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INTRODUCTION

This final project is presented in order to integrate and synthesize topics analyzed
throughout Module 1,2 and 3 of The Specialization in English Language Teaching
as a Foreign Language at Universidad Pedagdgica Nacional, Unidad Ajusco where
| have had the opportunity to enhance teaching competences and learning abilities
as an English Second Language teacher by acknowledging and practicing
simultaneously linguistic concepts, learning-teaching language acquisition methods
and theories along with approaches and technics for learning-teaching English as

second language has been quite satisfactory for me with this Academic Program.

Enables me to reflect and evaluate which are the teaching practices that | do
recognize as the most practical and substantial for my students, what is the
pedagogical material must be implemented according to the school framework
pertinent, safe, and relevant where contents either physical or digital could stimulate
curiosity and promote creativity within a respectful, multicultural, and self-cultural

awareness.

In other words, incorporation of theorical foundation with personal teaching
philosophy within my educational practice has been hugely significant on

professional growth as a tutor.

Therefore, it is necessary to mention the difference between second and the foreign
language where cultural contexts mark those differences and the uniqueness of each
learner, of each classroom, and of each school of learners are surrounded with
uniqgue and complex opportunities for Second Language (L2) development. The
origins of SLA research as a recognized discipline are often traced back to the
1960s, since then it has a direct relevance for language teaching pedagogy such as
the study of the role of input and interaction in language learning and the role of
psychological variables on the process of L2 learning, (EEAILE Lesson 5, 2022).
Cognitive code assumes, that "once the student has a proper degree of cognitive
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control over the structures of a language, facility will develop automatically with the

use of language in meaningful situations” (Carroll, 1966, p. 102).

On the other hand, let us keep in mind a teacher role’s important task of grading
learners with assessment and evaluating tools based on their cognitive level and
context, not only to fulfil an administrative duty with parents or school authorities but
for ourself in order to test if our teaching methodology has reached targets that have
been set up previously, in case it would be necessary to adequate or improve

practices.

In regard to the topic chosen for my final project: describing jobs from professionals
from different countries, seems an interesting social practice of global
communication given that junior high school students are already thinking what the
professional prospects shall be considered on their future careers in further
education depending on their inner abilities or they ought to develop.

Activities have been selected by implementing the communicative task-based
learning (TBL) alongside with the project base approach where students learn by
doing, reflect, critic, review and solve the possible problems of real language

situations which integrate and interrelate productive and receptive skills.

Yet, digital competences should be managed at certain level too inside and outside
of the classroom by means of several interactive platforms adapted for our school
context which allow us to implement versatile and dynamic activities with available

technological resources.

However, there are still many obstacles to face while teaching and learning English
within the whole Mexican Education System due to different external and internal

factors that might hinder completion in mastering this target language.
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CHAPTER 1: Philosophy and Theory

1.1Teaching Context and Philosophy
| am teaching English Language at La UniversidadLa Salle Campus Salamanca in
Guanajuato State of Mexico as part of the Private Mexican Education System.
Working with 24 high school students made up of 7 girls and 17 boys, most of whom
are seventeen years old. Their language abilities are intermediate level B2+
according to the Common European Framework of Reference for Languages
(CEFRL).

Even when range of their vocabulary and knowledge of grammar are very limited

most students actively participate in collaborative or individual tasks.

| am experimenting a transition from the public to the private educational system
frameworkand as most teachers may know, there are a lot of differences among
them in terms of infrastructure and didactic resources availability which make an

important impact in the cognitive learning process of students.

Here in La Salle, we have the National Geographic Learning’s didactic resources
such as the Teaching English Program calls "Perspectives 1" containing trendy and
modernised topics, it also includes Ted Talks activities that students enjoy because
they are placed for reflexions and debates yet some of these subjects reflects their

own reality or from other adolescents around the world.

Most learners from La Salle have a role as adultstudents of becoming more critical
and interest on the communicative approach of the languagerather than just learning
the grammatical and lexical functions of it. They are recognizing of thesocial practice
and the proper use of English language to express themselves to negotiate

meanings, solve problems, action take, etc.
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Since the beginning of this specialization’s program one of the main purposes was
and stillis to identify and shape up our teaching philosophy as an ongoing reflection
of what has been learnt through and how relevant this part is for my professional

progress over my teaching practice.

Moreover, | recognize myself as an ELT (English Language Teacher) who is able to
acknowledge several theorical principles for the acquisition of a second language in
this case, English and interesting to realize that some of those principles have been
applying even before | found out they existed and how my teaching methodology
has been molded by different learning-teaching linguistics and communicative

approaches also currently practice with my students.

Furthermore, | could perceive that my lessons feature more structured technics with
better organized activities designed for learners central attention within multicultural

references and perspectives with the objective of covering student’s current needs.

Areas of opportunity |have also recognized include standardization of
activities with attention only to one or two skills such as reading (receptive) or
writing (productive) from workbooks and neglecting differentlearning abilities  of
my students which may mislead learning targets or causing unbalance between

the other skills listening and oral expression.

On the other hand, acquisition of tools for assessing and testing students’ progress
during tasks are implemented either formal or informally as part of a formative or
summative evaluation process aiming both scholars and me to reflect on strengths

and weaknesses.

In summary, if | define my teaching philosophy now, should | imply that education is
the optimum tool for society to cope with incompetence of systems by our
government and English language domain of learners and teachers’ development

must be consider as an important aspect in our lives.

Thus, we will be problem-solving citizens with a multicultural vision that allow us to

promote respect and tolerance when interacting with others.
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Contributing on the achievement in the academical and professional development of

my L2 students is one of the biggest rewards in my teaching career.

1.2Theory behind Teaching Practice and Identity
To explain the workings of different language teaching methodologies and
approaches as well as techniques to achieve this, we must establish links between
methodologies, theories about language and theories about language learning but,

first we must understand what a language is for some experts:

By Saussure, “language is an arbitrary system of signs constituted of the signifier

and signified”.

By Noam Chomsky, “the language is the inherent capability of native speakers to
understand and form grammatical sentences. A language is a set of (finite or infinite)

sentences, each finite length constructed out of a limited set of elements”.

By Wardhaugh, “A language is a system of arbitrary vocal sounds used for human

communication”.

A display bellow of a mind map may guide us for better comprehension of Language

Learning and links between theories.
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Graphic 1: Language Learning Mind Map, by Claudia Mar

Broadening cognitive learnings about theories and approaches which also are going
to be tried out in the classroom as part of strategies in my lesson planning as the
final project of this Specialization, and as previously | was mentioned emphasis on
Intercultural competence it is going to be the focus point for the topic we are learning
alongside with the linguistic and communicative competence becoming my
theoretical basis which are linking my methodology followed on activities that support
cultural and multicultural awareness among students. Approaches taken from the
use of social linguistics methods as mayor tool of communication resource to share

ideas, emotions, knowledge and much more and in this particular lesson planning.
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On the other hand, acquaintance from teaching-learning process and its elements
(input, interaction, output, intake) are key now while I lecture, from those we all might

focused on achieve same goals.

Linguistic competence

Language is one of the most important and necessary tools to communicate with
others. Expressing what we are, feel or think is what define us as a social being.
There are some descriptions of language that should be comprehended from its
conventional use when is learnt, and there are also several theories to learn a
Second Language (L2) as well like English which according to historical records it
comes from the root of Proto-Indoeuropean linguistic family. And for now, it will be
considered the target language for students who hasneed of engaging in meaningful
interactions to express themselves whether in written or oralway. Success to do this,
should be the result of the intake of a coherent framework with theprocess of

language learning acquisition.

Linguistic competences are related to the use of language through the expression
and interpretation of concepts, thoughts, feelings, facts, and opinions in order to
performoral and written discussions. Such interactions may take place in diverse
social and cultural contexts, which will determine the characteristics of the language
written or spoken, such as the grammar, pragmatic, and sociolinguistic
characteristics. (The Role of Information Professionals in the Knowledge Economy,
2017).

In addition, | have enriched teaching practice acknowledging the Model of Form,
Meaning and Use of the Language by Diene Larsen-Freeman defining three
interconnected dimensions of the language: structure, semantic and pragmatic.
Which aid me to organize content of topics to be taught according to school program.
| am able to explain divergence between sounds and letters within the English writing

system for example.
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Communicative competence

Communicative competence typically refers to how well someone is able to
communicate with others, though this can be elaborated upon and further refined in
a number of ways. Three basic steps involved in it, which are planning
communication, understanding how to communicate, and being able to
communicate. This process includes two major components: the message used to
deliver an idea, and the meaning that is actually deliveredby that message. It is
important for anyone who wishes to be able to communicate clearly, especially public
speakers and people learning a second language communicate and being able to
communicate. This process includes two major components: the message used to
deliver an idea, and the meaning that is actually deliveredby that message. It is
important for anyone who wishes to be able to communicate clearly, especially public

speakers and people learning a second language.

Often exits possibilities of miscommunication between people during their attempts
to interact with others. Therefore, in real communicative processes that may occur,
a model ofcommunication should be performed. For instance, Jakobson’s model of
the functions of language is going to be analyzed for reading text and audio text as

follow. Image bellow represents main elements of it:
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Graphic 2. Principles of the Communicative Approach

Not to mention, the fourth components consider on that communicative competence
by Canale and Swain and much needed (linguistic, sociolinguistic, discourse and
strategic) to reach the level of English proficiency focusing on syntactic accuracy
learners” productions and helping me to grade their learning language acquisition

too (EEIALE, Unit 1).

Communicative
approach: principles |

» learners learn, using the language to
communicate;

+ communication is the goal of classroom
activities

» development of fluency

+ communication integrates different skills

- errors are inevitable part of learning, as
well as creativity

« aim is to develop comm

« iImportance of the socio-cultural aspect

of communication,

Graphic 3. Principles of the Communicative Approach
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Intercultural Competence

Byram’s conceptualization of intercultural communicative competence

represented with below table which it might help to understand broadly how

sociocultural aspects of the community perform. It is less about knowing a lot of

culture-specific information about various countriesand more about communicating

effectively in a range of cross-cultural contexts.

Curiosity and

openness
Knowledge of social groups
and their products and
practises in one’s own and
in one’s interlocutor’s
country

Ability to interpret a
document or event from
another culture

Ability to acquire new
Rnowledge of a culture
and cultural practices
and the ability to
operate Rnowledge

Ability to evaluate
critically and on the
basis of explicit
criteria perspectives

Adapted from Spencer-Oatey, H. & Franklin, P. (2009) By: Claudia Mar

Graphic 4. Byram’s Intercultural Communicative Competence
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Next image represents characteristics of intercultural competence models
developed by the British language educator Michael Bryan, as presented in Byram,

Gribkova, and Starkey related to the target language to be taught.

3 Curiosity and openness,
readiness to suspend
disbelief about other cultures

~m  Knowledge of social groups and their
4 ¢ products and practices in one's own
8 and one’s interlocutor’s country, and
and belief about one’s own. of the general processes of societal

Akl and individual interaction.
INIERCUHURA[&\;SIUDES (SAVOIR N DEDOE O Sonim enies

(SAVOIRS)

CRITICAL CULTURAL AWARENESS
(SAVOIR S'ENGAGER)

Ability to evaluate critically and on
the basis of explicit criteria,
perspectives, practices and products

in one's own 223;1:1:; cultures and MODE[ Ol: |NIERCUUURAl
¢ COMPETENCE

|

\/
SKILLS OF DISCOVERY AND INTERACTION
(SAVOIR APPRENDRE/FAIRE)
SKILS OF INTERPRETING AND RELATING SASHIEE e L R,
(SAVOIR COMPRENDRE) culture and cultural practices an.d the
ability to operate knowledge, attitudes
Ability to interpret a document or and skills under the constraints of real-

event from another culture, to explain time communication and interaction

it and relate it to documents or events
from one’s own.

Graphic 5. Model as presented in Byram, Gribkova, and Starkey: Theories of Second Language Acquisition
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Intercultural Competence
Attitudes.

Knowledge.

Skills of interpreting and relating.

Skills of discovering and

interacting.
Critical cultural
awareness/political education.

Curiosity and openness, readiness
to suspenddisbelief and belief about

own culture and others.

Knowledge of social groups and
their products and practices of
one’s own and in one’s
interlocutor’s country, and of the
general processes of societal and

individual interaction.

Ability to interpret a document or
event from another culture, to
explain it and relate it to documents

from one’s own.

Ability to acquire new knowledge of
a culture and cultural practices and
the ability to operate knowledge,
attitudes, and skills under the
constraintsof real-time

communication and interaction.

An ability to evaluate critically and
on the basis of explicit criteria
perspectives, practices, and
products in one’s own and other

cultures and countries.

Table 1: From Byram’s Intercultural Competence Model (EEAILE, 2023).
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1.3 Second Language Acquisition Theorical Basis
Basic Language Acquisition Concepts are the key elements to understand learning
processes and how multiple psychological and emotional factors have impacted
positively or not over this process. Then, a qualify teacher plays a relevant role to
adapt best learning environment and include authentic material to promote
interaction, active participation, and proper engagement during sessions among
pupils yet performing accordingly to proven theoretical approaches to reach our

linguistic target might

be quite useful and Y S— :
¢ Field of psychology
¢ Linguistic habits
¢ Stimulus-response
opportunities

necessary.
BEHAVIORISM

Exist some Second A
STRUCTURALISM ¢ Morphology
Language AND GENERATIVE * Universal
_— . LINGUISTICS grannar
acquisition theories \ * Interactions|
as We" here | ma THEORIES OF \ SOCIOCULTURAL : zg;:’lal'tlavgd
! y SECOND factors
. LANGUAGE HHEQRY ¢ Cooperative
illustrate those bel to ACQUISITIO learning
¢ Constructio
get a better of meaning
KRASHEN'S * Sociocultur,
interpretation. THEORY. vatiables
MONITOR * Acquisition/Lear
MODEL ning Dichotomy
Graphic 6. Theories of Second : ”;;;:::sls
it « Natural Order
Language Acquisition by Hypothesis

Claudia Mar « Input Hypothesis

« Affective Filter

1.4 Rational Behind Activities
Just to review concepts we have that an approach in language teaching refers to the
theorical view of what language is and how is it can be learnt. It is a general way or
form to teach based on some theories shape by a lot of researchers of scholars.
Personally, | apply the Communicative Approach consisting mainly in encouraging

student-student interaction with role-playing and collaborative tasks.

On the other hand, a methodology implies the practice in the classroom itself. It is

the way of teaching language and a link between teachers’ ideas and theories and

Claudia Josefina Mar Delgado
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includes Design, Objectives, Syllabus, Activities, Roles of Teachers, and Learners

so Materials and Procedure (slideplayer.com/slide/5662730/). In my classes | use a

mix of generally four methods (eclecticism):

The Communicative Approach: activities are guide by trying to produce
meaningful and real communication, at all levels. As a result, there may be
more emphasis on skills than systems, lessons are more learner-centered,
and there may be use of authentic materials

(https://www.teachingenglish.org.uk/article/communicative-approach).

Examples could be asking learners to give personal information about
themselves which involve meaningful communication.

The Task Based Approach: advantages of practicing TBLT are that it is
suitable to learners of different ages and backgrounds, they are more
exposure to target language, they are free to express themselves with
vocabulary learnt and practicing grammar, form and meaning is the base of
the interactions during tasks, evaluation takes a lot of importance in the
learning process, set objectives, states linguistic features associated with the
task, etc.

Kolb’s Model of Experimental Learning: aims to determine the learning styles
of English. It divides 4 stages of learning cycle; the concrete experience
refers to do something through experience engaging directly in real situations,
the reflective observation which involves observing and noticing what
happened to reflect on the experience, the abstract conceptualization
based on making conclusion of the learning experience and the active
experimentation implying a plan of trying out what has learned into new
ideas to be tasted.

Krashens’5 SLA theories: | adapted The Affective Filter Hypothesis which
is a Humanistic Approach claiming that learners with high motivation, self-
confidence, a good self-image, a low level of anxiety and extroversion are

better equipped for success in second language acquisition.

Claudia Josefina Mar Delgado
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Stephen Krashen is an expert in linguistics, specialising in language
acquisition and development theories. Much of his recent research has
involved the study of non-English and bilingual language acquisition. Since
1970, his theory has dramatically impacted all areas of second language. It
has constantly been a much-discussed issue with numerous hypotheses
centred around it, including language acquisition theory or monitor model with
its sweeping effects on language learning in classrooms around the world.
(https:/lwww.ebcteflcourse.com/stephen-krashens-theory-of-second-
language-acquisition/). Initially based on 5 Hypotheses are explained next:

The Acquisition / Learning Dichotomy

It states that adults have two distinct and independent ways of developing competence
in a second language. Learners produce language, they are drawing on their “acquired”
knowledge. At the stage of production, learners are more concerned with conveying

meaning than they are with focusing on grammatical form, (EEAILE Lesson 5, 2022).

Monitor Hypothesis
By monitoring (editing) their language production learners are able to modify their

output. But the monitor cannot be used at all times. Can happen before speaking or

writing, or after (self-correction), (EEAILE Lesson 5, 2022).

Claudia Josefina Mar Delgado
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The Natural Order Hypothesis

Children acquire morphemes in a fixed and predictable order. If the learners have not
yet acquired a simpler structure, they will not be able to acquire a more complex one
or one that naturally comes later in child and adult L2 development. Learners will

acquire structures in a specific and predictable order, (EEAILE Lesson 5, 2022).

The Input Hypothesis

Language is acquired through exposure to comprehensible input (written or spoken)
and we want to expose our learners to materials that are neither too easy nor too
cognitively challenging, but at a level that is challenging enough and that keeps our
learners motivated, (EEAILE Lesson 5, 2022).

Affective Filter Hypothesis

When students are nervous or anxious, their affective filter is high or up, and therefore
the input that students are exposed to cannot be acquired. Yet, if students are
comfortable and calm their filter is lower or their affective filter is down. In this condition,
the language input that your students receive can be readily learned, (EEAILE Lesson
5, 2022).

Table 2: Monitor Model by STEPHEN KRASHEN'S HYPOTHESES

e Zone of the Proximal Development (ZPD) by Vygotsky, the concept refers to
the difference between a learner's ability to perform a task independently
versus with  guidance. (https://fexamples.yourdictionary.com/zone-of-
proximal-developmentexamples.html):

The concept refers to the difference between a learner's ability to perform a
task independently versus with guidance. This process is referred to as

scaffolding.

Vygotsky's work regarding the zone of proximal development has contributed
greatly to the field of education and is used in developing age-appropriate

curriculum and teaching techniques.
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By understanding what children are able to achieve alone, as well as what
they are able to achieve with assistance from an adult, educators can
develop plans to teach skills in the most effective manner possible, giving

students a gradual release of responsibility to perform tasks independently.

Lev Uygotsky's Sociocultural Theory-- Scatfolding & Zone
of Proximal Development (ZPD)

Can’t do now,

| Can do now /(ZPD) What

|ndep8ndently or canlﬂg with even with
Unassisted (scal_rnft'ling) Guidence
earning Zon

omfort Zone wllnxiew Zone

Graphic 7. Zone of Proximal Development by Vygotsky adapted by Claudia Mar

Aim in developing a deeper understanding of their unique needs, achieving better

learning outcomes for students, embracing best practices. The techniques | use for
activities include a lesson plan designed according to my student’s context and

school program.

Claudia Josefina Mar Delgado
20



Example of personal workings of different language teaching methodologies and
approaches as well as teaching techniques applied on my current practice and the

relationship between them.

——TTh, (amts
language used ' ﬁ[]ﬂnum[iMWG . F:::Ilexsopmen

« Oral Tasks Mﬁﬁn Am] Grammar-
Rl | IR WA TG ) oo
tomerconrea (4TI} GAD P s e

+ Social context
* Teacher guide

interactions s nY Wuklmﬁa lA"b'Aon @] : E::lr[i-::leration

« Dialogues for \ situations ),

= TOAGAING PRAGTIGE e
1

* Questioning

' strategy
i | l -=={| * Lesson Plan:
mﬁ"muuﬁﬁ Pre-task, task,
review

* Presenting
videos-films:
+ Wall chart of

\ fluency /

meaning

vocabulary
* Pretend roles

\ * Self-correction

|

Graphic 8. Application of Methods, Approach and Techniques in my Teaching Language Practice by Claudia Mar

CHAPTER 2: Methodology and Practice

2.1 Lesson Plans
Planning lessons is quite often challenging specially when within a short time | must
cover main objectives following 3 stages which | describe next: | start with an
introductory activity normally viewing an image, object, etc. and then launching
some questions relating to them thus, | present the topic that will be worked.
Sometimes, we might listen to something or reading a headline of a text could be a
text too. During task activities or Development Stage of the session, | propose
activities based on the communicative or task-based approach or project-based task
allowing students to speak and interact actively to resolve a problem, expose a
situation, etc. Alternatively, these activities we work all the abilities needed to use
L2: speaking, reading, writing, listening, grammar and vocabulary. In the Closure or
Wrap Up Stage of my lesson, | propose an evaluating activity such as an open

Claudia Josefina Mar Delgado
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discussion to conclude or summarize topic or any exercise from their workbook like
a gap filling, multiple choice questions, word ordering to build utterances, etc. After
these exercises | ask students to tell me what was the most interesting, what they

understood, if they have any comments or questions.

To evaluate my students, | usually propose speaking and writing task where students
can show what they have learned, promoting self-assessments, awareness of what
IS happening during their own learning process and more.

Other contents are reliable and easy-going teaching to adapt in lesson planning
which promote socialization and academic autonomy. Rather, promote a critical eye
increasing comprehension of meanings and grammar on which my students have
more limitations. Thatis why | am practicing specific teaching methods or
approaches where students become central of attention as my high priority.

Reading Skill. Read the title of the article of unit 4 of their textbook aloud. Then point
to the photo and ask what they can see. Tell students to skim the rest of the article
to get a general idea. Ask a volunteer to state what the article is about in sentence

one. Write the idea on the board. Remind students scan text for details.

Listening Skill. Play the audio and listen to two professional describing their jobs.
Tell students to notice the pronunciation of them, questioning which utterance is
spoken by a Spanish speaker and which one for an American English speaker.
Talk about speaker’s pronunciation and perform drills, encourage students to

imitated too. Consider error-tolerance at any moment.

Speaking Skill. Put students into pairs to discuss question Does the school prepare
you for the world of work? (a real-life situation). Give them time to jot down notes
and ask them to share answers. Have them find another pair that shared similar
ideas. Encourage students to be creative.

Writing Skill. During these lesson plans, the activity that will be evaluated and
graded as a product(output) will be a Formal Letter for Suggestions containing

information and overall vocabulary and composition tools acquired.
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Students should consider who is writing to, why is he/she writing, what are the

questions they want to ask, who is the sender, salute, and polite closing expressions.

Explain writing styles, formal or casual. Brainstorm some of the differences. They

deliver their outcomes through our Moodle Microsoft Teams.

Lesson Plan 1,2 & 3

Teacher’s name:

Miss Claudia Mar Date: | July 04th, 2023.

Lessons” names:

1. Unit9: Allin a Day’s Work
2. Unit 10: Remote Control
3. Continuation Unit 10: Remote Control

Lessons’ Objectives:

1.Students will learn concepts and language relating to describing jobs, as well as talk
about the skills needed for a job. Reflect how people can use their professions to
change the world around them.

2.Students will learn aspects related to technology and advances, the way can change
people’s lives in the world around and what the future of technology may bring such as
Neuroscience. cons of an issue.

3.0nce students learned aspects related to technology and Neuroscience, now they will
practice useful talks about pros and cons of an issue. Recognizing grammar Past
Perfect Tense they also will learn to write a Formal Letter Making suggestions to
improve services applying technology on them.

Topic:

1.Does the school prepare you Sessions length: | 50 minutes each
for the world of work?

2. Listening Task and Oral
Expression Activity.

3.Grammar Review (Past
Perfect), Speaking Task and
Writing Task.

Class Level:

Intermediate +2 Class profile: 24 students (7 girls and 17
boys), junior high school. 16-

17 years old.

Language focus:

Vocabulary building and
grammar structures.

Language skills: | Reading Task, (a survey by
deducing meaning from
context, skimming, scanning,
understanding text structure
based on the bottom-up-top-
down approach. Listening
(TED TALK). Writing (formal
letter of suggestions) and
Speaking (Oral presentation).

Listening for particular words or
phrases. Repetition and
substitution drills. Memorizing
dialogues.

Analysing cohesive devices.
Learning to guess from context
clues.

Language function:

Describing jobs, as well as talk Intercultural
about the skills needed to work.

How people from different

Claudia Josefina Mar Delgado
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Describe, explain, discuss, topic: countries can use their
suggest, list, compare, contrast, professions to change the
persuade, argue, justify, defend, world around them.
critique, compliment, recount,
retell, narrate, question, request,
agree, and disagree.

Main Lesson Aims:

1. Series of Vocabulary building TASK about Depend Prepositions to move on to a READING
TASK about an online survey asked working people around the world if school had
prepared them for their jobs.

2. Vocabulary of technology, moving on to a Listening TASK crucial to notice and decode input
on a TED TALK about How to Control Someone Else’s Arm with Your Brain. Aspects
technology and advances, the way can change people’s lives in the world around. Reflecting
what the future of technology may bring such as Neuroscience.

3. Looking to sides of an argument pros and cons. Review common past participle forms with
regular and irregular. Structure of Past Perfect Tense. Formality and Politeness for writing a
Suggestion’s Formal Letter to improve services applying technology.

Materials and didactic resources:

-Microsoft TEAMS App. -White board

-Markers -CD player

-Projector -Laptop

-Speakers -Educational platforms

- Students workbook: Perspectives 1 National
Geographic Learning

LESSON 1. o . Students’ Always maintain a

* The teacher will | H'Stens, interprets, attitude, self- positive attitude 15
Stage 1 explain the students 2and participateswith — confidence, with learners minutes
Warm Up- certain verbs are ideas which are motivation to fulfii | demonstrating care
Launch activity | ysually followed by a  relevant to the activities within and respect.

particular  preposition = context. the programmed  Consider

and it can be placed time. multiple
Vocabulary between an object and ' «gydents learners
Building preposition. abilities.

complete sentences
with

Claudia Josefina Mar Delgado
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Stage 2
Pre-reading
activity

SKIM-SCAN
Activity

Sequencing
tasks

Stage 3
Post-
Reading/Closure

Then the teacher
will ask students:

Have you ever seen
or heart those verbs?

Teacher will show
examples from their
workbook pag. 108

*Teacher will talk
about careers and
skills and interests
of people that they
mightknow.

*Teacher aks
students looking at
thephoto of their

book pag. 109. T
asks them, would
you like to work
there? What would
be a challenge of
trying to work there?

Teacher will ask
scan the passage of
a survey and some
students  will read
loud different
paragraphs of it and
correct some
pronunciation errors.
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the correct dependent
preposition from their
workbooks.

*Students will firstly
Scan the survey to
get main idea.

and then Skim to
answer specific
questions who said
each one?
comprehension tasks,
picture identification
tasks, etc.

* Students apply the
bottom-up-top-down
technic for understanding
text structure.

*Students agreed on we
can develop certain
skills to apply for a good
job in the future. To
conclude they will redact
a summary looking at
the specific profile for
each professional job
according to survey
results.

Students might
feel fear of
making mistakes
in speaking
English language
because of lack
of vocabulary.

Students  might
not
comprenhance
text while reading
loud, they are
more
concentrated in
articulate
properly  rather
than

understanding.
Mismatched
language levels
among students.

Fast finishers.

Technology issues.

Time management.

Allowing peer
interaction and
small group

completion oft asks.

The teacherwill
explain
meanings
simpler/easier
words afterreading
comprehension on
task usingmimic or
synonyms.
Considering pause
reading to small
interventions to
reflect upon text
information.

the
using

Encourage Use of

Home target
Language.

Start a
vocabulary

book of useful
words.

Fostering support
and tolerance
among them

Helping to review
peers activities

Setting alarms for
timing control

15
minutes

15
minutes

5
minutes



LESSON 2.

Stage 1
Warm Up-
Launch activity

Stage 2
Pre-Listening
Task/Scan-
Skim Video
and audio

Stage 3
First Listening

Stage 4
Sequencing
tasks

Stage 5
Post-

Listening/Wrap up gnce  with

* The teacher suggests
a brainstorm about
familiar words related
to technology.

*Then the teacher will
ask students they are
going to watch and
listen Part 1 of a TED
TALK. Summarize
what they might hear.
Tell them to preview
sentences of 1-4
workbooks pag. 124 to
see they can guess any
answer.

*Pause the Talk
periodically o)
students can write
answer on their
workbooks.

*Tell them to watch
clips and listen for new
words and phrases and
choose a meaning by
reading the quotes.

*Play a part of the talk
the audio
turned off to just focus on
what’s happeningon the
screen. Clarify answers.
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*Listens,

interprets, and
participates giving
words they know
which are relevant to
the context.

*Students listen and
afterward explain what
theyhear about what
Neuroscience study
and how it can help
people’s injuries.

*Students will identify
and underline reduced
forms while listening
the TED TALK such
as gonna, wanna and
hafta.

*Students will write true
or falseand complete
sentences with correct
word pag.124.

Listening activities
quite challenging
due to unfamiliar
English accents,
fast talking, etc.
from speakers.

Students  might
not understand
some words or
expressions from

the video.
Students  might
not recognize

some of pictures
of the
presentation.

Bad Internet
Connection.
Audio problems.

Students might feel
fear of misspell a
new phrases.

Support decoding
first, systematically
develop the
processes related
to successfully
listening
comprehension.

Promote Supportive
Environment by
explicit vocabulary
instructions, Think-
Pair-Share,
encourage
imitations, Start a
phrasal book of
useful expressions.

The teacher will
organize group in
pairs and share a
google drive link
where they can get
the video to play it

on their smart
phones.

Encourage students
to play roles by

performing tothe class
(drills) conversation s
or dialogues listen or
watch beforehand.

minutes

15
minutes

15
minutes

10
minutes

5
minutes



LESSON 3.

Stage 1
Warm Up-
Launch activity

Discussion

Stage 2
Grammar Review

Stage 3
Pre-Writing
activity

Stage 4
Final draft-
Writing

Stage 5
Closure

*The
students that regarding
previous lesson they will
carry on relate it tonext
activities:

teacher tells

*Ask students What's a
self-driving car? Howdo
you think it works? Put
them into pairs andgive
them time to discuss
guestions. Tell them to
come up with as many
pros and consas they
can based on the
useful language
suggested on
workbooks pag. 126.
Ask for a volunteer to
share arguments.

Subsequently explain
grammar and usagesof
the Past PerfectTense
by reviewing some
Past Particles verb
forms from a list
already given. Refers
to pag, 107 to complete
writing exercises.
Check answers.

*Move on into a
Writing Task choosing
ideas from students to
design a formal letter
for suggestions about
applying a new devise
for provide better
services to users
around the world. Ask
to build a mind map
with the components
of the letter.
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*Students engage,
interprets, and
participates byanswering
guestions accurately.

work
start

*Students
collaboratively to
discussing topic.

*Students helping each
other to write sentences

supporting main
arguments about pros
and cons.

Using for instance,

such as, like, etc.

*Students will follow
elements to write a
formal letter: salute,
introduce, mention
successful examples,
show emotional side,
provide your
suggestions, end with
thanks for attentions
and sign in.

*Students will present a
draft ofthe letter in class.

*Students should submit
their final writing letter by,
Microsoft TEAMS (school
platform).

Students” attitude,
self- confidence,
motivation to fulfil
activities  within
the programmed
time.

Students  might
not understand
teacher grammar
explanation.

Students might not
be familiar to writing
elements.

Not internet
connection to send
homework.
Mismatched
language levels
among students.
Fast finishers.
Technology issues.

Time management.

Create conditions
for oral interaction
through group work,
task work mixed with
the conversational
discourse is the use
of fixed expressions.

Teacher mayask
another student
who already
comprehend the
topic to explain for
others.

will
the
using

The teacher
explain
meanings
simpler/easier
examples.

Introduce Visual aids.

Give options and send
them via WhatsApp,
etc. or present it in
physic.

More Teacher’s
Instructions to
follow and conclude
stages 4&5:

*Ask students to
present the format
letter draft for final
review.

*Assign writing
product for homework
and give feedback by
Microsoft TEAMS
(school platform).

5
minutes

10
minutes

15
minutes

10
Minutes

10
minutes




2.2 Tools to assess/test the progress of students
Once acknowledging differences among testing and assessing as the breaking point
to address and adapt teaching practices that become meaningful for our student’s

development of competences in the acquisition of the target language.

Having stated that, intention for this assignment is to present an improvement in the
design of activities and implementations of the four skills from previous lesson

planning for our current students according to context and needs.

Also integrating evaluation tools of assessing and testing student’s learnings within
task carried out in the classroom with the intention of providing summative and
formative marks for each of these activities in the lesson plan. Yet identifying
strengths and weaknesses to succeed in our teaching and learning professional
development.

Furthermore, a conscious analysis of professional performance as an English
teacher that demonstrate competence to define features between language,
language learning and language teaching will be mentioned in this assignment as

the starting points of personal teaching identity.

On the other hand, due to different external factors that might affect the application
of classroom tasks and in order to prevent possible problems by planning some
optional activities will be considered as a plan of action to achieve objectives.

It is always a good idea to give students a rubric and explain them what is expected
from them during a task, and which are the points they must fulfil in order to finish

that activity successfully by the means of being evaluated or assessed.

When it comes to evaluation and assessment, | instruct to create production tasks
(speaking and writing), which allow me to evaluate different skills in only one task.
Frequently, students themselves might be doing a self-assessment on their learning
process. To grade, | use rubrics because they are a scoring tool that evaluate a

student’s performance, understanding, and effort toward a certain skill or topic.
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Generally, | make them both assessment’s manners:

Formal: general-practical rubric 4 skills, beginning of each task, scores aligned

directly with student grades.

Informal: at specific moments during the session, positive reinforcement,

highlighting accuracy, use student-friendly language.

English 403 (Miss Mar) Hand in again
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ROMINA GUADALUPE CUEVAS ESCOBEDO. ‘ B o '
M58
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Image 1-2: Teacher’s Informal Feedback
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2.3 Material evidence

Here | display some images from the electronic and workbook material used

_ C —

:’m ¢ Todos los equipes E Tareas 2 G
7y ' i
=3 "
( : | l\/ E S e Write a blog post of 5 paragraphs
" following writing strategies
1] ence o e ebrer 0 2023 2359
lanner 1 2 2
Lesson Pla English 403 (Miss Mar)
* Audio CO *DVD
] : Por devolver 13)  Devuelo 1 B Q
= e r devolver (13)  Devuelto Buscar alumnos Q
B Blocdenotasdecse _
J Norbre » Estado * Comentarios /10
Tareas
ﬁb Calificaciones |: w AGUILAR SILvA, 2347522 - JOSE GUADALLL.., & Visto -9
= Refledt
b Insights 0 o Aguilr Sibz, 4347079 - José Guadalups @ Sinentregar ®
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NATIONAL i ) e Grajeda Camacho, 2347672 - Karlo Daniel @ Sinentregar ]
GEOGRAPHIC "
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Image 3: Student’s workbook Image 4: Writing Task Microsoft Teams

during activities to develop abilities and competences needed to learn our target
language by speaking, reading, writing, listening, focusing in grammar and building
vocabulary.

Making = suggestion
Explaining differenc es in opinion
Whi ot

nith Making a suggestion
€@ WRITING SKILL Makine o <tiacnmer o 103 £ <1screren<r thioer
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B peRsPECTIVES 1

Image 4: Writing Task Student’s workbook

98 What do you want to be when you grow up?

VOCABULARY BUILDING

Cartain verbs are usually followed by 2 partculr preposition.
P o

proroun
Weasked for hefp.

| bormowed 4 pen from ham

Q) Read the Vocabulary Buikding box. Complete the
sentences with the comect dependent preposition.

dot fr fom on o W wh wh

1 Heappled apbnabank
2 lagee the idea of leaving school early f
you want 1o stat working
3 They gradated _ high school last year and
found work immediately.
4 How much maney you eam depends -
bow many hours you work
S Elementary school provided me alotof
practice developing my socid skl
6 She ntroduced me her brother
7 You don't have to decide acamerin high
school, or even In college
8 D you forgee ouf appointment!
READING
© MY PERSPECTIVE
Do you agree or disagree with this statement? Why?

The main rezson for going to school s to get a job

1©) Read the Tip. Then read the tite of the survey. What are
the three possible answers to the question in the title?

Texts sometimes contan different pomts of view on &
snge topic Understanding the diferent n
2an help you form your own opinion about

(0 Read the titke of the survey, Which two writers

1 mowerho? 2 aswerVes? 3 answer Maybe!

(©) Read the survey again (hoaose the cormect options
1 Lydia says that most of her school subjects were uselu/ /
LsAss o her b
=

108 Unt AllnaDay's Work

2 Sophia thinks school developed her mind / study skils

3 Duniela leamed kil for her job ot / after she left school

& Paul bebeves that school sports develop job skl / the
Dody, but not the mind

S Danh says that you study 2 lot of subjects o prepare you
for any possible career / discover wha's interesting

6 Ashan says that paramedics and frefighters don’ ke
their jobs at / don't esually finsh schodl

(O Read the sentences. Who said each one?

1 History helped me develop ontical thinking skl

2 History s interesting, but not useful for my job.

3 The most important thing you lear about n school s
yoursef

4 | don't remember what | leamed in school

§ School teaches you basic skills before you leam special
skills for your job.

CRITICALTHINKING Identfying

Awrter's style of writing may affect how you feed about
the subject A plessant of “warm” tone can make you ke
the wiiter. A negative of “cold” tone may make you want 1o
disagree with them. A factual tone may consider more than
one point of view and convince you 10 agpee with the witer

©) Read the (ritical Thinking box. Then answer the questions.

1 Which of the witers has 2 negative tone? How can you tell?
3 Which of the writers has the waemest tone! Why!

3 Which two writers have 2 factual tone” How do you know?
& Which answer do you agree with the most?

Q) Read the responses below. Whose "No answer is each
one addressing?
1 | can see what you're saying. Bt the jobs you mention
involve 2 ot of skl ot just one In those jobs—and
0 your job—you need 1o be able 10 ook carehlly 2t
siuations and to solve problems, sometmes very quickly
Those are sl you practice in school
S whitt you mean You leam facts ot school, but that
501 the main feason for going When you 8 schookwork,
you deveiop study and reseach sidls, and you o leam
work with peogle 1 an organization

~

O my perspecTIvE

Work in groups. Discuss the questions.

1 Think about the things you do at school. How do you
think they prepare you or working e

2 Which school subjects do you think will be the most and
least important for your future work?

Worken puttng together
i Modena, Ry,

Does school prepare you for the world of work?

0

‘L'E°7 An online survey* asked working people
around the world if school had prepared them for *
their jobs. Here's what six of those people said.

1f you want 1o be 3 software designer and buikd an app.
you don't need to know shout history, Ierature, or

biology. When | applied for my fiest b, | hade learned  w
any computer programming Of project manigement

skills. Learning faces sbowt Ancient Rome and Ancient
China was inferesting, but | haven't used them in my

b —Lydia, software engineer

My grandmother once told me that at school she »
hadn't leamed what 10 think; she'd leamed bow to think

1 agree with her. When we study history, we kam

sbout people, politics, mistakes in the past, and the
history of great ideas. All of these things help us
understand our place in the wodd and o lam o think  «
dhealy By the time | graduated from hgh schocd

1 b definstely leamedd 1) think My grandmother

wa night' —Sophia, lewyer

It depends on the type of job you want. f you want 1o

be 2 teacher, then school is the perfect preparstion. ¥~ «
you want 10 be 3 ched, school s 2 great stant, but then
you need something more—you need 10 leam all about

e shnt o e

Credits Help

Image 5: Task activity workbook pags. 108-109
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food. When | got my fiest job, my boss sud it was the
beginning of my education. —Daniela, chef

When you play soccer at school. you leam about

the sport—the rules, how 10 move the ball, esc —but
you also learn about working with 4 team. In most
Jobs, you work with some kind of team Playing
spors st schood defingely gave me 3 kot of
teamwork skills. —Pagl, manager

Most people dont become biologists, so studying
biology may not be weful for your job, %0 in some
cases, school doesn't prepare you very well. However,
school introduces you 10 3 Jot of ideas and subjects.
You probably need 1o study biology 1o discover f you
are interested in &t o not. School helps you leam what
you bke and don't like, and then you can decide on
the right career. Until my muth teacher told me

1 could become an accountant, | didet know that

job existed —Dank, accountant

Not 3t all—or at least 0ot for me. Does & paramedic
feam 10 drive an ambulance at schoo? | don't think so
Does 2 firefighter leam 10 fight fires at schooP Never
Sadly, for most jobs, you dont need 10 know the things
you leam in school. 1 forgot about school when | stasted
working. —Astan, construction worker

9]
Unit$ Alimaluysiok 109
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How to Control Someo
with Your Brain

GREG GAGE

AUTHENTIC LISTENING SKILLS

WATCH

(O Watch Part 1 ofthetak Choose the comect words to

When: some words combine wih 2, some tounds a2 o5t
et

QL —» g

D —p WU

hoety —» hok

o\r:r'".'m4Nﬁ:uﬂfﬁn\q&)7'ﬁ‘
fast. You will hear each section twice. Work n palrs.
Try to weite down what you hear. Check your answers
below. X3

1 Iwant o do some demonsirations. You Quys want &

2 S0 now/m goeg
0 %0 out humy
3 Sonow/m gog
LD T O wer

©) Read the exract Underine the expressions weth to
that you think will be reduced Listen and check your
wowers. B

I nerve, wheeh 6 1

o SO0 up for when yoy come

MOV Bway, 30 we'te ong o pg

mano buman nteddace o hen

©) Discuss i . What do you think 1t wouldfed ke 1o
be controlled by a machine!

124 Unt 10 femote Contrl

Compiete the sentences. 2T

2 Twety /i

(©) Watch Part 2 of the k. Wrte bue ot fe Correct the
false sontences

1 The gren s cn e #ad how e toughe

0 e womans bran taves troug?

& When the woman moves he im agan, the my

o ot move

§ When the womar's am s moved by (req

0 VOCABULARY IN CONTEXT

2 Watch the cips from the talk (hoose the comect
meaning of the words and phrases. {3

b Lok at the quote. What do the words free wil and
ogent mexn’

¢ Compietethe sentences with your own words (0 ead the quesions. Take noes.
Then dscuss with a partne

1 How could e teche Thek

1 The meet compler thig | know sbout 5

2 W teacher sometmes e for 3 vk

CRITICAL THINKING Ana'yze 0 Work in pairs. Discus your s from Activity &

Try %o think about how your partrer delivers his of

her message

() Greg thinks everyone shoukdbe ableto use neuroscence
technology. How does he deliver this message!

NATIONAL
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B peRspecTives 1

Image 6: Task activity workbook pags. 124-125

10E Who's in control?

SPEAKING Ta king about pr

(0 Companies are making cars that can drive themsetves. Would you want to ide
Inone of these cars? Why!

© Listen to the conversation. What pros and cons of self-driving cars are
mentioned? WA

10 What pros and cons of sef driving cars can you think of?

WRITING A formal letrer of suggestion

(0 Read the leter 1o the director of 4 recreation center Answet the
questions below.

Dear Ms. Smith

m writng about the new ‘no-phones” nde In the cale area. Whie |
ndenstand thet loud telephone conversations e annoying, | don't think
Queetly sending and feceving tedts or cheding an app s 2 problem-
especally f phones e put on shent mode Ak, | can see that using

Talking about pros and cons phone whik orderig of paying for food is rude o the st but whes
Looking at two sides of an 0 Listen aguin and check (V) the expressions you hear Thee, in umall groups. people are siting slone at a tablke, texting doesn't bother anyone
gument take tuns talking about the pros and cons of the things beiow. ‘ITA
Onthe one hand .., but on the other " Can | suggest that you replace the ‘no-phones” rule with 3 set of ‘use
Tt messagng ot » o
hand echnokogy potely” ries? for ecample
Talkng dbout pros e  Thek about the people around you.
g chout ik Ccontreling someone else’s am with your bran + Pt phones on sent
(e good thing about (sef-divng . « Doty ohone ek
dopen J atficd nteligence ,.,‘;,, ,j_u phone when youe in the food bre
% » Don't tak on your phone in the cafe area
(Sei-dnng cary ave good smanphones « Mo selfed
o 0 Workin . Discuss the questions. . ; - ;
Talking abaut cons These ndes would stop the annoying behavior but would allow people why
= 1 Does communicaton Ihaokogy IMpIove communication of make people aront bothenng anyone 1o e ther devices.
Ore bod thing atuout (sed-dmvng communicate e " ’ - -
a5 that.

2 Does seff dving car technology make the workd safer or more dangerous’
3 b techoclony good o bad for the environment]

(5 dnving cars) can be a prodlem
becase

Thank you for consdenng this sugoestion

Yours sncersly,
M Thibesy

1 What rule is the witter of the letter unhappy sbout’
2 Inwhat ways does the waiter agree with the ne?

3 Inwhat ways does the wier disagree with the ne?
& What does the writer think should happen?

9 Read the res. What ae the pros and cons of each rule! Making 2 suggestion
1 Students mast not bring electonic devices to school (Rude made by Schood Explaung differerces i opion
Prncipal Song Sanchez) Whie | understand that
think/ dont think

2 Nomusic & allowsd on the beach o in the park. (Rule made by Mayor Rudy Patak)
3 Headphones cannot be worn in the recreation center. (Rule made by Oirector
Julia Smith

(O WRITING SKILL Making 3 suggestion

Now choose one of statements in Activity 7 and write a formal letter with 2
suggestion about It Use the language from the Useful language box. Follow
the structure of the model. Make sure to do the following:

o Say why you're wiiting and explain the dfference of opinion
+ Make 2 suggeston
o Suppont your sgument

Q) Exchange papers with a partner. Check each other's work Does I use the
language and follow the model correctly?

[0) Credits ~ Help

lanseethat. ..., but

(These ) woud stop. ., bt
woukd afow

Uit 10 Remote Cord 127
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Image 7: Speaking Task workbook pags.126-127
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2.4 Generic Rubric
Also, | evaluate my learners progress with a generic rubric covering four skills plus
attitude towards the class which | believe it keeps students from behaving well on

their learning path.

The assessment ratings of students towards their attitude are significantly different
from the assessment ratings of the other four traditional skills yet similar to
performance-based assessment with the intention of promoting respect, tolerance,
collaboration, active and positive participations trough the course and it defines my

personal view to encourage rescue values that some students has neglected.

This kind of rubric contains criteria that are general across tasks and can be used
for similar tasks or performances, yet and analytical rubric is used when criteria must

be assessed separately.

Further, | use to reward with a diploma the best performances at the end of each
semester to students with the highest scores from this rubric in order for them to feel
motivated to keep it up their learnings.

GENERIC RUBRIC

Excellent Above Average Poor/

l ‘ Average Incomplete
10-9 Points | 8 Points | 7-6 Points | 5-0 Points | Total
Possible Possible Possible Possible Points:
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Well done! Uses

Below standards.

WRITING TASK Done! Presents Presents Teacher
structures Present  several
correctly and Iy . grammatical and | Mo ouS Comments:
well use of grammatlcal' spelling mistakes. grammatlcal, and '
vocabulary. and spelling Unclear spelling errors.
Rules of | mistakes. sentences leading
grammar' Sentences to
usage are | could be | misunderstanding
followed. clearer and Considerable
Correct more precise. | vocabulary
Spelling. Mistakes in the | mistakes.

use of
vocabulary.

READING Can identify | Identify main | Can understand | Can identify main

TASK details from | ideas and key | familiar words | idea but cannot
texts, interprets | points to | when they are | give details to
unfamiliar unfamiliar used in familiar | support
words from | reading context. conclusions  of
context passages the text.

ORAL Delivery is | Delivery is fairly | The speaker stops | Delivery is stilted

EXPRESSION natural and so | fluent,  apart | often to process | and faltering.
fluent that the | from the odd | what they are | listener has
speaker. occasion when | going to say next. | frequent

the speaker has problems

forgotten a recognizing what

word. the speaker is
trying to say.

LISTEN/ Focuses Demonstrate Do not quite | Making few if any

Comprehension | attention on the | listening skills | recognize the | connections.
speaker, make | that contain | issue but | think | .
an eye contact, | some have an idea of DD e gejc I.t' it

. - was too difficult
respond unfamiliar what it's about.
q to follow.
appropriately vocabulary
with silence, | without much
laugh and body | difficulty.
language.

ATTITUDE Active and | Often engagein | Sometimes finish | Contribute little
respectful activities task with some | or nothing at all
participation. without difficulties. to the overall

problems. activities.

2.5 Video of activities performed during class

To play the video (class demo) putting in action my lesson planning please click on
the link to watch it:
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https://drive.google.com/file/d/1IEqHApAvkb32_ncPB4H40OcbEytXs5yJvN/view?usp

=sharing

CHAPTER 3: Experience Report

3.1 Outcomes

General Outcomes: predict meanings of unfamiliar words in familiar contexts using

context clues, lexicon, syntax, use learned strategies to identifying the topic, the

main idea, and supporting details to interpret short narrative or descriptive passages

on familiar topics.

3 TYPES OF
OUTCOMES:

LESSON 1

LESSON 2

LESSON 3

Language outcomes:

(grammar, vocabulary and
functions);

Students will learn
concepts and language
relating to describing jobs,
as well as talk about the
skills needed for a job.
Reflect how people can
use their professions to
change the world around
them.

Students should notice
and decode input on a
TED TALK about How to
Control Someone Else’s
Arm with Your Brain. Then
they  will make a
presentation about
Neuroscience.

Recognizing grammar
Past Perfect Tense as key
part to write a Formal
Letter Making suggestions
to improve  services
applying technology on
them.

With elements as: salute,
introduce, mention
successful examples,
show emotional side,
provide your suggestions,
end with thanks for
attentions and sign in.

Receptive-productive skills:

(reading/viewing,
writing/representing,
listening, speaking);

Redact a summary looking
a the specific profile for
each professional job
according to  survey
results.

Students will identify and
underline reduced forms
while listening the TED
TALK such as gonna,
wanna and hafta.

Students engage,
interprets, and participates
by answering questions
accurately.

Life skills:

(rapport, empathy, social
and emotional intelligence,
etc.).

Positive  attitude, self-
confidence, motivation to
fulfil activities within the
programmed time.
Tolerance and respect
while students are reading
with incorrect spellings or
poor fluency.

Motivated to play roles by
performing to the class
(drills), conversation s or
dialogues.

Helping each other to write
sentences supporting
main arguments about
pros and cons.
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Image 8: Oral Task presentation.

Image 9: Student’s writing outcome

3.2 Report of results

In general, it is important to observe how the motivation of the learners play an
important role in order to analyze and evaluate next results for the three lesson plans

implemented.
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On the other hand, | consider that these activities helped the students to develop the
four English language skills, provide them with interculturality awareness from people

of different countries by promoting empathy towards different cultures.

Lesson 1. Satisfactory results according to students informal throughout teacher’s
observation about interest, motivation, participation, and accurate responses of key
questions for the reading task. Formal (formative and summative) assessment
instrument was applied by testing text comprehension on the student workbook
guestion’s exercises. Achieving lesson’s objective by 90% of successfulness but still
considered "C" level (developing) basedon my rubric for assessing reading where A

level is advance and "D” level is beginners.

Lesson 2. Students could identify key words during the Ted Talk listening and
watching video activity by activating aural strategies, activating squemata to
remember words related to technology. They show a lot of interest to listen what the
specialist was saying about a new way to control brain support medical treatment
using high tech equipment. They even made a small individual presentation about it

as shows in this image.
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Image 10: Student’s writing outcome

Lesson 3. Explaining grammar about the past perfect tense was a good exercise for
studentsparticipate remembering previous knowledge and support them to write a
formal letter to suggest some ideas implementing technology which might help the
addressee to improve a service provided. This task engages learners significantly
because found it quite handy in real life when we all want to receive a good attention
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from a place which should always offers a good service within a nice atmosphere.

Guiding stages during writing aid students to make proper draft to provide feedback

to correct just a few aspects such a punctuation and coherence.

3.3 Areas of Improvement

To categorize the areas of opportunity that | have detected within my teaching

practice after self-assessment and student’s feedback, and according to teacher’s

role from the Richards and Lockhart descriptions | adapted their table as bellow
shown (EEAILE 2023, Mod.1 Unit 3).

Table 3: Adapted from Richards and Lockhart (EEAILE, 2023).

Classroom
management and

organization

| follow a lesson plan which is linked with rules in the classroom to keep

discipline and time control.

Teacher control

| respect and value each student whatever circumstance inside and
outside of the classroom. Yet, we work with a chart record of good

conduct displayed to be reviewed at all times.

Curriculum, content

and planning

Curriculum is followed according to La Salle school program, and | adapt
it sometimes in case of change of activity. Combine the engaging content
that National Geographic, with comprehensive learning activities that
focus on the effective use of the English language in meaningful and
productive activities, and all unparalleled in its visual presentation. The
materials should include digital content to enhance the learning

experience for you both in and out of the classroom.

e Read out loud or play audio versions of texts
e Front load vocabulary and key concepts before reading

e Provide a similar text in the student’s first language
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e Go beyond the textbook and include artwork, videos, guest
speakers, stories
e Slow down your speech

¢ Give students an outline of the information

Instructional

e Activities include converger’s learning style adapting real life task
to problem solve thinking and critical eye. Didactic resources are
adapted with technologic devices. Become familiar with
students’ backgrounds.

e Use examples that connect to their lives

e Represent students’ cultures with art, music and literature

strategies
e Encourage students to tell stories in a variety of mediums:
drawing, poetry, visual art, drama, essays, etc.
e Ask students to speak and write about their lives regularly in
casual, low-stress ways without forcing them to share
Prizing students for their good notes is not as important as cheer them
Motivational up and always listen to them when they are emotionally discouraged.
techniques Highlight’s our strength and weakness to understand learning process
rhythm. Krashen’s Affective Filter Theory has been quite useful as well.
Self-assessments work very well for my students, but | do evaluate four
Assessment language skills set for their level. | must monitor student progress
philosophy identifying levels of language proficiency, acquisition, and content

learning.
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CHAPTER 4: Conclusions

Before | decide to become an English Language
Teacher, | was not having an idea of the huge
responsibility | was just about to put on my shoulders.
Not only for the people | would find on my way for
teaching but of myself for being main agent to transmit

knowledge, to share ideas and emotions which might

be an influence on different directions for those
students even when my goals are to accomplish, they to become cognizant of our
English target language.

During years of teaching practice among different Mexican systems of education, |
used to assume the role of an instructor only. Probably just being a guidance to
explain how and what to learn about English Language, but | was never coming
across with the fact that | needed to study more deeply about my own native language
Spanish and of course the target language English but with a theorical perspective
which explains models of teaching and learning processes in order to become a
skilled and qualify English teacher. | did not realizethat | was applying certain
teaching approaches with my students because | never heart about them before.
Plus, my teaching methodology was being performed randomly, just adjusting it to
different school grades on which | was working with. Teaching technics were built
over merely assumptions of what | considered were meaningful activities for my
students adapting sometimes context and sometimes not at all. | was only applying
my subjective common sense to shape lessons aided by syllabus of the school
programs and that was it.

I must say that | am more aware of how important is for a teacher go through a
cognitive learning process to actually learn how to teach a language. Finding
reasons in language theories and language teaching theories from the studies
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made by linguistic scholars who provide understandings about features and

arbitrary nature of language.

For instance, Structuralists explained that there is not a relationship between sounds
or combinations of them to build up words or sentences, but realia. To sum up,
studies contributed by Chomsky about rules applied to generate a sentence
grammatically correct or not (syntactic) constantly reviewed in my lessons with
students. Implementing classroom activities depending on the functions or use of
the language analyzed by Halliday who defined thoseas Instrumental function to
express a need, Regulatory to give instructions, Personal to share feelings or
Heuristic function committed to environmental utterances, etc. Thus, | could shape
lesson plans contingent to purposes yet adding variety and dynamism to the learning

environment.

A part of those theories learned; | have also found the base of my English
performances which is using the language in real life called social practice with
Jakobson’sand Hymens” Models providing teaching strategies of negotiation of

meaning to develop communicative competences for social contexts with students.

It also made me taking into account of what kind of sources | have available to
perform steadily in my teaching practices and how many of learning opportunities
are reachable to be used within my students context and my own, which might
include lesson plans better organized, didactic material well selected to use in the
classroom including technology, development of communicative competences,
relevant topics taught based on realia, respectfulness of own culture and others,
awareness of being assessed to adapt methodologies more effectively and finally,
the use of social linguistics methods as mayor tool of communication resource to

share ideas, emotions, knowledge and much more.

Again, mentioning how technology has made a big impact to facilitate the process to
learn a L2 yet to access to more content about different cultures and our own one.
For instance, | often include trendy and aural tasks by adapting availability of

technological resources provided by the school where | am currently working.
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What | would do better in my teaching practice? It could be examining if these skill
tasks have been applied accordingly and consistently for learners acquire their
English Language competence at the level which is expected or whether activities
should be changed and adapted to avoid standardization and cover real student’s
context.

Therefore, reviewing lesson plans conscionably every step involved to gain better
results and make the most to improve opportunities areas such as time control in the
classroom, didactic exercises and routines which must be selected for their level of

competences and cultural references relevant for learners.
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5.2 Declaration Letters
July 04th, 2023.

I, Claudia Josefina Mar Delgado, declare that the following Final Project: “Describing
jobs: Professions may change our world” is entirely my own work and that it is written in
my own words and not those copied directly from any source, except for those properly
acknowledged. I understand if I omit to cite in any document signed under my name, | am
committing plagiarism, which is unaccepted in any academic environment, and it is a serious
violation of the institutional regulations, stated by the Guidelines for Academic Honesty in
Citation and References * included at
http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile 1 00 Acade
mic%20Guidelines%20for%20Citation%20and%20References.pdfm Participants must be
aware of norms forAcademic honesty. The following are the policies that the Specialization
has adopted, based on Georgia State University
(http:/iwww?2.gsu.edu/~wwwfhb/sec409.html) and Universidad Pedagdgica Nacional
policies. As members of the academic community, students are expected to recognize and
uphold standards of intellectual and academic integrity. The program assumes as a basic
and minimum standard of conduct in academic matters that students be honest and that they
submit for credit only the products of their own efforts. Both the ideals of scholarship and
the need for fairnessrequire that all dishonest work be rejected as a basis for academic
credit. They also require that students refrain from any and all forms of dishonorable or
unethical conduct related to their academic work,

Definitions and Examples

The examples and definitions given below are intended to clarify the standards by which
academic honesty and academically honorable conduct are to be judged. The list is merely
illustrative of the kinds of infractionsthat may occur, and it is not intended to be exhaustive.
Moreover, the definitions and examples suggest conditions under which unacceptable
behavior of the indicated types normally occurs; however, there may beunusual cases that
fall outside these conditions which also will be judged unacceptable by the academic
community.

EEAILE-CEAL. UPN. Guidelines for Academic Honesty in Citation and References.

http://eeaile.cealupn.net/pluginfile.php/2441/mod resource/content/1/eeaile 1 00 Academic%20Guidelines%20for

%20Citation%20and%20References.pdf
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A. Plagiarism: Plagiarism is presenting another person's work as one's own. Plagiarism
includes any paraphrasing or summarizing of the works of another person without
acknowledgment, including the submitting of another student's work as one's own.

Plagiarism frequently involves a failure to acknowledge in the text, notes, or footnotes the
quotation of the paragraphs, sentences, or even a few phrases written or spoken by
someone else. The submission of research or completed papers or projects by someone else
is plagiarism, as is the unacknowledged use of research sources gathered by someone else
when that use is specifically forbidden by the faculty member. Failure to indicate the extent
and nature of one's reliance on other sources is also a form of plagiarism. Any work, in whole
or in part, taken from the Internet or other computer-based resource without properly
referencing the source (for example, the URL) is considered plagiarism. A complete reference
is required in order that all parties may locate and view the original source. Finally, there
may be forms of plagiarism that are unique to an individual discipline or course, examples
of which should be provided in advance by the faculty member. The student is responsible
for understanding the legitimate use of sources, the appropriate ways of acknowledging
academic, scholarly or creative indebtedness, and the consequences of violating this
responsibility.”

The “Reglamento General para estudios de posgrado de la UPN” states as follows in the
TITULO QUINTO: De las sanciones y recursos.

CAPITULO 1. De las sanciones

Il. Baja definitiva en los siguientes casos:

d) Presente como propios trabajos académicos que no son de su autoria, entre ellos,
articulos, revistas, ensayos, libros, tesis profesionales o de grado, asi como cualquier otro
sin consentimiento expreso de su autor.”
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Psychological Association, en su Gltima edicion en espafiol.

En este sentido, lo anterior puede ser confirmado por el lector, estando consciente de que en caso de comprobarse
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