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INTRODUCTION 

 

     Flora Lewis, an American journalist (25 July 1922 – June 2, 2002) once said that 

"learning another language is not only learning different words for the same things, but 

learning another way to think about things".  Under this premise, learning English as a 

foreign language should not be limited to communicating and understanding the language 

per se, instead, we should be willing to expand our horizons to change the way we think 

when we use the language.  

   The Specialization in Teaching and Learning English as a Foreign Language involves not 

only understanding the mental processes and theories, methods and techniques under which 

a foreign language is learned but it also takes into consideration every aspect needed to 

communicate far beyond the linguistic aspects of the language. Thus, the students are 

aimed not only to reach linguistic goals but also to develop communicative and 

intercultural competences that can be better achieved through the use of appropriate 

methods, techniques, technology and efficient assessment tools. This specialization has 

taught me to carefully analyze all of the aforementioned aspects when designing a lesson 

plan and to reflect on the way I used to teach prior this knowledge, which has helped me 

improve my practice.    

  This project intends to demonstrate the implementation of the knowledge acquired on 

intercultural communication, assessment and integration on my own lesson plan taken into 

action in the classroom.  

  The first part focuses on the foundations that guide my practice explaining the theories 

under which such plan was designed, most of which are applied on my classes, followed by 

the statements that defined my teacher’s identity and my philosophy.  

  The second part refers to the methodologies and practices reflected on a lesson plan of my 

authorship. The final design is presented prior a brief explanation of each of its parts.   
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   The third part is an experience report where I make reflections on expected vs. real 

outcomes, the problems and challenges faced during the implementation of the plan and the 

reflections on what the students have learned. 

    A new perspective I gained during the specialization is to value fundamental aspects that 

should be analyzed before designing a lesson plan. The teacher’s context and the students’ 

profile help us anticipate expected problems presented in the classroom, which, if prevented 

timely, can lead to a more successful outcome. 

  Also, the video recorded of the lesson plan gave me a clear idea of the things that need to 

be improved, changed or added to get better results.  I have also learned from my 

classmates who contributed to enrich my teaching practice with ideas I intend to implement 

in the future and, just as I learned from them, self-criticism is also crucial to improve.  

   I know that knowledge is limitless and there is a long way to go, but I’m certain that the 

knowledge acquired during the specialization will help me teach the language with a new 

perspective that broadens my student’s learning scope with the ultimate goal of increasing 

their communicative competences. 
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CHAPTER 1: PHILOSOPHY AND THEORY 

 

TEACHING CONTEXT, IDENTITY AND PHILOSOPHY 

 

MY TEACHING CONTEXT 

My name is Linda Hinostroza Ochoa. I am an Industrial Engineer in the field of production 

and hold a master’s degree in BA. I acquired the English language during a one year stay in 

Albany New York and became an English teacher back in 1995. I have taught through the 

experience of my own learning and by applying the knowledge obtained from teacher 

trainings and seminars. I am currently teaching face-to-face classes at Instituto Tecnologico 

de Chihuahua, a professional engineering and BA school, and at Auto Zone, an American 

information technology company. I’m also teaching online classes to some employees of 

the municipality of Chihuahua. My students’ profile and classroom settings for each setting 

are as follows: 

1. Instituto Tecnologico de Chihuahua: 

   Students’ Profile: adult learners of 18 years of age and older, students, middle class city 

residents. 

   Group Size: 10-25 students. Currently teaching 1 group, 22 students. 

   Top English Proficiency level demanded by the institution:  English is studied in order to 

fulfill a curricula requisite which demands a B2 level.  

   Course program: 10 levels are administered in a 20-month program (40 hours per course) 

through a coursebook system named Top Notch and Summit by Pearson PLC. A course 

that includes video, audio-visual and books with approximately 25% devoted to authentic 

materials and 80% focused on experiential and task-based activities. 

   Facilities: A custom designed building named Center of Languages furnished with 

artificial climate, desk computers, Internet and projectors in some classrooms and an audio-

visual room with a TV screen. It should be noted that the Internet service provides a poor 

signal and there is little or no maintenance done to the equipment, thus, computers are very 
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slow and some projectors often present overheating and other types of failures, a problem 

that is out of reach for us as teachers of the Institution. 

2. Auto Zone 

   Students’ profile: adult learners with an age range of 23 years and older, professional 

graduates of different majors, middle to high class city residents. 

    Group Size: 

   Top English level demanded by the company: English is studied to improve the students’ 

communication skills in the company as they speak and write in English on a day-to-day 

basis to communicate with their peers in the United States, Brazil and India. The company 

provides the courses as a special benefit and demands a C1 minimum level in return. 

   Course program: 6 levels are administered in a 12-month program (60 hours per course) 

through World Wide English (levels 1-5) and Key Note (Advanced level) by National 

Geographic Learning Society. The courses include video, audio-visual and books with 

approximately 75% devoted to authentic materials applied to experiential and task-based 

activities. It should be noted that NatGeo courses emphasize cultural awareness as they take 

advantage of its journalism around the world. The most advanced levels on the other hand 

are carried out by a series named Key Note by NatGeo aimed to teach the students how to 

speak before an audience through TED talk techniques. They have also the opportunity to 

learn most advanced grammar for professional writing and to improve their listening skills 

and reading as they have contact with authentic materials from different English native 

countries. 

   Class setting: The classes are taught in the meeting rooms distributed across the premises. 

The same are furnished with artificial climate, TV screens, Internet, computers and 

projectors that are constantly updated to guarantee maximum efficiency. 

3. Online Classes (Municipality). 

   Students’ Profile: adult learners of 25 years of age and older, workers of the government 

of the State of Chihuahua with diverse educational backgrounds.  

   Group Size: 10-12 students.  
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   Top proficiency level offered:  English is studied in order to improve the workers 

curriculum. Although they don’t use the language at work, the benefit may offer growth 

opportunities within the sector. 

   Course program: 8 levels are administered in a 48-month program (60 hours per course) 

through World Wide English by National Geographic Society. 

   Class setting: my personal office furnished with artificial climate, an updated PC, 3 

screens and Internet Service suited to carry out a 2-hour class by zoom while sharing the 

corresponding materials. The students are informed of the minimum requirements they 

should have prior joining the groups. 

   MY TEACHING IDENTITY 

   I am a Mexican English teacher with 27 years of experience teaching Mexican young 

adults from different backgrounds in the city of Chihuahua. I teach for both private and 

public sectors, which leads me to adapt myself to my students’ different contexts, profiles 

and learning needs. I view teaching as an opportunity for learning from my students as they 

continuously challenge my knowledge. I also believe that in a globalized world where the 

English language continues to be the lingua franca, developing communicative and 

intercultural competences is taking an increasing relevance. 

   MY TEACHING PHILOSOPHY  

    I believe that in order to provide comprehensive education in the English language, an 

English program should encompass not only the four skills (reading, writing, speaking and 

listening) but also the development of communicative and intercultural competences that 

will form students capable of communicating effectively in social environments and 

contexts different from their own. I also think that to use English effectively, students 

should be aware of other people’s cultures and contexts, and that a deep understanding of 

these differences can be achieved from understanding their own culture. Applying 

functional methods aimed to teach the language as an object, rather than a system through 

the use of authentic materials is the best way to achieve active learning aimed to develop 

such competences.  
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   I believe that every classroom has unique characteristics that should be addressed to in 

the development of a lesson plan, and probable problems arising from these conditions 

should be prevented by a good action plan. 

   As an experienced English teacher, I strongly believe I am in constant evolution and I 

always learn new ways to improve my work in the classroom. My role as a teacher is to act 

as a facilitator, provide materials to reinforce learning, encourage the students’ participation 

and support every aspect of their learning process. The role of the students is to participate 

actively to obtain the results expected from them. 

   I also think that  there are 5 crucial aspects to effective teaching: 1) the teacher should act 

as a knowledge figure who guides and encourages the students’ participation while 

respecting their own independence and intelligence 2) the students should be willing to 

learn, otherwise, the teacher should be willing to use motivational techniques to engage 

them into learning 3) the students should have access to every resource possible to facilitate 

their learning 4) the physical context of the classroom should be appropriate in terms of 

infrastructure and resources  5) the course should be designed according to functional 

practices and flexible enough to incorporate new ideas and 6) the content of the lessons 

should include intercultural aspects to increase the students’ communicative competences.  

   In addition, I think that unlike writing, the teaching of speaking should include aspects of 

intonation, emotion and stress in order to convey a clear message and the experiential 

approach is crucial to use the language in authentic situations. 

   I am open to share and implement ideas from colleagues and students that can add value 

to the my teaching practice in order to become the best version of myself. 

   There is no such thing as perfection in knowledge, however, as a teacher I commit myself 

to get the best of my students as they leave the classroom by providing them as much 

support and guidance as I can to help them improve their speaking, reading, writing and 

listening skills as well as their communicative and cultural competences. 
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Figure 1: My Teaching Philosophy 

 

1.2 THEORY UNDERLYING MY TEACHING PRACTICE AND IDENTITY 

 

  Some of the theoretical concepts upon which this lesson plan lies are the following: 

  1.The Sociocultural Theory of Mind. According to Russian psychologist Lev Vygotsky 

(1978), this theory explains the relationship between the mind and social and cultural 

factors. Although this theory is not about social and cultural aspects per se, it looks at the 

cognition at the time interaction is developed with social and cultural aspects.  

  The whole plan addresses cognitive aspects of interculturalism and it closes with an 

activity regarding interaction with cultural aspects of a particular topic. 

  2. The Genetic Method. This theory observes the development of the students’ higher 

mental functions (Torne, 2006). In this plan, the teacher observes the language 

development learning of the students through the results obtained in each one of the 

activities to contribute to their learning process. 
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  3.The Schema Theory. This model describes how a person uses his or her pre-existing 

patterns (called schemata) to interpret information which in turn will serve as feedback to 

process future information (Cambridge, 2014). This theory is applied almost in every skill 

of the lesson plan as follows: 

   Content schema is activated during the preview, the listening and the reading sections. 

The students do a warm-up activity to talk about what they know about the topic presented. 

   Linguistic schema is activated in the reading and listening sections which helps them 

understand meaning through their linguistic knowledge. 

   Formal schema is activated in the reading section as it prompts the students to identify the 

genre of the text (essay, newspaper, etc.) which helps them use their knowledge about the 

way the article (a web page, in this case) is organized to facilitate the reading.  

  4.The whole language approach. As per Patzel (1995), “whole language is an approach 

to, or attitude toward learning that sees language as a whole entity, and writing, speaking, 

reading, and listening should be integrated when learned” (Patzelt, Kare E., 1995) .The 

lesson plan integrates added skills within a main one. Thus, listening promotes speaking 

and reading promotes both speaking and writing. Also, at the beginning of a lesson, content 

schema offers an opportunity to encourage speaking prior introduction of reading, writing 

and listening. 

  5. The Communicative Approach: rather than grammatical knowledge, the 

communicative approach focuses on using the language appropriately, in other words, a 

successful language learning is achieved by communicating real meaning (Irmawati, 2012). 

This theory is applied in almost the whole lesson plan since the students have to 

communicate to each other during schemata activities, oral presentations and the like 

without necessarily focusing on their grammatical forms.  

6. The Task Based Approach: The Task based approach is “a goal-oriented activity, in 

which learners work toward the achievement of an outcome while communicating in the 

target language”  (Ren, 2021). This lesson plan has included a series of tasks that include 

grammar quizzes, oral presentations, research and speaking practices, to name a few. 
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7. The experiential approach. According to Knutson, (Knutson, 2003), “experiential 

learning encourages personal input, initiative, and self-direction in the learning process. 

Activities begin with accessing the specific past experiences of students”. The group 

chosen for this lesson plan share their experiences of communication with their peers in the 

United States, India and Brazil.  

   8. The interactional approach. This approach is used when the students engage in face-

to-face conversations and during oral presentations when they interact with the audience.  
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   CHAPTER 2: METHOLOGY AND PRACTICE. 

 

   2.1 THE LESSON PLAN  

 

   DEVELOPMENT OF THE LESSON PLAN 

   The class setting chosen for this lesson plan is Data Zone. According the Common 

European Framework of Reference for Languages (CEFR), the group chosen for the plan is 

set as A2+  which, according to the CEFR criteria, they are able to “produce simple 

connected texts or topics that are familiar or of personal interest, describe experiences and 

events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions 

and plans” (CEFR, 2023) . 

   The group is composed of 8 students, professional adults with learning needs aimed to 

their jobs’ necessities.  The lessons were intended to take 8 to 10 hours. The real time was 

10 hours in a 5-day period with a 2-hour lesson per day and a final oral presentation by the 

students who took 7 to 8 minutes each (4 presentations in pairs).  

   CLASSROOM SETTING 

   Data Zone opened its franchises in Mexico in 1998 across 32 states in the Republic of 

Mexico. As for Chihuahua city, this company provides with information technology and 

customer services to the United States, Brazil, India and Mexico. The English language is 

the means of communication used in approximately 70% of its operations and the 

remaining 30% attends businesses in Mexico. Nowadays, the company is implementing 

classes of Portuguese in the premises to attend businesses in Brazil. 

  The classroom is actually a meeting room equipped with a projector and a TV screen. The 

class is projected in 2 giant screens on both sides of the wall. The audio comes out of the 

TV screens. The students are sat in comfortable executive chairs. All the equipment is 

available at all times with no connectivity issues; however, the Internet supplier may 

present failures occasionally. There is a department of systems that work efficiently at all 

times to solve technical issues. 
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STUDENTS’ PROFILE 

   As mentioned earlier, the students are adults whose age range from 25 to 50 years old. 

The group is composed of 8 persons working in different departments, sharing the same 

learning needs. Their learning style is mostly visual and auditory. 

  By the time the lessons were applied, I had already spent more than 60 class hours with 

this group, a time during which I was able to detect 1 phantom, 7 social, 8 task-oriented and 

3 dependent students. 

   It is important to mention that given the use of the language in intercultural environments 

such as that of the United States, Brazil and India, this group was a perfect fit to develop 

the topic of this lesson plan. 

  MATERIALS 

  The students were given a set of 10 paper sheets containing the unit designed for the 

lesson plan. The lessons contain written and audio texts with authentic materials adapted to 

the level. The classroom has a projector, 4 TV screens, sound system and Internet 

connection.  

   The lessons are digitized to be projected on the screens. 

   

  2.1.1 PREVIEW 

 

  Topic of the unit: “Traditions of the World” 

  Level: A2+ 

  This lesson plan was designed to comprise a 5-lesson unit addressing the 4 skills of 

English. Grammar and vocabulary are introduced as independent lessons that integrate 

throughout the unit. A description of each lesson includes the activities to be developed by 

the students, their corresponding assessment tools and the rationale behind them. The unit 

begins presenting 6 traditions of the world. The students activate schemata first, by 

analyzing the text genre, and later, by answering questions related to the pictures. They 

later reflect on the importance of learning about cultures around the world. 
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  2.1.2 TEACHERS’ AND INSTITUTIONAL OBJECTIVES. 

 

  The institutional objectives which, in this case should be referred to as the company’s 

goals, are for the workers to reach a C1 English proficiency level. Also, the testing 

procedures are requested in the form of 4 summative tests that evaluate the four skills at 

end of each unit in the skills of listening, grammar, writing and reading. As for speaking, 2 

tests are administered in the middle and at the conclusion of the course. The format used for 

the speaking tests is variable as it may include an oral presentation, a one-on-one dialogue 

between the students or an individual interview by the teacher.  

   My objective as a teacher is to work on the ongoing difficulties the students may have, 

that is to say, their learning needs. Every group has a unique profile and the groups I teach 

at the company have special needs for listening since they deal with more than 4 regional 

accents. Business writing and oral presentations are aspects they need to develop as well. 

   As for this lesson plan, my objective was to focus on aspects the students need to work 

on, particularly, the use of tenses, pronunciation, accuracy, focus on meaning, writing and 

listening, to name a few. The unit was suited to fit into their regular program. 

2.1.3 USE OF TECHNOLOGY 

 

  The following resources were used during the development of the lesson plan: 

  You Tube. Listening activity. 

  Google Classroom: students upload extra grammar exercises to the platform. 

  Socrative: This tool is used to make evaluations at the end of the unit. 

  Google dictionary: used to find vocabulary and during repetition drills (speaker tool). 

 

2.1.4 SEQUENCE OF THE LESSONS 

 

PRESENTATION OF THE UNIT 
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The unit begins presenting the topic: “Traditions of the world”. The students activate 

schemata by observing a set of 6 pictures depicting 6 traditions around the world. They do 

deductive thinking to figure out what the traditions are about and where and when they take 

place. The objective of this activity is to activate previous knowledge to have the students 

reflect on the importance to learn interculturalism while learning English. 

   LESSON 1 

   Lesson 1 presents a set of vocabulary related to traditions. The students will be using this 

vocabulary in addition to the words they already know to develop writing and speaking 

activities. The vocabulary is also learned through the use of collocations. 

   LESSON 2 

   Lesson 2 presents the first part of the grammar. The topic is comparatives as they will be 

using the forms to compare traditions between two countries. 

   The second part of the grammar is present tense. This is presented as a review as the 

students reflect on the use of routines when speaking about activities performed during 

celebrations to commemorate holidays. 

   LESSON 3 

   This lesson presents a listening activity on which students activate schemata from the 

traditions learned before, that is, at the beginning of the unit. A listening text is used to 

describe the characteristics of each tradition with further detail. 

   LESSON 4 

   Lesson 4 presents a review of past tense as the students will use it to describe the history 

about traditions. 

LESSON 5 

    Lesson 5 presents a reading text about a tradition shared by the United States and 

Mexico: “5 de Mayo”. The purpose of this activity is to have the student reflect on the fact 

that even though the holiday is the same, two cultures celebrate it in a different way given 
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the impact this history had in their communities. The students activate schemata by 

determining the text genre and discussing what they already know about the topic. 

LESSON 6 

Lesson 6 presents a task-based activity where the students do research to write a 2-

paragraph text describing a tradition they find interesting. The purpose of this task is to 

have the students displayed their knowledge on grammar and to use the vocabulary of the 

lesson.  

LESSON 7 

Lesson 7 intends to do a speaking activity as the final product of the unit. 

Objective 

  The students will engage in a speaking activity using present and past tenses to describe 

traditions, and comparatives to contrast opinions while reflecting on hasty judgements. 

Activity. 

   Before developing this skill, the students are asked to join in pairs and choose one of the 

traditions developed on their individual writing activity. They will then expand their 

research to talk about the historical events that originated the tradition and present their 

findings with a task-based activity. They should bring pictures or objects related to their 

topic and a giant drawing of an iceberg on a flipchart or a digital image. The first step will 

consist of them describing the tradition by displaying the objects and pictures on the top of 

the iceberg drawing. At this point, the students will be asking their classmates their opinion 

about what they are describing. In the second step, the student will begin to talk about the 

story behind the tradition while displaying representative objects or pictures on the bottom 

of the iceberg. Then, students will reflect on their opinions after acquiring new knowledge 

of the same. This activity helps make contrasting points of views and hep them understand 

other cultures better. 
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2.1.5 INTEGRATIVE SKILLS 

 

   Integrated skills are incorporated in each of the four language skills (listening, speaking, 

reading, and writing) to develop students' communicative competence and their ability to 

use English. Thus, listening and speaking (schemata activation) are used in reading, while 

reading is used in writing and so on. It’s a fact that using a single language skill is not 

common in communication activities and that has to be considered during teaching. 

   The lesson plan contains a description of the integrated skill incorporated to each skill 

targeted lesson. 

   The activities in the classroom present many opportunities to use integrative skills. To 

name a few, the concept of critical thinking is an open door to activate integrative skills 

such as writing and speaking since the students get to speak about a written task based on 

reflections over the topic. The same goes true when the students speak about a recently read 

article. 
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2.1.5 THE LESSON PLAN CHART 

 

Figure 2. The lesson plan chart. 
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Figure 2. The lesson plan chart (Cont.) 
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Figure 2. The lesson plan chart (Cont.)
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   2.2 ASSESMENT TOOLS 

  

   INFORMAL TOOLS 

   Informal tools help teachers evaluate their students in their learning process.  The tools I 

included in this lesson plan were completion, listen and repeat, multiple-choice, open-ended 

questions and rubrics to evaluate writing and speaking. 

   FORMAL TOOLS 

   A formal test that included the 4 skills was applied at the end of the unit. Even though the 

informal assessment was not used to grade the students, it was very valuable as the students 

obtained feedback from their classmates and the teacher to improve their learning process 

before they had to be graded. 

   A detailed use of assessment tools is described as follows: 

   Vocabulary and grammar 

   Assessment tools: completion tasks, multiple choice and repetition drills. 

   Rationale behind the grammar and vocabulary assessment tools: 

   Formative, planning, organization, time management and process oriented with feedback. 

   Listening 

   Assessment tool: completion and multiple-choice tasks. 

   Rationale behind the vocabulary assessment tool: 

   Formative, informal and process oriented with feedback. “Multiple choice promotes 

actual recall, levels of understanding, and ability to apply learning (analyzing and 

evaluating). Multiple choice tests can also provide an excellent pre-assessment indicator of 

student knowledge as well as a source for a post-test discussion” (Camosun College, 2017). 
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   Writing 

   Assessment tool: Rubric 

   Rationale behind the writing assessment tool: 

   Formative, feedback to help in the learning process of the students. As per Burkhari, 

Jamal Ismail and Shamsuddin, “rubrics help assess and provide feedback to students' 

understanding and knowledge of key criteria based on intended learning 

outcomes”.(Bukhari, Jamal, Ismail, & Shamsuddin, 2020) 

 

CRITERIA POOR 

 

FAIR 

 

GOOD 

 

EXCELLENT  

Content 25% Doesn’t 

provide details 

nor relevant 

information. 

Provides partial 

details and little 

relevant 

information. 

Provides details 

and relevant 

information in 

most of the 

text. 

Provides details 

and relevant 

information. 

Grammar 25% Uses grammar 

incorrectly. 

Uses correct 

grammar in 

some parts of 

the text. 

Uses correct 

grammar in 

most parts of 

the text 

Uses correct 

grammar. 

Mechanics 25% Doesn’t apply 

punctuation and 

spelling 

correctly 

Applies 

punctuation and 

spelling 

partially. 

Uses 

capitalization 

and spelling 

rules in most 

part of the text 

Uses 

punctuation and 

spelling 

correctly. 

Organization 

25% 

The text is 

disorganized 

and hard to 

understand 

Provides a clear 

organization of 

ideas on some 

parts of the text 

Provides a clear 

organization of 

ideas in most 

parts of the text 

Provides a clear 

organization of 

ideas. 

Figure 3. Rubric for writing. 
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   Reading 

   Assessment tool: cloze 

   Rationale behind the reading assessment tool: 

   Formative for natural language processing, feedback to help in the learning process of the 

students. 

   Speaking 

   Assessment tool: Rubric 

   Rationale behind the speaking assessment tool: 

   Formative, feedback to help in the learning process of the students. 

CRITERIA POOR 

50% 

FAIR 

60%-70% 

GOOD 

80%-90% 

EXCELLENT 

100% 

Fluency 25% Makes too 

many pauses 

between words 

and sentences 

Makes some 

pauses between 

words and 

sentences 

Speaks fluently 

for the most 

part of the 

speaking. 

Speaks fluently 

without 

hesitation. 

Vocabulary 

25% 

Uses little 

vocabulary and 

struggles to 

find appropriate 

words. 

Uses some 

vocabulary. 

Uses most of 

the vocabulary 

seen in class. 

Uses 

vocabulary 

correctly. 

Grammar 25% Doesn’t use 

grammar 

correctly. 

Limited use of 

correct 

grammar. 

Uses correct 

grammar in 

most of the 

speaking. 

Uses grammar 

correctly. 



CHAPTER 2: METHODOLOGY AND PRACTICE 
________________________________________________________________________________ 

________________________________________________________________________________ 
24 

 

Pronunciation 

25% 

Doesn’t 

pronounce 

correctly. 

Pronounces 

some words 

correctly. 

Pronounces 

most of the 

words 

correctly. 

Pronounces  

correctly. 

Figure 4. Rubric for speaking. 

   SUMMATIVE TEST 

  Assessment tool: written and listening text  

  Rationale behind the summative test: 

  Evaluate students by grading their knowledge at the end of the unit. 

  The validity of the test is given by the congruency of their contents that should match that 

of the lessons thought, the level of the group and the format that should reflect the skill to 

be evaluated. For this lesson plan, a test was designed to evaluate the 4 skills though an 

online platform called Socrative. The page provides an automatic partial grade as the 

teacher still needs to review writing and speaking to complete grading the students. 

   The format of the test is as follows: 

   Grammar: multiple-choice and completion questions 

   Reading: comprehension questions through true-false choice. 

   Writing: the students elaborate a short story containing vocabulary and forms seen in the 

lessons. 

    Listening: completion questions. 

  As for speaking, the final product of the unit was done through an oral presentation that 

was evaluated by means of a rubric. 
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Figure 5. Summative test. 
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Figure 5. Summative test (Cont.) 
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2.3 CLASS EVIDENCE 

The following images were captured during the course of the lessons. 

 

Students taking lessons
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2.4 EVIDENCES OF ASSESMENT 

 

Figure 6. Vocabulary assessment tool. 
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Figure 7. Grammar assessment tool. 
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Figure 8. Listening assessment tool. 
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Figure 9. Writing task. 
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Figure 10. Reading assessment tool. 

 

   2.5 RECORDED ACTIVITIES 

 

  VIDEO PREVIEW 

  To respect the privacy of the students, the class video is focused on the screens projected 

on the walls and at some points their faces have been blurred. The sequence of the activities 

recorded is presented as follows: 

  VIDEO PRESENTATION 

  The video opens with the presentation of the topic: “Traditions of the World”.  The 

students activate schemata by answering questions about the text genre and previous 

knowledge on the topic. 

  Vocabulary and grammar. 

  Following the unit presentation, the lessons on vocabulary and grammar show the 

development of explanations by the teacher with some students interacting with questions 

and comments. Some of the clips show informal assessments as we review the completion 

of exercises on the screen. 

  Listening 
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  The skill is presented sequencing the pre, while and listening activities while the students 

review the topic orally during class. The pre-listening activity activates schemata by 

bringing back the topic seen at the stage of the unit presentation as it links the students with 

the 6 traditions previously seen. The recorded audio extends on the same topic by 

describing each tradition with further detail.  

  Reading. 

  As the listening section, the clips show the pre, while and reading activities including 

some of the reviews done orally during class. At the pre-reading stage, the students activate 

schemata by sharing their thoughts about the reading topic.  

  Writing 

  The writing section was designed to be assigned as a homework that the students 

presented in the form of a written text. A sample of said text is presented during the video.  

  Speaking 

  For the speaking section, the video shows a clip of an oral presentation developed by two 

students who are wearing masks related to their topic (“The Carnival of Venice”). As part 

of their work, the students were asked to bring in props that highlight their presentation. 

  The presentations follow a set of questions by the teacher and the students in the audience. 

  Assessment tools 

  Some of the assessment tools used in the lessons are presented at the end of the video. It is 

important to mention that the assessment was also done for the writing and oral activities a 

rubric contained herein. At the end of the class, the students took a summative text in 

written through a platform named Socrative from which a sample is presented herein. 

 

     Access to the recorded activities is provided in the following link. 

   (Ctrl + Clic on the link)   

https://drive.google.com/file/d/1hEVoJ4JwguiPEvgg29qtKJDxP0cp5d4g/view?usp=sharin

g

https://drive.google.com/file/d/1hEVoJ4JwguiPEvgg29qtKJDxP0cp5d4g/view?usp=sharing
https://drive.google.com/file/d/1hEVoJ4JwguiPEvgg29qtKJDxP0cp5d4g/view?usp=sharing
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   CHAPTER 3: EXPERIENCE REPORT 

 

   3.1 EXPECTED VS. REAL OUTCOMES 

 

   REFLEXION ON THE OUTCOME 

   The students reacted positively to the lessons; however, I think there were aspects to 

consider during the development of the plan, which may be summarized as follows: 

   The quizzes used during class are limited and even though the students were given extra 

grammar and reading exercises to do at home, some of them failed to do them for work 

reasons. Therefore, the plan should be adjusted to 12 hours in order to attend this issue in 

class time. 

   The students need to have more information available to organize their presentations 

appropriately and I have to make sure they understand the sequence of the contents. 

Sometimes it’s only a matter of lack of attention, so, asking questions about what they 

understand by what needs to be done could solve this issue. 

   From my perspective, there are external factors that are out of my reach such as the 

surrounding noise, loud voices next door, etc.), and unfortunately, I don’t have the power to 

make decisions around the company (like changing rooms), but I can work on the things I 

can change to improve the quality of the class. 

   From the students’ perspective, it can be said that they appreciated the point of the lesson 

that focused not only on the development of their linguistic competences but on reflecting 

on interculturalism aspects and their importance on a more fluent communication with 

other cultures around the world, which, by the end the day, is a fundamental part of their 

jobs as they deal with people from Brazil, India and the United States to say the least. Now 

they know first hand why they should learn more about their clients’ cultures and 

backgrounds. 
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   REFLECTIONS ON WHAT THE STUDENTS HAVE LEARNED 

   The purpose of this lesson was not only to develop communicative skills but to create 

awareness about the importance to integrate cultural aspects in the EFL learning as it 

increases the level of communication with cultures around the world in the English 

language. My students at Data Zone have the opportunity to use the language not only with 

English native speakers but with people from Brazil and India and have learned from 

experience that in order to achieve a good communication, they have to be open to learn 

about the way other people think based on their personal backgrounds and cultures. That 

said, my students did understand the value of learning English through interculturalism. 

   Academically speaking, these lessons were an opportunity to review linguistic aspects the 

students were not applying correctly as they needed more practice. 

    

3.2 REFLECTIONS AND CHALLENGES DURING THE SPECIALIZATION 

 

   Before taking this specialization, I had no idea of the concepts I learned until I was able 

to put them into practice through my lesson plan. For the most part, my teaching follows a 

program already set by a coursebook. I’ve also learned that the coursebooks I use are based 

upon the principles, approaches and techniques I learned in the specialization. Having this 

understanding has helped me get advantage of the programs since it’s helped me define my 

teaching goals more accurately.  

   Other than theories, approaches, methods and techniques, the definition of the students’ 

profile, the classroom setting, the use of technology and assessments tools have enriched 

my practice as I can now design better lesson plans that will be targeted on the students’ 

needs while anticipating expected problems. 

     On the other hand, reflecting on the reasons why it is important to include intercultural 

topics in the lessons has not only complemented my teaching but it has also enriched the 

students’ learning in ways that go beyond simple communication through the language but 

through cultural awareness.  
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  That said, the specialization has helped me understand the following: 

• The mental and cognitive processes to learn a foreign language 

• The value of incorporating authentic materials and technology 

• The value of incorporating integrative skills 

• The value of intercultural aspects to improve communicative competences 

• The importance of having the students make their own reflections on their learning 

through intercultural topics, experiential and task-based approaches, to name a few, 

to complement their competences.  

   Challenges: 

   The main challenge faced during the specialization was to carry out a lesson where I had 

to apply most of the learning acquired. Reading is not the same as doing and putting my 

lesson plan in action challenged me to test my own learning process. 

   To sum up, the challenges faced during the specialization were, for the most part:  

• Putting a lesson plan in action and fit it into my current lesson plans. 

• Make time to study and apply the concepts during class. 

• Having the company cooperate with my personal plan. 

• Reflect on my teaching before and after the specialization. 

• Test my own learning by putting the concepts into practice. 

   3.3 AREAS OF OPPORTUNITY 

 

   After applying the lesson plan, I have identified the following areas of opportunity: 

• Take advantage of topics of interest to engage the students in the lesson.  

• Use authentic materials after providing basic tools for the students to improve their 

communication competences. 

• Spend more time providing individual feedback to make sure the students are 

reaching their learning goals. 

• Have students practice through experiential approaches in their own environment. 
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• Have students reflect on why they need to broad their perspectives on learning a 

foreign language. 

• Take advantage of the students most important talents to learn a foreign language. 

• Take advantage of the students’ surroundings to practice the language, e.g., students 

in the maquila will practice on a daily basis while students in school will practice 

through the use of technological resources. 

• Use motivational tools to learn a language in Mexico as it can provide better job 

opportunities. 

   3.4 PROBLEMS AND POSSIBLE SOLUTIONS 

 

   DURING CLASS 

  Grammar and vocabulary 

  Students fail to understand grammar explanations. 

  Solution: Have other students support those who are getting behind or repeat the 

explanation if there is time available.  

  Students fail to use grammar correctly. Students do not use vocabulary and don’t organize 

their texts.  

  Solution: Have students repeat the task by giving appropriate feedback. 

   Listening 

   Students fail to understand the audio. Audio devices fail.  

   Solution: Play the audio as many times as possible, provide explanation with different 

words. Have additional options to play the audio. 

   Students can’t pronounce correctly 

   Solution: repetition drills 

   Reading 
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   Students fail to understand the text.  

   Solution: Have other students support those who are getting behind or repeat the 

explanation if there is time available. 

   Speaking 

   Some students are shy to speak.  

   Solution: create a comfortable and friendly environment. Have students practice speaking 

on a daily basis to develop confidence issues. 

   CLASSROOM SETTING 

   The area presents Internet failures. 

   Solution: prepare prerecorded materials in advance. 

   There is noise surrounding class. 

   Solution: keep control of the surrounding area in advance. 

   The equipment fails. 

   Solution: 

   Prepare a plan B to use other type or resources such as physical realia. 

   STUDENTS’ ATTITUDES 

    The classroom always shows a variety of attitudes towards learning. The most difficult 

one is the students’ reluctancy to learn due to a variety of reasons, students with a negative 

reaction towards learning or conflicting ones who may not be willing to learn. 

   Solution: 

   Use motivational tools such as topics of interest to engage the students in class. Have the 

students reflect on the value of learning a language that will give them advantage in their 

professional lives. 
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   INSTITUTIONAL CONSTRAINTS 

   The company doesn’t provide support to enrich the students’ learning.  

   Solution. 

   Use convincing arguments such as extra learning advantages the students will get from 

incorporating the use of technology, among other things, in class.  

   We have to keep in mind that some things are out of our reach in which case we should 

always be willing to implement different alternatives to improve our teaching.
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  CHAPTER 4: CONCLUSION 

 

    As per Jack C. Richards and Charles Lockhart (2007) “teachers who are better informed 

as to the nature of their teaching are able to evaluate their stage of professional growth and 

what aspects of their teaching they need to change” (p. 4). My teaching philosophy has 

been redefined throughout the course of the specialization as a result of newly acquired 

information which will hopefully help improve my work. 

   In order to be congruent to myself, a well-designed lesson plan should reflect my teaching 

philosophy, that is, the values and beliefs under which I base my work, however, I must I 

must be willing to make the necessary adjustments when institutional goals may not match 

my teaching goals.  

    My lesson plans should from now on take into a count the value of informal assessment 

tools to track the students’ progress through every activity. Even though the companies and 

institutions may demand only final results, teachers should be willing to make the 

necessary adjustments while keeping aimed to achieving linguistic, communicative and 

cultural competences of the students through a well-designed teaching and assessment 

program that takes into account formative assessments that track the students’ progress 

during the course term.  

   Teachers should also take preventable measures in case problems arise during the 

activities to avoid delaying lesson plans that deviate from the teaching goals. 

  While the developing of this lesson plan, I learned that there are many aspects of my 

teaching that need improvement. I also learned that some things are not under my own 

control (time, institutional decisions, etc.), but I should take preventable measures to avoid 

problems during class. The students on the other hand, have different learning styles that 

are not only influenced by their learning backgrounds but by their current situations (work, 

family, etc.), therefore, more time should be spent on making sure they learn and produce 

the language accordingly. The lesson plan is not only a useful guide that takes us step by 

step throughout the development of the lessons, it also works as an assessment tool of our 
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own work that shows us the things that should be improved in order to reach our teaching 

goals. 

   As for this lesson plan, I was lucky enough to have state-of-the-art technology available 

to develop the lessons, however, I will not always have this scenario to teach my classes. I 

am aware of the problems we as teachers have face when we lack of not only technological 

resources but even of the most basic stuff, like not having enough chairs or teaching in 

adverse weather conditions with no artificial climate whatsoever. That said, I appreciate my 

current job at the maquila and I need to be aware of the problems faced at Technologic de 

Chihuahua where the resources are by far more modest. 

   Finally, there are always issues that remain to be out of our reach, such as personal 

problems   the students may be facing at the time of their classes, or institutional decisions 

on which we have no power, however, we must do as much as we can to take advantage of 

the knowledge acquired during this specialization, something I value more now that I can 

demonstrate how useful teaching can become so I intend to apply  everything I have 

learned in order to form students capable of communicating effectively in an ever changing 

globalized world where the English language continues to be the lingua franca.
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APPENDIX A: PLAN FORMAT 

 

 

 

 

 

 

 

 

 

 

 

 

TEACHER:  

COURSE:  LEVEL: BEGINNERS 2

ESTIMATED TIMING: 8 - 10 hours GENERAL OBJECTIVE: T 

  

Academic Objectives: 

CLASS TITLE:  

TECHNIQUES:

 

MATERIALS: 

ANTICIPATED PROBLEMS: 

Skill /Components Stages SKILLS TEACHER'S ACTIVITIES STUDENT'S ACTIVITIES Ti
m

e

LESSON PLAN FOR A 4-SKILL LESSON
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APPENDIX B:  PEER OBSERVATION CHECKLIST 

 

 

 

 

 

 

YES NO COMMENTS

The teacher clearly communicates the

purpose of the lesson

The teacher speaks clearly and at a

good pace 

The teacher observes and inquires the 

students' interests

The teacher follows a clear sequence

The teacher gives clear explanations

with concrete examples 

The teacher provides clear

instructions

The teacher encourages students to

participate activately in class

The teacher includes technological

resources 

The teacher uses authentic materias

The teacher fosters std-std interaction

The teacher links previous contents to

the following lessons

The teacher creates a comfortable

environment for the students to ask

questions

The teacher uses a variety of

acttivities

The teacher encourages critical

thinking

The teacher does revisions timely and

provides positive feedback

The main objective was fully covered

PEER OBSERVATION CHECKLIST
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APPENDIX C: THE UNIT TEXT 

 

 

Preview. Look at the pictures, what do you think each tradition is about? Where do they 

take place? (Look at the answers at the bottom of the page).  

 

In pairs, answer the following questions: 

1. Why do you think is important to know cultures around the world? 

2. What do you think is interesting about these traditions? What’s interesting about your traditions? 

3. How do you define diversity? 

 

 

 

 

 

 

1.St. Patrick’s Festival. Irish and American people celebrate the Ireland patron saint with feasts and religious services. 2. Moon Festival in 

China. People in China celebrate this festival to pray for the harvest and peace for the country. 3. Bob Marley Day in Jamaica. Famous 

singer Bob Marley is celebrated every year on his birthday. 4. Day of the Dead in Mexico. People in Mexico honor their death with joy. 5. 

Kartini Day in Indonesia. A patriotic figure known as Raden Ajeng Kartini es celebrated in Indonesia for defending women’s equality. 6. St. 

Lucia’s Day in Sweden. A procession is held in Sweden to celebrate the day of St. Lucia. 

TRADITIONS OF THE WORLD 
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LESSON ONE. Vocabulary:  Traditions 

Listen and repeat.  

   

Retrieved from: 

https://www.google.com/search?q=how+do+you+say+parade&rlz=1C1UUXU_esMX995MX995&oq=how+do+you+say+parade+&aqs

=chrome..69i57j0i512j0i22i30.11724j1j7&sourceid=chrome&ie=UTF-8 

 

 

 

 

https://www.google.com/search?q=how+do+you+say+parade&rlz=1C1UUXU_esMX995MX995&oq=how+do+you+say+parade+&aqs=chrome..69i57j0i512j0i22i30.11724j1j7&sourceid=chrome&ie=UTF-8
https://www.google.com/search?q=how+do+you+say+parade&rlz=1C1UUXU_esMX995MX995&oq=how+do+you+say+parade+&aqs=chrome..69i57j0i512j0i22i30.11724j1j7&sourceid=chrome&ie=UTF-8
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1.1 COLLOCATIONS. 

In the English language, a collocation is a combination of words that are used together regularly. 

E.g.  make noise, strong coffee, etc.  

 

 

Find the right collocations for the following words: 

1. 

 

 

2. 

 

 

 

3. 

 

 

 

4. 
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1. LESSON 2. GRAMMAR: COMPARATIVES  

 

 

 

 

 

a. Write negative statements 

1. People on the street set up fireworks 

2. The parade ends very late 

3. People eat traditional food 

 

 

 

 

 

 

 

Complete the sentences. Use the verbs in the box. 

 

 

1.1 Complete each sentence using the correct comparative form using the words in parenthesis.  

1. Mexican food is _____ (delicious) than fast food. 

2. The Moon Festival in China is __________ (amazing) than the Kartini Day in Indonesia. 

3. The parade is___________ (long) than 10 streets. 

4. The fireworks________ (exciting) than the dancers. 

5. American culture is ________ (rich) in the south. 

6. The Day of the Dead ___________ (ancient) than Bob Marley Day. 

7. The customs are ___________ (colorful) than the decorations. 

8. The festivals are ______ (boring) than the cinema. 

9. The Carnival of Rio is __________ (beautiful) than St. Patrick’s festival. 

COMPARATIVES 

Use: 

We use comparatives to compare things, people, animals or ideas. Adjectives can be used to make 

comparisons. 

Form: 

To make comparative sentences use the comparative adjective with the word “than”. If the 

adjective is one syllable non-ending in “y”, add -er. If the adjective has two syllables ending in -y, 

change the ending to -ier. With other adjectives of two or more syllables, use more or 

less+adjective. 

Short adjectives                     Long adjectives 

Pretty  - Prettier  Boring – More/less boring 

Nice – Nicer   Intelligent – More/less intelligent 

Mexican food is more popular than African food. 

America people are  

*Irregular adjectives: good-better, bad-worse 
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10. Houses in China look ________(clean) during the moon Festival. 

 

SIMPLE PRESENT TENSE (Review) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

b. Write yes/no questions 

1. People in Mexico celebrate Dia de Muertos 

2. American people cook turkey on Thanksgiving day 

 

1.2 Complete the sentence or question 

1.What time_______ the parade begin? 

2. _______ you like Thanksgiving? 

3. What______  people do on Christmas? 

4. She _______ the food. 

5. They_________  fireworks. 

6. Many people_________ to Spain to see the Baby Jumping festival. 

9. People ________ traditional songs in the festival. 

10. Children ________ the fireworks on Independence Day. 

 

For extra grammar exercises, go to: https://www.english-4u.de/en/grammar-

quizzes/present-tenses.htm  

SIMPLE PRESENT TENSE (Review) 

Use: 

We use simple present tense to express facts and rutinary actions. 

Facts                                    Rutinary Actions 

Lisa likes the parade  People celebrates Thanksgiving in the U.S.A every year 

Form: 

Affirmative Statements                    Negative Statements 

The children go the festival      My mother doesn’t like traditions  

Johny sets up the fireworks            They don’t cook the food 

Yes/no questions                              Information questions 

Do you like Mexican traditions?    Where do they celebrate Baby Jumping? 

Does she dance in the parade?      How often do you celebrate Christmas? 

I   do/don’t  He does/doesn’t 

You do/don’t  She does/doesn’t 

We do/don’t  It does/doesn’t 

They do/don’t 

 

https://www.english-4u.de/en/grammar-quizzes/present-tenses.htm
https://www.english-4u.de/en/grammar-quizzes/present-tenses.htm
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3. Lesson 3. LISTENING 

 

What do people do on a holiday? 

 

3.1 Listen. When are these celebrations? Write the dates bellow. (Double clic on the 

icon) 

 

Traditions around the world.mp3
 

 

1. St. Patrick’s Day__________________ 

2. Moon festival___________________ 

3. Bob Marley Day_________________ 

4. Day of the Dead_________________ 

5. Kartini Day_____________________ 

6. St. Lucia’s Day__________________ 

 

Listen again. What do people do to celebrate? 

 

1. St. Patrick’s Day 

a) go to a parade        b) visit graves      c) eat special cakes 

2.    Moon Festival 

a) wear special clothes        b) eat special cakes      c) go to a parade 

3.    Bob Marley Day 

a) share special lunches       b) go to concerts      c) go to a parade 

4.    Day of the Dead 

a) eat traditional food         b) visit graves      c) eat special cakes 

 5.     Kartini Day 

        a) go to a parade        b) go to concerts      c) share special lunches 

 6.     St. Lucia’s Day 

        a) visit graves        b) wear special clothes     c) eat special cakes 
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3.2 Pair work. What’s your favorite holiday and why? Share your ideas with a partner, use 

comparatives. 

4. GRAMMAR: SIMPLE PAST TENSE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.1 use the word bank to complete the story. 

 

 

Thanksgiving in the US is traditionally a time for family and food. 

American schoolchildren typically learn that the tradition ________(1) with the Pilgrims, who 

________(2)establish Plymouth Colony in 1620 in what is now Massachusetts. 

As the story goes, friendly Native Americans ________(3) the struggling colonists how to survive in 

what the Europeans _______ (4)the New World. Then everyone ______(5) together to celebrate 

with a feast in 1621. The Pilgrims ______(6) a true Thanksgiving celebration in 1623 following a 

SIMPLE PAST TENSE (Review) 

Use: 

We use simple past tense to express a completed action in a time before now.                                 

Form: 

Affirmative Statements                      Negative Statements 

St. Lucia was a saint from Sweden      St. Lucia wasn’t born in America  

People took their children to see the parade The children didn’t see the fireworks 

Yes/no questions                              Information questions 

Were you here last night?         Where were you last night? 

Did you go to the parade?           Where did you go last night? 

Remember: With the exception of “be” all other verbs use the auxiliary “did/didn’t”.   

regular verbs form its past tense by adding -ed to their ending. E.g., play-played. Irregular 

verbs change completely or do not change at all. E.g., cut-cut, drive-drove.  

WORD BANK 

begin        get    help       result       think 

        Call            declare        think 
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fast and a refreshing 14 day rain,[ which _________(7)_ in a larger harvest. Thanksgiving 2022 

would mark the 401st anniversary of that "first" American Thanksgiving.   
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5. READING 

Read the following article. What’s the genre of the text?
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5.1 In small teams, answer the following questions. 

1. What is the main idea of the article? 

2. What do people do in every festivity? 

3. Which celebration is the most appealing to you and why? 

4. What customs do you practice? 

 

5.2 Reading Comprehension 

Determine if each statement is true or false. 

1. Both Americans and Mexicans celebrate Cinco de Mayo (T)            (F) 

2. Cinco de Mayo is a religious holiday                 (T)  (F) 

3. Cinco de Mayo is drinking day in Mexico   (T)  (F) 

4. Cinco de Mayo festivities take place everywhere in Mexico (T)  (F)  

5. Mexico won the war against France on May 5th, 1862 (T)  (F) 

     

6.WRITING 

  Describe an unknown foreign tradition you may find interesting. Write about, the activities 

people do, when and where it happens. Share your ideas with a classmate. Use the words from 

the box as necessary. 
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Listen to your classmates, ask questions about the traditions they share. 

7.SPEAKING. THE ICEBERB OF TRADITIONS  

 

Word Bank 

Parade              Commemorate    Traditional dishes 

Festivity           Ceremony               Fireworks  

Carnaval           Ritual                      Celebrate 

Dance               Costume                 Decorations 
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STEP-BY-STEP DESCRIPTION OF THE ACTIVITY 

1. Do research about a foreign tradition chosen from the writing activity find interesting or 

rare. Include as much information as possible. 

2. Bring a few objects or pictures that represent the tradition.  

3. On a flipchart, draw a giant image of an iceberg.  

4. Bring your objects or pictures and your flip char drawing to present your research in class. 

to class. 

5. Place the iceberg drawing on a table. 

6. Use figure 1 to present your activity 

7. While describing it, place the objects or illustrations that represent the tradition on the 

top of the iceberg. 

8. Ask your classmates what they think about the tradition according to what they see on the 

top of the iceberg. 

9. On the bottom, write or illustrate the origin, history and meaning. 

10. Ask your classmates what they think now that they can see the “whole picture”. 

11. In a few words, reflect on your impressions about the tradition. 

This conclusion naturally leads to an activity involving suspending judgment. 

 

Figure 1. The iceberg of traditions 
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