By achieving
these expected outcomes and attitudes, students developed a global perspective
and a deeper understanding of the richness and complexity of their own Mexican
Culture along with the world's cultures and how they impact the community’s well-
being.

In the first Lesson, the expected outcome was for students to identify the
importance of festivities in Mexico and other cultures around the world. The desired
attitude was for students to appreciate and value the cultural significance of these
celebrations, fostering respect and understanding.

In the second lesson, the expected outcome was for students to develop

empathy towards the way other cultures celebrate the beginning of spring. The
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desired attitude was for students to recognize and appreciate the diversity of
cultural practices, fostering a sense of empathy and open-mindedness.

In the third lesson, the expected outcome of the third lesson was for
students to demonstrate a positive attitude towards cultural differences. The
desired attitude was for students to embrace and celebrate cultural diversity,
promoting inclusivity and respect for different traditions and customs.

In the fourth lesson, the expected outcome of the fourth lesson was for
students to show openness and curiosity towards other cultures. The desired
attitude was for students to approach unfamiliar cultures with a sense of curiosity,
willingness to learn, and respect for different perspectives.

In the fifth lesson, the expected outcome of the fifth lesson is for students to
demonstrate the ability to interpret and appreciate different cultures. The desired
attitude was for students to develop cultural sensitivity and interpretive skills,
enabling them to understand and appreciate the nuances of different cultural
practices.

| am delighted to share that throughout the five sessions, my students, with
my guidance, successfully achieved every expected outcome. It brings me great
joy to see how they not only met the goals but also thoroughly enjoyed each
lesson. One highlight was when they had the opportunity to connect and interact
with a student studying abroad. This experience enhanced their cultural awareness
and provided a meaningful connection with someone from a different cultural
background. Witnessing their enthusiasm and engagement during that particular

lesson was truly rewarding.
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Analysis of Assessing Students

To ensure that my lesson plan aligns with the educational institution's goals
and my own teaching objectives, | have implemented various assessment
methods. The students' digital material includes dedicated sections to assess their
progress throughout the course. Additionally, | have incorporated an extra
assessment to evaluate their proficiency in the four language skills, as well as their
intercultural communication abilities.

On a daily basis, | apply ongoing observation to monitor their participation
and grasp of the content. This allows me to provide immediate feedback and
address any difficulties they may encounter. At the end of each unit, | facilitate
peer-assessment and self-assessment activities, fostering student autonomy and
reflection on their learning journey.

To measure the effectiveness of the learning objectives, | have developed
testing and assessment tools for each activity. These tools provide valuable
insights into students' comprehension and mastery of the content, helping me
identify areas where additional support may be required. By employing a
comprehensive assessment approach, | aim to promote a thorough understanding
of the material and ensure that my students are progressing towards their

language learning goals.

Extra activities
Finally, I have planned ahead for possible problems that may arise during
the lesson. | have developed strategies to overcome these challenges and ensure

that the lesson runs smoothly and achieves its objectives. These are extra
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activities that | can implement online to fulfill the given objective, in case it is
required.

Virtual Cultural Exchange: Connect my students with students from different
countries using video conferencing technology. They can share information about
their own culture and festivities, learn about other cultures and festivities, and
compare and contrast the similarities and differences.

Online Festivities Research: Assign my students to research a specific
festival or celebration from a different culture than ours. They can create a short
presentation or video showcasing their findings, including the history, traditions,
and significance of the festival.

Virtual Tour: Take my students on a virtual tour of different parts of the
world, showcasing various festivities and celebrations. Students can take notes

and discuss the different traditions they observe. https://youtu.be/U_6NRddULg4

These extra activities will allow my students to practice their language skills
in a real-life context while learning about different cultures' festivities and traditions.
They will also demonstrate awareness of their own culture by comparing and
contrasting it with others. Finally, they will let me face possible problems that might

arise during the five days lessons.

Analysis of the extra activities

As part of the extra activities in my lesson plan, | implemented two engaging
and meaningful experiences out of the three that | planned: Virtual Cultural
Exchange and Virtual Tour. The Virtual Cultural Exchange connected my students

with a student studying her Master’s Degree in England through video


https://youtu.be/U_6NRddULq4
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conferencing technology. This allowed them to share information about their own
culture and festivities, learn about other cultures and festivities, and compare and
contrast the similarities and differences. It was an enriching experience that
provided authentic language use and a deeper understanding of global
perspectives.

Furthermore, the Virtual Tour activity took my students on a virtual journey
to Buiol Spain, where they explored La Tomatina festivities and celebrations in this
part of the world. They took notes and engaged in discussions to understand and
appreciate the different traditions observed. This virtual experience provided a
visual and immersive learning opportunity, enhancing their cultural awareness and
language skills. This activity helped them get ready for their speaking assessment.

Overall, these extra activities brought real-world context to the language
learning process, allowing my students to use the language in meaningful
situations and fulfill the topic and project expectations. They fostered intercultural
understanding, communication, and critical thinking skills, making the learning
process both enjoyable and enriching.

You can watch a video showcasing the Virtual Tour activity at this link:

https://youtu.be/U 6NRddULqg4

Reflect on the use of extra activities
The use of extra activities can greatly enhance the learning experience for
my students and provide them with additional opportunities for growth and

engagement. In my teaching practice, | incorporated two extra activities out of four


https://youtu.be/U_6NRddULq4
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that proved to be particularly valuable in complementing the main objectives of the
weekly plan.

One of the activities, | implemented was a Virtual Cultural Exchange.
Through this activity, | connected my students with a student who was currently
living in England and pursuing her master's degree. This exchange took place via a
video conference, allowing my students to interact with her directly. They had the
opportunity to interview her and engage in discussions about England's culture,
traditions, and way of life. This activity not only exposed my students to authentic
English-speaking contexts but also fostered cultural awareness and expanded their
understanding of different cultures.

Another extra activity that | incorporated was a Virtual Tour using a short
video from YouTube. This activity allowed my students to explore and learn about
the famous “La Tomatina” festival held in Bufiol, Spain. During the virtual tour, my
students had the opportunity to watch the video and read about the tradition of “La
Tomatina”. They were able to observe the festival firsthand, witnessing the
excitement, energy, and cultural significance surrounding this unique event. As
they watched the video, they were encouraged to take notes, reflect on their
observations, and engage in meaningful discussions. Most of them said that it
sounded and looked fun but sadly tons of tomatoes are wasted. Though, they also
said that there is a positive impact for the city holding this international tradition and
I loved that they suggested some ideas for implementing new regulations in benefit

of the community’s well-being.

Reflect on one's own teaching practice
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During my teaching experience, | have learned that conducting lessons
online is a significantly different experience compared to traditional in-person
teaching. It has become evident that | need to allocate more time to complete the
planned activities or adjust the lesson plans to include fewer activities. The online
environment presents unique challenges, such as technical difficulties and the
need for additional time for students to navigate the virtual platforms.

Moreover, | have observed that some students require more time to actively
participate in online discussions or activities. However, overall, | am satisfied with
the effort and participation exhibited by my online students. Their dedication and
willingness to adapt to this new mode of learning are commendable, and | continue
to adapt my teaching methods to best support their educational development.

Reflecting on my teaching practice during these online sessions, | have
recognized the unique challenges and advantages that come with the virtual
learning environment. Adjusting my lesson plans to account for the additional time
required and the technical aspects of online teaching has been crucial. However, |
have been impressed by my students' dedication and adaptability in navigating the
virtual platforms and actively participating in discussions and activities.

Utilizing technology and digital resources has been instrumental in
enhancing the learning experience. Platforms and apps have complemented the
lessons, providing interactive and engaging content. The availability of a digital
book for each student has allowed for immediate feedback and editing, promoting
a more efficient learning process.

| am delighted with the exceptional performance of my students throughout

these sessions. They have successfully completed the meaningful activities
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designed to achieve the intended objectives of each lesson. It has been particularly
rewarding to witness their growth in linguistic proficiency, critical thinking skills, soft
skills, and multicultural awareness.

Overall, | am satisfied and comfortable with the online teaching approach
and the positive outcomes it has yielded. | will continue to adapt my teaching
methods to provide a supportive and enriching educational experience for my
students, fostering their overall development and preparing them for future

Success.

A better edited version of my 10-minutes video sessions

In this enhanced and edited version of my 10-minute video sessions, | have
meticulously captured and highlighted the significant moments from each session
that | conducted with my online students. The aim of this video is to provide a
comprehensive overview of the entire teaching process, showcasing the diverse
activities and stages that were incorporated into the five sessions.

Throughout the video, | have included detailed descriptions and explanations of the
moments that were carefully planned and executed during the sessions. This
includes the specific objectives and goals set for each activity, ensuring that every
aspect of the lesson plan is clearly presented.

Moreover, | have given special attention to the students who actively
participated in the sessions, featuring their engagement, enthusiasm, and progress
throughout the learning journey. By highlighting their involvement, the viewers can
gain a deeper understanding of the impact of the sessions on the students’

language development and intercultural awareness.
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The video also showcases the three pedagogical stages employed in the
sessions, emphasizing the systematic and well-structured approach to language
learning. From the warm-up activities to the main instructional activities and finally
the assessment stage, viewers will witness the seamless transition between these
stages and the effectiveness of the instructional design.

Speaking assessment has been specifically captured and included in the
video, demonstrating the techniques and strategies used to evaluate the students'
speaking skills. This serves as an exemplar of how assessments were integrated
into the sessions, ensuring that students' language proficiency and communicative
abilities were effectively evaluated.

One of the highlights of the video is the moment when my students had the
opportunity to interact with a student pursuing her master's degree abroad. This
unique and invaluable experience allowed my students to engage in authentic and
meaningful conversations, promoting intercultural communication and further
enhancing their language skills. The precise recording and editing of this
interaction aims to showcase the students' fluency, confidence, and enjoyment in
engaging with a speaker of the language.

Ultimately, this edited version of the video encapsulates the special and
unique moments where my students freely and fluently produced language in
meaningful and intercultural drills, demonstrating the successful fulfillment of the
objectives outlined in this specialization project. The evident enthusiasm and
enjoyment displayed by my students throughout the video is a testament to the
effectiveness and impact of the sessions on their language proficiency and overall

learning experience.



51

Video Link

https://drive.google.com/file/d/1hupZjruU9i3Khe5YiBIthYp9HJZanohe/view?usp=sh

aring

My Experience in this Specialization

| would like to express my enthusiasm and satisfaction regarding the
incredible journey | embarked on during this specialization project. Throughout
these three online modules, | have had the opportunity to delve into various
concepts that are not only relevant but also crucial for enhancing and further
developing my teaching philosophy and learning skills.

As | reflect upon my experience, | would like to share my personal insights
and thoughts about the effort required to accomplish each module, my
performance in completing assignments, quizzes, and tests, as well as my
commitment to the group | belonged to. This project has truly been an invaluable
experience that has enriched my professional growth and fostered a deeper
understanding of effective teaching practices to keep positively impacting my
students.

| want to thank my colleagues for their outstanding knowledge and
experience share throughout the three modules. And special recognition to my
tutor Dr, Alma Delia Garcia Salazar. | am so thankful for your amazing effort and
professional skills and knowledge shared with me. Your guidance was essential to

accomplish the objectives and expectations for this specialization.


https://drive.google.com/file/d/1hupZjruU9j3Khe5YiBIfhYp9HJZanohe/view?usp=sharing
https://drive.google.com/file/d/1hupZjruU9j3Khe5YiBIfhYp9HJZanohe/view?usp=sharing
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Participating in the Specialization in Teaching and Learning English as a
Foreign Language offered by Universidad Pedagodgica Nacional from Mexico has
been a transformative and enriching experience for me as an educator. Throughout
this program, | have had the opportunity to deepen my understanding of language
teaching methodologies, explore innovative approaches, and enhance my
pedagogical skills.

One of the most significant aspects of this specialization has been the
exposure to a wide range of theories, concepts, and practical strategies that have
challenged and expanded my teaching style and philosophy. Through engaging
coursework, collaborative discussions, and online activities, | have been able to
critically reflect on my teaching practices and explore new possibilities for creating
dynamic and effective learning environments to satisfy my pupils’ needs and
academic expectations.

The program has encouraged me to adopt a learner-centered approach in
my teaching, placing the needs and interests of my students at the forefront. | have
gained a deeper appreciation for the importance of creating meaningful and
authentic learning experiences that promote active engagement, critical thinking,
and intercultural competence. The emphasis on learner autonomy and the
integration of technology have allowed me to incorporate innovative tools and
resources into my teaching, enriching the learning experiences of my students.

Moreover, the specialization has broadened my understanding of the
diverse cultural and linguistic backgrounds of my students. By fostering an
inclusive and multicultural classroom environment, | have become more attuned to

the individual needs and strengths of my learners. This has led to a greater
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emphasis on differentiated instruction and the implementation of strategies that
cater to the unique learning styles and preferences of each student.

Furthermore, the program has emphasized the importance of continuous
professional development and reflective practice. Through regular self-
assessment, peer feedback, and interaction with experienced tutor, | have been
able to identify areas for improvement and implement changes in my teaching
approach. This ongoing reflection and growth mindset have been instrumental in
enhancing the quality of my instruction and fostering a positive and supportive
learning community.

Overall, the Specialization in Teaching and Learning English as a Foreign
Language has been a transformative journey that has shaped me into a more
competent and reflective educator. It has provided me with the knowledge, skills,
and confidence to create engaging and meaningful learning experiences for my
students, while nurturing their language proficiency, intercultural understanding,
and lifelong love for learning. | am grateful for the opportunities and insights gained
through this program, and | am excited to continue evolving and adapting my
teaching practices to meet the evolving needs of my students and keep positively

impacting the 21st-century generations.

Conclusion
In conclusion, this written work has provided a comprehensive exploration of
my teaching context and teaching identity as an English language teacher. | have
extensively described my teaching context, including the educational institution, its

location, and the students’ social and language profiles. Furthermore, | have delved
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into my teaching identity, sharing my evolving teaching philosophy and
incorporating valuable feedback received from my tutor. | have also improved upon
my previous lesson planning, aligning it with the goals of both my educational
institution and my personal teaching objectives. Additionally, | have meticulously
designed testing and assessment tools to measure the effectiveness of the
activities in my lesson plan. Lastly, | have proactively anticipated potential
challenges and devised strategies to address them, ensuring a prepared and
adaptable approach during the teaching process. Through this comprehensive
examination, | am equipped with the knowledge, insights, and tools necessary to
excel as an English language teacher in my specific teaching context.

The completion of this final version project paper work marks the
culmination of my journey through the Specialization in Teaching and Learning
English as a Foreign Language offered online by Universidad Pedagdgica Nacional
from Mexico. Throughout this unique and comprehensive program, | have engaged
in a multifaceted exploration of various topics and subtopics that have shaped and
enriched my teaching practice, role, style, and philosophy.

First and foremost, the program has deepened my understanding of
language teaching methodologies, equipping me with a diverse toolkit of
pedagogical approaches. From communicative language teaching to task-based
language learning, | have delved into the theories and practical applications that
underpin effective language instruction. This knowledge has allowed me to adapt
and tailor my teaching methods to the specific needs and characteristics of my
students, fostering their language proficiency and intercultural communication

skills.



55

Furthermore, the specialization has highlighted the importance of creating
learner-centered environments that prioritize student engagement and active
participation. By embracing the principles of learner autonomy, | have empowered
my students to take ownership of their learning journey and become active agents
in their language development. This shift in focus has not only enhanced their
language skills but also nurtured their critical thinking abilities, multicultural, and
intercultural competence.

The program has also emphasized the integration of technology in language
teaching, recognizing its potential to enhance the learning experience and provide
access to authentic language resources. From utilizing online platforms for
interactive activities to incorporating digital tools for collaborative projects, | have
harnessed the power of technology to create dynamic and interactive learning
opportunities for my students.

Moreover, the specialization has fostered a deeper appreciation for the
multicultural and multilingual nature of today's classrooms. By promoting inclusivity
and cultural awareness, | have created an environment that celebrates diversity
and encourages respectful and open-minded dialogue. This cultural sensitivity has
not only enriched the language learning experience but has also fostered a sense
of global citizenship among my students.

Furthermore, effective planning plays a crucial role in ensuring successful
language instruction, especially in the face of potential disruptions such as
outbreaks or transitions between in-person and online learning modes. It is
essential to incorporate assessment strategies, leverage technology, and integrate

extra activities into the lesson plans to adapt to changing circumstances. By
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including assessment components, | can assess student progress, identify areas of
improvement, and make informed instructional decisions.

In the same way, technology offers opportunities for interactive and
engaging learning experiences, whether in a physical or virtual classroom. It
enables my sessions to create dynamic and collaborative activities, access
authentic language resources, and facilitate communication and interaction among
students.

Additionally, incorporating extra activities, such as virtual cultural exchanges
or online research projects, enhances student engagement, fosters cultural
awareness, and provides opportunities for meaningful language use. Flexibility is
also paramount, as it allows me to modify lesson plans and teaching approaches to
accommodate different learning environments. Whether in-person or online, the
ability to adapt and adjust instructional strategies ensures that students continue to
receive quality language instruction and have opportunities for growth and
development.

By prioritizing planning, assessment, technology integration, and flexibility, |
can effectively navigate challenges and provide a robust and adaptable learning
experience for my students, regardless of the circumstances.

In conclusion, the Specialization in Teaching and Learning English as a
Foreign Language has been a transformative and rewarding experience that has
shaped my teaching philosophy and expanded my professional horizons. Through
a comprehensive exploration of various topics and subtopics, | have developed a
holistic understanding of effective language instruction, learner-centered

pedagogy, technology integration, and cultural sensitivity.
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This knowledge and skill set have enabled me to create engaging and
meaningful learning experiences for my students, equipping them with the
language skills, critical thinking abilities, and intercultural competencies needed to
thrive in an increasingly interconnected 21st-century world. | am grateful for the
knowledge, experiences, and growth | have gained throughout this specialization,
and | am excited to continue making a positive impact in the lives of my students

as a proactive, dedicated, updated, and reflective 21st-century educator.
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Appendixes

Assessment 1Title: Understanding Indian Festivals Page 74

Objective: To assess students’ understanding of the Indian Festival of Holi and

Rangwali Holi and their significance.

Task:

o Students will write a short paragraph summarizing the main points of the
reading about the Holi and Rangwali Holi festivals.

« Students will create a chart comparing and contrasting the Holi and
Rangwali Holi festivals, including information such as the origin, symbols,
and traditions.

o Students will write a reflection on what they learned about Indian culture and

how it compares to their own culture.

Assessment Criteria:

e The paragraph summarizes the main points of the reading accurately and
clearly.

o The chart compares and contrasts the Holi and Rangwali Holi festivals,
includes accurate information, and is presented neatly.

e The reflection demonstrates an understanding of Indian culture and includes

a thoughtful comparison to the student's own culture.

Grading Scale:



Excellent: All criteria are met and exceeded.

Good: All criteria are met.

Fair: Most criteria are met.

Poor: Few criteria are met or not met.

Assessment 2 Task: Give a two-minute presentation describing La Tomatina

(page 76), including its history, significance, and controversies.

Assessment Rubric:

Criteria

Level

Content

Student

provides little
to no
information
about La
Tomatina, or
provides
inaccurate

information

Level 2

Student
provides some
accurate
information
about La
Tomatina, but
misses key
details or does
not fully answer

the prompt

Student

provides
accurate
information
about La
Tomatina,
including its
history,
significance,
and

controversies,

Student
provides
detailed and
well-
organized
information
about La
Tomatina,
including its
history,

significance,
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but may lack
depth or

organization

and
controversies,
with evidence
of additional

research or

personal
insight
Language Student's Student's Student's Student's
Use speech is speech is speech is speech is
difficult to understandable, | generally accurate,
understand but contains accurate, clear, and
due to noticeable clear, and fluent,
frequent errors in fluent, but demonstrating
errors in grammar, may contain a high level of
grammar, vocabulary, occasional proficiency
vocabulary, pronunciation, errors and control of
pronunciation, | and/or fluency language use
and/or fluency
Delivery Student's Student's Student's Student's
presentation presentation is | presentation presentation
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lacks
coherence,
organization,
or
engagement,
and/or does
not meet the
two-minute

time limit

somewhat
coherent and
organized, and
meets the two-
minute time
limit, but lacks
engagement or

creativity

is well-
organized,
coherent, and
engaging, and
meets the
two-minute
time limit, but
may lack
confidence or

energy

is highly
organized,
coherent,
engaging, and
creative, with
excellent
delivery,
confidence,

and energy

Note: The assessment can be adapted to include specific language functions,

grammar points, or vocabulary items, as well as to allow for peer or self-evaluation.
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This picture shows Emiliano’s Listening assessment from page 81. (Gil, 2023)
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This picture shows Daniel’s activity for listening self-assessment. (Pareja, 2023)
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Figure 4
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This picture show Daniel’s activity for self-assessment. (Pareja, 2023)

Figure 5
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In my childhood | remember that my family and | went to
different national celebrations around the Mexican Republic, it
could be in Mexico City or in another state. But the special thing
is that we know more about this celebration, its origin and
everything related to it. Some of the celebrations that we visited
were very interesting because you can find many tourists who
have been there bringing us an explanation about the
celebration and some activities that you can do to learn more
about the tradition and culture of the person who performs the
celebration. The celebration is a good way to show other
countries what is the bitter tradition and the identity of the
Mexican people.

This picture shows Daniel’s written activity done online and using TICs. (Gil, 2023)
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Figure 6
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This picture shows Leo’s answers to the first activity done on page 73. (Chiney, 2023)
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Voulave w3, @ eallylo cel e besl viewi iy spets Betduss digny Dlossuims

anly last sbout woweeks, ey have lecome e &, 5 of e onefress of beaaty

| a—

1l a 4 b. many c lntof d. me

2. @, Dolief b. hiswory ¢ ooznd d. tradition
3. @, arive b. kave €. eath d. qetn
4 oa. mark b. fiure c symonl d. et

This picture shows Leo’s answers to the book’s assessment done on page 79 (1). (Chiney, 2023)
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Figure 8

o2 Complete the text with one ward for each missing space.

~astyear, | attended L. a very unigue music festival. 1t was
the Underwater Music Festwval in Florida. People interested 2. about
cnnservinn the rodal reefs created the festival Ahaut 400 neanle put
3. _SOWE gy, gen tanks and dove into the water ta listen

&, _SOMC  nysic wilh a water theme There were alsa sculplures,
and people dressed lke mermaids. It 5. is tha miost interasting

feslvall have eves atlended! I'rn yoiiy dgain this year

This picture shows Leo’s answers to the book’s assessment done on page 79 (2). (Chiney, 2023)

Figure 9
C | B Commperr ihmovctor e B D] M2 dolepear fopul Mo 8 ] Goolatae geieon Moed )| B Lzeer 2 i 02 g = [ masidu ErwiisT s x| + - Ll =
(=] T Brcham | ailinem imacher el ol Ll oo L e S L pu g A U DL G e e Len BoniSl DS ene Rl Dl pak v Mm & _"’ I_h::l
= o T kg & M Ao an e ks = Boaed | | R e § =) [+ ] B

' Testivzl | Pave ever 2ilended! I'm going again Whis gzar.

103 Write a story abouwt a celebration using the grammar and
wocabulary learned this week. Your story must start with the
sentence below. Yiour story must be around 80 - 100 words.

The celsoration was s amazing that Manis thought shewas dreaming.

5] - o PN e AAC O GG ME N o osseenom

L)

This picture shows a written activity’s instruction on page79. (Gil, 2023)
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Figure 10

he celebration was so amazing that Maria

thought she was dreaming.

That celebration waz Hali, also known as the
festival of calars, it was very interasting
because everyane was throwing coloraed

powder an also water to all the people that
they found, we also participated in that
evant, it was so funl All the ather people alsa
were having fun, Maria thought that she was
dreaming because all the colors that were an
the floor wers just beautiful, they almost loak
like a samething like a rainbow!

This picture shows Leo’s written answer to exercise 3 on page 79 (1). (Chiney, 2023)

Figure 11

Anneaarmang 1Tl desiaocing Inden Fasdwls Rage 74

Huri e mngised sy Feztivnl ey tak aboul s adilon aoed sl whal
dons il mprasenis i e, i e nsel dey, i slans the Rangwal Hol, i s
coickrbon cwcrpbody & roeng coknod posedor and walzn o anyone, The
cuicbrzlion epeserls Fe ke, ol s epnesonls tal marrpore 2 e same
eraun il ey shan wobor o dilleraei,

Hevl ot Bangeasli Bel ars really difiersnt, hacaisa Had s mens ahor
anvainn Atk tha legend, and thay maks Fen a opie s oa gt dre, bein e
b wadu Blaragwab Dol s ooeade moal e coonley, i =anysal | o s pks Dnes

cubaed purads o wake oanvone, L ek fes o leger bul bey make Ui soon)

oy Inal leoennd

Inchaan cubuie 1= verp mlziestng, ol and Bangwal | ok gy solh, e of sl
Faz velutrabuns Uil e on By, bezie o Wesoo we ahao iy sume coknalons
tien farg o thi drad Independrnen Doy Chismas alz Re any bypa of

criebrhors s gond for e cullume: o the plaes

This picture shows Leo’s written answer to assessment 1. (Chiney, 2023)



Figure 12

Assessment Criteria Grade
| e paragraph summanzas tha mam Excallant
points of the reading accurataly and
corasrly
The chart comparas and contrasts e Fair (¥ou did not prosent tho
Hol and Hangwial Hoh festreals chart but the information s
includes acouralbe infoomation, and is e
| prrerssesrilesad vty
Thier pexllesczlions dermonsinalos an Cxooezllesnil
underrsiandirgg of Indian coliore S
includes a thoudghtiul companson o the
student's owin culturs.

I
GErvding Somle
Excallant: all cntana ara mat and axceadad
CGewcacds Al czriterrees ssree rmeeedt
I aur: Wost critana ara meat.

Poor. Few criteria ars met or not mat.

This picture shows Leo’s grading report for his written task for assessment 1. (Gil, 2023)

Figure 13

Assessment Criteria Grade

The paragraph summarizes the main
points of the reading accurately and
clearly.

The chart compares and contrasts the
Holi and Rangwali Holi festivals,
includes accurate information, and is
presented neatly.

The reflection demonstrates an
understanding of Indian culture and
includes a thoughtful comparison to the
student's own culture.

This table shows the grading report for the written task for assessment 1. (Gil, 2023)
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Figure 14

This picture shows Leo expressing his feelings in the opening of the session. (Gil, 2023)

Figure 15

GO b0 www manh 0om orxd uwe the code THH6 0461

Mention at least three holidays celebrated in
Mexico.

day of the dead

This picture shows Dan expressing himself using Mentimeter in a warm up. (Gil, 2023)
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Figure 16

o) 1048/5426

This picture shows Leo expressing himself about the picture in the schemata drill. (Gil, 2023)

Figure 17

Place and Date

We sing Mafianitas to me

20:25 /7 54:26

This picture shows Xime telling me an example for this exercise on page 72. (Gil, 2023)
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Figure 18

Listen to a gquide talking about Mardi Gras

in New Orleans. Write “T” if the sentences are
true, “F” if they are false, or “N” if the
information is not given.

Enjoy Mardi Gras!

] Aarddi Cirac ic a nanan tearditinn
.-...‘0“0 Tt e~ aB8we U0 W

P o) 3207/5426

This picture shows Leo commenting about “Enjoy Mardi Gras!” listening exercise on page 73. (Gil,
2023)

Figure 19

s come from Europe

P o) 4630/5426

This picture shows the moment when my students were giving me the answers for the listening

exercise on page 73. (Gil, 2023)



72

Figure 20

This picture shows Emi, the youngest, showing and talking about his three dinosaurs in another

session for breaking the ice at the beginning of the session. (Gil, 2023)

Figure 21

O & setnim

A ety () orpimmith - T = - N el L LT
- -
(2]

HUMAN RIGHTS & DIVERSITY

Montha o season

This picture shows another platform activity in Padlet for the warm up stage. (Gil, 2023)
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Figure 22

tival of Colors

1ana,

credible! This has been the
astic vacation ever! Despite
ny hours to get here, | was not
n we landed. We immediately

e o LALER . et

" w @3 GCE T e ~ AR Bwe U0 W

This picture shows Diana’s talking about the Festival of Color on page 74. (Gil, 2023)

Figure 23

Dear Mariana,

India is incredible! This has been the

most fantastic vacation ever! Despite
flying many hours to get here, | was not
tired when we landed. We immediately
started participating in incredible traditions,
such as Holi, or the Festival of Colors.

Holi is an ancient spring festival. First, we went to a

.= . 4d3GCE 3 e = 4D B N0 &

P o) 1902/5757

This picture shows Leo reading for the class about the Festival of Color on page 74. (Gil, 2023)



Figure 24

v

Read “Festival of Colors™ and match the questions
with their answers.,

Holl is an ancient spring festivi
place in town where they built
Hindu legend says that the go*
devil Holika, 5o the fire symbol
over evil. Furthermore, it expe
spring brings

In spite of the late night by the
the next day for Rangwali Holl. |
throwing colored powder and
My cousin told me the legend b
In ancient times, the blue-skinr
in love with fair-skinned Radha;,
was forbidden. Krishna painted
color as his to be able to marry |

B e ~abbee 0w

This picture shows Emi matching the columns to answer the questions on page 74. (Gil, 2023)

Figure 25

Listen to a student describing
Hiroshima Day and sequence the events
she participated in,

Listen again. Use the words
to complete the sentences.

§3:30/ 57.57

> ©

AT e ~aBlwe TS n

74

This picture shows the interaction with my students after a listening exercise on page 75. (Gil, 2023)
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WHEN D0
AMERICANS

(ELEBRATE THEIR
INDEPENDENCE
A
’

75

E T 4 [T

WHAT IS THE MOST 15 THERE A SNELL
POPULAR THATINSTANTLY
(ELEBRATION IN RELAXES YOU?
MENID?

7 -

\\ ~4

Moided 1N . B, O

(VEEEE EEYX Ao = 40000 00 &

This picture shows how | interact with my students who are connected in Canva to edit questions

about celebrations. (Gil, 2023)

Figure 27

on the area below and write yeuwr conciusians.

Work in pales. Discuss the impact of a large ovent

We share our

The World's Biggest Food Fight

Al ety Ll am, people Lahe lurms cimbing 2 greased
pole 10 Clawn & haen perched M the top. Then, e work?s
igoeit food Aght starts. Agpraxamatedy 20,000 people
Hwow tomatoes at sach othwr Sor about an how' Ths

s Lo Tomatvia. This strange festival taes place pvery
August in the small town of Bufal I Vakenta, Span

NO 0N really Inows how It started, Bt theve is one
WY SCOROAND Theony AVound 194 of 1985 a2 grovp
of YOung PeOCie LLaNnd tVowng tormatorm o 3 bard
Phagng in the street This started a food NGME M wis
fun, S0 thiy G it agan the next Year La Tomasna was
2 0ca event (ang was even barved for a perod) uned
1963 when 2 nations TV journais? partiopated and the
AEtWON LY ORSKat & 1) the word

Totay, La Tamannag i an intematony svent, and the
g1 e Al event in 3 weok of everts and parades.
B0l Souties £3 DOGAISEN AN [N feitvar Decasie
e are L0 marsy 10U sty La Tomatng i recognired

e 6 P rme ~ 20000 50 &

This picture shows my students giving their opinion on the impact large events can have on four

different areas like economy and culture. (Gil, 2023)
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Figure 28

Read the Then, match the halves to create
logical sentences. Mare than one option might be passible

.
b 2
¢ - ™ 11 10X
+ Conjunctions
w te ) 3%
d ot Lo ‘0 e
S ~ )
hos e Oereh, , S
Underine the conjunction to complete the sertences below. Ik B wence of s
(S5 o o
But / Then Shanna vy 1 Duetee Cay aed Whe ey
" 0 . X - ¢ ~ S F et sveny i
e — o— 1 Qe [y, Duf 1 1 Dy

~a080e N0

) 41:22/50:48

This picture shows the introduction of the grammar topic, conjunctions on page 77. (Gil, 2023)

Figure 29

. . R . . By —— LR | — » -
- Y D Sre— PN Yo
A iy B ey r— L - AR s § ampipn G e tmn . B B i —————

First, | getup ..... then | have
breakfast in the kitchen

y
B 5’5@“=

LY
(
I because
E) Jaol15D P L3
Conjunctions & e
" . BB GCE e L Ll

>

o) 43:16/5048

This picture shows Emi playing with conjunctions using wordwall.net. (Gil, 2023)
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Figure 30

Leaderboard

Leo

o) 4973/ 5048

This picture shows Leo’s presenting his name in first place in the scoreboard after finishing the
game. (Gil, 2023)

Figure 31

Cherry Blossom Festival Jagan
y !
2

» L >
F
[
a8 8 & &

el e T ¥ L TRt ¥

>

o) 84474340

This picture shows my students interacting with the book’s assessment section on page 79. (Gil,
2023)
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Figure 32

Complete the text with one word for each missing space.

1

‘Write a 1100y about a Celetr ation using the gr ammar and
vOCabulary armed ING week. Your s10ry must s1a11 with the
sentence below Your story mast be around B0 - 100 words.

B 7 e mﬂ - & 33 GC RN ¥ LT el

This picture shows Xime participating in the second exercise for the book’s assessment section on
page 79. (Gil, 2023)

Figure 33

This picture shows the listening self-assessment audio on page 81. (Gil, 2023)
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Figure 34

Celabrating on Water
0
@

I m I
(%)

(5
(6)

. a0 BpF.

- WY - -.DI'O-...." L3

This picture shows the listening self-assessment exercise on page 81. (Gil, 2023)

Figure 35

...... - ——

throw tomatoes at each other for about an hour! This
is La Tomatina. This strange festival takes place every
August in the small town of Bufiol in Valencia, Spain.

- - g -

No one really knows how it started, but there is one
widely accepted theory. Around 1944 or 1945, a group
of young people started throwing tomatoes at a band
playing in the street. This started a food fight. It was
fun, so they did it again the next year. La Tomatina was
a local event (and was even banned for a period) until
1983 when a national TV journalist participated and the
network broadcast it to the world,

- .-

i 2 A as
ww ~g88ve 0 6

&G C g €O

This picture shows Diana reading to get ready for the speaking assessment about La Tomatina, an

international celebration in Bufiol, Spain. (Gil, 2023)
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Figure 36

Tomatina began in 1945 over a dispute
between two young farmers

[Mdsica) :

/2427

This picture shows one of the extra activities planned, a virtual tour about La Tomatina, an
international celebration in Bufiol, Spain. And this also helped them get ready for the speaking
assessment. (Gil, 2023)

Figure 37

This picture shows Dan’s 2-minute talk for the oral assessment. (Gil, 2023)
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Assessment Rubric: Daniel Pareja

Criteria Level 2

Level

Content Student Student
provides little | provides some
to no accurate
information information
about La about La
Tomatina, or | Tomatina, but
provides misses key
inaccurate details or does
information not fully answer

the prompt

Language Student's Student's

Use speech is speech is
difficult to understandable,
understand but contains
due to noticeable
frequent errors in
errors in grammar,
grammar, vocabulary,
vocabulary, pronunciation,
pronunciation, | and/or fluency
and/or fluency

81

Student
provides
detailed and
well-
organized
information
about La
Tomatina,
including its
history,
significance,
and
controversies,
with evidence
of additional
research or
personal
insight

Student's
speech is
accurate,
clear, and
fluent,
demonstrating
a high level of
proficiency
and control of
language use
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Student's
presentation
lacks
coherence,
organization,
or
engagement,
and/or does
not meet the
two-minute
time limit

Delivery

Student's
presentation is
somewhat
coherent and
organized, and
meets the two-
minute time
limit, but lacks
engagement or
creativity

Student's
presentation
is well-
organized,
coherent, and
engaging, and
meets the
two-minute
time limit, but
may lack
confidence or
energy

This table shows Dan’s rubric evaluation for the speaking assessment about La Tomatina. (Gil,

2023

Figure 39

Assessment Rubric: Ximena Paredes

Criteria

Level

Student
provides little
to no
information
about La
Tomatina, or
provides
inaccurate
information

Content

Level 2

Student
provides some
accurate
information
about La
Tomatina, but
misses key
details or does
not fully answer
the prompt

Student
provides
accurate
information
about La
Tomatina,
including its
history,
significance,
and
controversies,
but may lack
depth or
organization




Language Student's Student's

Use speech is speech is
difficult to understandable,
understand but contains
due to noticeable
frequent errors in
errors in grammar,
grammar, vocabulary,
vocabulary, pronunciation,
pronunciation, | and/or fluency
and/or fluency

Delivery Student's Student's
presentation presentation is
lacks somewhat
coherence, coherent and
organization, | organized, and
or meets the two-
engagement, | minute time
and/or does limit, but lacks
not meet the | engagement or
two-minute creativity
time limit

83

Student's
speech is
accurate,
clear, and
fluent,
demonstrating
a high level of
proficiency
and control of
language use

Student's
presentation
is well-
organized,
coherent, and
engaging, and
meets the
two-minute
time limit, but
may lack
confidence or
energy

This table shows Ximes rubric evaluation for the speaking assessment about La Tomatina. (Gil,

2023)

Figure 40

Assessment Rubric: Leonardo Chiney

Criteria

Level

Content Student
provides little
to no
information
about La
Tomatina, or

Level 2

Student
provides some
accurate
information
about La
Tomatina, but

Student
provides
accurate
information
about La
Tomatina,
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organization,
or
engagement,
and/or does
not meet the
two-minute
time limit

provides misses key including its
inaccurate details or does | history,
information not fully answer | significance,
the prompt and
controversies,
but may lack
depth or
organization
Language Student's Student's Student's
Use speech is speech is speech is
difficult to understandable, accurate,
understand but contains clear, and
due to noticeable fluent,
frequent errors in demonstrating
errors in grammar, a high level of
grammar, vocabulary, proficiency
vocabulary, pronunciation, and control of
pronunciation, | and/or fluency language use
and/or fluency
Delivery Student's Student's Student's
presentation presentation is | presentation
lacks somewhat is well-
coherence, coherent and organized,

organized, and
meets the two-
minute time
limit, but lacks
engagement or
creativity

coherent, and
engaging, and
meets the
two-minute
time limit, but
may lack
confidence or
energy

This table shows Leo’s rubric evaluation for the speaking assessment about La Tomatina. (Gil,

2023)
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Figure 41

Now game

D) 3:2171:02:02

This picture shows a vocabulary platform to play and to activate their knowledge during the warm
up. (Gil, 2023)

Figure 42

This picture shows when my students had the opportunity to connect and interact with our special

guest who is studying abroad. (Gil, 2023)
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| Lectura en voz alta

- + =2 726|de26 O

™ T waEre Ur YOUr Ty TUSS
Yy vy

It’s time for your assessment. First, ask a classmate to help you assess your
performance during this lesson (Peer Assessment). Allow your classmate to
provide you with some feedback. Later, assess yourself (Self-assessment) based
on how you felt during this lesson.

VG - Very Good N < Noed 1o improve

lcan..

undenstand descrptions of places when written in hgh frequendy lenguage

SSSESS Whether an antide repart, of review s on e cormect topc

folow the Main ponts given In gusded towrs

undessiang mmportant getalls n naaatives when delvered relatvely clearly

Clearky express and Sxplain leeings aboul especences

ik a senes of short, smple points nto a conrecied, linsar argurment

use & vanety of irkng woeds and cohesve devees in a short text

wiite straghtforward detaded destriptons n 3 range of famisr subects

use & range of Conjunctions (and. taut, o, sa $Han) to combng compiex clauses
and senterces

~ e Comparative i Superiative o bues a0 sl 1 B e ool

recogieze Weond Stress

Vi

VG

906 |
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®
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9906

Seif-
assssument

@
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Ce)
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(ve)
)
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This picture shows Leo’s Peer-assessment and Self-assessment performance on page 93. (Chiney,

2023)
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Declaraciéon de autenticidad

DECLARACION DE AUTENTICIDAD DE TESIS O TRABAJO
RECEPCIONAL

PARA LA OBTENCION DE GRADO ACADEMICO ANTE LA
UNIVERSIDAD PEDAGOGICA NACIONAL

Declaracion de
Originalidad

de Tesis o Trabajo
Recepcional de
Posgrado

C. RECTOR(A)
DE LA UNIVERSIDAD PEDAGOGICA NACIONAL

PRESENTE:

Me dirijo a usted en mi caracter de autor(a) original del documento descrito al calce, mismo que
presento como parte de los requisitos académicos establecidos para obtener el diploma o grado
académico que me corresponde, de conformidadcon el Reglamento General de Estudios de Posgrado,
los Acuerdos del Consejo de Posgrado y las disposiciones del Instructivode Operacién del programa
académico de posgrado en que he estado inscrito(a).

En apego al inciso d del Articulo 42, del Reglamento General para Estudios de Posgrado de la
Universidad PedagdgicaNacional, que establece que la Coordinacion de Posgrado —por acuerdo del
Consejo de Posgrado— serda competente para aplicar la sancidn de baja definitiva en el caso de que el
estudiante: “Presente como propios trabajos académicos que no son desu autoria entre ellos articulos,
revistas, ensayos, libros, tesis profesionales o de grado, asi como cualquier otro sin consentimiento
expreso de su autor”, suscribo esta declaracion con la finalidad de manifestar a usted —y a quien
corresponda
— que he redactado mi documento de tesis o trabajo recepcional de manera original en todas y cada una
de sus partes.

El documento en cuestion es un trabajo original, en espafiol, no publicado ni presentado a esta
ni a otra institucion como tesis o trabajo recepcional previamente. Es producto original de mi autoria
exclusiva y no contiene citas ni trascripciones ni ilustraciones diversas sacadas de cualquier tesis, obra,
articulo, memoria, etcétera (en versidn digital o impresa), sin haber mencionado en mi documento de
forma clara y exacta su origen o autor, tanto en el cuerpo del texto, figuras, cuadros, tablas u otros que
tengan derechos de autor. Asimismo, manifiesto que no he cedido los derechos patrimoniales ni he
otorgado autorizacidn a otra persona fisica o moral que se considere con derechos sobre el trabajo en
cuestion.

En caso de existir alguna impugnacién con el contenido o la autoria de mi trabajo recepcional o
tesis, toda responsabilidad sera exclusivamente mia. En este sentido, soy consciente de que el hecho de
no respetar los derechos de autor y cometer plagio, son objeto de sanciones universitarias y legales de



acuerdo con la normativa vigente.

Datos de identificacion de quien suscribe y del documento en cuestion.
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Titulo del trabajo
recepcional o tesis:

Final Project: Celebrations Around the World that Contribute to the Community’s Well-Being!

Tipo: [x | Trabajo recepcional [| | Tesis

Presentado para Especialidad Maestria Doctorado

obtener el grado de: X

Programa de Especializacion en la Ensefianza y Tutor(a), Dr. Alma Delia Garcia Salazar
posgrado: Aprendizaje de Inglés como Lengua Asesor(a)

Extranjera

o Director(a):

Nombre completo
del(la) autor(a):

Misael Gil Gonzalez

Matricula: 220926060
Domicilio: Calle Xaltenco Mz 5 Lt 10 Col. Emiliano Zapata. Los Reye Acaquilpan, México. C.P. %6490
Teléfono: 55-74-15-60-89

Correo electronico:

220926066 @g.upn.mx

/

s

Atentamente,

Ciudad de México a 04 de julio de 2023.

CCcp

Misael Gil Gonzalez

Tutor(a), Director(a) o

Asesor(a) de la tesis o

trabajo recepcional:

Coordinacién de
Posgrado UPN

Expediente en el Programa Educativo.

UPN/Coordinaciéon de Posgrado



