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ABSTRACT 

There are many theoretical concepts and methodologies to teach grammatical topics. However, I 

believe that involving students through projects in a meaningful, appealing manner is the best way 

to get them involved in their personal learning process and to ensure that the learning becomes 

long-lasting. In order to do so, I developed the lesson plan “An Intercultural Project: Celebrating 

Autumn Festivities” as a proposal to teach the comparative and the superlative adjectives including 

the concept of interculturality.  

 The lesson plan is structured on the Communicative and Actional Approaches, the 

Cognitivism and the Constructivism theories. I also took into consideration Kolb’s Experimental 

Learning Model, Krashen’s Monitor Model and Vygotsky’s ZPD. Moreover, all the activities were 

planned with an increasing level of difficulty to develop the four skills simultaneously. The 

theories behind the reading skills are The Interactive Reading Model and the Schemata Theory; 

for the writing skill I used Hyland’s Language Structure and The Creation Expressions; for the 

listening skill the Interactive Listening Model and the Natural Approach were applied; finally, for 

the speaking skill I used both the Communicative Approach and The Controlled-Free Practice. 

Furthermore, the assessment I decided to apply for my activities was a personal portfolio and a 

group portfolio. Both had activities which were assessed with formal and informal assessment, 

formative assessment and with objective and subjective scoring. 

 One of the goals behind this lesson plan is for students to be introduced to international 

festivities to acquire knowledge that would help them relate each other with people from other 

cultures and languages. Additionally, the lesson plan seeks to encourage students to build their 

own knowledge by doing responsible research; to become more aware on how they learn so they 

take part on their own learning process; and to learn how to work in teams. Finally, the ultimate 

goal is to inspire them to use what they have learned to create their own stories, and dare them to 

speak in public with the reassurance that we are all in a learning process and the only thing that 

happens if we make mistakes, is that we learn to continue improving. 
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Introduction 

“Everyone who remembers his own education remembers teachers, not methods and techniques. 

The teacher is the heart of the educational system." –Sidney Hook 

The way languages have been taught has been in a constant change throughout the years. Linguists, 

language teachers, psychologists among other academics across the world have dedicated their 

lives to study how people learn languages and to propose and test new teaching approaches. There 

are as many ways to teach and learn as there are classrooms in the world and there are many 

ground-breaking methods that influence teachers and their teaching practice. 

 However, what impacts teachers, more than the theories and approaches, is the reflection 

of our own experience as learners. After three modules and three tutors in the EEAILE 

specialization, I’ve come to realize the extent of how a teacher can impact your own learning 

process and your own development. After this experience, I’ve confirmed that I am the kind of 

teacher I am because of the teachers I have had because I believe you can learn from everyone.  

Falling in love with what I do and desiring to become a better teacher for my students is 

what brought me to this specialization. Everything began with my learning experience and the 

teachers that made me want to become a teacher myself and the specialization ended reshaping my 

teaching philosophy and what a teacher ought to be.  

 

1. Chapter 1: Philosophy and Theory 

 

1.1 My Teaching Context 

I am currently working at the Colegio de Ciencias y Humanidades Plantel Plantel Sur and I 

recently joined the Facultad de Artes y Diseño in Xochimilco. At the CCH Sur, I have five groups 

of English IV and two groups of English VI. There are four schedules: 7am to 1pm, 9am to 3:00pm, 

1pm to 7pm and 3pm to 9pm. The number of students varies between 18 to 27, depending on the 

English level. My group with most students has 18 and the one with least students has 12. Some 

are repeating the subject and others are taking a fourth year in High school. The students’ profiles 

vary a lot. Some are very poor, live very far away and work a part time job the whole week. Fewer 

of them come from private schools, do not work, live closer and I do see that those differences 

make a huge impact on their development in the class.  

 Moreover, some of them live in very stressful family environments so they have anxiety 

episodes and depression. I try to be as understanding as I can and support them as much as possible, 
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which is why I became a group tutor. That way I have more knowledge of how the institution 

works and I get to know people who can help them in departments such as Tutoría or 

Psicopedagogía.  

 Furthermore, although I do have a training on TICs, I cannot always use them in class, 

because due to the strikes, many projectors were damaged, and the cables were taken. We can 

always request equipment such as a projector, a laptop, speakers, etc., but having to move across 

the school, going up and down so many stairs and carrying my backpack plus the heavy equipment 

is sometimes very tiring and complicated. Thus, I always ask my students if they have gadgets to 

access the school net so I can use Google Classroom to share links and help them continue with 

the interactive experience as I used to during my online classes.  

 

1.2 My Teaching Philosophy 

The ultimate goal of my teaching philosophy is for my students to acquire the ability to learn by 

themselves, and in doing so, to improve their moral values and their English level. In addition, I 

want them to be able to use the language in real social contexts, so they develop the skills they 

need to fulfill their academic/job/travelling expectations or needs. I believe that to accomplish it, 

motivation is key, which is why I try to build a bond on trust and communication. It is not always 

easy, and it does not always work, but those who give it a try improve tremendously and feel more 

comfortable using the language.  

Additionally, my teaching position is centered on the students because I want them to be 

proactive, independent and to successfully develop their skills not only in English, but also in their 

social abilities such as working in teams, being kind to each other and just being better people. I 

know that, in the end, my functions as a teacher are to be a facilitator who provides them with 

situations that promote communication; I work as a mediator between the students and the 

language, so when they must face the situations in real life, they can do it fluently and effectively. 

Therefore, students become the protagonists of their own apprenticeship where they will decide 

what to do to solve tasks or problems based on real social life situations, but hopefully they will 

also do so while being respectful and king towards the others. 

This is why I love using learning based on projects, tasks, and problems because they allow 

students to become aware of how they learn, the topics they need to reinforce and, to be responsible 

and in control of their own learning process. Not only that, but these methods also improve their 
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social skills and drive individuals to work as teams where what is assessed are the tasks solved 

successfully and not so much on how accurate they were.  

Finally, and as I have mentioned before, I don’t only want them to learn English, I want 

them to learn values, how to work in teams, how to be better people and how to be there for each 

other and support each other. I think that if they learn how to learn and they improve their English 

level while working in teams, being kind and respectful towards their peers, only then would I 

consider that I’ve done my job marvelously.    

 

1.3 My Teaching Identity 

I am a teacher who is always learning and taking courses to improve my teaching skills and being 

up to date with the new teaching/learning methods and strategies. Additionally, I am a teacher who 

cares about how her students learn and not just that, but also who they are and how they feel. I 

believe that a teacher who is active, present, and caring will always get good results. Students tend 

to be more involved in class when they feel comfortable; so, they participate and dare to speak 

more than they would.  

I am the kind of teacher who listens to them, who finds a way to support them and one who 

discusses with them and, together, build a set of commitments that we both need to fulfil in order 

to work together in harmony. Moreover, I tell them that if they want to receive, they have got to 

give as well, and they must compromise with the class. At the end of the first class, they sign a 

letter where they choose their commitments, and we review it at the end of the semester to see if 

they fulfilled them or not and to set new goals for the next semester.  

Furthermore, I help them become aware of the fact that only they are responsible for their 

knowledge and their level of education. If they choose to compromise and be actively involved in 

their own learning process, they will succeed not only in the subject in question, but also in life. 

Once they become aware that it is up them, they begin to be responsible, to hand in the activities, 

to research on their own and to question what teachers say in a responsible way. I do my part, the 

classroom is a safe environment where they can ask questions and are encouraged to make 

mistakes, because it is the best way to learn how things are done; they feel comfortable and safe 

and that is what matters the most, because the affective barrier is so low, that they learn easily and 

enjoy the process. As a teacher, I am a guide, and it is my duty to provide constant critical and 

encouraging feedback that will reassure them to move forward, to keep learning and improving 

themselves.  
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1.4 Theoretical Foundations underlying my Practice 

Behind the class of a prepared teacher there is a carefully designed lesson plan; and behind that 

lesson plan there are theoretical concepts, methodologies and rationales that were thought about 

and considered before the creation or the implementation of each activity that is part of the lesson 

plan. Thus, it is important to keep in mind the theoretical concepts, the methodology, the rationale 

behind the activities and the assessment and testing designed to complement them.  

 

1.4.1 Theoretical Concepts and Methodology 

At CCH, the backbone of our lesson plans and our teaching must be the Communicative and 

Actional Approaches, and the Cognitivism and Constructivism theories since both the Educational 

Model of the School and the English Study Program see the teacher as an active mediator who 

considers students' prior knowledge and encourages them to learn on their own, so the learning 

process can be meaningful and stay longer with them, as suggested by Ausubel (Díaz y Hernández, 

122). Something I didn’t know and learned at the Specialization is that in most of my lessons, I 

use Top-down processing where students rely on their previous knowledge to build up new 

knowledge.  

Additionally, ever since I started studying the EEAILE Specialization, I take into 

consideration Kolb’s Experiential Learning Model while planning a lesson. Kolb’s Model (ELM) 

has four stages organized in a cycle. The first stage is called CONCRETE EXPERIENCE (DOING), 

where learners take a hold of a topic and do things with what they have learned. The second stage 

is the REFLECTIVE OBSERVATION (OBSERVING), where learners observe, reflect, and decide if they 

want to study the topic with more depth. The third stage is the ABSTRACT CONCEPTUALIZATION 

(THINKING), where students rely on logic to extract the rules on the topic to generalize from 

“previous concrete experience and reflective observation stages” (Kolb, 1984). The ACTIVE 

EXPERIMENTATION (PLANNING) is the final stage of both the learning process and the ELM where 

the learned concept becomes a new concrete experience (Kolb, 1984). 

Another incorporation I have made to my teaching practice are The Affective Filter and 

the Input Hypotheses of Stephen Krashen’s Monitor Model. Krashen thought that when students 

are tense, nervous, or afraid, the learning process is hindered, but when they feel comfortable, the 

learning process flows smoothly because the affective filter is low. The input hypothesis states that 
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the learner’s current level is an i and the level just beyond that is a + 1, where anything above that 

level is too demanding and anything below has already been learned/acquired (Krashen, 1982).  

I have also included Vygotsky’s ZPD which is defined as “the level of potential 

development is determined through problem solving under [the] guidance of [or in collaboration 

with] a more capable other(s)” (Vygotsky, 1987: 86). This means that there can be two students 

(same age and mental development), 

but one of them will show a higher 

level when aided by a more 

experienced peer. To clarify this 

concept further, I include the following 

diagram: 

 

However, reading about all these theories and strategies, I realized that I already applied 

some of them by implementing learning based on projects or problems where students need to 

solve situations and the more advanced students guide and help students with a lower level to solve 

exercises or develop projects successfully. Finally, I created the following concept map that 

includes the theories, approaches and strategies in my teaching practice: 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.4.2 The 

Theory behind Implementing Activities of the Four Skills 
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Another thing I learned while studying the EEAILE Specialization is that, although teachers are 

not consciously aware of it, we implement, perhaps intuitively, techniques and approaches 

whenever we focus on teaching or developing a skill. So, when we reviewed the teaching and 

learning theories for every skill, I began to recognize some of the ones I used without even knowing 

them. Moreover, once I became aware of the theories I was applying in my class, I realized that 

there were other strategies I could implement for them to be more productive in the class. 

Nonetheless, I must sympathize with Brown’s position on the idea that all skills should be taught 

together and that it is quite difficult to work with one of them in isolation.  

Whenever I need to choose activities to develop students’ reading skills, I use the 

Interactive Reading Model which proposes that readers apply both the top-down and bottom-up 

processes simultaneously, so they practice how to decode the reading. In this model, the text 

functions as the input and the reader “extracts the meaning as output by interacting with the text 

and selecting as little or as much of the cues from the text as necessary” (Goodman, 1988) and the 

Schemata Theory which works by activating the learners’ previous knowledge acquired through 

various experiences and also works to teach, learn and understand vocabulary in context (Carrel 

and Eisterhold, 1983).  

When I want my students to develop their writing skills, I use two of the approaches 

Hyland’s suggested: The Language Structures, which includes familiarization, controlled writing, 

guided writing, and free writing and The Creative Expressions in which writing is learned and not 

taught; it is a process of self-discovery and where students don’t need to follow unbending models 

or structures (Hyland, 2002: 1-30).  

If I want my students to work on their listening skills, I rely on the Interactive Model of 

Listening in which both Top-down and Bottom-up occur simultaneously and I do so by preparing 

a sequence of pre-listening, while-listening, and after-listening exercises (Richards, 2008: 3-18). 

Additionally, I also use The Natural Approach, which states that listening comprehension is key 

to acquire a second language. This is achieved by providing input that adequate to their level 

(Brown, 2001).  

Finally, when it comes to focus on developing the students’ speaking skills, I use the 

Communicative Approach and the Controlled-Free Practice with controlled and free speaking 

practices: controlled when they need to read out loud and they get corrected, and free when they 

share their opinions and we do not know what to expect. Moreover, I implement both functional 

communicative, which I use for students to learn meaning effectively and if they are working in 

pairs, one knows something that the other one doesn’t and social interaction activities in which 
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they “develop sensitivity towards the social meaning ascribed to forms” such as roleplay and 

improvisations (Bygate, 1987). To lay out the theory behind the design of activities to work on the 

four skills, I have created the following concept map:  
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2. Chapter 2: Methodology and Practice 

2.1 Students’ Context  

The lesson plan was designed for my CCH students of the 6th semester. The subject English VI is 

not mandatory. Thus, they choose to be a part of the group, go to classes and hand in the activities. 

The group consisted of 16 students: 14 girls and 2 boys. They were between the ages of 17 and 18. 

Their English level was between a high A2 and a low B1. They had two sessions of two hours each 

on Mondays and Wednesdays from 1 to 3pm. Many of the students knew fairly well grammatical 

rules and their reading and listening skills were highly developed. However, the speaking and 

writing skills needed a lot of work. Thus, I designed the lesson plan in a way that they would 

involve the four skills, but they would focus mostly on speaking and writing. 

 

2.2 Rationale Behind My Lesson Plan 

The project described in the following pages was not implemented as a whole; however, most of 

the activities have been implemented in previous projects or classes. This was due to a situation 

beyond my control and to the fact that the CCH finished classes before I could implement the 

second lesson plan, I had to design for the third module to incorporate the concept of 

interculturality. To make the analysis of the activities easier, I divided the lesson plan into session 

sections and hours. No screenshots were included here, but I added the link to My Lesson Plan. 

Additionally, within the lesson plan, I highlighted the extra or alternative activities in case of a 

disruptive situation or a breakdown.  

Finally, the final products that would be assessed at the end of the project would be the 

individual portfolio, the group portfolio, and the comparative poster of festivities (appendix 5.1). 

Both portfolios were expected to include activities which were assessed with formal and informal 

assessment, formative assessment and with objective and subjective scoring.  

 

2.2.1 First Session (First Hour) 

The lesson starts with a warm-up that elicits previous knowledge about the topic, following the 

Constructivism approach. Then, with what they already know, students are asked to research about 

https://docs.google.com/document/d/1mXZHbdN36jHSA9Ze9yZNoLS76GqZTMtLOsAOYeLrX_g/edit?usp=sharing
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the concepts of culture and interculturality, implementing the first stage of Kolb’s model. Due to 

technology, a skill that is falling into oblivion is notetaking (appendix 5.2). Now, students take 

pictures and store information without ever accessing it again. In order to recover it, I have decided 

to include it in the portfolio that students will have to hand in at the end of the project. Another 

thing that I deemed necessary was to get them to work collaboratively, which is why most of the 

activities are done or solved in teams.  

In activity 3, we discuss students’ findings and then introduce the concepts. Once there are 

no questions, students complete a digital exercise individually, where they practice what we’ve 

seen, and we reinforce Kolb’s model stage of Concrete Experience. Additionally, I have included 

an alternative activity in case we had no internet or no gadgets, students can get a hard copy and 

solver it (appendix 5.3). Once they have finished the activity, students decide if they need to learn 

more and if they do, I show them the Model of Intercultural Competence (MIC) which is part of 

the Presentation. This is where students move to Kolb’s model stage of Reflective Observation.  

In activity 4, students are asked to relate what they have just learnt to real-life cases 

analysis, where students apply the concepts previously seen to deconstruct the situations and 

develop empathy, tolerance, and respect for others. Additionally, this is where students move from 

Reflective Observation to Abstract Conceptualization in Kolb’s Model. This is because they now 

rely on logic, theory, and concepts to analyze the situations and take it to the reflection.  

After analyzing the cases, in activity 5, students get together in teams and analyze situations 

to match them with the concepts we have previously seen. Moreover, I selected this exercise for 

students to argue, discuss and defend their ideas whenever they are matching the situation with the 

concepts. Once they have finished, we review the answers together to continue developing their 

speaking skills, the argumentative skill, and, of course, for them to learn how to defend their 

perspective. Additionally, I have included an alternative activity in case there is not internet or 

students don’t have a gadget, they can match the cards and complete the activity to include it to 

the group portfolio (appendix 5.4).  

Activity 6 is a wrap-up in which I ask recap questions and students get very energetic to 

prove what they have learned.  Additionally, it is a safe place to share if there are any doubts or if 

something wasn’t clear enough, we still have a chance to explain, and students get to reflect on 

what they have just learned. Students are given a 5-minute-break.  

 

2.2.2 First Session (Second Hour) 
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The first activity of the second hour is a warm-up where I elicit the students’ previous knowledge 

on the festivities by asking about the festivities celebrated in October/November to activate 

previous knowledge and engage their attention. I then ask about Samhain and if they have ever 

heard of it (appendix 5.5). The first time I implemented this project, a girl knew about Samhain 

because she was pagan, and she practiced another religion. That caused the disapproval of some 

of our students; there were some comments made filled with judgements and prejudices such as 

‘she probably sacrifices animals’, ‘she will go to hell’, and many of them started with ‘I heard 

that…’, so, a lot of hearsay.  

Based on this experience, I planned the lesson expecting someone to make a comment like 

that. Thus, I started with the video of a pagan girl who explains the three festivities. This prompts 

students to discuss whether they agree or not and what they think and believe about what was said. 

However, counting on the fact that we might not have internet or electricity, I brought a reading 

of the three festivities in which students need to ID unknown words and the festivity facts 

(appendix 5.5).  

 The activity 3 was planned for students to get acquainted with the vocabulary of the 

festivities. I created a Google Document in which students, individually, need to find their favorite 

images that represent the words in the chart. This will be a part of their individual portfolio. 

However, an alternative activity is to bring them the chart and the images and, in teams, students 

need to ID the words and the vocabulary, paste the images, and include it in their group portfolio 

(appendix 5.5).  

For the activity 4, students get a hard copy of the lyrics of three songs representing each 

festivity. They need to sing a long and highlight the words they do not know how to pronounce or 

what they mean. The activity is part of the individual portfolio as well. Once, we have reviewed 

the meaning and pronunciation of the words, Students discuss their opinion on what they thought 

about the songs, the music, etc. This is where students tend to share intolerant, disrespectful 

comments or when linguistic attitudes abruptly emerge and to me this is a great space to work 

tolerance, respect, interculturality and even question and deconstruct our own beliefs and 

unconscious prejudices. I take note about that and move on the to the research part.  

 Activity 5 was included because I believe that a fundamental skill to develop in our students 

is researching. This is why I always try to incorporate it in my projects. Back in teams, students 

are assigned a festivity which they need to research and then write a report. In order to do that, I 
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prepared a checklist they need to follow in order to complete the task properly. Additionally, this 

information will be necessary for their Oral Presentation. I have provided a Guideline for both the 

presentation and the Oral presentation as well. As for the speaking activity, and the previous ones 

as well, I use the Communicative Approach and the Controlled-Free Practice Cline with free 

speaking activities, at least in this project.  

 Using the Phone App Chwazi, students place their fingers, and the 

app chooses one and that is the student that presents. I use this method 

because students tend to choose the student that pays more attention, the 

one that speaks more fluently, etc. However, in this case, it keeps them 

attentive and improving because it could be their turn.  

 Finally, activity 7 is a wrap-up in which I share either through Google Classroom or a 

printed version, depending on the group, the KWL slip. I love closing with this activity, because 

students become aware of what they knew, what they learned and they tend to write their doubts 

more honestly, since they do not have to say it out loud. I pick up the slips and review them to be 

prepared for next class.  

2.2.3. Second Session (First Hour) 

To review the grammatical topic of the unit, the comparative and superlative adjectives, the warm-

up activity began by eliciting from students the things that the festivities have in common and 

which characteristics are unique to the festivity. Hence, we review previous vocabulary, and they 

are prepared for the vocabulary they are about to read, so activity 1 has a double purpose: warm-

up and pre-reading (appendix 5.6).  

 For activity 2, I project the short stories and students begin to read to the full stop. This 

keeps them engaged, because if they miss a turn, they must bring cookies or candy for the whole 

class the next time we meet. I use this also to assess pronunciation accuracy. This is a more 

controlled reading and I also work with intonation and reading comprehension, because I randomly 

ask questions if I see them distracted. I decided to include an alternative activity here, because 

sometimes there are no projectors available or in case of an unsteady internet connection or not all 

students have gadgets to read on, I would bring hard copies (appendix 5.7).  

 I included activity 2 also because it is a way to read literary texts that also enrich the 

intercultural context of the project. For the reading activity, I used the Interactive Reading Model 

which allows students to practice how to decode. Moreover, the short stories and the calaveritas 
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are the input from which students “extracts the meaning as output by interacting with the text and 

selecting as little or as much of the cues from the text as necessary” (Goodman, 1988). 

Furthermore, I used the Schemata Theory which works by activating the learners’ previous 

knowledge acquired through various experiences and works to teach, learn, and understand 

vocabulary in context (Carrel and Eisterhold, 1983), which is something I have done throughout 

the project.  

Once they have finished reading, I ask them to share their thoughts, but they need to be 

kind and tolerant. This is because I need to build a momentum for what is coming. For activity 3, 

students read a calaverite in both English and Spanish. I prompt them to share their real thoughts, 

what they think, who wrote it, and if they felt hurt, betrayed, etc. Then, I project some of the 

comments in the comment section where the calaveritas were published. This is where they see 

the importance of being tolerant, respectful and have intercultural competence. We analyze the 

comments using the MIC stages. This process gives way to a more creative process.  

For activity 4, I used the free writing and the creative expressions in which writing is 

learned and not taught; it is also seen as a process of self-discovery and where students don’t need 

to follow unbending models or structures (Hyland, 2002: 1-30), unless it is a calaverita, because 

in that case metrics matter and they are supposed to follow the tradition. Thus, students choose to 

write either a short story or a calaverita using all the vocabulary we have seen so far.   

 As a wrap-up, students read their short stories and calaveritas out loud and shared their 

thoughts with respect and tolerance. This wrap-up allows them to share their work and close the 

session with what they learned and created as well. Students are given a 5-minute-break.  

 

2.2.4. Second Session (Second Hour) 

For the second hour, I decided to start it with a warm-up to review the vocabulary seen in the first 

session. I did it by using Google Jamboard and students, individually, solve the activities by 

matching the concepts or words with the vocabulary and the definitions. However, these were two 

activities that I decided to prepare for in case there was a breakdown situation. Thus, I printed the 

Google Jamboards and cut the words, concepts, definitions, and images into cards. Students now, 

in teams, must put them together and paste them on a paper in order to include it in their group 

portfolio (appendix 5.8). 

 Then, as activity 2, I reminded students how we do the assessment process. Usually, 

students receive the assessment sheets and the Teacher’s assessment through Google Classroom 

or through a Google Document that was shared. However, I added an extra or an alternative activity 



                                    19 
 

by printing out the assessment sheets and handing them out to the students. This whole process is 

done here so we do not interrupt the Oral Presentations. By the time students begin to present, the 

rest of the class already knows what to do and how to do it (appendix 5.9).  

Then, to choose which team starts presenting, I use Chwazi App. The presentation had to 

follow the checklist previously provided. The presentation needs to be included in the group 

portfolio.  Moreover, students will take notes of the information the team is presenting, and those 

notes need to be included in the individual portfolio. 

 Once the presentations are over, students discuss what they thought about the festivities 

and the presentations. Additionally, students are asked to compare the festivities using comparative 

and superlative adjectives in the present and simple past. Then, students get back in teams and 

write down 6 sentences using the grammatical structures previously mentioned.  

As students begin to finish activity 4, I check their sentences, correct their mistakes, and 

give them feedback according to what they require. The sentences will be crucial for the 

comparative poster. Activity 5 is a wrap up in which I give back their KWL slips so they can 

review if they have learned new things or if they still wonder about something that we haven’t 

covered. Students hand in the KWL and leave the class, not before I remind them that they need 

to bring the material for the poster.  

 

2.2.5 Third Session (Two Hours) 

For the last session, I decided to start the lesson with a warm-up of trivia questions to activate 

previous knowledge. Students provide their answers and I trigger comparisons for them to get 

ready for the poster. As students start working on the poster, I walk around the class answering 

questions and overseeing that everything is going well (appendix 5.10).  

Once students have completed their poster, using Chwazi app, we see which team begins 

to present their poster first. Students comment on the team’s work with respect and tolerance. After 

the three teams have finished presenting their poster, we go back to analyze the first comments 

and reactions such as when thinking about these festivities was seen as “satanic” or “worshiping 

the devil” or “sacrificing animals”.  

We start deconstructing, respectfully and with tolerance, the ideas that some people have 

and direct it to see that many of these thoughts and ideas come from ignorance, which is why we 

need to research and learn more about other cultures and our own. 

Finally, as a wrap-up activity and as an intercultural exchange of food, I give each student 

a soul cake, a pan de Muertos and a Halloween candy so they can appreciate their own unique taste 
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and compare similarities, differences, preferences, but always with respect, tolerance, and 

knowledge. Once SS have eaten, they may leave the class.  

 

2.3 Assessment Tools and Methodology 

According to Bernard Spolsky, the difference between testing and assessment is that testing is a 

specific procedure which takes places on a specific date with specific intervals whereas assessment 

is an ongoing process comprised of several evaluation acts on the teacher’s behalf.  Hence, tests 

are part of the ongoing process of assessment. Douglas Brown, on the other hand, defines testing 

as “a method of measuring a person’s ability, knowledge or performance in a given domain” and 

assessment as “an ongoing process that encompasses a wider domain [than testing]” (2004: 4-5).  

 Moreover, there are five principles of testing that we need to consider if we want to design 

good quality tests, which are: practicality, reliability, validity, authenticity, and washback. In the 

following chart, I included the most important traits of each one: 

 Furthermore, teachers need to analyze if the testing or assessment they are going to 

implement is either informal or formal; if it is formative or summative; if it is norm-based or 
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criterion-based; and if it will have an objective or subjective scoring (Brown, 2004). In the 

following chart, I included some of the characteristics that define the previous concepts: 

 Finally, another way of assessing the language learning process of our students is through 

portfolios. Portfolios are defined as “a purposeful collection of student work that exhibits to the 

student (and/or others) the student’s efforts, progress or achievement in a given area” (Weigle, 

C.S. 2002). Moreover, Kuhlman mentioned that the portfolio is “intended to show language 

growth, [and] planners need to decide if it will focus on overall growth, and/or discrete aspects of 

language [such as] grammar, pronunciation, reading, writing, listening, or speaking, [etc.]”.  

 

3. Chapter 3: Experience Report 

3.1 Identifying Areas of Opportunity 

I must say that, although I did not implement the lesson plan as such, I have used many of these 

ideas in other projects. So, based on the comments I have received on behalf of my tutor and some 

of my classmates, and my previous experiences, one of my areas of opportunity is that I tend to 

idealize when planning and sometimes forget that students may have horrible days or 

personal/group situations that need to be attended and might hinder their working pace, which then 

makes me adjust all the activities to finish on time. I believe that I could plan with more time and 

add one or two extra activities in case students finish earlier than expected.  

Additionally, it was pointed out that to improve the lesson plan, I had to remove the 

comparatives and superlatives topic of the project. This is because interculturality seeks a 

“mutually respectful interaction and dialog between people from different cultures, that promote 

mutual understanding while preserving the cultural identity of everyone” (2023). Thus, using 

comparatives and superlatives would be subjectively describing one festivity as better than the 

other ones, which wouldn’t be promoting and preserving the cultural identity of the people who 

celebrate it and there would probably be no respect or tolerance.  

Moreover, it was also suggested that the writing part of the project might pose a great 

difficulty for the students. Since I haven’t implemented this part of the lesson plan, I have no idea 

how well it would work out. However, I have used similar exercises before, and I think that it 

would work well. Nonetheless, it can always be adjusted to the students’ level. What I have done 

in previous similar experiences is to use a short story where A1 high or A2 low students change 

key parts of the story to create their own version, so I could do this with both the short story and 

the calaverita, respectively.  
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Finally, one of the things that students commented when I implemented the previous lesson 

plan is that when I get overexcited, I tend to speak very fast and lose them in the explanations or 

the instructions. So, in the following sessions, I worked on paying closer attention to my talking 

speed and at the end of the lesson plan, they said they noticed an improvement, because I had to 

explain less by focusing more on my speaking speed. I am sure that if I had had the chance to 

implement this lesson plan, many other things would have arisen, but it wasn’t possible.   

 

 

4. Chapter 4: Conclusions 

The way languages are taught has been in a constant evolution. Specialists of all kinds have 

dedicated their lives to research and test ways to improve the teaching and learning processes. I 

must say I have learned an incredible amount of information during the EEAILE specialization, 

so many theories, methods, approaches and tools to improve my teaching, my students’ learning 

process and how to provide feedback that will motivate them to keep learning and improving.  

Similarly, it was while studying the specialization, that I was asked to put into words both 

my teaching philosophy and the kind of teacher I am and that is when I realized that it all began 

with my learning experience and the example of the many teachers that I had in life. It was because 

of them that I was the teacher I was. Having the specialization as a new learning experience, I must 

admit that I was nudged to reconsider both my teaching philosophy and the kind of teacher I 

wanted to be afterwards.  

Only now, being so close to finishing the specialization, I realize that it ended modifying 

what I knew and believed. Now, I have decided that I want to be the teacher who not only focuses 

on teaching English with fun innovative strategies, but also the one who kindly teaches students 

with the example. I want to teach them how to guide others to find the answers on their own and 

to support others through motivation so we can all, together, grow, improve, and become the best 

version of ourselves.   
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5.2.1 Appendix 1: My Lesson Plan: 
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5.2.2 Appendix 2: First Session – First Hour.  

 

 

5.2.3 Appendix 3: Optional Activity #1 
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5.2.4 Appendix 4: Presentation of the Key Concepts to Understand Interculturality 

 

 

5.2.5 Appendix 5: Activity “Match the concepts with the definition of Interculturality” 
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5.2.6 Appendix 6: Discussing Real-life cases 

 

5.2.7 Appendix 7: Optional Activity   
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5.2.8 Appendix 8: Activity Matching Key Concepts and Case-Scenarios 
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5.2.9 Appendix 9: First Session – Second Hour: Introducing the Festivities 
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5.2.10 Appendix 10: An explanation of the Festivities 

 

https://www.youtube.com/watch?v=HPpZkyzEcow&t=8s  

5.2.11 Appendix 11: Readings about the Festivities 

https://www.youtube.com/watch?v=HPpZkyzEcow&t=8s
https://www.youtube.com/watch?v=HPpZkyzEcow&t=8s
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5.2.12 Appendix 12: Introducing Vocabulary of the Festivities 

 

 

 

 

 

5.2.13 Appendix 13: Activity of the Vocabulary of the Festivities 
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5.2.14 Appendix 14: The Music of the Festivities  

 

 

5.2.15 Appendix 15: Lyrics of the Festivities  
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5.2.16 Appendix 16: Music Videos of the Festivities 

 

"A soul cake" by Sting "This is Halloween" from "Nightmare before Christmas" "Las 

calaveras salen de su tumba" de EducaBabyTV 

https://www.youtube.com/watch?v=30inJVBsaVw
https://www.youtube.com/watch?v=ZVuToMilP0A
https://www.youtube.com/watch?v=YXi2iMq8HDU
https://www.youtube.com/watch?v=YXi2iMq8HDU
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5.2.17 Appendix 17: Researching for a Written Report & Preparing an Oral 

Presentation 
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5.2.18 Appendix 18: Written Report Checklist 

 

5.2.19 Appendix 19: Guideline for the Oral Presentation 
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5.2.20 Appendix 20: Second Session – First Hour: Creative Writing 

 

 

5.2.21 Appendix 21: Reading to Write 

 

 

5.2.22 Appendix 22: Reading Scary Short Stories 
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5.2.23 Appendix 23: Calaveritas Literarias in Spanish 

  

5.2.24 Appendix 24: Analyzing a calaverita literaria in English  

 

5.2.25 Appendix 25: Calaverita Literaria in both English and Spanish 

 



                                    39 
 

5.2.26 Appendix 26: Reaction Comments to the Calaverita in English 

 

 

5.2.27 Appendix 27: Writing & sharing your own calaverita or short story 
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5.2.28 Appendix 28: Second Session – Second Hour: Vocabulary revision and Optional 

Activities 

 

 

5.2.29 Appendix 29: Jamboard of Vocabulary Festivities 
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5.2.30 Appendix 30: Jamboard of Interculturality Basic Concepts 

 

 

5.2.31 Appendix 31: Assessment Procedures 
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5.2.32 Appendix 32: Self-Assessment Slip 
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5.2.33 Appendix 33: Peer-Assessment Slip 

 



                                    44 
 

5.2.34 Appendix 34: Teacher Assessment Rubric 

 

 

5.2.35 Appendix 35: Oral presentation and Comparing Facts 
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5.2.36 Appendix 36: Wrap of with a KWL Slip 

 

 

5.2.37 Appendix 37: KWL Slip 
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5.2.38 Appendix 38: Third Session – Two Hours: Poster and Presentation 

 

 

5.2.39 Appendix 39: Eating a representative of each culture 
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5.2.40 Appendix 40: Pan de Muertos, Soul cake and Halloween candy  

 

 

 

 

 

 

 

 

 

 


