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INTRODUCTION

Teaching English as a second language has different approaches. From my point of view
teaching English should focus on the communicative competence of learners through daily

situations in their life.

Everything you believe in is reflected in your own teaching. Being motivated will engage them
to keep learning and will help them to be autonomous. And as Galan and Maguire (2001), say the

educator’s belief became the student’s reality.

Tamas Kiss (2006), says Teaching is considered to be an art, then teachers have the freedom to
perform their profession in seemingly similar, but rather different ways. Interestingly enough, we
know fairly little about our own beliefs and values, though we use them every minute of our

lives. We form them consciously and unconsciously, and we cannot do without them.

Every student, every school, every class and every circumstance are different, and as teachers,
we should have the awareness and analytical ability to plan and select the strategies and
methodologies that are appropriate or relevant to our class. A lesson designed for students in a
particular class might not suit students in a different class. Some differences that personally I
have identified in my teaching experience are: the size of the class, the language they speak, their
age, their backgrounds, their experiences with the language, their goals, interest, needs and ideas,

the topics, the furniture in the class, their learning styles and the beliefs as a teacher.

Many approaches have been focused on improving the student’s ability to produce automatically
correct sentences. That was to believe that students need the grammar to be able to speak the

grammar knowledge of grammar plus the ability to communicate.

Dell Hymes (1966), talked about the ability to communicate successfully and is not the same to
the abilities to produce perfect grammar. But, the ability to communicate goes beyond the
automaticity. During many years different researchers presented their own version of how
language is used to make meaning, some focused on the functions on language and the phrases
that perform those functions. But there are other skills in order to communicate successfully,
students need to know what language is appropriate in the relation to the context in which is it

used.
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CHAPTER 1: PHILOSOPHY AND THEORY

1.1 TEACHING CONTEXT, IDENTITY, AND PHILOSOPHY.
Teaching context
The school “Escuela Secundaria Técnica N. 37 is a public school. It has six groups in total,
two groups of first grade, two groups of second grade and two groups of third grade. There
are 167 students in the school. There are 17 teachers. The school has a small cafeteria, a
library with few books and limited information. It has an old laboratory but it is not working,
the materials are deteriorated. It has 6 classrooms with 4 fans that does not work well, 2
bathrooms (boys and girls), a principal’s office, 2 playgrounds (one is used for recreational
and cultural activities), a small teacher’s room, and an orientation classroom. The school has
internet however the signal is not too good every day. The school is located in Tunkas
Yucatan, approximately an hour and thirty minutes from the capital city. That is one reason
that students stay in the town, they sometimes visit the next town, but they do not go to the
capital city. Another reason is that students do not have the economic possibility to travel to
the city. The majority of them live only with their mother and grandparents because the
father emigrated to The United States as undocumented. Some fathers live there and sent
money for food and for building houses. Because of that, students have in mind to finish
secondary school and emigrate as their fathers, they think is the easiest way to get money.
The ages of the students go according to their grades. They spend time getting out in the
main square of the town and talk with their friends. Student’s favorite activity in the town is
the “Fiesta del pueblo”. During a week there are typical dances (vaqueria), bullfights, horse’s
race, dances of different musical groups, cockfights, etc., during those days students do not
attend to school. The 60% of the students do not have internet or a cellphone. They do not
have even social media. There is a high school in the community, however, as [ mentioned,
some of them have planned to finish secondary school and travel to The United States to
work as their parents. Some students have a good economy level, those students have contact
with English language, they have social media and they have internet and cellphones. The
other parents work as foremen on ranches around the town, the other parents work on
beekeeping as the main economic income, but that activity is abating because of the lack of
budget the town has. Nowadays, a few houses do not have a bathroom, the city hall has

worked to reduce this situation in order to have a healthy environment. The transportation is

5



limited, there are buses every 2 hours, it is difficult to get in and out of town. Electricity has
been better than in other years. People still burn their trash in their yards. The town has
different parks around it and a big one in the main area. There are not cinemas, theaters,
supermarkets, cafeterias, restaurants, gyms or public libraries. There are a basketball,
baseball and football fields and a lot of grocery stores. They have social services and the
town has an available transfer ambulance in case they need it.

Student’s favorite activities at school are working in groups and making projects and tasks,
especially if the tasks involve movements, they always want to participate with their groups
of friends, and it makes a difficulty to have them to work with different students. The 40% of
the students are kinesthetic, 20% are audiolingual and 40% are visual. Most of them do not
like participating in cultural activities like dancing Jarana, speak in the language of the
community and participating in cultural activities in different places in the town. They are
shy but they are respectful. Students enjoy learning English, but they hardly have contact
with the language because of the limitations they have to listen to English language or watch
a video, although their parents and relatives live in the USA. The 40% of the students have
English contact, they watch videos, sing songs and have social media. Students have no
contact with native speakers. Nevertheless, students have basic knowledge of English and
some of them started having contact with English language in this course. They do not
usually do homework, for that reason, all the activities are made during the sessions.

The school and the authority give teachers the autonomy to work in different activities and to

plan actions to help students improve their skills in different areas.

Teaching Identity

Cohen (2008) argues, “Teacher’s identities are central to the beliefs, values, and practices
that guide their engagement, commitment, and actions in and out of the classroom”.

In my teaching process I have experimented many situations that helped me to become more
emphatic with my students. I am a responsible teacher. I am committed to teaching and
learning English language. I always try to apply new activities in the classroom. In my daily
classes I take care to my students, treating them as humans with feelings, not just as students,

making them feel important and trustworthy.
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I believe that we have to be available to adapt ourselves to the constantly changes, this has
helped me to evolve in the professional development.

At the beginning of the course, I always plan an activity to know my students and to make
them interact each other and to know something new about themselves. In case we have a
new student in the classroom I used to ask about their background, their needs, ideas, etc. I
also work with routines, it is really useful, it allows them to participate in different activities.
I always apply a test to know students learning styles, I use the results to my future plans and
to identify the correct method or technique that help students in their learning.

Throughout the years of experience, I have been improving my teaching practice, also I have
adapted it according to the needs and the context of my students to make teaching and
learning meaningful. That is why, being updated is very crucial in the process of teaching
and learning English. I plan activities that have been successfully applied, nonetheless some
do not work with the group, and in that case Plan B has to be applied.

During my 14 years of teaching English, I have worked with routines. Routines are very
important, because students know what they are expected to do. This has helped them to be

organized and it let them to feel they are part of the class.

Teaching philosophy

My teaching philosophy centers on the idea that teachers are not just about transferring
information, but about cultivating critical thinking, creativity, and a love for learning. As a
teacher, my role is not to simply teach students what to think, but rather to encourage them to
think for themselves. I believe that changing minds are important when teaching English. I
make students aware why is it necessary to learn English, what things they can do if they
learn English, how can they help each other to learn English, how can they improve their
English and that making mistakes are normal but they mean they have to try again.

One of my goals is that students love English, not only as a subject but as a language for
that, [ use as many materials as I can, such as: flashcards, book, Big books, posters, realia,
videos, audios, games, board games, power point presentations, online activities, etc. |
believe that creating a safe and inclusive learning environment is essential to unlocking that

potential. By fostering a culture of respect, curiosity, and collaboration, I aim to create a
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classroom where students feel supported and empowered to take risks and explore new
ideas. Sometimes students get frustrated when they cannot do an activity, so, the materials
always help them to use and understand the language. I focus on different learning styles
when working with materials, because it is important to help students in their learning
process.

Create a great environment is crucial too, as teachers we must be emphatic, we need to know
our student’s interests, needs, ideas, priorities and likes, we must know about their context,
their community and their family (social environment). In the classroom we have chosen a
place to set the "English Corner" students use it to share information as agreements,
activities, news, schedule, projects, etc.

I think establishing agreements, commitments and routines make teachers work as a guide.
They have to be established at the beginning of the course, students have to participate
writing them and sign it as an agreement. Students know what are expected them to do
during the classes and let all of them to participate.

In my daily lesson plans I work with activities adapted to their context, it let students to have
meaningful interactions and engage them to work on their tasks. It helps them to develop

their personal skills, to research information and to work with their own pace.

I keep being updated in new ways of learning and teaching English, establishing routines,
knowing students and their contexts, giving positive feedback and having an assertive
communication.

One of my weaknesses is to work outside the classroom and to lose control of the group.
However, in this specialization I feel reliable to work with different methods and techniques.
Finally, I believe that teaching is a lifelong learning process. As a teacher, [ am constantly
striving to improve my own knowledge and skills, and to adapt my teaching methods to meet
the changing needs of my students. By modeling a love for learning and a willingness to take
risks and learn from mistakes, I hope to inspire my students to do the same. My teaching
philosophy emphasizes the importance of creating a safe and inclusive learning environment,
fostering critical thinking and creativity, providing experiential learning opportunities, and

embracing a lifelong love for learning.
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1.2 THEORY UNDERLYING YOUR TEACHING PRACTICE AND IDENTITY

There are five primary educational learning theories: behaviorism, cognitive, constructivism,
humanism, and connectivism. Additional learning theories include transformative, social,

and experiential.
Understanding learning theories can result in a variety of outcomes, from improving
communication between students and teachers to determining what students learn.

“Learning is defined as a process that brings together personal and environmental
experiences and influences for acquiring, enriching or modifying one’s knowledge, skills,
values, attitudes, behavior and worldviews. Learning theories develop hypotheses that describe

how this process takes place”. (Admin, 2016)

Behaviorism. It is only concerned with observable stimulus-response behaviors, as they can
be studied in a systematic and observable manner. Learning is based on a system of routines
that “drill” information into a student’s memory bank, as well as positive feedback from
teachers and an educational institution itself. If students do an excellent job, they receive

positive reinforcement and are signaled out for recognition.

Cognitivism. Learning relies on both external factors (like information or data) and the
internal though process. Developed in the 1950s, this theory moves away from behaviorism to
focus on the mind’s role in learning. According to the International Bureau of Education: “In
cognitive psychology, learning is understood as the acquisition of knowledge: the learner is an
information-processor who absorbs information, undertakes cognitive operations on it and

stocks it in memory.”
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Constructivism. The learner builds upon his or her previous experience and understanding
to “construct” a new understanding. “The passive view of teaching views the learner as ‘an
empty vessel’ to be filled with knowledge,” explains Simply Psychology,

“whereas constructivism states that learners construct meaning only through active engagement

with the world (such as experiments or real-world problem solving).”

Humanism. “Learner-centric approach” in which the potential is the focus rather than the
method or materials. With the understanding that people are inherently good, humanism
focuses on creating an environment conducive to self-actualization. In doing so, learners’ needs
are met and they are then free to determine their own goals while the teacher assists in meeting

those learning goals.

Connectivism. Informed by the digital age, connectivism departs from constructivism by
identifying and remediating gaps in knowledge. Strongly influenced by technology,
connectivism focuses on a learner’s ability to frequently source and update accurate
information. Knowing how and where to find the best information is as important as the

information itself. (Fairbanks, 2021)

Approaches

It is a conjunction of ideas related to the nature and teaching of a given language. It
describes how people acquire their knowledge of the language and makes statements about the
conditions which will promote successful language learning. It offers a model of language
competence. The structural view of language is that language is a system of structurally related
elements for the transmission of meaning. The functional view of language is the view that
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language is a vehicle for the expression of functional meaning. The interactional view of
language sees language primarily as the means for establishing and maintaining, interpersonal

relationships and for performing social transactions between individuals. (Bejo, 2010)

In my teaching practice, approaches in the classroom let me interact with students and to interact
in pairs. In my opinion, I should have more students talk and less teacher talk. I focus on

connecting students to their context and their experience; therefore, learning is meaningful.

Methodologies

It is considered the practical realization of an approach. It is understood as a group of
procedures, a system that clearly explains how to teach a language (syllabus organization-
contents and skills to be taught-, roles of teachers and learners, kinds of materials to use). It is
understood as a group of procedures, a system that clearly explains how to teach a langue
(contents and skills to be taught). The method is based on a specific approach, the approach is

axiomatic whereas the method is procedural. (Shoebottom, 1990)

Techniques

It is each specific strategy that we use in the classroom. It is a tool that is used to obtain an
immediate result. It is what really happens in the classroom, in the actual teaching.

The following strategies and techniques could be incorporated more into practice by
teachers to further improve the language support given to learners: thinking Time, elaborated

input, re-casts, questioning and increase verbal interaction. (Kongsberg International School,

2012)




Some techniques that I applied and have worked successfully for my classes are: find the
differences, mime, listen to and tell stores, sing songs, drills, demonstration, dictation, playing

games and role-plays.

Grammar Translation method

A method of foreign or second language teaching which makes use of translation and grammar
study as the main teaching and learning activities. The name "Grammar-Translation" for this
method was actually conceived by its detractors who focused on these two more negatively

perceived aspects at the expense of its more positive traits.

e (lasses are taught in the mother tongue.

e Much vocabulary is taught in the form of lists.

e Grammar provides the rules for putting words together, so long elaborate explanations of
the intricacies of grammar are given.

e Little attention is paid to the content of texts, which are treated as exercises in grammatical

analysis.

The methodology is bases on Behaviorism and it is a completely structural approached

methodology.

Material used. Students will be asked to read a literary passage and then translate the target

language into their native language.

Memorization. The teacher will assign a list with much vocabulary to me memorized.

Students will be asked to write examples with each word.

Assessment. Translation made by the students can show that they understand the topics and

the language.

Advantages. It does not require teachers to create elaborated lesson plans. It only uses

textbook or handouts. It is less stressful for many students.




Disadvantages. Students do not practice active skills. There is an extensive memorization

work. Students will not be able to use the language in real life situations. (T. Bowen, 2020)

Audiolingual Method

The term “Audiolingualism” was coined by Professor Nelson Brooks (1964). In the 1960°s,
Audiolingualism began to lose its popularity, but this method is still used today.

Short-term Objectives

e Listening comprehension
e Accurate pronunciation
e Recognition of speech symbols as graphic signs

e The ability to reproduce these symbols in writing
Long-term Objectives
e Language as the native speaker uses it
Design — The Syllabus
Based on a linguistic or structure-based approach to language teaching. Built on:

e Step by step linguistic syllabus, which contains: Phonology, Morphology and Syntax

e Lexical syllabus of basic vocabulary
Design — Types of learning and teaching activities

¢ Dirills Dialogues

¢ Distinctive feature of this method

e Contextualize key structures

e [llustrate situations

e Used for repetition and memorization: Repetition, Inflection, Replacement, Restatement,
Completion, Transposition, Expansion, Contraction, Transformation, Integration,

Rejoinder and Restoration




Learner roles:

e They can be directed by skilled training techniques
e External displays
e Reactive role

e They do not initiate interaction
Teacher roles:

e Central and active.
e Model of the target language.

e Controls the process of learning and monitors and controls the learner’s performance
The role of instructional materials:

e Teacher oriented
e Tape recorders

e A language laboratory and audiovisual equipment are important
Procedure
Extensive oral instruction is required where the target language is used. Typical procedures:

e Model dialogue. Repeat. Correction of mistakes. Memorize

e Dialogues are adapted and then acted out

e Key structures are selected and used for pattern drills

e Textbooks. Follow-up reading, writing activities may be introduced

e Follow-up activities in a language laboratory or vocabulary
The decline of Audiolingualism. It was examined in many ways:

e Theoretical foundations were considered weak in both language theory and learning
theory

e Practitioners discovered that the practical results did not meet expectations

e Students were not able to transfer skills to communication outside the classroom

e Many students found the classes boring and unsatisfying




Noam Chomsky rejected this approach. His theory of transformational grammar said that
language is creative and generated, not a habit. Language derives from innate aspects of the
mind and from how humans process experience through language.

Audiolingualism holds that language learning is like other forms of learning. That is the reason
why, it stresses the mechanistic aspects of language learning and language use. (Audiolingual

Method Language Teaching Methods, 2021)

The Direct Method

A method of teaching language directly establishing a direct or immediate association between
experience and expression, between the English word, phrase or idiom and its meaning through

demonstration, dramatization without the use of the mother tongue.
It is also known as:

e Natural method
e Phonetical method
e Anti-gramatical method

e Reform method

Direct Method argued that a L2 could be taught without translation or the use of the learner’s
native tongue if meaning was conveyed directly through demonstration and action. Students

must encourage to use language naturally and spontaneously so that they induce grammar.

Principles

e Classroom instructions are conducted exclusively in the target language.
e Only everyday vocabulary and sentences are taught during the initial phase; grammar,

reading and writing are introduced in intermediate phase.




e Oral communication skills are built up in a carefully graded progression organized
around question-and-answer exchanges between teachers and students in small, intensive
classes.

e Grammar is taught inductively.

e Concrete vocabulary is taught through demonstration, objects, and pictures; abstract
vocabulary is taught by association of ideas.

e Both speech and listening comprehensions are taught.

e (Correct pronunciation and grammar are emphasized.

e Student should be speaking at least 89% of the time during the lesson.

e Students are taught from inception to ask questions as well as answer them.

Techniques

e Q & A: The teacher asks questions of any nature and the students answer.

¢ Dictation: The teacher chooses a grade appropriate passage and reads the text.

e Reading Aloud: Students take turn reading sections of a passage, play or dialogue out
loud.

e Map Drawing: Students are given a map without labeled then the students label it by
using the directions the teacher gives.

e Paragraph Writing: The students are asked to write a passage in their own words.

(Millsaps, 2020)




Communicative approach
Brown (2007) gives his definition of Communicative Language Teaching (CLT) as “an approach
to language teaching methodology that emphasizes authenticity, interaction, student-centered
learning, task-based activities, and communication for the real world, meaningful purposes.”
Communicative language teaching can be understood as a set of principles. First of all,
about the goals of language, teaching assumptions about how learners learn a language, the
kinds of classroom activities that best facilitate learning and the roles of teachers and learners
in the classroom. Professor Jack C. Richards (July 2017) examined each of these issues,
perhaps in a little more detail. Communicative language teaching sets as its goal the teaching
of what is called communicative competence. Communicative competence can be contrasted
with linguistic or grammatical competence which really focuses on sentence formation and the
ability to produce grammatically correct sentences. Linguistic competence does not really
describe how we use language as a basis of communication. This is the focus of
communicative competence and communicative competence includes a number of different
dimensions of language knowledge in use, for example, knowing how to use a language for a
range of different purposes and functions, knowing how to vary our use of language according
to the setting who we are talking to and whether a formal and informal speech style is
appropriate. It also refers to how we can use language as a medium for cross-cultural
communication, interacting with people from different cultural backgrounds. It includes
knowing how to produce different types of texts such as narratives reports interviews or
conversations. It also includes how can maintain communication despite having limitations in

one’s language proficiency, through perhaps using different kinds of communication strategies.




The communicative approach prompted then a rethinking of classroom teaching
methodology. It was argued that learners learn a language through the process of
communication in it, and that communication that is meaningful to the learner provides a better
opportunity for learning then through a grammar bases approach. New techniques were
needed, new roles for teachers, new roles to the learner, so instead of focusing on accurate,
repetition and memorization of sentences and grammatical practice, presents activities that
required learners to negotiate meaning and to interact. Meaningfully were required since the
1990s, the communicative approach has been widely implemented but because it describes a
set of very general principle grounded in the notion of communicative competence, is the goal
of second and foreign language teaching and learning, and as well as the use of a
communicative syllabus and methodology. Because of these, general goals continued to evolve
as our understanding of the processes of second language. Learning has developed current
communicative language teaching theory and practice. Thus, draws on a number of different
educational paradigms and traditions and since it draws on a number of diverse sources there is

no single or agreed upon set of practices that characterize current communicative approaches.

Today refers to a set of generally agreed upon principles that can be applied in different
ways depending on the teaching context the age of the learners, their level, their learning goals
and so on, so current approaches to methodology draw on earlier traditions in CLT and
continue to male reference to some extent to traditional approaches. As well, some classroom
activities typically have some of these characteristics, they seek to develop students’
communicative competence through linking grammatical development to the ability to
communicate. Grammar is not taught in isolation but often arises out of a communicative task.

Thus, creating a need for specific items of grammar students might carry out a task and then
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reflect on some of the linguistic characteristics of their performance in the classroom. The
activities for the requiring the communication interaction and negotiation of meaning are made
use of these, include problem-solving activities, information sharing, role-play and task-based
activities, and these provide opportunities for both, inductive as well as a deductive learning of
grammar activities. Also seek to employ content that connects to students’ lives and interests.
They also allow students to personalize learning by applying what they have learned to their
own lives and classroom materials, typically most use of authentic texts, authentic sources to
create interest and to provide valid models of language. Here the internet is for fighting a great
deal of a source for language teaching materials, different syllabus types within the
communicative orientation to language teaching, employ different routes to developing
communicative competences. Since its inception in the 1970s CLT has passed through a
number of different phases in the first phase. A primary concern was the need to develop a
syllabus, and teaching approach that was compatible with early conceptions of communicative
competence. Earlier this, led to proposals for the organization of syllabuses in terms of
functions and notions rather than simply in terms of grammatical structures, later the focus
shifted to procedures for identifying learner communicative needs and this resulted in
proposals to make needs analysis, an essential communicative and an essential component of
communicative methodology at the same time. Methodologist focused on the kinds of
classroom activities that could be used to implement a communicative approach such as group
work task work and information gap activities. Today CLT can be seen as describing a set of
core principles about language teaching and learning which can be applied in different ways
and which address different aspects of the processes of teaching and learning. (Communicative

language teaching Professor Jack C. Richards, 2017)




Task Based approach

Task-based Learning (TBL), focuses on the use of authentic language and on asking students to
do meaningful tasks using the target language. Such tasks can include visiting a doctor,
conducting an interview, or calling customer service for help. Assessment is primarily based on
task outcome (in other words the appropriate completion of tasks) rather than on accuracy of
language forms. This makes TBL especially popular for developing target language fluency and

student confidence.
According to Rod Ellis (2007), a task has four main characteristics:

e A task involves a primary focus on (pragmatic) meaning
e A task has some kind of “gap”
e The participants choose the linguistic resources needed to complete the task

e Atask has a clearly defined outcome

Tasks, it is said, provide full opportunities for both input and output requirements, which are
believed to be key processes in language learning. Plough and Gass (1993), have included
“negotiation of meaning” as a necessary element in acquisition. Tasks are believed to foster
processes of negotiation, modification, rephrasing and experimentation that are the heart of
second language learning. Tasks are considered to be the pivot point for stimulation of input-
output practice, negotiation of meaning and transactionally focused conversation. Tasks are also
said to improve learner motivation and therefore promote learning, because they: require the
learner to use authentic language. Have a well-defined dimension and closure. Are varied in
format and operation. Include physical activity. Involve partnership and collaboration. May call
on the learner’s past experience. Tolerate and encourage a variety of communication styles.

(Kawasaki, 2023)
Design

Goals in TBL are ideally to be determined by the specific needs of particular learner. The
selection of tasks, according to Long and Crookes (1993), should be based on a careful analysis

of the real world needs of the learners.




Syllabus

TBL is more concerned with the process dimensions of learning that with the specific content

and skills that might be acquired through the use of these processes.
Nunan (1989), suggest a syllabus with two types of tasks:

e Real world tasks: designed to practice or rehearse those tasks that are found to be
important and useful in the real world (Example: booking a flight)
e Pedagogical tasks: they have a psycholinguistic basis in SLA theory and research but do

not necessarily reflect real world tasks
Two examples are:

Information-gap tasks: one student of group of students has one set of information and another

student or group has a complementary set of information.

Jigsaw tasks: these involve learners combining different pieces of information to for a whole.

Other characteristics of tasks are:

e One-way or two ways: whether the task involves a one-way exchange of information or a
two-way exchange.

e Convergent or divergent: whether the students achieve a common goal or several
different goals.

e Collaborative or competitive.

e Single or multiple outcomes.

e Concrete or abstract language.

e Simple or complex processing; whether the task requires simple or complex cognitive
processing.

e Simple or complex language.

e Reality-based or not reality-based: whether the task mirrors a real-world activity or is a

pedagogical activity not found in the real world.




Learner’s role

Group participant: many tasks will be done in pairs or in small groups.
Monitor: in TBL, tasks are not employed for their own sake but as a means of facilitating
learning. Class activities have to design so that students have the opportunity to notice

how language is used in communication.

Teacher’s role

Selector and sequencer of tasks: a central role of the teacher is in selecting, adapting
and/or creating the tasks themselves and then forming these into an instructional
sequence in keeping with learner needs interests and language skill level.

Preparing learner for tasks: activities might include topic introduction, clarifying task
instructions, helping students learn or recall useful words and phrases to facilitate task

accomplishment and providing partial demonstration of task procedures.

The role of instructional materials

Materials that can be exploited for instruction in TBL are limited only by the imagination
of the task designer.

Realia: the use of authentic tasks supported by authentic materials wherever possible. The
following are some of the task types that can be built around such media products:

newspaper, internet and television. (Kawasaki, 2023)




Kolb’s model of Experiential Learning

Kolb (1984), defines experiential learning as a “holistic integrative perspective on learning that
combines experience, cognition and behavior”. Learning he further argues is “a continuous
process grounded in experience”. A process through which knowledge is generated as new

information and experiences are assimilated.

Stage Description Activities to help

Concrete experience | Kolb’s cycle starts with a concrete Ice breakers and energizers,

experience. In other words, it begins team games, problem solving

with doing something in which the discussion, practical
individual, team or organization are exercises, for example,
assigned a task. Key to learning making a presentation and
therefore is active involvement. In debates.

Kolb’s model one cannot learn by
simply watching or reading about it, to
learn effectively the individual, team

or organization must actually do.

Reflective The second stage in the cycle is that of | Ask for observation, write a

observation reflective observation. This means short report on what took
taking time-out from “doing” and place, give feedback to the
stepping back from the task and participants, quiet thinking
reviewing what has been done the time, tea and coffee breaks,
experience. At this stage lots of completing learning logs or
questions are asked and diaries.

communication channels are opened to
others members of the team.
Vocabulary is very important and is

needed to verbalize and discuss with

others.
Abstract It is the process of making sense of Present models, give theories,
conceptualization what has happened and involves give facts




interpreting the events and
understanding the relationships
between them. At this stage the learner
makes comparisons between what they
have done, reflect upon and what they
already know. They may draw upon
theory form textbooks for framing and
explaining events, models they are
familiar with, ideas from colleagues,
previous observations, 