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INTRODUCTION 

 

The main aim of this paper is to display how the teacher has designing and implementing 

their acquired knowledge from the Specialization; the planning and how had been applied in 

a lesson plan is the reflection of what the teacher has learned. The teacher put into practice 

the theories studied during the Specialization and working with the language skills in the 

classroom trough analyzing news articles on the classroom, supported on the use of 

technological devices within an intercultural approach in order to develop the communicative 

competences in the students.  

 

In this paper, you will be able to read about the findings of the application a lesson plan at 

the secondary school General 18 de Marzo, located in Alamo Temapache, Veracruz with 

students of the second grade. Furthermore, the procedures and outcomes obtained are 

portrayed, as well as the evidence that supports the selection and development of the chosen 

activities. 

 

In the first chapter, the teacher shares his beliefs and teaching philosophy, highlighting the 

impact of the Specialization and how has enrich his teaching practice, by emphasizing on the 

importance of being updated and continuously improving to provide the best education for 

his students. Observing the role of teacher as a lifelong learner, it is comprehensible that 

teaching is not just about imparting knowledge but also about constantly expanding his own 

understanding. By continuously learning and staying informed about the latest research and 

best practices, he can better support the growth and development of his students.  

 

In this dissertation, there reflects the bases of the teaching practice and identity, and as proof 

of the academic growth, it can be observed this new teaching style that has been acquired 

during the Specialization. In order to display this, there are guiding principles using on the 

theoretical foundations, principles, hypothesis, approaches, methods, and techniques studied 

during the whole Specialization; it was not easy but always motivated with constantly defies, 

sharing ideas with other excellent peers and colleagues, guided by the outstanding work of 
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the tutor, stablishing collaboratively working and enriched the teaching practice and the 

personal development with other experiences of the classmates. 

In the following chapter, there are detailed descriptions of the developing of the plan which 

has been designed. The plan follows the necessary social and economic conditions of the 

student focus group and incorporates elements relevant to the Mexican syllabus in the basic 

educative system, specifically within the secondary level. Further, there are more specified 

description of the students and their characteristics.  

 

Following the previous principles, the activities in the lesson plan were designed to align 

with the learning objective, which is for the students to comprehend information and produce 

a short writing piece. To achieve this, the activities involve reading news articles that focus 

on current and relevant social and cultural events. The chosen events can be from the own 

city of the students, their country, or the world, depending on their interests and following 

the syllabus requirements. The lesson plan aims to develop the four language skills (listening, 

speaking, reading, and writing) through the topic chosen by the students. By using authentic 

material such as news articles, the students engage with genuine language materials that 

reflect real-world situations and foster their language proficiency. 

 

In the first step of the lesson plan, the teacher focuses on activating the previous knowledge 

of the students and introducing relevant vocabulary. This is done through a brief discussion 

about their knowledge of the news. The teacher guides the students through questions that 

aim to immerse them in the topic and stimulate their thinking. Following the introduction and 

preparation activities, the teacher presents authentic reading materials to work on the 

students' reading skills. The materials include three different readings, as well as the reading 

from the textbook. By incorporating authentic reading materials and the textbook reading, 

the teacher exposes the students to a range of texts and perspectives. This helps develop their 

reading skills, vocabulary acquisition, and comprehension abilities. The pre-reading and 

post-reading activities further enhance engagement and foster critical thinking and 

communication skills among the students. 
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After the reading approaches, the teacher asks to the students to do some pre listening actions 

such as reading the conversation and guessing the word missing in order to prepare them for 

listening stage. In it, the students listen a recording of three students talking about news, the 

purpose of this is to develop their listening comprehension skills and enhance their 

understanding of spoken English in the context of news topics. 

 

Based on the established foundations, the next step involves the students selecting a topic of 

their choice, according to their preferences and interests. Once the topic is chosen, the 

students work collaboratively in teams to write a short news article based on their own 

experiences.  

 

Indeed, the lesson plan is designed in a way that allows students to gradually integrate and 

develop the four language skills (listening, speaking, reading, and writing) throughout the 

activities. Each activity serves as a building block towards achieving the final goal of the 

lesson plan. This holistic approach ensures that students can develop and apply their language 

skills in a comprehensive manner, preparing them for effective communication in real-life 

situations. 

 

In order to assess the teaching-learning process, the educator chose specific tools to analyze 

the outcomes, and providing feedback, when it is required. In this paper it is Including 

evidence of student and teacher performance as a valuable aspect of assessing the teaching-

learning process of the project. By providing photos and links to videos, it allows for a more 

comprehensive understanding of the outcomes and the impact of the lesson plan. 

 

Finally, the teacher reflection, analysis, and conclusions section of the paper provides an 

opportunity for the educator to reflect on the project results, analyze the outcomes, and draw 

meaningful conclusions. By reflecting on the teaching experience, analyzing the performance 

of the students, and drawing conclusions, the teacher can provide valuable insights into the 

project results. This allows for self-evaluation, professional growth, and sharing of 

knowledge with other educators, contributing to the ongoing improvement of teaching 

practices. 
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1. TEACHING PHILOSOPHY AND THEORY 

 

Teaching is not an easy task, when a young and non-experienced teacher comes to the 

classroom and does not have sense of what needs to be taught and the approaches and 

techniques to achieve the learning goals is certainly a tough path. It is important to analyze 

and understand how the perspectives have changed and some of them reshaped during the 

whole specialization and of course, which new mentalities have been acquired about teaching 

English. The role of a teacher is well defined by Brown (2000) in his Principles of Language 

and Teaching, “Teaching is guiding and facilitating learning, enabling the learner to learn, 

setting the conditions for learning.”. The understanding of the process of the student learns 

will shape the whole identity of the teacher, the style, philosophy of education, approaches 

and techniques in the classroom.  

 

As a teacher, I have faced with multiple issues in my classroom during my short experience, 

however, I have learned what it is important in the learning process in order to be aware of 

the necessities of my students and improve my teaching practice. In the current situation 

which as teacher I have confronted, the teaching- learning process is in constant evolution in 

the classroom; no one day is identical to other, the challenge that as a professional educator 

defy every day is enormous.  

 

Currently, the different changes that the world is confronting needs a new paradigm about 

teaching English in the Mexican classrooms; the student needs an instruction suitable with 

the new criterions of the new global society; facing these changes, the government in Mexico 

has executed several modifications in the official syllabus and structure of the educative 

system such as The. New Educational Model and the reforms on the educative field; the 

individual and the relation with the community are the central axis of the curricula.  

 

As a new element in the public educative system, it is important to analyze if these changes 

fits with my own teaching philosophy and identity; according to the Marco Curricular y Plan 

de Estudios 2022 de la Educación Básica Mexicana (2022) “the teaching of English as a 

foreign language with the purpose of a intercultural exchange where the language is seem as 

a possibility of expression which allows the awareness of the children to see in different 
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shapes the world, create relationships with other people with their own identity and share 

different ways of thinking, feeling and acting.”. The importance of these new visions about 

teaching English impact directly in my daily practice, observing the importance of 

interculturality and the community in the development of the individual and how the 

languages are one of the many aspects that reflect that growth.  

 

Working in a class is not a homogenous activity, as teacher, the importance of involve the 

learner in different activities, the promotion of an active participation, increasing motivation 

and led that students own their learning process are the keys for a meaningful and holistic 

development. 

 

The importance of budling an identity and philosophy from my own social and cultural 

perspective is deeply important as my character as teacher needs to understand and appreciate 

my current cultural contact as well to put an emphasis on the needs and realities of my 

students, the specialization has built on me the awareness about the recognizing, respecting 

and appreciating the values, cultural background and other social aspects of my students.   

 

Finally, about my teaching practice, my perspective has been transformed since the beginning 

of the specialization; instead of a traditional and more conventional teaching approach, 

currently, the appreciation on creates a flexible and adaptable planning which recognize the 

limitations and challenges of my current teaching setting but adapt the available resources 

and academic infrastructure in order to support the success of the learning process of the 

students.  

 

 

 

1.2 THEORETICAL FOUNDATIONS  

 

Learning a language, even in our native tongue, is a gradual process that can be comparatively 

easier due to our exposure to it from birth. In our familiar environment, we acquire our mother 

tongue (L1) implicitly. On the other hand, learning a second language (L2), as stated by 
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Krashen (1982), is a more intricate undertaking. This is because L2 is typically acquired 

outside of our familiar context, and various factors come into play that can either enhance or 

hinder the teaching and learning process. 

 

Throughout the entirety of the Specialization, the exploration and contemplation of numerous 

approaches and theories that have evolved within the realm of language teaching have 

provided a basis for contemplating how students acquire a second language and how teachers 

can adeptly guide them through this transformative process. 

 

1.2.1 THEORIES OF SECOND LANGUAGE ACQUISITION: 

UNDERSTANDING CONCEPTS, ANALYZING PROCESSES, AND 

TRYING OUT PROCEDURES. 

 

Second Language Acquisition (SLA) refers to the process through which individuals learn 

and acquire proficiency in a language that is not their native or first language. In the study of 

Second Language Acquisition (SLA), there are diverse theories and models that elucidate the 

process of learning a second language. These encompass perspectives such as behaviorism, 

cognitivism, constructivism, and sociocultural theory, providing insights into the 

mechanisms and factors influencing second language acquisition.  

 

This section delves into the examination of various linguistic theories. It encompasses 

Behaviorism as proposed by B.F. Skinner (1953), Structuralism as expounded by Saussure 

(1959), Generative Linguistics theory mainly advocated by Noam Chomsky (Cook, 1988), 

and the Sociocultural theory by Lev Vygotsky (1986).  The development and implementation 

of the lesson plan in this project draw upon several hypotheses examined during the 

Specialization. As emphasized, it is crucial to consider the significance of the students and 

the process of second language acquisition when designing activities for meaningful learning. 

 

  

Structure of Learning 

 

The learning process 

 

Acquisition of language  
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Behaviorism  

 

Learning takes place 

when individuals receive 

positive reinforcement or 

punishment because of 

their responses to a 

specific stimulus.  

A stimulus refers to an 

input that influences the 

response, which in turn 

becomes the output for 

that stimulus. The 

behavior exhibited can 

be either positively or 

negatively reinforced.  

Language acquisition occurs 

through the reinforcement or 

punishment of stimuli. 

Language can be learned 

through repetition, which 

leads to the formation of 

habits. 

Generative  

Linguistics 

There are predominant 

limits or principles that 

govern the execution of 

language. 

Every individual has the 

ability to recognize a 

universal grammar 

present in languages 

spoken in the whole 

world. 

The principles of language 

can be observed in 

interlanguage, universal 

grammar, generative 

linguistics, and deep 

structures. 

 

Sociocultural 

Theory 

The connection between 

thinking and language 

arises from the interaction 

of social, historical, 

cultural, and cognitive 

factors, as they both 

emerge as a product of 

this interaction. 

Learning takes place as a 

psycholinguistic 

process, primarily 

through social 

mediation. A language 

serves as a symbolic tool 

for higher mental 

processes. 

The process of language 

learning occurs in both the 

inter-mental and intra-mental 

domains, facilitated by 

cooperative learning, the 

construction of meaning, and 

sociocultural factors. 

Figure 1: Different SLA Theories 

1.2.2 Different Second Language Acquisition Theories  

 

Behaviorism  

 

The Behaviorism visualizes learning on the interaction between a stimulus and response 

(EEAILE Lesson 5, 2022). This means, that the learning process respond under the concepts 

of imitation, practice and the reinforcement and formation of behaviors. The repetition is the 

fundamental role in the acquisition of new knowledge according to Behaviorism. 
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Generative Linguistics 

 

The Generative Linguistic was not only interested in describing language (achieving the level 

of descriptive adequacy) but also in arriving at an explanatory level of adequacy in the study 

of language (Brown, 2017). This is the description of the rules of the language. This theory 

is interested in the deep study of the description of the language, the questions what and why 

were the base of the questioning of research who tried to analyze what underlying factors-

innate, psychological, social, or environmental circumstances—caused a particular behavior 

in a human being? (Brown, 2017). 

 

Sociocultural Theory 

 

This theory came into light during the 1990s. Develop by the Russian psychologist Vygotsky; 

This theory has its base in the study and analysis of higher mental functions. As (EEAILE 

Lesson 7, 2021) says; In fact, is a theory of the mind. This research is based on the 

observations of the abilities which humans have developed trough years. It is a theory that 

looks at the development of higher mental functions which are made possible because of 

humans’ ability to use cultural and biological (brain) artifacts (EEAILE Lesson 7, 2022). 

1.2.3 Stephen Krashen’s Hypothesis 

 

Krashen develop this model of SLA in the 1970s.  Unlike other proposes, this model does 

not see language development as habit formation. Rather, under this framework, language is 

viewed as information processing (EEAILE Lesson 5, 2022). Here, Krashen proposed a 

distinction and relation between acquisition and learning. Acquisition seems as intuitive and 

more natural meanwhile learning as a formal and conscious process.  

 

Monitor Hypothesis 

 

Learners, on the other hand, also use their learned knowledge to test or verify (i.e., monitor) 

the grammaticality of their language once they have produced it (EEAILE, Lesson 5, 2022). 

This hypothesis points to the idea that learners are able to edit or polish their utterances if 

they make a mistake in spontaneous conversation. An example is the use of the verb do and 
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does in questions in simple present. After explanation, students can correct themselves when 

they mismatch verb do when third person.  

 

The Natural Order Hypothesis 

 

Krashen proposed that children acquire morphemes in a fixed and predictable order (EEAILE 

Lesson 5, 2022). This idea led us that there are predictable sequences in which learners 

acquire linguistic knowledge. This is helpful for our teaching practice because allow us to 

prepare a sequence or syllabus that will be supported by previous knowledge. The complexity 

of the structure taught will be based on the mastered knowledge shown by the students.  

 

The Input Hypothesis 

 

Krashen defined the learner’s current level of development as i and the level just beyond that 

as +1 (EEAILE, 2022). There argues that acquisition occurs when a learner is exposed to a 

comprehensible language that is a little bit beyond their proficiency, a concept presented as 

i for input and + 1 as the level of input beyond their proficiency level. All the knowledge 

below that level, the learner has already comprehended and acquired and anything above is 

knowledge extremely demanding for the learner.  

 

This approach emphasizes the importance of lexical items and the use of the correct input to 

accomplish successful communication in our students. In our classes, we must be aware of 

this, because the content of our syllabus or lesson planning must be stimulating but not too 

demanding in order to keep our students interested in the topics presented in the class and 

they have a success learning process. 

 

Affective Filter Hypothesis 

 

Krashen proposed various factors that are bound to influence the learning process in both 

positive and negative ways. These include motivation, attitude, confidence, and anxiety 

(EEILE Lesson 5, 2022). Krashen explained that there are different emotional factors that 

prevent learners from effectively acquiring an L2, such as anxiety, even if there is sufficient 
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and appropriate input available. Here, there are two important aspects that teachers must take 

in account: the high and low filter. As teachers, we must create a relaxing atmosphere in our 

class in order to have students with low filter which allow them to acquire the presented input 

because if filter goes up, the input (even if comprehensible) will not be acquired because of 

the “mental block”.  

1.2.4 The Zone of Proximal Development (ZPD)  

 

One of the most known concepts proposed by Vygotsky was the notion of a zone of proximal 

development (ZPD). The ZPD describes tasks that a learner has not yet learned but is capable 

of learning with appropriate stimuli (Brown, 2017); This is something important which is 

related to our teaching practice, because the success of the improve our students’ language 

skills and their new knowledge is the main goal in the learning process. The construction of 

knowledge must be meaningful and should follow a process, in which, the student finds 

challenges in order to maximize his cognitive development. As is illustrated in the next 

picture. 

 

            

 

 

 

 

 

           

Figure 2: ZPD Theory taken from Wass 

 

An important condition that is shown, is the collaborative role between the teacher in the 

whole learning process but also, the same student and their peers. These collaborative 

processes can occur between learners, within whole groups activities, and between teachers-

learner collaborations (EEAILE Lesson 7, 2022). This is, that the co-construct of knowledge 

between all the subjects involved in the learning process not just depend on the teacher. The 
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role of the educator is renamed as facilitator because the teacher is not the center figured in 

all the process but help to improve the abilities of the students in a collaborative work.  

1.2.5 The interactive Model of Reading 

 

Due the complex of explain the reading proceeds, different models had appeared in order to 

explain how the reading process functions. As Anderson explains (2002) ¨reading is defined 

as an active, fluent process which involves the reader and the reading material in building 

meaning¨. Without a doubt, there are a lot of components that are involve in the reading 

approach; There are other factors that influent in this process, as reader’s prior knowledge, 

life experiences in general, attitude toward reading of the topic (EEAILE Lesson 1, Module 

2, 2022), Although the reading process includes the same text, the creation of meaning is 

different in every person due the different context where the reader settles. The impact of the 

atmosphere of the reader is highly meaningful in the comprehension of the text. 

 

The interactive reading model combines the characteristics from both bottom-up and top-

down decoding (EEAILE Lesson 1, Module 2, 2022). In other words, this model based its 

structure in how the language is processed and the background knowledge of the reader, these 

two branches are represented by the concepts: bottom up and top down.  

Schema Theory 

  

Considering the notion that context and experience background of the reader are meaningful 

angles in the reading process, the schema theory relies on the knowledge of the individual 

that have already acquired through various experiences. These experiences and knowledge 

are activated when reading and can help the reader connect previous experiences to the 

content of the text (EEAILE Lesson 1, Module 2, 2022). 

Content Schema 

 

Content schema refers to previous general knowledge we have about a particular topic. We 

use the knowledge we have about past experiences to make connections to new information 

in the text (EEAILE Lesson 1, Module 2, 2022). By linking prior and current information, 

comprehension of the new text is achieved. This can be observed in the classroom when 
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teaching a new topic like English description. Students utilize their existing knowledge of 

adjectives in their native language (L1) and connect it with the new information in the second 

language (L2). This synthesis results in the emergence of fresh knowledge for the students. 

Linguistic Schema  

 

linguistic schema which refers to the linguistic information we have stored in our mind in 

order to decode words and their meanings (Signhal, 1998).  The success of this schema hinges 

on the reader's ability to decode language through phonetics, grammar, and vocabulary 

knowledge. Understanding is achieved by relying on linguistic information. However, it is 

crucial to recognize that if a student lacks comprehension of word meaning, language 

structure, and a substantial vocabulary, the entire process of reading comprehension will be 

unsuccessful. Examples about linguistic schema are the following: a) verbs are converted 

into past by using -ed, b) the progressive is formed by using “be” plus the ending -ing, c) the 

prefix un- is used to make the opposite of some words like “unhappy,” (EEAILE Lesson 1, 

Module 2, 2022). 

Formal Schema 

 

Formal schema or rhetorical patterns refer to the knowledge we have about the different 

organizations of text (Meyer 1975). The formal schema describes how a specific type of text 

is structured and how is presented in different ways of format and style; For instance, letters, 

essays, newspaper articles, and postcards all have different organization (EEAILE Lesson 1, 

Module 2, 2022). Each literally style possess their own structure and rules, the knowledge of 

every style will help students to recognize every text and what to anticipate of it. One clear 

example is the structure of an academic essay, if the student is not habituated in the writing 

and structure of the paper, it will be very difficult to complete the task.  

 

1.2.6 Strategies for understanding vocabulary 

 

In order to describe actions implemented in the daily teaching practice when teaching new 

vocabulary through reading texts, the strategies can be divided into three stages: before 

reading, during reading, and after reading. These strategies are presented in a table format, 

as depicted in the next chart. 
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Figure 3: Reading strategies  

 

1.2.7 The importance of cross – cultural awareness for reading  

 

Reading comprehension is a complex process of the interaction between the writer’s 

language and the readers’ prior background knowledge or memory schemata (Wang Lin, 

2002); the lack of necessary cultural background of the text we are reading may decrease the 

interest of what we are reading and consequently, make a more difficult comprehension of 

the text.  

 

Now, reading a foreign text where the cultural references are totally different from our mother 

tongue, will increase the difficulty to understand what we are reading. We can comprehend 

the grammar but if there are certain words which do not exist in our context, we will face lot 

of difficulties to understand the whole text. I remember a lot of this issues in my college days; 

reading passages from Persuasion by Jane Austen, there were lot of words and phrases which 

I comprehended grammar but not exact words, so, understanding the text was really 

challenging; for instance: inside the novel there is a play which will be performed by the 

main characters: Lovers’ Vow; if you are not familiarized with theater and European history 

Before reading During reading After reading 

- Pre- teach words that I 

consider will be difficult for 

the students. 

 

- Use realia, real objects, 

pictures, videos to present 

vocabulary. 

 

- Teach students the 

structure of words and their 

use, for instance, compound 

words, prefixes, roots, and 

suffixes, to break down a 

word into the meaningful 

units 

- Use the Spanish 

equivalent when it is 

necessary. 

 

-  Use different strategies to 

help students process the 

meaning of difficult words 

 

- Talk-through the words as 

students hear these during oral 

reading 

 

- Teach the students how to use 

the dictionary to clear doubts 

about certain words and 

confirm their guesses about the 

meaning of the vocabulary they 

find in their reading 

- Analyze as a collective 

unknown word in order to 

clarify the vocabulary. 

 

- Reinforce new words through 

activities, work group 

discussions, and assignments 

following students’ reading 

(textbook or photocopies 

assignments). 

 

- Make the words meaningful 

to students by connecting the 

words with their social and 

academic context, people, or 

experiences. 

 

-  Help students integrate new 

words into their speaking and 

writing vocabularies. 
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of art, you will never understand why is controversial to represented the play in the scenario 

of the novel, therefore, the comprehension of the entire novel will be affected because Austen 

does a social critic using the play as a reflection of the deep feelings of the protagonist.  

 

As a L2 learner, we should not only learn the knowledge of grammar and textbook 

vocabulary but also try to contact the cultural and social aspects of the language, in this case, 

English. Learning the background knowledge of literature, history, geography, local 

conditions and other social aspects will be better for the understanding of the language. Our 

perspective of the language only will increase eliminating the barriers of communication 

between our mother tongue and the L2 language. 

1.2.8 Hyland’s approaches for teaching writing 

 

These approaches aim to enhance students' writing skills and promote effective 

communication in written form. Hyland's approaches often emphasize genre-based 

instruction, the development of metacognitive awareness, and the importance of considering 

the specific context and audience when writing. 

 

A process model of writing instruction. 

1.    Selection of a topic: by teachers and/or students 

2.    Prewriting: brainstorming, collecting data, note taking, outlining, etc. 

3.    Composing: getting ideas down on paper. 

4.    Response to draft: teacher/peers respond to ideas, organization, and style. 

5.    Revising: reorganizing, style, adjusting to readers, refining ideas. 

6.    Response to revisions: teacher/peers respond to ideas, organization, and style. 

7.    Proofreading and editing: checking for correct form, layout, evidence, etc. 

8.    Evaluation: teacher evaluates progress over the process. 

9.    Publishing: in-class printed versions or presentation, on bulletin boards, websites, 

etc. 

10. Follow up tasks: to address weaknesses detected. 

Figure 4: Hyland’s process for writing  
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Although this writing process may appear to be aimed for more advanced writers, most of 

the steps can be used successfully by beginners in middle school students in Mexico, 

especially the first five steps (EEAILE Lesson 4, Module 2, 2023). 

1.2.9 Skills and sub skills of listening 

 

Listening is a receptive language skill (as is reading) that requires a person to take meaning 

from the oral language produced by another speaker (EEAILE Lesson 7, Module 2, 2023), 

this means receiving language overcomes producing it, also, is the process of interpreting 

messages, interpreting what is said. In the listening procedure, the listener goes through 

certain processes in constructing a message out of information that he or she hears in the 

target language (EEAILE Lesson 7, Module 2, 2023); When we are listening, there is not a 

single activity happening in that moment, the procedure is more complex than we are 

thinking. 

 

Quoting from the previous observation made in class, it can be stated that the practice of 

speaking English in the classroom has proven to be highly beneficial for students. Engaging 

in English conversations not only boosts their confidence but also prepares them to listen and 

communicate effectively in real-world situations beyond the classroom. In our instructional 

planning, it is crucial to prioritize the practice of core listening skills and sub-skills. One such 

example is the skill of deciphering meaning, which not only proves valuable within the 

confines of the classroom but also in the students' everyday lives. 

 

As EFL teachers, we must remain acutely aware of our students' preparedness to comprehend 

English both within the classroom and in real-world contexts. Students who possess well-

developed listening comprehension skills are able to actively participate and engage more 

effectively during class discussions (EEAILE Lesson 8, Module 2, 2023). This serves as a 

significant reminder of the importance of incorporating listening skills and sub-skills into our 

lesson plans. 
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1.2.10 Listening Strategies 

 

Good listeners need to know different sub skills according to the different settings where they 

are listening to and the reason for listening to it. At the beginner levels and even upper levels, 

we are not very good with the listening skills. As part of the development of strategies for 

building listening skills, is necessary to understand spoken discourse (EEAILE Lesson 8, 

Module 2, 2023); A way to discuss this is through the interaction of bottom up and top down 

processing; the first  refers to the usage of incoming aural input as the basis for understanding 

the message, meanwhile, the second one  refers to the use of background knowledge or 

previous information of a specific topic in order to understand the meaning of a message.  

 

Figure 5: Strategies for listening  

 

1.2.11 Authentic materials for listening comprehension, use of technology 

One of the characteristics that should be taken into account when selecting materials for 

listening activities is that the material needs to be relevant to our students, that is, meaningful 

(EEAILE Lesson 9, Module 2, 2023); a huge advantage of technology is that our student 

learning continues outside the classroom, they are always in contact with the target language 

through music, videos, videogames, etc.; including this kind of input into our planning is 

Phase/ Approach or 

activity  

Bottom up Top down 

- Pre - listening 

 

 

-  Review on the vocabulary 

that may be used in the 

explanation of a new topic 

 

- Students expose their prior 

knowledge, understanding 

and experiences about the 

new topic  

  

 - While listening  

- Comprehension of words, 

using exercises that involve 

selecting listening as verb 

form, structural exercises. 

 

 

 

- Verification of assumption 

from the previous phase and 

contrasting with the new 

information they have just 

learned.   

- Post listening  

 

-Summarizing, drawing a 

conclusion of whole 

information. 

- Construction of a new 

knowledge from the 

information received 
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helpful, like modern songs or funny videos (with their corresponding techniques and 

exercises). 

 

The incorporation of authentic materials alongside the textbook proves advantageous for the 

students. Emphasis is placed on cognitive and metacognitive strategies to determine the 

objectives of the class and goals for the students. One particularly motivating approach that 

has been implemented involves watching videos by the YouTuber Mr. Beast. The students 

find these videos highly engaging and thrilling, resulting in increased participation during 

classes. 

1.2.12 Nature and functions of Speaking skill  

 

Speaking is an interactive process that entails reciprocity. It functions as a two-way road 

where we communicate with others and anticipate a response or acknowledgment of our 

presence (EEAILE Lesson 10, Module 2, 2023). This process involves both the production 

and reception of information, contributing to the construction of meaning. Within this 

procedure, two types of styles can be distinguished: casual and formal. Rather than being 

distinct and isolated stylistic compartments, these styles are better understood as existing 

along a continuum (EEAILE Lesson 10, Module 2, 2023). 

 

For its nature, speaking may be planned or unplanned, most of times, we use in informal and 

unplanned situations (everyday talking) but other times, we can rely on some preparation 

(e.g. a conference or class) in order to regulate our speech; language that is used more 

frequently by people also becomes more readily available to them (cognitively speaking) 

(EEAILE Lesson 10, Module 2, 2023); for that reason, as speaking is so used, for its 

efficiency or facility, there are many nuances of meaning (and vocabulary) that are lost in the 

process.  

1.2.13 Skills and sub skills of Speaking  
 

Speaking skills are beyond and more sophisticated and multifaceted than just conversation 

skills. Lackman (2010) acknowledged the following skills as significant and essential to 

develop speaking; Functions, fluency, accuracy, appropriateness, grammar, turn taking 
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skills, relevant length, responding and initiating, repair and repetition, range of words and 

discourse markers. The next table divided the sub skills of speaking I found on the EEAILE 

Unit 4 which are indispensable for succeeding in teaching and approach speaking. 

 

Figure 6: Sub skills to develop on the classroom 

1.2.14 Integrated skills  

 

Several approaches have been developed based on the principles of skill integration. Notably, 

content-based instruction, task-based language teaching, and theme-based instruction have 

gained recognition (EEAILE Lesson 12, Module 2, 2023). Content-based instruction focuses 

on learning subject matter through language, task-based language teaching emphasizes 

engaging in tasks that require communicative language use, and theme-based instruction 

centers around incorporating relevant curriculum content. Implementing skill integration 

approaches in the classroom exposes students to authentic language and encourages them to 

interact more naturally with the target language. Furthermore, this approach enables teachers 

to observe their students' progress while they engage in multiple tasks simultaneously. It also 

promotes the use of authentic content and meaningful learning, leading to highly motivating 

classes for the students. 

SUB SKILL   DEFINITION 

Fluency Students speak with a logical organization without planning or 

organizing 

Accuracy  Students practicing using accurate structures, word and pronunciation  

Range of word 

and grammar 

Students using vocabulary and grammar for speaking on a specific 

topic 

Responding and 

initiating 

Students practice by starting a new topic or by making responses  

Reparation of 

breakdowns  

Students practice rephrasing sentences when the speaker feel what was 

spoken was not comprehensible  

Turn – talking  Students practice ways of interjecting  

Discourse 

markers 

Way or organizing a speech trough words and phrases (connectives 

such as on the other hand, firstly, secondly, etc.) 



 

 24 

2. METHODOLOGY AND PRACTICE 

2. 1 COMMUNITY AND SCHOOL CONTEXT 

 

When crafting lesson plans, it is essential to consider the social, economic, and cultural 

context of the learners. A comprehensive understanding of the learners' social, economic, and 

cultural backgrounds aids in developing lessons that are pertinent and captivating. By 

establishing connections with students' experiences, these lessons provide meaningful 

learning opportunities that engage and resonate with the students. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 7: 18 de Marzo secondary school facade 

 

The Secundaria General Diurna 18 de Marzo is located in Alamo Temapache, a little city 

situated in the north of the state of Veracruz. It borders with the municipalities of Tepetzintla, 

Cerro Azul, Tamiahua, Tuxpan and Tihuatlán. According to SEFIPLAN (2022), the 

economy of the region is primarily based on agriculture, commerce, and industry. The region 

is known for its agricultural production, particularly in the cultivation of sugarcane, citrus 

fruits, and coffee. These agricultural activities contribute significantly to the local economy 

and provide employment opportunities for many residents; According to CONEVAL (2023), 

more than the fifty percent of the population of Alamo live in poverty, this poverty rates can 
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indeed have a direct impact on various aspects of community development, including 

education. 

 

According to the last scholar census provided by SIGED (2023), there are more of 354 active 

students in the secondary school and more of 80 teachers working on both shifts. The 

secondary school has a morning and an afternoon shift which attends the educative 

necessities of the Alamo population. The school is located in the downtown of the city which 

facilitates the communication with the whole community as with the well-functioning of 

public services. But as most public schools in Mexico, there are issues that the school faces 

like deficiency of the water system, the internet signal breaks down when raining or windy 

or the usual power outages due to the geographical and social characteristics of the zone.  

 

The school has 18 solid and build classrooms, there are spacious and with big windows. The 

school used to have air conditioning but due to the lack of money and the common outages, 

there are some which are not working anymore.  

2.2 GROUP PROFILE 

 

In order to implementing the approaches from the planning worked on EEAILE, the focus 

group chosen were the students of the morning shift which study on the second-grade group 

C. The ages of the participants ranged between 13 to 14 years old. Even though the level of 

English in most of the students is A2 and upper, there are five students which level is below 

to the rest of the students. The book we worked is English Backpacker Student’s Book II 

which is the textbook operated by SEP. Teachers need to be prepared to teach in classrooms 

where diversity exists (EEAILE Lesson 3, Module 3, 2022); Considering the main 

characteristics of the students is crucial in planning instructional activities. Secondary school 

students have unique cognitive, sociocultural, and emotional capabilities that need to be 

contemplated. 

 

Concerning about time exposure it becomes even more crucial to maximize every minute of 

English class to develop effectively the competences of the students; concerning about that 

Mexican public secondary school assigns three hours per week to English classes and each 
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group has 20-30 student, it is important prioritizing key competences, engaging students in 

meaningful activities, and providing targeted support will contribute to their language 

development and overall learning experience. 

2.3 THE PRACTICE OF THE LESSON PLAN 

LESSON PLAN ONE  

LESSON STAGE: WARM UP AND SPEAKING 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Lesson plan stage: warm up and speaking and an example of a reading text using 

as warm up from the textbook. 
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The importance of show authentic and motivating material to the students such as interesting 

videos and a variety of pictures in order to create an atmosphere which allows the 

participation is fundamental during the warm up; in this stage, the activation of the schemata 

of the learners in order to boost their previous background as motivating to question and 

analyze the information they are getting in the L2 material; generating a comparison between 

the local, national  and the international news in order to appreciate the differences and 

similarities which the cultures shares through vocabulary, grammar and social contexts. 

 

It is important to motivate students in this stage in order to enhancement their confidence for 

the next stages. The integration of the context and identity of the students with the national 

and international news is important in order to create a connection with the textbook and the 

authentic material. The performance of the students is evaluated it in an informal approach 

by the teacher giving feedback about unknown vocabulary or pronunciation, always trying 

to encourage the work of the students.  

 

LESSON STAGE: READING 

The importance of keeping in practice techniques such as skimming and scanning in the 

students in order to promote the previous reading work of the last plannings is a key for 

success in the reading stages; improving the previous techniques in order to build real and 

meaningful meaning and comprehension of what the students are reading.  

 

 

 

 

 

 

 

 

 

 

  Figure 2: Reading planning stage. 
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By revising short and multiple pieces of news, students guess what the news is about; 

working on teams, they will their ideas orally, using their schemata and producing new 

vocabulary trying to share their ideas about the reading material. Students can use the 

glossary in order to get more vocabulary for the activity and clarify ideas. Teacher will 

encourage students to analyze what they are reding by giving ideas which help them to land 

their opinions about the headlines they are interpretating. Students will formulate two or three 

easy questions about some news that that have heard recently on the textbook. Teacher will 

monitor this activity in order to provide help and clarify questions.    

 

At the end of these brief approaches, students will read their productions on their teams and 

then in whole class; the purpose of this is that teacher could have the change to assess their 

progress by a fast and easy approach as an informal assessment, as may be many possibilities 

of answers produced by the students, the rubric will be grammar, vocabulary and spelling.  

 

On the bottom of the page there is a self-assessment format which invite to the students to 

reflect on their progress through the lesson. Students will complete it; teacher will be reading 

the two sentences in front of the class in order to monitoring and give positive feedback to 

the students.  

 

.  

 

 

 

 

 

 

 

 

 

Figure 3: Reading material taking from the textbook. 
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LESSON STAGE: LISTENING 

 

The main aim of this stage is to enhance students to first, produce by oral approaches, their 

ideas about the listening material of the textbook and then, invite to the students to make 

guesses about the listening script in order to make assumptions about the material; the idea 

of make a comparison between their first answers with the post listening is to analyze their 

knowledge about the topic and encourage them to observe the integration of the skills in the 

language learning process.  

 

 

 

 

 

 

 

 

Figure 5: Listening activity on the lesson planning. 

 

 

 

 

 

 

 

 

 

 

 

 

   

Figure 4: Listening activity on the lesson planning. 
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After listening, it is important to encourage students to put on practice the techniques for a 

better understanding of the listening task, such as taking notes on what they are listen or 

making predictions about the listening activity material. It is important for the teacher to give 

a pre listening activity such skimming reading of the material in order to clarify questions 

about vocabulary and grammar and avoid frustration in the students because cannot 

understand what the text is about or the instructions.  

 

The integration of reading, writing and listening by the student is an important factor for the 

teacher in order to assess the progress of the L2 skills of the student; this kind of formal 

assessment will be performed by the student in a short writing task on the same textbook 

which will be grade by a simple rubric which will focus comprehension, vocabulary and 

grammar in order to bounce motivation to the student, the feedback will be in the same class, 

giving a positive attitude for the results of the work of the students. 

 

LESSON STAGE: WRITING AND PROGRESS ASSESSMENT  

 

The writing and progress assessment stage at the end of the first lesson, it is intended that 

students will be able to comprehend short news articles and make predictions about certain 

topic by skimming and scanning reading texts. In addition to the writing assessment, it is 

intended that students create a discussion about the reading text, expressing their opinions 

and contrasting their ideas using the news article as main reference.    

 

 

 

 

 

 

 

 

Figure 5: Writing and integration activities on the lesson planning. 
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Integrating technology in the approaches of the class, it is proposed that students have more 

interest and curiosity for the lesson; working on teams, the students will read and comprehend 

news from the Variety website about the Mexican artist Peso Pluma. All the material and 

websites are specific for their English level proficiency. Another goal for this first phase is 

that the students can make a comparison of their social context and the social aspect that they 

are reading on the articles; by doing questions about their cultural knowledge of certain 

English spoken countries, teacher will elicit to students to active their schemata and previous 

knowledge in order to reach the social aspect goal of the lesson.  

 

The first work for the portfolio will be create it in this stage; students after reading the reading 

material, guessing about what is about and listening the teacher´s reading of the same 

material, they will perform a brief discussion about what they comprehend on the news article 

in order to express the ideas and opinions of the students about the previous mentioned 

aspects of the task. By giving certain expression written on the board, teacher will guide 

students in their contributions, by doing in a more structured and appropriate form; teacher 

will remind to the students the use of the phrases and that they can use it in other 

conversations.   

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 6: Writing assessment taken from the Variety website. 
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After the group discussion, students will write a short piece of news (teacher will provide de 

rubric for this assessment, such as number of words and the format); it is important to recall 

on the students that the aspects of evaluation for this assignment will include their use of 

grammar, vocabulary, sentence structure, coherence and language proficiency; teacher will 

clarify the questions about the aspects for evaluation in the class in order to avoid 

misunderstanding on the students and provide motivation for the work.  

 

Students could use their mobiles phones and other electronical devices to assist in this task. 

Teacher will provide feedback on areas for improvement and suggestions for how to 

strengthen their writing skills. The feedback will be always constructive.  

LESSON PLAN TWO 

LESSON STAGE: WARM UP AND SPEAKING 

 

The second part of the lesson planning has the purpose to deep into the multicultural aspects 

of the unit; by contrasting with a more shaping perspective the different news articles which 

students will bring to the class with the purpose of make a more comprehensible and 

interesting discussion about the differences and similarities from their community context, 

the same country and the L2 countries which appeared on their material. 

 

 

 

 

 

 

 

 

 

 

Figure 7: Second lesson plan stage: warm up and speaking. 
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The use of authentic material as I previous mentioned, it is important to catch the attention 

of students and, to increase the touch with real language. In the warm up, with the use of WH 

questions, it is intended to activate the students’ schemata; by writing short ideas, listening 

their classmates’ opinions and by skimming the headlines of the news of the textbook, teacher 

will evoke the use of previous knowledge in order to link with the new ones. It is important 

to recall in the students to ask for clarification if they understand any of the warm up 

approaches of the teacher in order to understand the instructions and comprehend the 

activities that will be performed in the next stages.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 8: Images and headlines news using as warm up from the textbook. 

 

LESSON STAGE: READING 

 

By reading short and multiple pieces of news, students can compare their own social context 

with others while they are able to comprehend the reading material. Encouraging students to 

analyze what they read in order to answer the questions that teacher will write on the board, 

beside this, students can consult the glossary at the end of the book in order to clarify 
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questions about vocabulary. It is important for effectively education purposes like this lesson 

planning, the use of web sites which contain reliable sources that provide accurate 

information and a proper use of the syntaxis and level for the students.  

 

Through skimming, teacher will elicit to students to make brief prediction about what the 

text is about, guiding their ideas by just reading the headlines, students will change their ideas 

in a short brainstorm approach in the teams and the in the whole class; at the end of the 

reading, students will check if their predictions are correct or not, teacher will also recall on 

positive feedback and if the answers of the students are incorrect, ask them in which way 

their answers differ from the text in order to boost confidence and analysis capacity. In this 

stage is important to monitor the activity in order to do and informal assess to encourage 

them and observe their progress.  

 

 

 

 

 

 

 

 

 

 

Figure 9:  Reading activities taken from the lesson plan. 

 

In this moment in the class, it is helpful to invite students to use the news articles or any 

information outlet to stay informed and expand their knowledge about grammar and socio-

cultural aspects which they may find interesting; teacher will focus that the main success of 

these approaches is to gain deeper understanding of reading material on the L2.  
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Figure 10: Approaches from the lesson plan and reading activities. 

LESSON STAGE: LISTENING 

 

Teacher will play an audio recording from the same textbook in order to familiarized students 

with the content of the reading of the same page. Before starting the first listening, teacher 

will encourage students to solve the questions about vocabulary and grammar; teacher will 

motivate them to use the glossary as a tool for solving the questions. During the first listening, 

teacher will pause the recording when observe that students have questions about 

pronunciation or how to correctly say certain words from the textbook. It is important that 

teacher monitoring the activity in order to act properly in this kind of behavior by the 

students. 

 

 

 

 

 

 

Figure 11: Listening activities on the lesson plan and the glossary of the unit. 
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The second listening will likely be a chance for students to familiarize further with the words 

and content of the reading and reinforce the understanding of the vocabulary and 

pronunciation. This repetition will be helpful for the students to complete a short task which 

teacher will provide on a worksheet. At the end of the task, students will grade themselves 

and by volunteer participation, students will address their answers and comment their 

performance during the listening task. Teacher will provide feedback at the end.  

 

 

 

 

 

 

 

 

 

 

 

 

 

  Figure 12: glossary of the unit. 

LESSON STAGE: WRITING AND PROGRESS ASSESSMENT  

 

By the end of the first lesson, it is intended that students will be able to comprehend more 

elaborate and extended news articles, make predictions about certain topic by using reading 

techniques such as skimming and scanning and will be able to share opinions and conclusions 

about topics that they have read or have seen using more complex structures. By asking 

students to look for a news article witch they are interested in, teacher will be eliciting them 

to read more authentic material from the L2; beside this, this is the second material for the 

creation of the material of the portfolio.  
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Figure 13: Writing and integration activities on the lesson planning. 

 

Integrating technology in the approaches of the class, it is proposed that students have more 

interest and curiosity for the lesson; working on teams, the students will read and comprehend 

any article chosen by them in the website of the BBC. All the material and websites are 

specific for their English level proficiency. Another goal for this first phase is that the 

students can make a comparison of their social context and the social aspect that they are 

reading on the articles; by doing questions about their cultural knowledge of certain English 

spoken countries, teacher will elicit to students to active their schemata and previous 

knowledge in order to reach the social aspect goal of the lesson.  

 

The first work for the portfolio will be create it in this stage; students after reading and 

listening, they will do a brief brainstorm about their selected news articles in order to express 

the ideas and opinions of the students about the previous mentioned aspects of the task. By 

giving certain expression written on the board, students will guide their contribution in a 

more structured and appropriate form; teacher will remind to the students the use of the 

phrases and that they can use it in other conversations.   
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Figure 14: Writing activity and assessment on the textbook. 

 

On the textbook, students will find again another self-assessment in which the students will 

evaluate their progress through the lesson; it is important to focus this kind of approaches to 

the student in order to praise the autonomy of their learning process; intrinsically motivation 

may lead to the student to research beyond of the content seen on class, which is one of the 

goals of the class, to boost the curiosity of the student of acquire more knowledge and 

question the reality of their learning process.  

 

 

This planning has the goal to create more awareness in the student about their social and 

cultural life aspects and of course, to create new knowledge and reaffirm it in the student, 

besides this, to integrate in a well-rounded approach the four skills of the language in the 

students, in order to motivate to practice the L2 outside the classroom and assess the whole 

learning process in the final product in a holistic approach.  
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LESSON STAGE: WARM UP AND SPEAKING 

 

By encouraging students to express their feelings and opinions to the issues presented in the 

textbook, it is intended that they connected to the material due the authenticity and close 

approach to their real-life experiences.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 15: Warm up text references from textbook and authentic material. 
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By stimulating the students with the pictures and headlines, teacher will create a short 

discussion by looking the pictures and skimming the headlines; students will guess what the 

text is about and express their opinions using the appropriate structures for expressing 

opinions which were studied in previous classes.  

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 16: Warm up activities on the lesson planning. 

 

After discussion, students will be scanning the text looking for unknown words and with the 

help of their mobile phones, they will create a short glossary on the same textbook. Teacher 

will be monitoring the activity in order to assist students with have questions or queries about 

the activity or words.  The importance of engaging students with positive and creative 

approaches in this stage is highly important in order to activate their schemata and previous 

knowledge and linked with the new one; using WH questions to ask them about what the text 

is about and relating the stories with their own experiences in order to build a relationship 

with the text readings, using their social context and experiences and the ones presented by 

the book.   

LESSON STAGE: READING 

Reading is essential for developing the skill of comprehension; by enhancing reading in this 

stage, it is intended that students link their critical thinking and analyze and make inferences 

to different kind of texts, in this case, a more complex news article. Students will read the 

two readings of the textbook in order to first comprehend the ideas that the author wants to 
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transmit; by skimming and scanning, students will achieve the comprehension of the 

message. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 17: Reading accomplishments on the lesson planning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 18: Reading from the textbook. 
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After two previous classes, it is intended that the vocabulary development of the students 

have been improved; after skimming and scanning, students will answer the questions written 

on the board by the teacher in order to express what they understood of the text. It is important 

to remind them that the answers must be creative and not following the same sentence from 

the book in order to increase their critical thinking and freedom for their opinions.  

 

The product of this stage will be a short table comparing similarities and differences 

characteristics of the text from their point of view; it is significant to foster the creativity of 

the students and to point the importance grammar and coherence. The table will be done in 

pair work and teacher will be monitoring the activity in order to motivate them assistance 

them for questions of vocabulary and grammar. Students will present their outcomes during 

the class.  

LESSON STAGE: LISTENING 

 

By involving students into listening approaches, it is intended that students increase their 

listening skills and linked with the others. As listening is crucial for effective communication, 

relating the experiences from the text and the students’ knowledges will be helpful to respond 

positively to the approaches and create empathy with the towards the authentic material.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Figure 19: Listening approaches from the lesson plan. 
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Following the same routine of the previous classes, teacher will do some pre-listening 

activities such as brief discussion about the reading material and introducing relevant 

background to the approach. After this, teacher will play the record twice; in the first 

listening, teacher will recall using active listening strategies, for instance, note taking, 

identifying main ideas of the text, pronunciation; it is important to remind to the student the 

use of these techniques in order to success in the listening task.  

 

The second listening will be more focus on consolidating the knowledge, understanding and 

practicing what they have read. Teacher will pause the audio when observe that students have 

difficulties on understanding the listening. At the end, teacher will do a brief discussion about 

the opinions of the students about the difficulty of the audio; by doing some comprehension 

questions and asking for a summarizing about the audio to the students in order to consolidate 

the understanding and practice the L2 language. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Figure 20: Listening activities from the textbook. 
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LESSON STAGE: WRITING AND PROGRESS ASSESSMENT  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

 

Figure 21: Final approaches of the lesson.  

 

As the writing is crucial because the individual transform their thoughts and ideas into written 

forms, the main goal of this stage is that students have the capacity to organize their thoughts 

about the knowledge that they learned in the class and crafting sentences and ideas into 

effectively written messages; as teachers, we must remember that this skill requires 

reflection, improvement during a period of time and refining the ideas and landed in well-

structured messages.  

 

First, students will share through a short discussion their opinions about the news that they 

read on the lesson and will make a short comparison table on pair working; the rubric for the 

comparison of the news of the book will be through different components such as the type of 

visuals (pictures, graphs, etc.), source, style, formality, vocabulary and structures used, etc.; 

students will create in this stage their final product for their portfolio.    

 

Students will design as closure for the unit a short piece of news using as model any piece or 

reading from the book or the material from the previous classes. Teacher will encourage 

students on use their imagination and creativity to produce their products, fostering to explore 
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different forms to express their ideas, thoughts and emotions on the news that they are going 

to create; it is important to recall to the students on the use of the rubric in order to their 

products follows certain aspects such as use of vocabulary, spelling, content, grammar 

structure and the clarity of the writing; all these aspects from a beginners perspective.  

 

 

 

 

 

 

 

 

 

 

 

  Figure 22: Writing approaches and closure of the lesson plan.  

2.4 DESINGING OF ASSESSMENT TOOLS TO ASSESS THE PROGRESS OF 

THE STUDENTS 

 

Language assessment is much more than simply giving a language test; it is the entire process 

of test use. Indeed, the goal of language assessment is to use tests to better inform us on the 

decisions we make and the actions we take in language education (EEAILE Lesson 6, 

Module 3, 2023). Following this statement, it is essential on design valid and reliable 

assessment tools and practices which align with clear learning objectives and reflect the real 

progress of the students and their use in the real world.  

 

The assessment is mainly focused on productive skills such as writing and speaking but 

allows the applications of receptive skills; as the teacher will observe the different activities, 

the recollection of the learning outcomes produced by the students will be constantly in order 

to assess the student in a formative and summative approach as Brown suggests. 
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As our school works with the textbooks designed and proposed by Secretaria de Educación 

Pública (SEP), in this scenario, for the second year of secondary school, the respective book 

is Backpackers 2nd and the level of competence is B1 according to the Common European 

Framework of Reference of Languages; fitting all the approaches, materials and every 

assessment to the level A2 to B1 in order to create a more flexible planning which can observe 

and assess the students with more clarity according to their real English proficiency level, 

social context and give better opportunities to observe their authentic progress but without 

losing the objectives of the lesson planning.  

WRITING AND READING 

 

Assessing writing and reading skills will be through the observation, monitoring and assess 

the abilities to effectively express ideas in the written form and comprehend the messages 

from the written texts.  Probably writing is the most suitable skill to be assessed within the 

quadrant Observation of Process (EEAILE Lesson 7, Module 3, 2023); following these ideas, 

it is intended that teacher will assess the whole process on the three stages five stages 

suggested by O’Malley and Valdez-Pierce (1996) which will involves the prewriting activities, 

drafts, revisions, feedback and the final product. 

RUBRIC FOR WRITING ASSESMENT 

CATEGORY  EXCELLENT  GOOD FAIR DEFICIENT  

POINTS  4 3 2 1 

Do the ideas 
concern to the 
student and 
hold relevance 
in the work? 

The writing is 
confident and 
clearly focused, 
capturing the 
student’s 
attention. The 
inclusion of 
significant 
details enhances 
the quality of 
the writing. 

The writing is 
sort of focused 
and engaging, 
with some 
inclusion of 
specific details. 
 

The writing 
contains 
sentences that 
are somewhat 
or completely 
lacking in 
detail. 

The writing 
lacks 
coherence in 
connecting 
knowledge and 
does not have 
a central 
subject 

Is the text 
structured in 
an organized 
manner? 

The writing 
demonstrates a 
well-structured 
beginning, 

The writing 
adheres to the 
correct text 
format and 

The writing 
can be 
characterized 
as disordered 

The writing is 
poor in 
structure and 
remains 
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middle, and 
end, with clear 
transitions and a 
focused 
conclusion. 

includes a 
coherent 
conclusion 

and lacking 
secure 
organization. 

incomplete, 
lacking proper 
transitions or a 
conclusive 
ending. 

Is the 
application of 
grammar 
structures and 
conventions 
accurate? 

The student 
provides during 
the activity 
exact 
information and 
related to the 
material, using 
the appropriate 
vocabulary  

The 
composition is 
almost good, 
lack of spelling, 
punctuation, 
and 
grammatical 
errors, and 
there are no 
instances of 
sentence 
fragments. 

Most of the 
spelling, 
punctuation, 
and grammar 
in the 
composition 
are correct, 
facilitating the 
reader's 
smooth 
progression. 
However, 
there are still 
some 
remaining 
errors. 

Lot of 
grammatical 
errors, 
misspellings, 
and incorrect 
punctuation 
disrupt the 
flow of 
reading, 
causing 
difficulties and 
interruptions. 

SCORE     

RUBRIC FOR READING ASSESMENT 

CATEGORY  EXCELLENT  GOOD FAIR DEFICIENT  

POINTS  4 3 2 1 

Does the 
student 
demonstrate 
the ability to 
reflect upon 
their reading of 
the news 
article? 

The student 
exhibits the 
capacity to 
engage in 
reflection 
regarding the 
news article, 
drawing 
connections 
between the 
content, their 
personal 
experiences, 
and prior 
readings. 

The student 
demonstrates 
the ability to 
establish 
connections 
between the 
news article, 
their own life 
experiences, 
and the 
broader 
context of their 
reading. 

The student 
would benefit 
from 
encouragement 
to establish 
connections 
between the 
news article, 
their personal 
experiences, and 
the broader 
context of their 
reading 

The students 
lack the ability 
to establish 
connections 
between the 
news article, 
their personal 
lives, and the 
content they 
are reading. 
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Does the 
student 
demonstrate 
mastery of the 
vocabulary? 

The student 
possesses a 
broader 
vocabulary 
than expected 
for the reading 
material, 
including words 
that exceed the 
current grade 
level. 
Furthermore, 
they provide 
accurate 
definitions for 
these words. 

The student is 
familiar with at 
least the 
average 
number of 
words 
encountered in 
the reading. 
Most of these 
words are 
either at or 
above the 
expected grade 
level. 
Additionally, 
their 
definitions for 
these words 
are accurate. 

The student's 
vocabulary falls 
below the 
average for the 
reading. 
However, the 
words they 
know are 
appropriate for 
the current 
grade level. 
Although their 
definitions are 
correct, they 
tend to be 
concise. 

The student's 
vocabulary 
knowledge is 
below the 
average for 
the reading 
material. The 
words they 
know are 
below the 
expected 
grade level. 
Moreover, 
many of their 
definitions are 
both incorrect 
and brief. 

Does the 
student 
demonstrate 
comprehension 
of the lecture? 

The student 
exhibits the 
ability to clarify 
the subject 
matter using 
their own 
words, 
acknowledging 
various 
interpretations, 
and providing 
empathetic 
confirmation. 

The student 
reaffirms their 
understanding 
of the subject 
and identifies 
the supporting 
components of 
the reading. 

The student 
demonstrates a 
limited 
understanding 
of the subject, 
often in an 
incoherent 
manner. They 
are able to sort 
inferences and 
make 
connections 
when provided 
with tutoring or 
hints. 

The student is 
able to 
identify the 
subject with 
supervision. 
They require 
assistance 
from others to 
understand 
inferences 
when they are 
explained. 

SCORE     
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  Figure 23: Reading a writing rubric for assessment. 

 

During the whole observation process, teacher will support their observations using 

checklists, rubrics and specific criteria to guide the observations and the feedback. The main 

goal is to achieve a holistic understanding of the writing abilities of the students, their 

approach the skill and areas where they need further assistance or tutoring. Reading will be 

assess following the reading comprehension rubric which is mainly focus on reading 

comprehension, understanding of vocabulary and reflection of their readings. 

SPEAKING AND LISTENING 

 

Following the concepts of micro and macro skills proposed by Brown (2004), the activities 

and assessment will be supported by these conceptions; proposing as main goals for listening 

that students will comprehend spoken language, follow instructions, extract specific 

information as the understanding of vocabulary and identifying intonation patterns. Mexican 

students, as beginning learners, should be exposed to clear and simple directions whether 

oral or written when asked to develop a speaking task. Sometimes students perform poorly 

in a test because of confusing prompts or instructions (EEAILE Lesson 7, Module 3, 2023). 

It is vital to remark that the input is comprehensible for the learners, so, the material must be 

adequate it to their English proficiency level. As for speaking, the achievements which will 

be evaluated will be the production of spoken language, the way of expressing their ideas 
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and how effectively the students convey their ideas; the use of vocabulary and discourse 

markers will be evaluated either.  

 

RUBRIC FOR LISTENING ASSESMENT 

CATEGORY  EXCELLENT  GOOD FAIR DEFICIENT  

POINTS  4 3 2 1 

Does the 
student exhibit 
a general 
understanding 
of the listening 
material? 

The student 
demonstrates a 
precise and 
comprehensive 
understanding 
of all the 
vocabulary and 
information, 
providing 
correct answers 
to all the 
questions. 

The student 
displays a 
general 
understanding 
of the 
vocabulary and 
content, 
accurately 
answering most 
of the 
questions. 

The student 
had difficulty 
comprehending 
certain 
vocabulary and 
content, 
resulting in the 
students being 
able to answer 
only a portion 
of the 
questions 

The 
comprehension 
of the students 
of the 
vocabulary and 
content was 
insufficient 
when 
responding to 
the questions. 

Is the student 
capable of 
capturing 
details of the 
Listening? 
 

The student is 
capable to 
comprehend all 
the information 
with exact 
details and can 
provide exact 
information 
when 
answering.  

The student is 
capable to 
include much 
exactly 
information 
from the 
recording and is 
able to provide 
details when 
answering.   

The student is 
only able to 
give partial 
details of the 
listening 
information. 
The student 
only listens 
seldom pieces 
of data from 
the record. 

The student is 
unable to give 
exact details of 
the listening 
and is not able 
to answer 
questions of it.  

Does the 
student show 
accuracy on 
the responses? 

The student 
provides during 
the activity 
exact 
information and 
related to the 
material, using 
the appropriate 
vocabulary  

The student 
generally 
provides 
precisely 
answers during 
the activity, 
links with the 
material, using 
enough 
vocabulary with 
few mistakes. 

The student 
only provides 
few evidence 
from the 
material. Lot of 
information is 
omitted or is 
not correct. 
Lack of 
vocabulary  

The answers of 
the students 
are most of the 
time incorrect 
and 
unconnected 
to the material. 
Lack of 
vocabulary 
during the 
responses. 

SCORE     
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RUBRIC FOR SPEAKING ASSESMENT 

CATEGORY  EXCELLENT  GOOD FAIR DEFICIENT  

POINTS  4 3 2 1 

Does the 
student 
exhibit clear 
pronunciation 
and can be 
understood? 

The student 
pronunciation 
is clear and 
free from 
mistakes.  

The student's 
pronunciation 
is generally 
clear, although 
some mistakes 
are present. 

The student's 
pronunciation 
is clear but 
characterized 
by numerous 
mistakes. 

The student's 
pronunciation is 
nearly 
incomprehensible 

Do the 
students 
speak 
fluently? 

The student is 
able to 
communicate 
effectively 
without 
significant 
difficulty. 

The student 
can 
communicate, 
albeit with 
some difficulty. 

The student 
requires more 
time to 
communicate 
and has 
trouble in 
doing so.  

The student is 
unable to 
communicate. 

Can the 
student 
comprehend 
the oral 
approaches? 

The student 
fully 
comprehends 
all questions 
and provides 
correct 
answers, using 
lot of 
vocabulary. 

The student 
understands 
most of the 
questions and 
provides 
satisfactory 
answers. Good 
use of 
vocabulary 

The student 
demonstrates 
limited 
comprehension 
of the 
questions and 
often requires 
repetitions for 
clarification. 

The student is 
unable to 
comprehend 
questions, even 
when they are 
repeated. 
 

Are the 
students able 
to discuss the 
content that 
was covered 
during the 
lesson? 

The student 
provides 
accurate 
answers with 
substantial 
information 
when 
responding to 
questions. 

The student 
provides 
correct 
answers, 
although the 
responses are 
limited in 
terms of 
information. 

The student 
provides 
extremely 
limited 
information in 
their answers. 
Lack of 
vocabulary 

The student does 
not provide a 
response to any 
question. 

SCORE     
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  Figure 24: Listening rubric for assessment taken from the textbook 

 

3. RESULTS 

 

After implementing my lesson plan, I have observed the following outcomes in terms of the 

learning process of the students who were selected as focus group. In the execution of the 

lesson plans on the class, the four skills were considered into account, following a proper and 

carefully order where each activity and its skill were seen properly and could be followed 

one by one gradually in order to develop the language abilities of the students systematically 

and improve their social interaction and meaningful practice in the classroom. 

 

The sequence and their proper activities are detailed in the lessons plans as the rationale 

behind them are stated in the theorical concepts. By following this sequence and 

incorporating social and meaningful interaction, it is intended to create a well-rounded and 

interactive learning experience for the students. As the lesson plans got a continuum 
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implementation, observing and assessing the progress of the students, providing support and 

adjustments as needed to meet their specific needs. 

3.1 Warm up and speaking 

 

Warm-up activities are an incredible way to engage students at the beginning of a lesson and 

set a positive tone for learning. For eliciting students to speak, it was through a series of three 

questions about their knowledge of the concept of news by following the guidelines of the 

program and the textbook which they work (Appendix). Focusing on pronunciation in order 

to improve their communicative skill as their development in a more accurate, fluent and 

confident speech. The development of vocabulary the warm-up activities is beneficial for 

students to expand their word knowledge and improve their ability to express themselves 

effectively during the process of the lesson.  

 

The outcomes were understandable heterogeneous due to the different profiles and abilities 

of the students. There are students who enjoy speaking during the warm-up and the oral 

approaches but there are others who are not necessarily good speakers; It is common for 

students to excel in certain skills while facing challenges in others. There were different 

circumstances at the beginning in which students struggled with the vocabulary; the use of 

the mother tongue may be useful for few times but in order to increase their critical thinking, 

the use of contextual clues such as gestures, real-life objects and the images of the material 

of the lesson, also, simplifying the vocabulary of the speaking and questions helped students 

to understand the meaning of the vocabulary words and were useful tools during the first 

stage.  

 

At the beginning of this stage, the students were motivated because they could read familiar 

words and easy structures in the adapted newspapers (Appendix); they started to do more 

questions about vocabulary and with the help of visuals, they guessed about what the news 

was about. After a brief round of opinions, the most participating students shared their ideas 

using vocabulary they already knew. Additionally, there were selected students who do not 

often speak, and they gave the opportunity to participate in order to give them the chance of 
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shine and boost their confidence. Some of those students did not want to do it but the class 

encourage them and at the end, they could give a short but meaningful participation.  

3.2 Reading   

 

The challenging on designing a lesson plan for reading based on the studied theories during 

the specialization and employing an interactive reading approach which stimulating reading 

production which a dynamic and engaging use of authentic material such as the news 

presented on the class was challenging but worth it.  

 

About the elaboration of the reading material, these were adapted; the different news articles 

(the material was retrieved from https://www.bbc.co.uk/newsround) were modified from the 

original to those where the required vocabulary and grammar could be learned by the students 

and these is presented in the text. The elaboration of the reading was according to the 

textbook syllabus and the current SEP program of English; besides, the activities were 

developed to be adequate to principles of designing materials by Nunan (1988). The reading 

approaches incorporated visual materials and applying Total Physical Response (TPR) 

during the reading activities was an effective way to enhance vocabulary comprehension and 

minimize reliance on the first language (L1) of the students. For these activities they worked 

first by an individual form and then in small groups. They could use their phones for looked 

up words on the dictionary.  

 

Respecting about the outcomes, these were diverse, especially because the students have 

different proficiency levels and learning styles. Through the reading approaches, there were 

students who completed the lecture quickly without questions regarding about the 

vocabulary, however, some learners could not even recognize the vocabulary and 

comprehend the news article. As the reading approaches continued, there were students that 

were able to answer most of all the exercises correctly, on the other hand, there were students 

who could finish within the support of their classmates, and there were others who could not 

complete none of the lecture activities due they could not comprehend the reading and the 

whole approach did not make sense for them because they had difficulties understanding the 

general idea of the reading material. For this reason, monitoring the reading approaches was 

https://www.bbc.co.uk/newsround


 

 55 

highly important, in order to identify individual challenges, track progress, and provide 

support to those students who are dealing with the activities. Due time, it was not possible to 

monitor with precision to all students, but I focus on those with the lowest level and asking 

to those who finished some questions about the reading in order to check their understanding 

of the reading materials.  

 

3.3 Listening  

 

A representative listening lesson will include a sequence consisting of pre-listening, while-

listening and post-listening; always considering both bottom-up and top-down processing 

(EEAILE Lesson 8, Module 2, 2023). Taking into consideration these ideas, the listening 

approaches includes pre-listening, while-listening, and post-listening activities. The lesson 

aims to engage students in both bottom-up and top-down processing, ensuring a 

comprehensive approach to listening comprehension. 

 

The listening material chosen were from the textbook Backpackers 2nd Secondary Activity 

Book (Ediciones Castillo, 2022). The listening activities are aligning with the syllabus 

proposed by SEP and the same textbook. Incorporating authentic materials adapted for their 

proficiency English level can provide students with real-life listening experiences and expose 

them to various accents, speech patterns, and contexts. 

 

Respecting the outcomes about the listening approaches, it is important to acknowledge the 

heterogeneous nature of the performance of the students due their level of English; for that 

reason, some students faced challenges in understanding the native speakers in the recording. 

During the while-listening, there were multiple listening opportunities, because on the first 

listening, the students did not fully understand what the speakers were saying so, they 

required to listening two times. As the listening recording was playing for a second time, 

involving different listening techniques (such as listening for specific information or 

identifying main ideas) and breaking the recording into shorter segments for easier 

comprehension were useful tools to manage their interaction with the listening audios. 
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By incorporating pauses and note-taking during the last playing of the listening activity, 

students got additional support to complete their tasking of the textbook and by guidance for 

vocabulary, they were more confident to write down their answers. Reading the transcript of 

the listening recording was also useful because allowed students to stop every time they have 

questions about the vocabulary. There were students who understand the listening and started 

to repeat words and phrases and were positive when they were asked to participate in the 

volunteer contribution of the answers, On the other hand, students who were struggling were 

hesitant to share their answers and had difficulty formulating responses. 

 

3.4 Writing 

 

By Incorporating a holistic approach to language learning, the process of writing elaboration 

can indeed be linked to speaking, reading, and listening activities. This integration allows for 

the recycling and reinforcement of vocabulary, grammar structures, and the understanding of 

the topic within the context of the student; in order to achieve this goal, the process of the 

writing elaboration was linked by a sequence where speaking, reading and listening 

supported each skill by facilitates a deeper understanding of the topic of the impact of news 

while providing students with meaningful language practice and reinforcement. 

Students were asking if they read, listen or watch news on their home. By incorporating 

personal and group experiences, and a focus on coherence and the use of the knowledge seen 

on class by showing examples, students are actively engaged in the writing process as well 

as to reflect on their own media consumption habits and engage with current events on their 

local contexts. After all, it is expected that students used their experiences and by teams, 

create their writing compositions.  

 

The writing outcomes resulted in many heterogeneous writings from the students, indicates 

a diverse range of writing abilities and styles, which reflects the individuality, level 

proficiency of each student and their ability to express themselves in writing. While the main 

structure of their writings was generally correct, there were some spelling errors present 

which highlights their lowest areas where students may need additional support or practice.  
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There were few students who used complex grammar structures such the use of conditionals, 

negative and question forms and vocabulary in their writings which is higher on level than 

the rest of the class. It is encouraging to note that most of the class demonstrated proficiency 

in using previously taught syntax, such as the simple present and past simple tenses of regular 

and irregular verbs, in a correct form. This indicates that students have grasped and 

internalized the foundational grammatical structures taught in previous classes. On the other 

hand, there were students who could not complete the writing task due their limited language 

proficiency and even their lack of confidence because they expressed fear of making mistakes 

during the writing process which hinder their willingness to practice and engage in the 

activities. 

 

By allowing the use of electronic dictionaries or translators with definitions for the writing 

task was a helpful strategy for the writing project, especially for those students with limited 

language proficiency. Working in teams and promoting peer collaboration was a beneficial 

approach, especially because students with higher English proficiency could support their 

peers who were facing difficulties. The final writing product was a short news piece about a 

situation that students faced during the week. This was a valuable exercise which allowed 

students to apply their language skills in a real-world context. 
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4. VIDEO CLASS LINK OF THE PERFORMING CLASS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The access for the video is in the following URL: 

 

https://www.youtube.com/watch?v=wsfA8ZyctlE 

 

5. EVIDENCE OF THE OUTCOMES MADE BY THE STUDENTS  

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=wsfA8ZyctlE
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Some examples of the final outcomes written by the students as the same students doing the 

activities. 
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CONCLUSION 

 

After putting in practice the lesson plans, it is important to remark on the significance of 

using cultural topics and their relationship between culture and language use to create a fully 

immersive learning experience.  Taking in consideration some aspects proposed by EEAILE, 

when designing assessments, it is important to consider the appropriate weighting and 

balance among the different language skills, based on the specific learning goals and 

objectives. This ensures a fair and comprehensive evaluation that accurately reflects the real 

language proficiency of the students and their ability to use English effectively in real-life 

contexts. 

 

We observed that due to factors of personality, cognitive and physical processes that are in 

continuous growth in our students largely determine how they should be evaluated (EEAILE 

Lesson 9, Module 3, 2023); Following the previous statement, there are occasions in which 

as teachers, we find difficulties on linking with proper assessments the four skills; However, 

it is crucial to design assessments that encompass all four skills in order to provide a 

comprehensive evaluation of the authentic language proficiency of the students and the 

evolution of their abilities in the English skills as well the goals reached by the educator  

 

Reflecting about the outcomes seen during the practices of the lesson plan, it is interesting to 

observe how technology has become an integral part of our daily lives, and its inclusion in 

education can bring numerous benefits. Unfortunately, there are potential challenges and 

limitations of technology integration, such as access disparities and technical issues; By 

leveraging the benefits of technology while addressing these challenges, we can maximize 

its positive impact on the learning process of the students and prepare them for the digital 

age. 
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6. Appendix 

 

WARM UP AND SPEAKING 
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READING 
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LISTENING 
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WRITING 
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FINAL PRODUCT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 



 

 67 

BIBLIOGRAPHY 

 

EEAILE. (2023). Lesson 1, Module 3. Retrieved from:  
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4829  
 
EEAILE. (2023). Lesson 2, Module 3. Retrieved from:  
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4838  
 
EEAILE. (2023). Lesson 3, Module 3. Retrieved from:  
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4843  
 
EEAILE. (2022). Lesson 4, Module 2. Retrieved from:  
http://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4677  
 
EEAILE. (2022). Lesson 5, Module 2. Retrieved from:  
http://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4680  
 
EEAILE. (2022). Lesson 6, Module 2. Retrieved from:  
http://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4683  
 
EEAILE. (2023). Lesson 7, Module 3. Retrieved from:  
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4875  
 
EEAILE. (2023). Lesson 8, Module 3. Retrieved from:  
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4880&chapterid=10705  
 
EEAILE. (2023). Lesson 9, Module 3. Retrieved from:  
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4885&chapterid=10758   
 
 
Jian, Wenying. (2000). The Relationship between Culture and Language. Oxford 

University Press. Retrieved from: 

https://docplayer.net/57003655-The-relationship-between-culture-and-language-wenying-

jiang.html  

 

Wass, R. & Golding, C. (2014). Sharpening a tool for teaching: the zone of proximal 

development. Teaching in Higher Education. Retrieved from: 

https://www.researchgate.net/publication/280949263_Sharpening_a_tool_for_teaching_the

_zone_of_proximal_development  

 

 

https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4829
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4838
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4843
http://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4677
http://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4680
http://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4683
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4875
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4880&chapterid=10705
https://eeaile.upnvirtual.edu.mx/mod/book/view.php?id=4885&chapterid=10758
https://docplayer.net/57003655-The-relationship-between-culture-and-language-wenying-jiang.html
https://docplayer.net/57003655-The-relationship-between-culture-and-language-wenying-jiang.html
https://www.researchgate.net/publication/280949263_Sharpening_a_tool_for_teaching_the_zone_of_proximal_development
https://www.researchgate.net/publication/280949263_Sharpening_a_tool_for_teaching_the_zone_of_proximal_development


 

 68 

Deardorff, D.K (2011). Assessing Complex General Education Students Learning 

Outcomes. Wiley Periodicals, Inc. Retrieved from: 

https://d1wqtxts1xzle7.cloudfront.net/84445259/deardorff2011  

 

Brown, H.D. (1994). Principles of Language Learning and Teaching. Eaglewood Clifss, NJ. 

Prentice Hall Regent 

 

Hall, E. T. (1976). Beyond culture. New York. Anchor Press 

 

O’Malley, J. M. & Valdez Pierce, L. (1996). Authentic assessment for English language 

learners: Practical approaches for teachers. In Kuhlman, N. (Ed.) An Introduction to 

Language Assessment in the K-12 Classroom. ELT Advantage modules. 

 

Nunan, D. (1988) Principles for Designing Language Teaching Materials.  

Rojas Olate, Cesped Pardo, (2021). Backpackers 2nd Edition. McMillan Education. Mexico 

City.  

 

Wass, R. & Golding, C. (2014). Sharpening a tool for teaching: the zone of proximal 

development. Teaching in Higher Education. Retrieved from: 

https://www.researchgate.net/publication/280949263_Sharpening_a_tool_for_teaching_the

_zone_of_proximal_development  

 

Rojas Olate S, Cesped Pardo V, (2022). Backpackers Teacher`s Book 2nd Grade Secondary 

School. McMillan Education. Mexico City. 

 

Gobierno de México, BIENESTAR (2023). Informe Anual sobre la Situación de Pobreza y 

Rezago Social 2023: Álamo Temapache, Veracruz. Retrieved from: 

https://www.gob.mx/cms/uploads/attachment/file/795799/30160-AlamoTemapache23.pdf  

 

SEFIPLAN, Gobierno del Estado de Veracurz, CEIEG (2022). Cuadernillos Municipales: 

Álamo Temapache. Xalapa. Retrieved from: 

http://ceieg.veracruz.gob.mx/wp-

content/uploads/sites/21/2022/09/AlamoTemapache.CM_.Ver_.2022.3.pdf  

 

Gobierno de México, SEP, Sistema de Información y Gestión Educativa (SIGED). 

Consulta de Escuelas (2023). Retrieved from: 

https://www.siged.sep.gob.mx/SIGED/escuelas.html  

 

 

https://d1wqtxts1xzle7.cloudfront.net/84445259/deardorff2011
https://www.researchgate.net/publication/280949263_Sharpening_a_tool_for_teaching_the_zone_of_proximal_development
https://www.researchgate.net/publication/280949263_Sharpening_a_tool_for_teaching_the_zone_of_proximal_development
https://www.gob.mx/cms/uploads/attachment/file/795799/30160-AlamoTemapache23.pdf
http://ceieg.veracruz.gob.mx/wp-content/uploads/sites/21/2022/09/AlamoTemapache.CM_.Ver_.2022.3.pdf
http://ceieg.veracruz.gob.mx/wp-content/uploads/sites/21/2022/09/AlamoTemapache.CM_.Ver_.2022.3.pdf
https://www.siged.sep.gob.mx/SIGED/escuelas.html


 

 69 

 

DECLARATION LETTER: 

 

 

I declare that the following assignment “Final Project” is entirely my own work and that it 

is written in my own words and not those copied directly from any source, except for those 

properly acknowledged.  

I understand if I omit to cite in any document signed under my name, I am committing 

plagiarism, which is unaccepted in any academic environment, and it is a serious 

violation of the institutional regulations, stated by the Guidelines for Academic Honesty 

in Citation and References included at 

http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Aca

demic%20Guidelines%20for%20Citation%20and%20References.pdfm  “Participants 

must be aware of norms for Academic honesty. The following are the policies that the 

Specialization has adopted, based on Georgia State University 

(http://www2.gsu.edu/~wwwfhb/sec409.html) and Universidad Pedagógica Nacional 

policies. As members of the academic community, students are expected to recognize and 

uphold standards of intellectual and academic integrity. The program assumes as a basic 

and minimum standard of conduct in academic matters that students be honest and that 

they submit for credit only the products of their own efforts. Both the ideals of scholarship 

and the need for fairness require that all dishonest work be rejected as a basis for academic 

credit. They also require that students refrain from any and all forms of dishonorable or 

unethical conduct related to their academic work.”1 

Definitions and Examples  

The examples and definitions given below are intended to clarify the standards by which 

academic honesty and academically honorable conduct are to be judged. The list is merely 

illustrative of the kinds of infractions that may occur, and it is not intended to be 

exhaustive. Moreover, the definitions and examples suggest conditions under which 

unacceptable behavior of the indicated types normally occurs; however, there may be 

 
1 EEAILE-CEAL. UPN. Guidelines for Academic Honesty in Citation and References. 

http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines

%20for%20Citation%20and%20References.pdf  
 

http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines%20for%20Citation%20and%20References.pdfm
http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines%20for%20Citation%20and%20References.pdfm
http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines%20for%20Citation%20and%20References.pdf
http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines%20for%20Citation%20and%20References.pdf
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unusual cases that fall outside these conditions which also will be judged unacceptable by 

the academic community.  

A. Plagiarism: Plagiarism is presenting another person's work as one's own. Plagiarism 

includes any paraphrasing or summarizing of the works of another person without 

acknowledgment, including the submitting of another student's work as one's own.  

Plagiarism frequently involves a failure to acknowledge in the text, notes, or footnotes 

the quotation of the paragraphs, sentences, or even a few phrases written or spoken by 

someone else. The submission of research or completed papers or projects by someone else 

is plagiarism, as is the unacknowledged use of research sources gathered by someone else 

when that use is specifically forbidden by the faculty member. Failure to indicate the extent 

and nature of one's reliance on other sources is also a form of plagiarism. Any work, in 

whole or in part, taken from the Internet or other computer-based resource without 

properly referencing the source (for example, the URL) is considered plagiarism. A 

complete reference is required in order that all parties may locate and view the original 

source. Finally, there may be forms of plagiarism that are unique to an individual 

discipline or course, examples of which should be provided in advance by the faculty 

member. The student is responsible for understanding the legitimate use of sources, the 

appropriate ways of acknowledging academic, scholarly or creative indebtedness, and the 

consequences of violating this responsibility.” 

The “Reglamento General para estudios de posgrado de la UPN” states as follows in 

the  

TITULO QUINTO: De las sanciones y recursos. 

CAPITULO 1. De las sanciones 

III. Baja definitiva en los siguientes casos: 

d) Presente como propios trabajos académicos que no son de su autoría, entre ellos, 

artículos, revistas, ensayos, libros, tesis profesionales o de grado, así como cualquier otro 

sin consentimiento expreso de su autor.”2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
2 Reglamento General para estudios de posgrado de la UPN. 

http://137.135.91.197/normateca/index.php/category/6-reglamentos-internos.html 

http://137.135.91.197/normateca/index.php/category/6-reglamentos-internos.html

