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Introduction

Over the course of this specialization, numerous queries have been analyzed in the hope
of uncovering what language teaching and learning truly entail. In the first module, ‘What we
teach when we teach’ was proved to be tightly connected to the teaching philosophy of the
teacher, which in turn is embedded in the perspectives of the different schools of thought.
Perspectives that transformed from a “structuralist view” into a “social practice” (EEAILE M1
Lesson 2, 2022 pp. 8 & 20). Furthermore, we read about factors that facilitate or hinder
students’ acquisition of the language as well as the attributions to language teaching from
renowned linguists such as Krashen, Chomsky, Hymes, Holliday, Jacobson, and Vygotsky, just
to name a few. We also submerged ourselves in the study of recent methodologies and
approaches that share a similar language viewpoint.

In the second module, we revise forms of integrating all four skills into language
teaching, namely reading, writing, speaking, and listening. The latter is the most difficult skill to
develop, as pronunciation, speed of delivery, fluency, and the fact that students cannot see the
language are factors that impede comprehension. Luckily, we were given the solution to that
problem, that is, Schemata. We can rely on schemata to predict not only the content of the text
(content schemata) but also the type of language we might read or hear (linguistic schemata) and
formal schemata that appertains to the format and organization of a text. Additionally, we can
help learners develop micro, macro skills, subskills, and strategies to aid in their comprehension.
Language by itself does not carry meaning as mentioned in (EEAILE M2 Lesson 1, 2022 p.6),
unless it is contextualized, thus the importance of incorporating all four skills.

In this final module, it was interesting to learn about the importance of integrating culture

and Interculturality into the lesson, seeing that English is used as a lingua franca for social



practices and to establish relationships between natives and non-natives. Testing and assessment
were discussed as well; we studied the differences between formal and informal assessment and
discussed the advantages and disadvantages of assessing.

Evidently, we have seen many things related to language teaching and learning; it is now
time to implement everything observed in this Specialization into my teaching practice. Hence,
one of the main aims of this assignment is to look at my teaching philosophy in a new light,
making allowance for my first impressions of the language process as well as the theoretical
concepts underlying my views. In addition, we will examine the methodology and foundations
of the lesson plan designed for this project. This lesson aims to integrate all four skills to
develop strategies and subskills as well as interculturality and technology to enhance students’
learning experience and help them become competent communicators.

Furthermore, we will look at the process of testing and assessing skills. In order to have
a clear idea of what to assess, two rubrics were put to use. The first rubric was employed by the
students while the second one by the teacher. To conclude with this project let us consider the
outcomes of the lesson so as to identify areas for development and plan remedial work for future

lessons.

Chapter 1: Teaching Philosophy and Theory
At the beginning of the course, | was prompted to answer the question: ‘What is your

teaching philosophy?’, I had to think long and hard, as | had never pondered on it before. In the



early years of my career, | held the belief that the purpose of teaching English was to train
students in the proper use of grammar structures, since that was the way | had learned. That idea
of teaching led to teacher-centered lessons. | had taken an authoritative role whilst learners were
merely following my instructions. After taking a few teaching courses, this belief started to
change. Grammar was being taught less deductively through real-life situations and lessons
became more learner-centered. Additionally, | began considering Krashen’s affective filter,
students’ motivation for learning and their learning styles in my practice, but these factors can
only define my beliefs partially.

My current teaching perspective compared to the first time I defined it, has not
completely changed. Despite that, what | have learned in this specialization has made me realize
that there are still many things I can incorporate into my praxis and, what is more, there are
factors such as my school setting that determines my decision making when teaching. However,
before we take a look at my new teaching philosophy, I would like to analyse other aspects that
have influenced my views towards language teaching and learning.

Learning Experience

The first aspect that impacted how | pictured teaching was my learning experience. | first
came into contact with English when I started middle school in the USA in 2003. English was
not the aim of learning but rather the means to teach all the other subjects; thus, none of the
aspects of language, such as grammar rules, functions, lexis or pronunciation were brought to my
attention.

Back in Mexico in 2011, I enrolled in CELEX UPIICSA and | took the placement exam.
| was assigned to intermediate 3 (B1+) because | was not familiar with grammar rules. There, |

quickly noticed that all my peers were adept at grammar and every day we would do plenty of



grammar exercises, such as fill-in the gap, multiple choice, quizzes, true/false, open-cloze, etc.
along with reading, listening and writing activities. There were also very few speaking activities
in class, but they were not enough to develop speaking skills. If students wanted to practice that
skill, they had to go to any of the conversation clubs imparted by the same school.

I have to admit that this grammar focus was quite useful, since | became more conscious
of grammar structures, their functions, spelling, pronunciation patterns, intonation and
vocabulary. My writing and reading skills improved, as well as my listening; | learned many
strategies that helped me score higher in exams. Despite that, when it came to oral performance,
many classmates could not hold a conversation nor speak in a natural, fluent form as we had
been taught to bear in mind the mechanisms of grammar, being one of the main aspects taught in
Grammar Translation (Larsen-Freeman D., 2000 p.17). In other words, my teachers aimed to
prepare students to pass tests instead of helping them become competent communicators.

Autobiography as a Language Teacher

Other facets that guided my view of language teaching were my own experience as a
teacher and two teaching courses | took part in; one to become an educator and another one as an
in-service teacher. Immediately after concluding all the English courses at CELEX UPIICSA in
January 2013, | enrolled myself in the Teacher Training Course. On that course, | was instructed
in more grammar, some lesson planning, linguistics, psycholinguistics, and | was given an
introduction to methodology and skills. Some approaches and methodologies that were
considered were Grammar Translation (GT), Direct Method (DM), the Audio-Lingual Method
(AM), the Silent Way (SW), Dessuggestopedia (D), and the Total Physical Response (TPR). |
did not adhere to just one methodology, but rather | adopted an eclectic approach; I borrowed

techniques from all those methods in order to improve my lessons. Additionally to learning how



to start using methodology, | also gained confidence in teaching as | became accustomed to
standing in front of large groups during my team-teaching and micro-teachings and | was given
advice by more experienced teachers. However, | was far from planning lessons with a
communicative view.

| obtained my first job as a language teacher at CELEX Allende in August 2014 and |
was enrolled on the In-service Certificate in English Language Teaching course (ICELT) the
following year. There, | learned about teaching terminology, classroom management, classroom
arrangement, resources and materials, evaluation and assessment. Moreover, | improved greatly
in lesson planning, employing methodologies and approaches such as Authentic, Restricted and
Clarification (ARC), Task Based Learning (TBL), Presentation, Practice and Production (PPP),
Skills, and Communicative Language Learning. My lessons were more communicative focused
and grammar was no longer taught deductively and in isolation. In July 2015, | was employed
by CELEX UPIICSA and | was able to implement everything that | had been learning on the
ICELT course. Although, I must admit that at times | return to my old ways and the main reason
is that | am obliged to cover the school’s syllabus.

In 2019, I was finally able to pass the CAE exam and | undertook an online degree, the
Bachelor’s degree in English Language. This course was more theory than practice, still some of
the things | remember studying are the history of English, phonetics and phonology,
structuralism, methodology and how language works and how it is learned and applied. |
finished in 2021; that same year, | decided to evaluate my knowledge in teaching and | took the
Teaching Knowledge Test (TKTs) for modules 1, 2 and 3. | passed them with band 4 and 3. In
July 2020, due to the pandemic, my school went from face-to-face classes to just remote

teaching, an area which | was not acquainted with. | realized that in order to thrive in modern
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teaching, | had to leave my comfort zone and learn to use technology. With that in sight, I
enrolled in this specialization, so as to enhance my teaching and expand my knowledge of the
language.

Teaching Context

In this section, I would like to describe my teaching setting and how it impacts my
teaching choices. The school | work for is CELEX UPIICSA. Itis located at Avenida Té 950,
Granjas de Mexico in Mexico City. This language center seeks to train students in all four skills
and to achieve a B2 level. The center is regarded as one of the best schools to learn languages,
so the demand is great. Groups can be as big as forty or forty-five pupils per class. The school
offers two modalities; virtual classes on weekdays and face-to-face lessons on weekends. The
platform used for remote teaching is Zoom. In regard to the school’s classrooms, they are really
spacious and they can seat around fifty people and there is still space for mingling activities.
Classrooms are equipped with projectors or televisions, which are useful if teachers want to
portray any information or use the interactive book. Recently, the government installed free Wi-
Fi all around the campus as part of a program called ‘Internet Para Todos’. This has allowed me
to use songs, videos and quizzes in class from the web.

We are currently teaching with the following course books, Evolve and the New Close-
up. Evolve is used for basic levels and the New Close-up for intermediate and advanced levels.
In every course, teachers must cover four units for basic and advanced levels and up to five units
for intermediates. These units contain two grammar points, and exercises for the four skills.
Students are tested twice in each course; they have a Mid-term and a Final Exam. Some of the
aspects assessed in these exams are reading, listening, use of grammar, vocabulary, writing, and

conversational skills. In addition to that, students have to create an integrative task and have an
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e-portfolio where they upload their continuous assessment. It is important to highlight the fact
that everything previously mentioned takes place within a time period of 40 hours, which is what
each course lasts. That means that, for some courses, there is less time for communicative
activities. Those were the reasons why | chose to work with my Basic 3 group; there are only 4
units to check , topics are easy to explain and extra activities can be integrated.

At that time, | was teaching three groups; two remote groups in the morning from
Monday to Friday and a face-to-face course on Saturdays. When it comes to remote teaching, |
have noticed that not all students can afford a good internet connection, do not possess a proper
device like a computer or a laptop and they do not have a quiet place to study. This usually
results in login in and out of the meeting, not being able to participate when asked or being
distracted by family members, or background noises. Whenever that occurs, | try to send them
the information that was checked during that class so they can review it on their own time.
Despite the benefits of having access to the internet, students may become distracted by social
media. Another drawback of virtual classes is that some learners may cheat during exams, which
in turn affects the results of their tests.

Regarding students’ profile and their learning styles, there are twenty-four students,
fourteen men and ten women. The majority of them are in college and a few are professionals.
Therefore, the average age is around twenty-five. Most of them are analytical and visual as they
employ the same learning techniques they use in their careers, they enjoy reading and taking part
in communicative exercises. Their learning goals are to pass the four-ability test to get certified,
others usually adults, study English with the purpose of finding better jobs or obtaining a

promotion at work. Having such a wide range of students sometimes makes planning more
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challenging as their learning environment, learning styles, emotions and learning goals are
completely different.
Teaching Identity and Role

The roles teachers assume in the classroom are a direct image of their teaching
perspective, as roles are intrinsic to methods, approaches, personal views and cultural
backgrounds, as pointed out by Richards and LockHart (1996 pp.101-109). For instance, the role
of GT is authoritative and students follow directions as the teacher is the source of knowledge
(Larsen-Freeman D., 2000 p.18). Another factor that dictates teachers’ role is the institution
where teachers work; for example, a teacher may adopt the role of “curriculum developer" or
“counselor for new teachers” if the school finds it necessary (EEAILE M1 Lesson 12, 2022
p.12). In my opinion, role-shifting applies to me as the roles | adopt depend on the stages of the
lesson and its aims. Some roles that | assume following this role-shifting are facilitator, guider,
monitor, motivator, language modeler, empowerer, a team member and group organizer, because
that is what | have observed in my lessons that work best. One of my lesson’s goals is to create
scenarios for student-centeredness and student-autonomy. These roles exert an influence on our
course of action in and outside the classroom and the interaction and relationship patterns with
our students.

Normally, teachers’ roles outside the classroom, deal with assessing and testing students’
linguistic competencies by developing tools for this purpose. In my teaching context, some roles
| undertake are material creator as | find the need to supplement the course book because there
are some sections that are not well explained or may be confusing for students. Moreover, |
sometimes have to assess new students and assign them to their corresponding level. Besides

that, I am also an exam developer and applicator.
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Teaching Philosophy

As mentioned before, my teaching philosophy has been enlightened by everything | have
been reminded of as well as new things that I have learned in this specialization. For instance,
never have | considered the impact intercultural and cross-cultural have on communication, even
more so now that English is used as a lingua franca by non-native speakers to make transactions
around the world. If aspects of culture and background differences are not brought to students’
attention, it may cause communication breakdowns. Hence, from this point on, I will look for
opportunities to integrate Interculturality into my praxis, where pupils can learn about other
cultures while learning about their own.

In addition, another aspect that | would like to incorporate is the use of authentic material
such as songs, videos, documentaries, articles, poems, sitcoms, etc. Authentic material brings in
the social-cultural dimension of language, creating contexts where learners can begin using
language effectively in real life situations, interpreting and negotiating meaning so as to become
not only linguistic competent but also ‘sociolinguistic competent’, as proposed by Hymes (1972).
As a means of developing communicative strategies, | would also like to recycle old language
and link it to the language under study. Furthermore, | would like to help learners understand the
arbitrariness of language (EEAILE M1 Lesson 2, 2022 p.20)

Some aspects that I would continue using are some of Krashen’s contributions to SLA. |
will continue making allowance for students’ individual factors because students are whole-
people and their emotions and feelings play an important part in their learning progress. Besides
that, I would like to persist on using relevant and comprehensible input+1 to challenge students
and keep them motivated. Moreover, | desire to continue applying restricted as well as

communicative exercises for mastering simple structures in order to advance to complex ones,
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since each activity has its own function and they cannot be discarded (Brown H.D, 2007 p.51).
Despite having to consort my praxis to the syllabus of my institution and time restrains, my
principal goal will be to foment communication whenever possible.

On this course, I definitely left my comfort zone and learned to use more technology in
my lessons. One of the problems with collaborative work on Zoom is that the host cannot see
what students are doing while in the Breakout Rooms; using Jamboard for these kinds of
activities gave me access to their peer work to see what they are working on. The best thing
about this application is that | could also give them feedback in real time. Consequently, I will
continue looking for more online applications that can facilitate my teaching and enrich my
lessons.

If I were asked again to define my teaching philosophy, | would say that my aim as a
teacher is to guide my learners and help them achieve their goals by creating safe scenarios
where they feel comfortable asking questions in class because they know they will not be
ashamed and made less. | want them to be active participants in their own learning. | would
create a place where not only do they have to study grammar rules but understand them and use
the language in meaningful ways. | wish for them to feel confident when sitting for an exam
because they have the skills necessary to tackle reading, listening, speaking, and writing

exercises and not because they memorized expressions.

Chapter 2: Methodology and Practice
In this section, we will focus on exploring the core foundations behind the lesson plan,
the theoretical concepts and methodology applied, the tools utilized to assess students’ progress,

and the rationale behind my decision-making.
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A Practical and Useful Lesson Plan

Centre name:

Teacher’s name:

Date:

Venue:

Tutor’s name:

Universidad Pedagogica Nacional Unidad Ajusco

Ingrid Daniela Huertas Rodriguez

May 15 2023 - May 18, 2023

CELEX UPIICSA

Rosa Isela Avila Sanchez

MAIN AIMS
Learning goals
and expected
outcomes:

1.

2.

To discuss and analyse celebrations/events and traditions around the
world and their own.

To practice the four skills namely, listening, reading, writing, and
speaking; employing strategies and subskills.

3. To talk about plans/arrangements.
4.
5. To write an online event announcement.

To make arrangements with others.

Subsidiary Aims:

. By the end of the lesson students will be able to choose a gift for friend

around the world taking into considerations his/her customs, gender
and age.

. By the end of the lesson students will have practice bottom-up and top-

down strategies to develop subskills for listening, and reading.

. By the end of the lesson, students will have written a conversation

employing set phrases for accepting and rejecting an invitation, as well
as suggesting time and place of meeting.

. By the end of the lesson students will be able to distinguish what an

arrangement is.

Personal Aims:

OOl WM

. To employ technology to foster participation in class and enhance

listening and writing.

. To give clear instructions.

. To provide students with enough examples of the target language.

. To give clear feedback and encourage self-assessment.

. To correct mistakes at the end of each activity as not to hinder fluency
. To set a purpose for each activity.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Lesson [Warmup | To active ss’ | Zoom T greets ss and talks about her plans. 2-3
1 schemata Then ss are asked: minutes
and prepare Do you have any plans for the
Pre- them for the weekend? Ss-T
listenin lesson. Are you going to any event?
g
T selects a few ss.
Lesson [Lead in | To create Zoom Ss are given an image of an event to 3-5
1 curiosity, Student’s | describe what they can observe and | minutes
Brainstor |openness Book to say how people must be feeling.
Pre- ming and P.33 Ss-T
listenin readiness to | Image
g learn their App.-1
own and
others’
culture.
Vocabula | To pre-teach | Zoom Ss are given the following words: 5-7
ry build [key words. | Online minutes
up dictionar | Custom
y Gather Ss-T
(https://di | Blessing
ctionary.c [ Worship
ambridge | Trick
.org/) Fireworks
Student’s
Book Words are looked up on an online
P.33 dictionary.
Image

App.-2

Ss talk about their own customs.



https://dictionary.cambridge.org/
https://dictionary.cambridge.org/
https://dictionary.cambridge.org/
https://dictionary.cambridge.org/
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Pre- Pre-set To predict Zoom Then T asks the next questions about | 1-3
listenin | questions |the content | Student’s [the image: minutes
g of the Book
Class listening text | P. 33 1.Where do you think this event Ss-T
discussio |and setupa [Image originated?
n reason for App.-1 2. “Do you have similar events in
listening. your country, with lots of colors?”
T informs ss they will watch a video
about the image.
While- | Gist To listen for | Zoom Ss listen for the first time and check 3-5
listenin general Internet | their predictions from their previous | minutes
g understandin | Youtube |activity.
g and to - T-ss
check https://yo | T asks ss for the name of the event. Ss-T
predictions. | utu.be/ek
3coC3ej2
U
Specific | To listen for [ Zoom Ss are asked these 4 questions: 7-10
informati | specific Internet minutes
on information. | Youtube |1. When is Holi celebrated?
video- 2. What do people do during this T-ss
https://yo | special event? Ss-T
utu.be/ek |3. What is the origin of Holi?
3coC3ej2 [4.What gift do people receive from
U Lord Shiva?
App.-3

Ss may listen twice for this activity
and are given time to answer the
four questions.

Ss check their answers with the T.



https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
https://youtu.be/ek3coC3ej2U
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Post- Speaking | To discuss [ Zoom Ss work in trios to discuss the 5-8
listenin the topic at a | Breakout | following questions: minutes
g Personali | personal rooms
zation level. Student’s | 1.What things did you find T-ss
To become | Book interesting from the video? S-S
aware of P. 33- 2. Would you like to celebrate it Ss-T
cultural Irene’s t00?
differences | video 3.What special events do you have
and learning | App-4 with your family?
more about A few ss are selected to report back
their own. to the T.
Then ss watch a video clip of a real
ss who talks about her celebrations
Then ss answer the question:
4.“ls your family celebration the
same as Irene’s?”
FLIP CLASSROOM (homework):
In groups of 4, ss investigate
customs from their favorite
countries.
Pre- Lead-in | To set the Zoom T informs ss that they will read 7-10
reading purpose for | Zoom’s | about a very popular event that minutes
Vocabula | reading. white started in the USA. T gives hints
ry build- | To predict board about the event so that ss can guess T-Ss
up the content | Chat box | its name.
of the Student’s
reading text. | Book Then ss are asked:
P. 34- 1. Have you been to a Comic Con ?
To pre-teach | Exercise- [ 2. What things can you do or find
key words. |1 there? (Making predictions)
App.-5 T directs ss to page 34 where ss find

a list of vocabulary (artist, director,
singer, band, musician, TV show,
movie, etc.) and prompt ss to give
two or three examples of each one.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
While- [ Skimmin [To read for |Zoom Ss read once quickly to compare 3-5
reading | g general Student’s | their predictions. minutes
comprehensi | Book
Brainstor |on. Pg. 34 Classwork- ss underline activities S
ming To collect Exercise- | that can be done and circle things T-Ss
information |2 and people that can be seen in that Ss-T
about the App.-6 |event.
event.
Scanning | To read for [Zoom Ss read again but slowly so that they 3-5
specific Student’s | are able to complete a true-false minutes
True- information. | Book activity.
false Pg. 34 S
exercise Exercise- | Answers are revised as a group. T-Ss
2b Ss talk about similar events in Ss-T
App. - 6 | Mexico.
Post- Grammar | To analyse |Zoom Ss are given an example sentence of 7-10
reading | analysis |the language | Powerpoi |the target language: “We’re going to | minutes
used inthe | nt the Comic Con in two days.”
reading text [ presentati S
to discover |on (PP) |Ss are asked to read all the Ss-T
the use of information given and then to T-Ss
present cont. [ App.-7 |answer 3 concept check questions

(CCQ):
Answers are revised as a group.
Then teacher gives a brief

explanation of the target language,
and clears off any doubts.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Practic | Restricted | To practice | Zoom Ss write the plan for each image 5-7
e Activity |the structure |PP using the prompts given. minutes
Bottom- | Brainstor |and the use | Images
up ming of present App. -8 | Asagroup, ss think of the actions T-Ss
cont. behind each arrangement. S-S
Ss-T
T used CCQs to check
comprehension.
Bottom | Semi-free | To practice |Zoom Two more images are given to 3-5
-up activity | the structure [PP students so that they can carry out minutes
and the use |Images [the same activity. S-S
of present Breakout | Students work in pairs in the Ss-T
cont. rooms breakout rooms and note down their
App. -9 |ideas on their notebooks.
Then ideas are revised as a group.
Top- Free To check Zoom T asks students if they have any 10-12
Down |activity |understandin | PP arrangements for the month / minutes
g weekend.
App. - 10 T-Ss
To T gives an example of an S
consolidate arrangement she has. Ss-T
the use of T-Ss
present Ss work individually and think about
continuous. their plans and answer the following

question words about their own
plans.

Who?

When?

What time?

How much?
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Lesson [Warmup | To active ss’ | Zoom T greets ss. 5-8
2 schemata. Ss's minutes
investigat | Ss begin by sharing their findings
Flip To develop |ions. about their favorite countries. Ss-T
Classro skills of
om discovery
and
interaction.
Pre- Lead-in | To Activate |Zoom T shows an image of a gift with a 5-7
speakin schemata PP tag saying the perfect gift. minutes
g Chat box
Image Ss are asked the following Ss-T
App. - 11 | questions: T-Ss
-What kind gifts do you like to
receive?
-What was the last gift you received.
Vocabula | To pre teach | Zoom Ss are shown a set of objects and ask | 10-15
ry build [vocabulary |PP ss which of them they would give to | minutes
up Images | a family member.
To check Student’s T-Ss
Pronuncia | lexical stress | Book p. | Then pronunciation is checked and S
tion 36 practiced. T uses back-drilling for Ss-T
Exercise- | hard words. T-Ss
1
App. - 12 | Ss are explained what lexical stress

is and listen to the book’s audio to
identify the stress in each word.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Pre- Language | Toread for |Zoom Ss are instructed to read a text about 3-5
speakin | in context | specific PP three people talking about gift. Ss minutes
g information. | Images |read quickly to answer the
(vocabulary) | Student’s | questions: T-Ss
Book p. |-What are the people planning to S
36 give to their family members? From | Ss-T
Exercise- | the previous gifts.
2alb -Why are their relatives difficult to
App. - 13 | buy gifts for?”.
Answers are revised.
Critical | To make Zoom Ss are asked to make predictions 7-10
responses | predictions. | PPT about the people, wether they will minutes
Student’s | like or dislike their gifts.
To solve a Book p. T-Ss
problem. 36 Then ss listen to the recording where S
Exercise- | the family member talking to check Ss-T
2¢C their predictions.
Recordin
g Ss try to understand why Hasan’s
Internet | sister doesn’t like her brother’s gift
browser |and decide on what would be a good
App. - 14 | present for her.

T suggests to crowd-source a good
gift for a child her age.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
While- [Role-play [ To cometo |Zoom Ss are asked to image that next week | 12- 15
speakin | Speaking [an agreement | Student’s |they are staying with a friend who minutes
g on what gift [Book p. |[lives in another country. They want
would be 42 to give their host two gifts (
best for a Exercise | something typical from their region
foreigner B or town and something funny) and
friend. Breakout |they can only spend 100 pesos.
room Ss need to consider the following:
App. - 15 | -How are they traveling?
-Is the host male or female?
-Is the host old or young?
Ss work in pairs in the breakout
rooms.
After 10 minutes ss report back to
the class.
Post- Pre-task | To set the Zoom T tells ss to think about their plans 5-7
speakin task. Zoom’s | after the lesson and write them down | minutes
g whiteboa |on zoom’s whiteboard.
rd T-Ss
For the people who do not have any S
plans, T is going to ask them how Ss-T

they can make plans, how can they
invite others to go out.

Ideas will be note down as well.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Pre- Listening | To listen for | Zoom Ss are told to listen to a phone call 10-15
Task for specific Student’s | conversation and identify the minutes
details. information. | Book pp. | expressions the speakers use to
38-39 make, accept, decline an invitation T-Ss
Vocabula | To check and make suggestions (ss listen only S
ry build | functional App. - 16 | once, therefore they are asked to Ss-T
up languageto | & 17 make notes). T-Ss
make plans.

Ss clarify the each expression in
accordance to their function by fill-
in a chart on their student’s book.
(See appendix 16)

Ss check ways to make general
excuses to decline an invitation with
expressions such as: ‘and stuff, and
everything, and things’ (See
appendix 17).
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Task While- To prepare a | Zoom Ss are instructed to write a 15-20
Speaking | conversation [ Student’s | conversation where person A invite | minutes
Planning Book pp. | person B to an event.
Toemploy |38-39 (Possible places) T-Ss
Cued set phrases | Breakout |- a musical festival in the park on S-S
dialogue |into a rooms the weekend. Ss-T
conversation [Jamboard |- A video competition all day
App.-18 | tomorrow, two hours away from
person B’s house.
To present - A band at a local cafe tonight, 9
their pm to midnight.
conversation
to the class. Students have to decline at first and
then accept the invitation giving
suggestions to where and when they
can meet.
Ss are paired and sent to a breakout
room. T sets a time limit to help ss
stay on track.
A couple of groups will be asked to
act out their conversation to the
class.
Post- Post- To identify | Zoom While ss present their conversations, | 10-15
task Speaking | weakness Ss’s T will collect data on areas where ss | minutes
Feedback |and provide |conversat | need help with.
feedback. ions T will provide correction on spelling [ S-S
Jam and grammar directly on Jamboard. Ss-T
To check board Intonation for questions will be T-Ss
pronunciatio [ App - 18 | checked.

n.
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- Time
Stage | Activity OSbPEC'f'C Aids Class Setting and Procedure Interac
jectives X
tion
Lesson [Warmup | To activate | Zoom Ss are given 4 images and in groups 3-5
3 Lead in |[ss’s PPT of 3, they try to figure out what are | minutes
Pre- schemata Images | the people celebrating. T-Ss
task and setthe | Breakout Ss-T
topic of the | rooms
lesson. App. - 19
Reading |[Toread for |Zoom Ss then read an online 5-7
Skimmin | specific Student’s [ announcement for an unusual minutes
g information | Book p. |festival.
41 Ss skim for: T-Ss
Exercise- | 1. Activities S
3 2. Address Ss-T
Online 3. Date
announce | 4. Place
ment 5. Price
App. - 20 | 6. Time
Writing | Toanalyse |Zoom Ss focus their attention on the 5-8
skills cohesive Student’s | following linkers, (also, as well and | minutes
devises. Book p. | too) ss determine the use of the
41 words. T-Ss
Exercise-
3b T gives a brief explanation of the
PTT position of these words and the
Online difference between them.
announce
ment
App. -

20,21
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- Time
Stage | Activity SPEC".C'C Aids Class Setting and Procedure Interac
Objectives X
tion
While- | Guided To create an | Zoom Ss are told to write an event 10-15
task writing online event [ Student’s | announcement of a festival in their [ minutes
Planning | for a festival. | Book p. |town or invent their own one.
To follow 41-layout T-Ss
models of reference | Ss make a layout of the information S-S
organization. [ Jamboard | their announcement must contain.
App. - 20 | -name of event
-time and date
-location
-description of event with activities.
Students write their announcements
on Jamboard.
Post- Peer To assess Zoom Ss are assigned an announcement 5-7
task assessme | their peers Jamboard | from another group. minutes
nt and to learn | Student’s
from other’s | work With the aid of a rubric ss assess S-S
mistakes. Ss’ their classmates writing.
assessme
nt rubric | Then ss make any necessary changes
before turning their work to the T.
App. - 22
Final To assess Zoom T assess ss” writing with a teacher’s | 10-15
assessme |ss’s work Jamboard | assessment rubric, gives feedback minutes
nt and to create | Student’s [and goes over mistakes.
final draft. work T-Ss
T Afterwards, ss are ready for the final S-S
assessme | product. Using canvas.com ss create
nt rubric | their online event announcement.
Canva
App. -

23,24



http://canvas.com/
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Theoretical Concepts and Methodology

Let us analyse in greater detail some of the concepts considered in the lesson plan. First
of all, this lesson was grounded on the views of Communicative Approach, creating situations
for meaningful communication. It also takes ideas from the Whole Language Approach; it
means that, language together with the four skills are a whole entity. For that reason, all four
skills were included in the lesson plan. Besides that, | also included techniques from Vygotsky’s
Zone of Proximal Development (ZPD), by designing activities where collaborative work is
needed. As a result, students can learn from more capable peers as well as the teacher.

Regarding the sequence for reading and listening, they were divided into three steps,
namely pre, while, and post; as this sequence is the most favorable for teaching skills (Wilson
J.J., 2008 p.60). In the pre-stage section, | included a variety of activities to activate students’
content schemata, like the use of questions. Besides the use of questions, essential vocabulary
was provided to aid their comprehension. It also served to set the purpose of the task and to
make predictions about the texts’ content.

During the while-stage, a few bottom-up as well as top-down exercises were
implemented to develop subskills, and to practice strategies for listening and reading, namely
note-taking, reading or listening for gist, reading and listening for detailed information, among
others. For post-reading, | worked with grammar since it is contextualized, allowing students to
work out the structure and to discover the function of the TL. Interculturality will be included
for listening, reading and writing.

For speaking, techniques from Communicative Language Learning (CLL) were employed
to enhance students’ communicative competence through the use of authentic materials. CLL’s

main aim is for learners to master language through using language for social practices.
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Therefore, activities such as role play and class discussions, and group work were implemented.
Additionally to that, | took into consideration the sociocultural aspect of language, as Whong
(2011) points out that a good speaker should have the ability to draw on the norms and cultural
conventions of the target language to achieve their communicative goal. For that reason, within
the communicative activities, students have to talk about age, gender and culture. Regarding
writing, TBL was used to set the task and Canva was used to increase students’ interest by
integrating their creativity. Among other technological tools utilized in this lesson are Jamboard
and Zoom’s breakout rooms, which allow students to do collaborative work and permit the
teacher to make instantaneous corrections and provide help when needed.
Testing and Assessment

Testing and assessing are not only utilized to assign students to their correct English
levels, but they are also useful tools to “diagnose students’ strengths and weaknesses” (EEAILE
M3 Lesson 4, 2022 p.2). In turn, it helps teachers design lesson plans that deal with areas of
improvement. This is the fifth principle of test development, which needs to be considered
whenever we create a testing device. As mentioned before, students are evaluated twice, they
receive a formal exam in the middle and at the end of the course, this accounts for format
assessment. However, these are not the only tools for assessment; an e-portfolio is kept in an
online file on Google Drive, where there the most important pieces of work are uploaded, such as

the ones that will be discussed in continuation.

Assessing Tools and Evidence
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I have decided to assess just one skill, namely writing. The reason behind my decision is
due to the amount of stress students already undergo during tests (EEAILE M3 Lesson 4, 2022
p.1). For writing, a double assessment system was designed to foment self-assessment.
Therefore, in order to be more objective when evaluating their own work, students need to learn
how to evaluate their peers’ work first. It is important to help them have a clear idea of what
needs to be assessed, as suggested by Ur (1999). Following her instruction, learners were given
a peer-assessment rubric. Before undertaking the task, students were given a sample of the
possible outcome and how to use the rubric. Students are instructed to pay attention to the
correct use of spelling and punctuation, they have to look out for grammar mistakes, the correct
usage of capital letters for places, languages, months and names and, most importantly, to

include all the aspects requested. Below you can find the rubric that was used for this purpose:

GEANE

Student’s name: Date: Grade:

PEER ASSESSMENT

TASK 1 Objective: Write an online event announcement.
A. Read your partner’s announcement and answer the following questions by ticking the corresponding box.

Did my classmate... 1 2 3

1. use correct spelling and correct form of contractions?

2. check for grammar mistakes?

3. use correct punctuation? (commas, periods, etc.)

4. use capital letters when needed? (names, places, streets, etc)

5. included all the information required?




31

After writing their online announcement event, every student sent their work to the
class’s WhatsApp group and each of them was assigned one of their classmates’ writings. As it

can be observed on the image below, the learner was able to identify all the aspects of the rubric.

Students’ work and evaluation: Selene Cuna and Hector Galvan

v
Selene Cuna Moy 18 o
5!

PEER ASSESSMENT

TASK 1 Objective: Write an online event announcement.
A. Read your partners announcement and answer the following questions by ticking the corresponding box.

D mycassmae.. Hector's writting i :

1. use correct spelling and correct form of contractions?

2. check for grammar mistakes?

4. use capital letters when needed? (names, places, streets, etc)

Y
\//
5.t ot ot comms, s ) \/
v
/

5. include al the information equired?




32

After doing the peer-assessment, learners were asked to write a new draft making the
corrections that were pointed out by their peers. The second draft was given to the teacher and,
with the aid of a second rubric, the teacher made further corrections. Some of the aspects that
were assessed were the content of the invitation, the format of the text, organization and the use

of lexis and grammar.

Teacher’s Rubric:

GEANE

’s name: Date: Grade:

Qind

TEACHER’S ASSESSMENT

Final Draft:
B. After students have carried our their peer-assessment, students produce a final draft for final evaluation. Evaluate the final draft using the following criteria:

Criteria 0 1 2

Text does not include the points in the Text sometimes digresses from the

. 3 . Text includes all content points in the
Content . . topic or omits one or more points
task instructions R . . task.
required in the task instructions.
The format and style chosen for the | The format or style chosen if not fully The format and style chosen are
Format and Style .
text are NOT adequate.. appropriate. adequate.
Orzanisation Not punctuation or capital letters There are some errors or omissions in | The text uses appropriate punctuation
'8 P P! . punctuation and capitalization. marks and capital letters when needed.
. Thy that imped S found but . -
Lexis and Grammar ere are errors that impede 0me ErTors are found buf Almost no errors or mistakes found.
communication. communication is understandable.

Completion of the peer-assessment Not completed  — Completed

In the next image you can observe the rubric in use. The student opted for turning in the
same piece of work as he had no mistakes marked by his classmate Selene. That is the reason |

worked with the same writing.



Hector Galvan writing: online announcement event

EZUE

GALVAN HECTOR

- 7 M

Tt st | L
task instructions requiedinhe sk it
The format and style chosen for the | The format or style chosen if not fully
text are NOT adequate. appropriae.
R
There are errors that impede Some erors are found but
communication. communication is understandable.
Completion of the peer-assessment Not completed —
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Another piece of work that was corrected but not evaluated per se, was a conversation.
The aim of the role play was for students to become aware of expressions such as ‘Are you doing

anything ?’, ‘Would you like to come?’, ‘I’d love to.’, and ‘I wish I could, but I can’t. |
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have to >. Below there is an example of a conversation along with some corrections that

were made during the process of this activity.

Making plans with others

e M+ « 0 # jamboard.google.com 9 ® [1] +
] g GMakmg Plans - Google Jamboard
Making Plans e > : m
.4 @ -~  Setbackground Clear frame

Hil Mario, | wois ‘e But | canlt

e
d

w Shlrr /:-l

oV /\\’)Ut

Oh sorry, | have homework and 1 re things.

Mmm let me see..OK, let's go but you must help me after, Whar= 22 ; g0

P

INaim Selene Cuna Godoy

Rationale
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The course book was used as the core of the lesson planning and was implemented with a
video on Youtube that gave further information regarding the event portrayed one the
introduction of the unit along with a reading text and technology tools to enhance students’
learning experience. The activities were selected to scaffold each exercise so as to facilitate the
process of understanding. That was done by giving examples of the expected outcome of the
task. Vocabulary was presented in the pre-listening stage with the same purpose; to help
students understand unknown words that may hinder comprehension in the reading and listening
exercises. Checking stress in vocabulary helped to identify words more easily in the tape script.
Both activities, listening and speaking, are interconnected to have a smooth transition from one
exercise to the other. The reading text was used to raise intercultural awareness.

At this stage, students are not yet ready to have a fluent conversation as they lack
confidence and proper lexis to speak without pre-planning. Consequently, it was decided to give
them time to order their ideas and to provide them with a useful set of expressions they could use
to fulfill the task. Eventually, planning and focusing on accuracy will lead to fluency. Students
will talk about the differences between gender and age and their backgrounds in order to develop
intercultural competence.

Video
On the link below, you will find the video that was edited in order to highlight the most

important part of the lesson which was imparted in May.

URL: https://drive.google.com/file/d/1uCmza3NH2j0rm902k05gsVIqu-
rIESn/view?usp=sharing

Lesson taught by: | Lic. Ingrid Daniela Huertas Rodriguez



https://drive.google.com/file/d/1uCmza3NH2j0rm902k05gsVIgu-_rlESn/view?usp=sharing
https://drive.google.com/file/d/1uCmza3NH2j0rm902k05gsVIgu-_rlESn/view?usp=sharing
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Chapter 3: Experience Report

For this part of the assignment, let us reflect on the outcomes of the imparted lesson, and
look at some remedial work to implement the areas which were not very successful. In order to
identify areas for development a peer observation check list was used. See appendix 25 for
further information.

Outcomes

All in all, the first lesson was a success, in spite of the fact that, at the beginning of the
lesson, students were using their native language. It could have been that they were nervous as
the lesson was being recorded, but they normally try to speak English.

Students learned about festivities in two other countries, namely India and the USA.
They conversed about their family customs such as eating one’s favorite food at birthday parties
or going out to a fancy restaurant, and referred to festivities in their country. They also
compared how India and Mexico welcome spring; they said that in Mexico small children dress
up as flowers and do dances at school and talk about Benito Juarez. Additionally to those events
discussed in class, students were asked to research more special events from their favorite
country and to report back the following day. In this flip-classroom activity, two students were
chosen to report back on their findings and they talked about Japan’s Cherry Blossoms and
Korea’s Entrance Exam for university.

In the pre-stage of the first day of class, students practiced two subskills for reading,
namely reading for specific information and for general understanding. Moreover, they worked

on other strategies like making predictions; for that exercise, students were not very good at
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making predictions, but with practice they would do much better. After predicting, students
checked vocabulary for pop-culture and named two or three people for each word, ie. ‘Actor -
Jena Ortega, Chris Evans and Bryan Gosling’. | believe these kinds of exercises help learners

learn more vocabulary.

In the post-stage or grammar presentation, students analyzed the target language. Two

sentences from the reading text were transcribed into a powerpoint presentation and, with the aid
of concept check questions (CCQ), they were able to discover the function of ‘present
continuous and they understood the difference between plans for the future with present
continuous and be going to’. The grammar structure was not presented as they had already seen
it, but they did practice the new function through semi-controlled activities. Below you can see

the plans of four students and the teacher’s own example:
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On the second day, students continued working with the TL, now in a different type of
context (the gift of giving). There, learners talked about the kinds of gifts they like to receive
and which ones from the vocabulary presented they would give to their family or friends.
Moreover, we revise pronunciation, lexical stress and phonetic symbols. That part was quite
interesting for them as it was the first time checking stress in words and many of them felt more

confident pronouncing words like ‘bouquet of flowers’ and ‘jewelry’.




39

stress syllable: silaba tonica
v

Bl VOCABULARY: Naming gift items

[ig
a
5 i
0%
/bou
a bouquet of flowers som. : dy ) :
n n ard some jewelry
= N 4 B
Y\ 5
PN
'suméVume a purse 'vra ﬁ hlrt

sudadera

After vocabulary-build-up, students listened for specific information and made
predictions about whether the relatives of the speakers would like their gifts or not. In this part,
they were more successful at making predictions. To implement the topic, they exchanged views
on why some people are difficult to buy gifts for and looked at what crowdsourcing is and how it
can be used. At first they did not know what crowdsourcing was, but then they mentioned that

they have used that tool many times before.
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Afterwards, students worked in pairs to decide on two gifts (a typical and a funny one),
they would buy for a friend who lives oversees and that are accommodating them for their next
vacations. To complete that task, they had to consider the person’s gender, age and their budget.
| could have made more out of this activity, unfortunately | had to end it due to lack of time and
because | had prepared a final activity, a conversation to make plans. The teacher elicited
questions to make invitations and answers for accepting or turning down an invitation. Then
they were given a conversation where they had to identify those expressions, which they did
quite easily. In that part, students practice intonation in questions and then created their own

conversations. Here are some examples of their evidence:



Chile

female host 4 How are you traveling? (Plane? Train?)
< earrings 2 "
Gewelry) = Is your host male or female?  the person’s gender
@ 2. typical = Is your host old or young? the person’s age
Mexican
PRESENT Tell the class about your gifts.
floral designs  Explain why you made these choices and how
embroided

18years
travel by E AGREE Which gifts are (a) unusual or interesting, \4

keychains/ t-shirt / magnet/candies/et

n Think about these questions:
= When you travel to another city or country, what gifts do
you bring back for your friends and family?

What kinds of things do you like to receive as gifts?

Look at the gift ideas on the right. Are they good to choose
for your family and friends?

u  What other gifts do you prefer to give them?

u DISCUSS Imagine you are going to stay with a friend in
another country next week. You are going to give your host
two gifts: (a) something typical from your town or region and
(b) something funny. You can only spend $50. Consider the
following things. 500 pesos

much you're going to spend.

and (b) very typical of your region? Choose the two
gifts to give your host.

1. Mexican candy
mazapan
2.Female host/25 years old. - T-shirt
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PLACE B
LET'S MEET
UNDER THE
CLOCK.

@ WE CAN UNDER THE
CLOCK.

@E

LET'S MEET AT
3 PM under the clock.

We can meet c
at 3 pm outside the subway

Complete the chart with expressions in bold from the conversation and voicemails above.

Invite someone Wouldyou' LIKE to (come)? Do you want to come?
Accept I'd? LOVE to!

, Sorry, Daniel, | CAN'T
Don't accept

®

1+ WISH | could, but (I'm working on my paper). say an excuse
Suggest when and where  We*® CAN meet you (at a quarter after / at the subway). @
to meet Let's® MEET (at the pizza place / later). { have Bh axXam lomorTow

? See you there!

Agree on a plan Seayriy® SOON

Practice the conversations and voicemails in exercise 1A with your partner.

PAIR WORK
atigl

i work late

i have other plans

i have a lot of homework
i have an appointment

For lesson three, students were asked to write an online announcement for a festival. In

order to scaffold the activity, students were given four images to predict the content of an

announcement called Bug Fest. Then compare their predictions by reading the invitation. After

checking useful language (linkers), students brain-stormed what to include in their online

invitations. In this section, students used tools for peer assessment which helped them

comprehend the importance of following instruction and using punctuation and correct spelling,

as these aspects are reasons for misinterpretation.

Evidence of Students’ Work
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Here are some examples of their final work using Canva or PowerPoint.

variety of tacos. and
sauces for a good
combination of food




NIGHT OF THEAg
RADISHES p

Fancy refining your pumpkin carving
skills to something a little smaller?
Carved radishes are the feature of a 6 You will find artisans and
Christmas festival in the Mexican art students too
city of Oaxaca.
An exhibition and sale of figures of 6 We have music as well! Locz

radishes entered in the contest. bands are playing tradition:
You will also find corn leaves. music

e\
L8Y)

November 17 to 20.
Metropolitan Park of Leon \

Welcome to BalloonFest.
Come and fly in a balloon! Ticket
sales will begin in September.

Schedule

6:30 a.m.

Infiation and Takeoff of 200 Balloons
creating one of the most colorful
shows.

7:00 pm
Magic
We

ani spectacie of light with
ballons grounded.

as welll with
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¢ 4
/1,

aj,
0/}4/0/ ,///”/J’w u/.//ﬂ ,// U7

meaning "offering”, ing the action the giving, this
partyalso naming * Fiesta de Jos lunes del cemo” or “Hill monday party”.

Guelaguetza it is more popular tradition in Oaxaca, México.
I
15

N Parade with the popular “Chinas Oaxaquefias”,
a women with flower baskets, fruit and ribbons
to0, all above her head.

gf/, i

In this day, at dawn, many bands playing the o (I
happy bithday inthe diferent churchesand S/ 15
shrines too. 1|

j//, 7

") ? Today you will enjoy the musicals from the seven
,..u ¥ regions in Oaxaca, also hearing music, popular
sings and you can see the many regional
vestment, all in the “Cerro del Fortin”.
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Remedial Work

In light of the results, 1 would like to make the following changes to the lesson plan.

First, I find it necessary to plan ahead for when students are reluctant to participate or do not
know what to say. Giving them time to think accompanied by possible answers can help them
think of their own responses.

Secondly, I believe there was room for more authentic materials. Although the course
book already includes examples of the writing task, bringing real announcements of real events
in Mexico would have added more to the interculturality aspect and the activity would have been
more engaging.

Moreover, there is a saying that goes like this, “less is more”. Sometimes, as teachers, we
get excited and want to include as many activities as possible, which was done in this case. In the
second part of the lesson, I included two speaking activities which were not well exploited
because of time constraints. If | were to give the same lesson, | would only use the role-play and
give detailed instructions so that learners know what to do and allow them more time to come up
with good gifts.

Lastly, another aspect that | would like to change is the way | give instructions. Often
times, interactions are ambiguous and miss information. Therefore, after finishing planning, |
would like to re-read the instructions and check if they are correct or ask a colleague or to five

me feedback.

Conclusion
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In summary, in this assignment we have looked at all the aspects that have influenced my
teaching philosophy and the perspective | currently have towards language teaching, as well as
the roles I adopt in class. We also reviewed the importance of helping learners become
competent communicators and its implications. Moreover, we saw what testing and assessing is
and the benefit of continuously assessing students, which serves as backwash and it also helps to
identify areas for development.

In addition, we examined the theoretical concepts, methodology and approaches deployed
to build my lesson plan. I included all four skills, as we know one cannot do one without the
others. After teaching the lesson, we reflected on the results and came up with remedial work. |
hope that in this lesson, students will be able to learn some strategies that can help them become
better communicators, as well as to learn that studying a second language does not imply
studying only the grammar, but it is a whole unity with all four skills.

Having enrolled in this Specialization has let me know that teachers never cease to learn,
and there is always room for development. In the future, | would like to keep using technology
in my class; it is engaging and easy to use. Students are keen on technology and they feel more
motivated whenever the teacher uses implemented tools other than the course books. It was also
fun to learn from other countries, especially if we are planning on visiting them.

All things considered, my teaching philosophy as a language teacher is to promote
communication in class. | am of the idea that there is no best way to learn a second language
than by putting it in use, in real contexts. Language is diverse and culturally dependent. For
that reason, learners should be able to explore the language in all its aspects with the guidance of
a more capable peer, the teacher. Grammar is an aspect that ought to be taught in class but not

the more important one. | see students as independent and competent users of the language with
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feelings and emotions, that bring a lot of positive things to the class. They are not mere robots

following instructions and chanting rules.

Appendixes

LESSON PLAN - APPENDIXES



Appendix 1

START SPEAKING

" cvetsin yourcoumty?

think of other things connectad 1o special occasions?
ke danding tamly
frewerks focd Siends
ganes. gifs emusic

What special days do you have with your famiy?
What do you usualy do? Foridess, waich rene's video,

Appendix 3

1. When is Holi celebrated?

2. What do people do during this special event?

3. What is the origin of Holi?

4. What gift do people receive from Lord Shiva?

Appendix 5

LESSON OBJECTIVE
= talkabout your plans

COMIC CELEBRATION

n VOCABULARY: Describing pop culture

@) A 4)EH What do you know about Comic Con? Look at the pictures. Which things can you find at Comic
o Con? You can go online to find out more. Listen and repeat the words.

fans playing video games an arts festival
B With your partner, think of examples of these things.

0ne famous artist WO popular video games threeTv shows

three movie actors four bands / singers / musicians WO movie directors

Appendix 7

Appendix 2

custom // gather // blessing

workship // trick // firework

1.What things did you find interesting from the video?
2. Would you like to celebrate it too?
3. What special events do you have with your family?

*watch Irene’s video

Appendix 6

B LANGUAGE IN CONTEXT
A

Read Cassie’s blog post. Which words from exercise 1A does she use in her post?

< Superhero

) =
So excited! Comic Con is coming here this weekend. Yay! Tommy and
I have our new costumes, and they look totally cool!

Here's my Comic Con Top 3.

1. Movies! Don't miss the Star Trek celebration on Saturday. You can meet

some of the actors and directors from the TV shows and movies. Can't wait! G
@ I'm bringing my camera, so check out next week’s post for photos.
2. Games! The gaming hall is 2,000m of games, games, and more games!
® 3 arttGuesswhat? Tommy is showing his pictures at Artists’ Alley this

year. & He isn't selling anything, but you can order from his website.
Are you going to Comic Con? What are you doing?
Add a comment and tell me about it.

4
GLOSSARY
fangirl (1) a female fan who loves
comics, films, andor music
costume (1) clothes you wear tolook
ke someone else

©  Read the blog again. Check (/) the sentence(s) that are true. Correct the false ones.
["] 1 Cassie doesn't like her costume,
[7] 2 You can meet famous people from TV and movies.
3@ [7] 3 Tommy wants to sell his pictures at Comic Con.

Appendix 8
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Read th

right now, at the moment of speaking?

w When is the action happening?
(present // past /l future)

= Do you think,the acionis VERY probable to happen?
Why?

Appendix 9

P. Conminuous = ARRANGEMENT

Appendix 11
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WHAT ARE THE ARRANGEMENTS?

Appendix 10

P. ConmiNnuous = ARRANGEMENT

= 'm watching Barbie at the
cinema with my friends on July

Appendix 12



The Gift of Giving

\ ﬂ LANGUAGE IN CONTEXT
A @ fED uisten peop! gifts. Which gifts fr i

o a
A B0
T me e

Lara's dad Rosa and her brothers

Appendix 15

LEsson oJECTIVE
= choose gfs e yourhost

8% TIME TO SPEAK
The gift of giving

[ [ T em—
 When o s vy r ik i o
you bring back for your friends and famiy?
= Whatkinds o ngs d yuetecive s i
Lok i 8 i Aty o e
oo ey o
W o s s

Bl Discuss tmaguayouims gy sttapuodin

() something funny. You can only spend $50. Consider the
following things.

= Howare youtraveling! (Plane? Trsi?)

= s your host male orfemale!

« s your hostoldor young?

F3 Present Teltthe s sbout your gites.
Explain why you made thesa cholces and how
much youte going to spend.

E]  AGREE which gifs are () unusual o interesting,
and (b) very typical ofyour region? Choose the two
aifs togive your host.

To check your progress. 9o o page 154.

USEFUL PHRASES

oiscuss

What doyou thinkef .7

What'satyokal gift from
Town?

PRESENT
Wiee buyeg . becuse
We're spending $20 0n.

AGREE
ik 50,100,
Goodides

ke thatces a ot

e this gt because.

Appendix 17

1A does each person say?

2 sweatshiet

& 4 [EI Listen again and read. Why are these people difficult to buy gifts for?
Hasan's sister

v
n VOCABULARY: Naming gift items

Gift iddub Sfor

apurse

her

him o

- i

Appendix 14

B

“)[EE Are the people happy

when they get their gifts? Listen and check.
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Appendix 16

I'D LOVE TO!

LESSON OBJECTIVE
= make and respond to invitations

n FUNCTIONAL LANGUAGE

A 4)[EI Read and listen to the phone calls and voicemails. Where do the friends plan to meet?

Where do they meet in the e

) 1,40 Audio scrpt

A Hey Mika, are you doing anything later? We're (3:00 p.m.)
going to that street festival downtown. Would B Hil I'm at the subway station. Where are you?
you like to cor.ne? ) ) (3:05 p.m.)
B Oh, sory Damal,l(in' l.dl wishlcould bUtim  » co s st got your message. We're
sl bl S i) running late. Let's meet at that new pizza
A Come on! You can work on your paper later. place on Third Street. See you soon.
B That's true. OK.Id love to. (315 p.m.)
A Great! We can meet you at three at the B Hey, Daniel. It's me again. I'm outside
subway station. the restaurant now. Are you
B Seeyouthere! quys dose?
A We're here now. Where are you?
Oh, wait, | can see you! N
aguy=aman guys = a group of people, any number, men and/or women
t you guys at the elevator in fi
lives in my building. Hey, guys! What's up?
©§  Complete the chart with in bold from d voicemails above.
Invite someone Would you ' to (come)?
Accept rd? to!
y Sorry, Daniel, 1
Do accuet B 1 could, but (fm working on my paper
Suggest when and where  We o meet you (at a quarter after / at the subway).
to meet Let's ¢ (at the pizza place /later).
’ you there!
Agree on a plan
2 o Seeyou*

Appendix 18
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) REAL-WORLD STRATEGY [ R— .
A ) Listen to Lucca and Jen. Where does Lucca want to go? Does Jen want to go? o @ B - cotbuckyoud  Cieartame

MAKING GENERAL EXCUSES

When you don't want to accept an invitation because you have a lot to do, s _
give a general reason followed by the suggestion of much more. N l:l

Idon'tknow I have homework and st ] I
I'm not sure. | have family visiting and things. ° I:l

Maybe, but I'm getting ready to go on vacation and everything. \/ B _
= [

8 4 [EI Read the information in the box above. Then listen again and complete Lucca and Jen's o _

conversation with words from the box.

Lucca Hi,Jen. What's up? Jen o /"

Jen  Notmuch. I have work and then the gym ¥ ]
Lucca  Are you doing anything later? i l:l

We're going to the concert in the park. Lucca  Come on! It'll be fun.
Jen 2 next time.

Appendix 19 Appendix 20

El wriminG

A Read the online for another unusual festival. Would you like to go to Bug Fest?
Why or why not?

Fést

> Allday
> 12:00-3:00 pm.

Our
> 10:00 a.m~1:00 pm.

> 1:00 p.m.~late

Appendix 21 Appendix 22

Also, T00 & As well -

Student’s name:, Date: Grade:,
PEER ASSESSMENT
[— TASK 1 Objective: Writ as online event smoouncerment.
Thave 4 cats and 1 4150 have a dog. A o anwer by ticking the
Tcan sing... and Ican also dance
Positiont e salsa. Did my classmate... 1 2 3
_ My sister's & mom... and she is also
—_— a businesswoman.
Thave 4 cats... and | have a 1. use cormeet spelig and correet form o confractions™

Thave 3 cats... and [ have a
'WELL.

2. check fur grammar mistakes?

dog too.
1 can sing... and I can dance Atthe of the
e b beginning of a sentence:

My sister’s a mom... and a
businesswoman
L Thave 4 cats. ALSO Thave a dog. 3. use cormeet punctuation? fcomnses, periods, ele.)
Tcan sing. ALSO T can dance sal
L:"*“‘"ﬁm"‘“ My sister & a o, ALSO she &4
e businesswoman.

4 . places, sirects, eic)

5. inchuded all the information required?

Appendix 23 Appendix 24



Student’s name:

TEACHER'S ASSESSMENT

Final Draft:
B. After students their p

51

o . : : NAME OF YOUR
o EVENT HERE
— ) S
Appendix 25
Peer Observation Checklist
Main Rating Scale
Teaching Specific Teaching Aspects Comments
Aspects 1({2(3(4(5
Classroom | Teacher’s Instructions (Are the Ss are given instructions at the
management | instructions given at the beginning of each activity,
beginning of each task? Are they however, a few of them were a
clear and easy to follow? *| | bit ambiguous. For flip-class, it
was not clear the number of
events to be searched.
Error Correction Mistakes were corrected at the
(Are errors and mistakes moment of planning but not
corrected when they occur? Is the = | while students were converting,
teacher hindering fluency?) therefore fluency was not
interrupted.
Level and length of the Reading text were a bit too
listening text short but listenings were
: (Does the level of the text(s) appropriate for the level. The
Xliﬁtse”als & corresponds to learners’ level? Is * speed was appropriate and pre-
the listening passage too long it teaching pronunciation really
bores students?) helped




Peer Observation Checklist
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[Materials & | Authentic reading texts (Does For authentic material the
Aids the teacher bring in a variety of teacher used a video but the rest
real texts such as songs, of them were teaching material.
podcasts, etc) She could have included others
such as real online event
announcements from ss’
countries.
Technology (Does the teacher Yes, the teacher used jamboard
take advantage of technology to and also used her cell phone to
promote listening and speaking enter breakout room and
and develop skills and monitor speaking activities.
strategies?)
Background knowledge and Yes, every lesson was begun
Previewing (Does the teacher with a warm up activity and a
begin with a warm up activity to lead in. These helped to prepare
activate schemata and engage ss for the main stage.
students?
Meaning Support (Does the Yes, there were a lot of images
Methods & | t&cher use images, realia to and even used the net to explain
Techniques | Make the text more the word crowdsourcing and
understandable or to teach showed ss how to use it.
vocabulary?)
Listening goal (Does the teacher Yes, students were told the
establish the purpose of purpose for listening and they
listening? were told what type of subskills
they were working on.
Employing techniques and Yes, she did. Before starting the
methods to develop listening activity, students were told what
skills (Are students aware of to do and how to do it. The
listening and spee}king strategies? teacher personalized each
Does the teacher include top- activity and students analyzed
down and bottom-up activities?) language, pronunciation and
Methods & meaning.
Techniques
Questions (Does teacher use Yes, the teacher use CCQs and
recall question during while- ICQs, she also included
activities? Does the teacher use question such as “what kind of
inference questions to presents would you buy for a
personalize the activity?) family member”.
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Pronunciation (Did students
check ways to improve their
listening and speaking skills?)

Yes, ss were told to take notes
for long listening in order to
remember information and to
listen for tone as well.

Integrated SkKills (Are the
activities introduced smoothly?
Are the activities connected to
each other?)

Some exercises were a bit odd
and too much. Planning less and
allowing ss to speak more
would be more productive.
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