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Introduction  

All languages are alive, they have culture, gastronomy, music, cosmovision, stories and 

history. Teaching any language cannot be based only on structure grammar, pronunciation, rules, 

and vocabulary. Languages are a very complex system, some of their elements can be feel only 

but not explained. In the case of the students and teachers the teaching and learning process must 

be enjoyable and motivating, but above all useful for the students in order to express their thoughts 

or feelings through established channels of information, also to share their culture while they are 

knowing a new one. 

The way a second language is acquired and learned has fueled people’s curiosity so they 

created many theories to explain this process, for example Krashen’s idea of language acquisition, 

i+1, students improve when they get language input that goes beyond their current level of 

linguistic competence. On the other hand, Vygotsky idea of Zone of Proximal Development (ZDP) 

explains that the ZPD is the range that a student can perform his skills with no help but he has not 

mastered them yet, so he needs a little support and more practice.   

Topics covered in the three modules have helped to develop and shape a teaching 

philosophy targeting students’ and teacher’s needs. From approaches to understand learning and 

teaching a second language, to motivate students, develop accurate material, and assessing and 

evaluating students’ progress. Moreover, focusing the whole process on culture and interculturality 

skills development. Students could be able to share their culture and be proud of their own identify, 

but at the same time be able to understand, respect and tolerate different thoughts, ideas or culture.  

As a final product a lesson plan was designed that has all elements covered through the 

specialization. Four activities were developed, although they were planned to be implemented in 

a classroom, it was changed to be online due to COVID-19. It was a big challenge to work with 

them using digital platforms, some of them did not own a phone or have no internet at home; 

moreover, a couple of them had to get a job since their tutors lost their jobs.  

About the students’ profile, they are between 16 and 17 years, this was their fourth English 

course at the High School Study Center (CEB), a federal and public school. They do not have an 

English book; the teacher must design the exercises and activities targeting the English program 

provided by the High School General Management (DGB). It was a medium size group, just 24 

students, some of them Mayan speakers from rural towns. Regarding the school’s equipment, they 



do not have a language laboratory, all classrooms have air conditioning, but no projector; many 

times, the teacher must borrow a projector and bring their own speaker at the classroom.  

This paper has been split up in four chapters, number one focuses on philosophy and theory; 

two, methodology and practice; three experience report; four, conclusions; five, bibliography and 

appendixes. It is important to highlight that this final job has been built during one scholar year. 

Finally, results will be presented in this final project about the lesson plan, a reflection on the best 

way of teaching practice will be provided.  

 

 

 

  



Chapter 1: Philosophy and theory. 

Teacher’s language learning and teaching experience 

His name is Edwin Ivan Pool Moo and holds a bachelor’s degree from the Universidad 

Intercultural Maya de Quintana Roo (UIMQRoo), and a master’s degree from Heller School. He 

studied English for four years, and something made him to change his mind and pursue a master’s 

degree. Two years after his graduation he applied to get a scholarship, funded by CIESAS (Centro 

de Investación y Estudos Superiores en Antropología Social) and CONACYT (Consejo Nacional 

de Ciencia y Tecnología), and he was successful in achieve it. A year after, he started the Master 

of Arts in Sustainable International Development program at The Heller School for Social Policy 

and Management at Brandeis University at Waltham, Massachusetts. From studying in an 

intercultural university to study abroad helped to shape his way of thinking. 

 While he was still at the UIMQRoo he taught English to kids in an elementary school and 

young adult. During the master’s degree he did social service in a Non-governmental Organization 

called Cultural Survival. Back to Mexico from the States he got his first job at the UIMQRoo as a 

Teacher Assistant (TA). However, he decided to perform what he learned in the master’s, so he 

got a job at Pronatura Península de Yucatan (PPY) in Campeche. There, he worked with 

indigenous women helping them to develop their community projects. However, his next job was 

at the Centro de Bachillerato Tecnologico Agropecuario (CBTA) as a formal English teacher. He 

got experience to help him to shape and design his teaching philosophy.  

 

Beliefs as a language teacher  

All persons can learn any language they want, they just need motivation and be free from 

frustration. Each generation has pros and cons, this new one wants things easily and with the least 

effort possible, if it is demanding of complicated, they get frustrated and do not want to do it. 

However, they have access to internet from their phones or devices, so information is just on a 

finger away. Teachers know that attitude plays an important role too, students should have a 

positive attitude toward the language in order to be motivated. Fortunately, it is possible to change 

their minds about learning a language.  

On the other hand, working with students means shaping and developing skills of future 

citizens that will be able to change their lives and contribute for their development. Some of them 



will hold public position. Providing high quality education that makes them to think and analyze 

their context will contribute for a better society. This is possible in each class, a teacher impacts 

on their students’ way of see life and think, and many of them could be inspired by him or her.  

Related to beliefs, Richards, Gallo, and Renandya (2001) say that teacher’s beliefs play a 

central role in the process of teacher development. Moreover, many beliefs come from schooling 

time when teachers were students. Also, interaction in the classroom and with other teachers shape 

these beliefs. So I if get believe from these sources, my students will do it too. On the other hand, 

Breen et al (2001: 473) cited by Farell and Bennis (2013) highlight that teacher beliefs influence 

how the teacher orchestrates the interaction between learner, teacher, and subject matter in a 

particular classroom context with particular resources. However, this interaction can influence 

beliefs as well. There are teachers that leave a mark or marks on people’s lives that cannot be 

erased.  

 

Some problems these students and even the English teacher face is the environment outside 

the classrooms. On average they get from three to six hours of English per week, and they are not 

in a context where the language is used everywhere. They just learn English at school, and just a 

couple pay for extra courses. However, in order to get a language, it is necessary to have a full 

immersive context. They must listen, eat and sleep with English. Many times, they want to speak 

in the same way they do in Spanish. However, the teacher explains them that each language has 

its own characteristics and cannot be explained based in other language but its own, for example, 

auxiliaries to make negative or interrogative questions or sentences do not exist in Spanish. The 

same, English words differ from writing to pronunciation, even if there is an alphabet with the 

sound of each letter. The teacher motivates the students by explaining them how useful the 

language is and how they can use it to interact, communicate, understand or get a scholarship, and 

it is important because it is another way to understand different cultures. Language has to be useful 

and meaningful for the students. 

 

Input and output  

  Input inside the classrooms, the teacher creates a rich environment that helps the students 

to get the language in the easiest way possible. He provides directions in L2 and get some posters 

on the walls. Also, all information is in English, even if the students are struggling to understand. 



Outside the classroom, even if they are not aware, English surrounds them. They are playing 

videogames that are in English. Many clothes have English phrases on them, and many other 

products too. Now, they have access to internet everywhere and they are always using their Social 

Medias accounts, and many of them contain information in English. Moreover, here in Quintana 

Roo tourism is the main engine that powers our economy, so there are many tourists from different 

countries. It is common that employers request English and another language if it is possible when 

they are hiring people.  

 In the classroom the teacher pushes the students to use their knowledge and skills in order 

to perform a task, from writing vocabulary to read an article to listen to a song or just asking for 

permission to go to the WC. The teacher creates context where students must use their skills and 

develop them, in order to get speaking fluency, improve pronunciation, and develop listening or 

writing skills.  

 

Arbitrary Nature of Language and Contrastive Analysis 

Language is alive and has to be taught as a whole entity, it is impossible to teach grammar 

or pronunciation only. Teaching a language is complicated, for example trying to understand its 

arbitrary nature since it is something it changes over time and each person has a proper way to 

speak it. Also, in the case of English, many words are polysemic and depending on the context can 

have a specific meaning or people can use it to refer a different idea that it is not related on the 

structure itself but what he or she wants to transmit; for example, sarcasm or idioms. Teaching a 

language must be done naturally, just like a baby learns to speak. First the baby listens to people, 

after he tries to reproduce some words. In the beginning, he is not able to make complex structures 

and have a lot of mistakes. However, by trying every day, little by little, the baby masters the 

language, and makes and guesses the rules. This process can be accelerated by using strategies, 

approaches o methods that help students’ skills to be developed faster. On the other hand, it is 

important to know how the language works in its context and what similarities have to the students’ 

mother language and what are the differences. Also, it is important to make a comparison between 

languages. Many times, students try to translate words or sentences from Spanish to English, 

thinking that is the best way to do it. But each language has its own context, framework, culture 

and many other components that makes it different from other languages so that is not possible.  



In classes the Contrastive Analysis is used since it is necessary for the students to 

understand rules from both languages. This only approach cannot be used alone. Yes, sometimes 

it is provided to them an explanation about how English and Spanish works and how Spanish.  

 

Different languages teaching methodologies and approaches and techniques 

Teaching a language goes in this way:  

 

 

 

 

 

 

 

 

Approaches relates to the explanation and analysis about how learning a language takes place, 

how or why this happens. Methods is the implementation of certain approach, and techniques are 

the activities implemented in the classroom. For example, in the particular case of the students 

from the CEB, the communicative approach is the way to go, the method is the way it should be 

implemented that approach in the classroom and the techniques are the activities implemented, 

e.g. videos, audio, puzzle, flashcards or a dialogue. Krashen’s theory i+1 is taken into 

consideration in order to push the students a little to leave their comfort zone.  

 

The Communicative and the Task Based approach and the Kolb’s model  

According to Oxford (1989) the infectiveness of the Audio-lingual Method and the 

Grammar Translation Method caused specialist to look for a more effective way to teach a 

language, consequently, the Communicative Approach was developed in Britain in the 1970s. This 

approach encourages students to do more pair-work and group activities, they take a big role in 

their own learning and the teacher help them and do not play a central role. Swan (1985) points 

out that thanks to the Communicative Approach teachers can give to the students a complete 

picture on how the language is used. Boring exercises were replacing with more engaging 

Approaches

Methods

Techniques



activities. This has help to improve the quality of learning a language. On the other hand, the Task-

based approach, regarding Littlewood (2004), there are two dimensions of task: the first dimension 

is the continuum from focus on forms to focus on meaning. The second is the degree of learner-

involvement that a task elicits. In a task-based approach student serve not only as the main 

component of the methodology but also the core which a course may be organized.  

According to Svinicki & Dixon (1987) Kolb’s model postulated that learning involves four 

stages, all of them should be present to get a full learning, and these are:  

1. Concrete experience: learner’s personal involvement in a specific experience.  

2. Reflective observation: learner’s looking for meaning, he wants to know more and 

expand on the topic.  

3. Abstract conceptualization: learners logical conclusions on the matter under study. 

Teacher plays a key role in this stage, 

4. Active experimentation: these conclusions lead to new concrete experiences.  

Related to the Communicative Approach in the classroom it is used broadly. Moreover, this 

approach is complemented with the Task-based one. Regarding Kolb’s model is also used in class, 

before a new topic is presented the teacher always provides personal experience and links it with 

the students’ experience, for example, when the teacher teaches past simple he starts with 

something he did a day before and he asks his students about their activities, previously they have 

got a list of regular and irregular verbs and some phrasal verbs. After that, they participate and 

provide more information on their activities, and the teacher writes all on the whiteboard. Later, 

the teacher explains the structure, rules and explains all doubts, he always makes sure the topic 

was clear to them. Finally, he provides feedback and asks them direct questions in order to really 

know if they have understood or not. 

  

Identifying roles 

A teacher has different roles in the classroom, at school and outside of it. Being a teacher means 

to carry the title everywhere, it does not matter where he is. It has been identified the following 

roles in the classroom: teacher, adviser, tutor, monitor, designer, communicator, psychologist and 

guide. At school and outside he is a material designer, counselor, mentor, team member, and a 

professional, and also student, since he is always learning.  



Regarding the students’ roles. It has been found all the roles mentioned in the readings, a couple 

of very social girls, they talk a lot in class and sometimes they do not have time to finish the job. 

There are many students playing the dependent role, they do not want to work in groups, they are 

always asking either their classmates or the teacher. There are just a couple of guys playing the 

phantom role, and many isolated, they barely ask questions, the teacher has to ask them directly if 

they understand. There were many alienated students, at the CEB, they failed, and they are not 

anymore in the school; they had many problems, we tried to help them, but they did not want to 

be helped. On the other hand, half of the students are task-oriented, if someone is struggling with 

the topics, the teacher pairs them with one of these guys.  

 

Teaching philosophy  

Hollow and Steiner (2005; p. 49) wrote a paper called: “safe place: student perspectives on 

classroom environment”, according to them “a safe space allows students to feel secure enough 

to take risks, honestly express their views, and share and explore their knowledge, attitudes, and 

behaviors.” Moreover, a safe space must be physical and psychological or emotional, where no 

harm of any type could affect any student. This physical and psychological space must be able to 

allow students to express themselves in the way they like, even if it contrasts the norms or ideas 

of the teacher or the other students but without harm them. Being safe is not the same as being 

comfortable (Holley & Steiner, 2004; p. 50). 

 Holley and Steiner (2005; p. 49) conducted a survey and gathered data from university 

students about the main components to create a safe physical and psychological space; four of 

them were identified.  

1. Instructor characteristics, he must be open-minded, unbiased, respect or support 

opinions, encouraging, and motivate students to participate.  

2. Peer characteristics, good discussion skills, honestly sharing ideas, opinions, or 

comments; also, being open-minded, and open to new ideas and a mutual feeling of 

community.  

3. Personal characteristics, students must be open-minded or at least try; honestly sharing 

ideas, opinions, comments, values, and enthusiastically participation in discussion; being 

supportive of and respectful toward their fellows; and being prepared for class.  



4. Physical environment characteristics, good illumination, set the seats that allows to see 

everyone (e.g., sitting in a circle or square), also, the exact space for the group. 

They gathered more interesting information, so the paper worth reading. These data and ideas can 

be used to understand how a safe space must be, and how they can help to shape a teaching 

philosophy.  

Education is such a powerful tool able to change societies.  A teacher should provide a 

high-quality education to his or her students. He should help them to develop their skills in a 

foreign language in a meaningful way, and at the same time loving their culture and identity, and 

a feeling of community with similitudes and differences that makes it culturally rich. Teach them 

how to behave and express themselves with people from different countries, be open-minded, 

respectful, and forget stereotypes. Moreover, be critical and think on their own development and 

how they could help society, if they had the chance. Moreover, the teacher must set a physical or 

digital and psychological space where everybody could help safe and do not feel intimidate or 

ashamed.  

 All teachers must have a teaching philosophy which is shaped by experience and learning. 

Chism (1998) points out that philosophy of teaching statement is the description of how one’s 

concepts about teaching and learning and goals for students are translated into action. Moreover, 

Faryadi (2016) highlights that in constructivism learning, students learn actively rather than wait 

passively for the teacher to spoon-feed them with information. Teaching philosophy has allowed 

to the teacher to understand that students could also learn through mistakes and errors, it is part of 

the learning process. Teaching and the process of learning should be funny, attractive and 

meaningful (not just a set of rules) for the students. Each student is unique and has his or her own 

style of learning, each one of them deserves special attention. In order to keep providing high-

quality education the teacher must update herself constantly, work more on improving his way of 

teaching in collaboration with his fellows and students. Finally, teaching is an art and students 

must be engaged in the learning process, and being a teacher is a humble and honorable job and 

duty.  

 

 

 



Chapter 2: Methodology and practice. 

In the begging it was used the official lesson plan template form the CEB, but it was changed 

with the one provided in this specialization. The latter has elements that was not presented in the 

official one, and it was easier to fulfill with the information for the sessions. Important to mention, 

first the lesson plan and activities were planned to be implemented in the classroom, although it 

was designed during the quarantine, there was tentative day to go back to the classrooms; however, 

that did not happen so the lesson plan was modified and adapted to the students’ context and 

necessities.  

Through music was taught the way to express likes and dislikes in present simple. The students 

had learned already the structure and got enough vocabulary to perform the activities. And these 

exercises were implemented in the following way:   

1. A reading exercise about Bob’s Marley life. The aim of this exercise was to create a 

sense of like and dislike, stereotypes, and introduce music. Bob Marley is a well-known 

reggae singer, however, not many people like his music. The students would read an 

article in past simple, they knew the tense, and answer a couple of question related with 

what they read. It was sent through a WhatsApp group, feedback was provided. 

2. Listening to different music genres from different countries. They would listen seven 

different artist that mix musical genres and they were from different countries, from 

Mexico to India or Nepal, and from Classical music to pop and rock. After listening to 

the music, they would do two more exercises, match singer with music genres and 

writes ways to say likes and dislikes in present simple. It was highlighted they had to 

be open-minded when listening the songs. This exercise introduced the students to new 

music genres in order to make them to express their likes and dislikes. Feedback was 

provided. 

3. Writing and speaking activity. First, they had to listen again the list of songs provided 

previously, after, they had to answer some questions. Questions were divided in two 

categories, the first one was related to their personal information and music taste; the 

second one was related to the songs they listened to. Finally, they had to record their 

voices answering the questions. Feedback was provided.  

 



By choosing the songs and doing the exercises it required that the students expressed their ideas, 

likes and dislikes, and specially their stereotypes targeting the songs and culture. It was planned to 

ask them to reflect on their ideas, and how people judge them just because the way they dress or 

the music they listen. Moreover, to share an experience when they judged somebody just because 

somebody was different. Additionally, culture and intercultural elements would be shared with 

them. Raise awareness of being different and respect were the main objectives of the exercises, 

first, and second, express likes and dislikes. The last part was not implemented, the expected 

outcomes were not achieved, once again the school calendar was changed, and classes ended a 

week before of the establish date. However, this will be a follow-up exercise for next semester.  

 On the other hand, the way it was assessed and evaluated the students’ skills and 

performance through the following tools.  

● Exercises, all the exercises counted to monitor them if they were struggling or if they had 

questions. Grammar was checked, answers, and deadline to send back each exercise to the 

teacher.  

● Quiz, the last exercise (listening, 

answering, and speaking) was used as a 

quiz, this one was designed to know the 

students’ ideas about the songs based on 

their music tastes. Written feedback 

provided was based on highlight culture 

differences and how interuclturality 

helps to have a better society. It was 

planned to have another session where 

they could express themselves without 

asking any question directly.  

● Tutoring, a schedule was set to help the students, in the mornings and evenings. Some of 

them got a job in order to help their families. 

 

 

 

Figure 1. Providing feedback through WhatsApp 



These three tools were used to assess and evaluate the students’ performance. Outcomes 

from the exercises are not a hundred percent accurate, it has been found that some students 

were cheating. Related to the quiz, students must answer a couple of questions but recording 

their voice avoided them to cheat at all. About the tutoring sessions, they were asked directly 

by the teacher in order to monitor their performance and know if they were understanding the 

directions provided; also, to know if they were struggling with the exercises. Finally, many of 

them sent the exercises on time as well as the quiz, just a couple could not do it because they 

run out of data or had no internet; tutoring was a little complicated to evaluate, just a few of 

them asked the professor directly, some of them asked their partners, and some did not ask at 

all. Randomly the professor chose the students that were not participating actively and sent 

them messages and even they got calls; they claimed they did not have internet or they were 

working during the tutoring time, this could not be true since the professor set two tutoring 

schedules, in the mornings and evenings; it was found that these students were having a poor 

performance too in other subjects. Maybe they could not handle to work online, they needed 

to work in the classroom with the teachers monitoring them all time.  

It is necessary to design and implement other means of assessing and evaluating students’ 

performance online. It is the first time for the teacher and students working in this way, they 

were not prepared to do it plus having to think about the current situation and tutors losing 

their jobs, it may them to face difficulties using digital platforms and working online. 

Fortunately, both the students and professor got experience, next semester ways of evaluating 

and assessing students will be: 

• Portfolio. The students will create a portfolio during the whole semester, and they 

will write their own analysis on their performance. This time a portfolio was not 

requested, because they felt overwhelmed with others’ subject exercises. The 

director requested all teachers to be flexible with the students and just provide 

them the required exercises.  

• Google classroom. In the begging this platform would be used by the teacher. 

However, students were not familiarized with the platforms and have no internet 

at all, even a computer. Some of them have just one computer at home, and their 

brothers or sisters use it too, so they must wait for their turn to use it. Taking online 

conferences, a teacher highlighted that online classes were making visible how 



unequal our society is since not many students have access to the internet. 

Nevertheless, this platform will be used next semester with the students who have 

the required equipment, for the rest, they will be working through a WhatsApp 

group and e-mail.  

• Google forms. The ones who have no internet access a Word document will be 

send to them. This resource allows to create quizzes or exams with time limit and 

easy to grade.  

• Kahoot. The ones who have no internet access will be working through the 

WhastApp group. It will be requested to the students to download the Kahoot App 

and the teacher will be working with them during the tutoring time. 

 

Chapter 3: experience report 

Identifying students’ competencies developed in online classes 

 

Back in February 2019, the students did not want to learn new vocabulary, perform 

speaking or writing activities, listening was too difficult for them even when it was used material 

suitable to their level, according to the program. They just want to learn easy vocabulary, and no 

oral exam, they were frightened to speak. It was difficult in the beginning to try to change the way 

of teaching English, a couple of them mentioned how sad they felt for their old English teacher. 

Awareness was raised, and they adapt themselves of a new way of learning English.  

 The students from the 402 group were not prepared to learn online. They were starting to 

develop certain competencies when the quarantine started. They had to adapt themselves quickly 

to learn to use digital platforms and develop new competencies; some of them did not know how 

to send a picture from their phones through email. Moreover, the teacher had to develop material 

that they could understand easily, some videos were sent because the lack of internet to download 

them. I have found a big problem by teaching online, many of them cheated when having listening 

activities.  

 Finally, they started to use the tutoring time set by the teacher. Some of them were eager 

to learn and develop new skills, such as text editing programs, recording apps, communication 

resources, scanning apps and send emails attaching their exercises or photos through their phones. 



They were aware how valuable is having a teacher in front of them to ask questions directly about 

the class and having a group to support each other. During the quarantine they learned to work by 

themselves just asking key questions when they really needed the teacher’s support. They wanted 

to go back to the classrooms to see their friends and learn there. A school is a place which helps to 

develop many social skills as well as learning from different subjects.  

 

Results and comparing outcomes   

 For three weeks the students were getting the exercises designed in this specialization. It 

took more time because the director requested to be flexible with them, some of them were 

complaining about having too many exercises. It was said that they felt overwhelmed and stressed 

out. Many of them were achieving the deadline set by the teacher, and their performance was 

positive. The exercises were sent through the WhatsApp group, so they could easily download 

them, and it was suggested to get a text editing app in order to use their phones like a computer. 

The quiz requested to send a recording voice, so they do it by using apps. All activities requested 

by the teacher were designed having in mind that not many of them own a computer or internet, 

so they could be easily edited using apps and a phone.  

 Some of them asked about the directions, it seemed it was not clear enough. All their doubts 

were clarified, and it seemed they understood after talking with the teacher. Moreover, the teacher 

used the WhatsApp group to ask for any doubts or problems the students could have, in this way 

it was not required to ask each one. This was a medium size group, but 177 students required the 

teacher support jut at the CEB. However, it is known that a couple of them cheated on their 

exercises but recording their voices did not allow them to cheat. The quiz had a 30 percent of their 

final grades, so they were pushed to do it well.  

 First, all the exercises were planned to be performed in class, that is the reason that the 

instructions were explaining what to do but did not target direct questions related to culture or 

interculturality. In the classroom while the students were focusing on doing their exercises the 

teacher would be asking questions related to culture, music taste, what students like and dislike 

apart from music; the teacher would be sharing the experience of studying abroad, and meeting 

people from different cultures, the way to interact and avoid bias. Moreover, the students would 

be writing an analysis of listening to the songs the first time and after the teacher providing 

feedback and highlighting cultural and intercultural elements.  



 Outcomes were not as expected, because all exercises were performed by the students 

themselves at their homes and not at the classroom with the teacher in front of them. Also, some 

of them cheated on, and feedback could not be provided directly. These are some of the downsides 

of working online, the teacher cannot control students’ behavior. Some possible solutions are to 

work in a better controlled environment, such as Google Classroom and setting deadlines for each 

exercise; design exercises that requires students’ to think more deeply and not just choosing or 

write the right answer, these kind of exercises are easy of them but it is no possible to know if they 

do it themselves or they cheat. Moreover, the teacher could design a commitment letter and ask 

them to sign it, they could commit to do all activities themselves. Finally, the teacher could create 

small studying and supporting groups, so he could monitor them and answer questions or doubts 

easily.  

 

  



Chapter 4: Conclusions  

This is the first time studying online, it was a challenge since there was not a physical group 

with a teacher. However, it worked pretty well, and it was because the program was designed for 

students with little time to study but want to improve the way they teach. Moreover, having an 

online teacher who is available and easily to be in touch with, helped as well. Another big 

challenge, it was not expected, was the COVID-19. Being a student online is difficult but being a 

teacher at the same time was even more difficult. Fortunately, this specialization makes their 

students to develop digital skills while it provides new resources to work with the students.  

 The way the specialization is designed guides the student throw the three modules easily. 

First, introducing topics related to the different methods of teaching a language, the main authors 

who created a comprehensive way to understand the learning and teaching process. Second, the 

elements that must be taken into consideration while teaching a language, from the teacher roles 

and the students’. Also, the way it highlights culture and interculturality to be considered each time 

the teacher stands in front of their students. Finally, bring all the elements together to design, 

develop, plan and implement a lesson plan with exercises that really help the students to develop 

and improve their skills, instead of just entertain them with filling-activities. 

 All steps guide the teacher to a goal, to improve their skills and be able to create material 

that helps his students to reach their potential. Also, this specialization helps the teacher to go a 

step forward, and implement digital platforms, now due to the quarantine these platforms are 

helping the students to keep learning from home or any other place with internet connection and 

using any digital device. Nevertheless, not many students can do that since it is required to have 

internet connection and phone or computer or tablet, being in the classrooms it is easier and 

cheaper, they just need to be on time and have a notebook and a pencil. So far, the teacher must 

adapt himself to the students’ context and reality, and the students and tutors could help him too. 

 On the other hand, this specialization helped to create and write a teaching philosophy. A 

language is more complex, in English, students must develop four skills and another one is add 

“thinking”, students are not robots. Also, depending on the context the language works differently. 

Moreover, a teacher should be focused in how students can use the language in real life, instead of 

what a language is, a context-based approach. Teaching must be enjoyable and meaningful, and 

students should be able to use it in their daily lives.  



 A teacher should help their students out to develop certain intercultural skills, such as 

intercultural competence and communication, these skills would help them to be prepared and do 

not let their judgment take control over their thoughts when they interact with people from a 

different culture. Difficult to develop but not impossible, fake information or certain TV or 

programs do not help, since some of them contribute to thinking about stereotypes, such as all 

Mexicans wear big sombreros, ride donkeys, and drink tequila, or the Asians are the culprit for the 

COVID-19. Having developed these skills help to see what is beneath the iceberg surface, and not 

just what is on the top.  

 Finally, this final paper presents a report on what was done for three weeks, as well as 

outcomes achieved, challenges faced, experience acquired, and ways to improve either performing 

on-line classes or being in a classroom. This information helps the teacher to improve his way of 

teaching, adapt himself to the “new normality”, develop news skills, while monitors and helps the 

students too. Lastly, it was such an honor to study online and get support to expand the teacher’s 

knowledge and skills. All teachers are in the same boat and must work together to help each 

generation to fulfill their potential. 
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Picture 1 and 2. Students from the CEB explaining their posters made with recycled 

materials on topics about environment awareness. Task based learning.  

Picture 3. Book’s back cover used to teach English at the Higher 

Technologic Institute of Felipe Carrillo Puerto, Q. Roo 



Lesson Plan  
Date and place: Felipe Carrillo Puerto, Q. Roo, 2020 

1. Lesson plan identification cell 

Author Edwin Iván Pool Moo 

Education stage Fourth semester, English IV, CEB 5-10 

Lesson plan’s title Music Genres  

Learning objective of the 

plan/competency 

Students express their likes and dislikes on their own leisure 

activities or others, making use of the verbs in infinitive, 

gerund and communication skills, in an environment that 

favor influential environments, to express critically his ideas 

showing respect for others’ opinion.  

Communicative skill considered  Listening, reading, writing and speaking.  

State of the following options  New topic 

Functions  - Express likes and dislikes on music genres-  
- Think about others’ taste of music.  

Main grammar structure Present simple or past simple  

Other grammar structures  like and dislike structures  

Brief description of the plan  The music topic was chosen to introduce the structure of 

likes and dislikes since all students have different tastes of 

music. Seven songs will be shared, and rock, electronic, 

reggae and another genre were chosen. They will be doing 

exercises related to these songs. Four sessions and up to 6 

hours will take to implement all the exercises.  

Hours of the plan 

implementation 

6 hrs. 

Numbers of sessions 4 

Content required for the lesson Seven videos provided by the teacher.  

Link of the content  

EEAILE tutor on-line Edwin I. Pool Moo 

 

 

 

 



2. Introduction to the lesson  

Step of the lesson Teacher activities Students activities Session number 

Introduction  Teacher welcomes the 

students and provides 

feedback of previous 

topics.  

 

Teacher explains the 

verbs used to talk about 

likes and dislikes. 

Moreover, explain the 

present simple and past 

simple tense again.  

Students take the 

class on-line or the 

teacher will send a 

video explaining the 

topic.  

0 

Development Teacher provides the 

exercises and the 

instructions. He makes 

sure the students know 

what they are going to 

do.  

Teacher sets the deadline 

for each exercise 

Students express their 

thoughts. 

 

Students send their 

exercises through 

WhatsApp or email.  

Session 1-5 

Conclusion  The writing exercise will 

be the quiz since sums up 

the goal of the exercises.  

Students ask 

questions and send 

their exercises 

through WhatsApp or 

email.  

Session 6 

3. Communicative skills development  

Listening and writing activity 

Step of the 

lesson 
Teacher activities Students activities Materials 

Session 

number 
Evaluation 

Videos 

introduction 

Teacher downloads 

the videos with 

academic purposes 

and share the 

material. 

Ask them to listen 

the videos, an 

Students identify 

the music genres. 

 

Students become 

familiar with the 

videos. 

Students 

listen to the 

songs. 

1  



analysis will not be 

requested.  

Writing 

exercise 

Teacher provides 

the exercise linked 

with the videos, 

instructions and 

answer students’ 

questions related to 

this exercise or the 

videos.  

Students do the 

exercise 

Handout or 

PDF 

exercises  

2 

Writing 

exercise 

completed 

Reading 

Step of the 

lesson 
Teacher activities Students activities Materials 

Session 

number 
Evaluation 

Reading 

exercise, 

Bob 

Marley’s 

brief 

biography  

 

Teacher provides 

the exercise, 

instructions and 

answer students’ 

questions related to 

this exercise or 

previous ones.   

 

Students do the 

exercise 

 

Students ask or 

write their 

questions using 

WhatsApp o email  

Handout or 

PDF 

exercises  

3-4 

Reading 

exercise 

completed.  

Speaking 

Step of the 

lesson 

Teacher activities Students activities Materials Session 

number 

Evaluation  

Answering 

questions in 

order to 

provide a 

thought or 

thoughts   

 

Teacher provides 

the exercise, 

instructions and 

answer students’ 

questions related to 

this exercise or 

previous ones.  

 

Session 6, teacher 

will request their 

exercises and ask 

Students do the 

exercise and 

provide their 

thoughts orally or 

recording an audio. 

 

Students ask or 

write their 

questions using 

WhatsApp o email  

Handout or 

PDF 

exercises  

5-6 

Reading 

exercise 

completed.  



for their final 

thoughts of the 

videos.  

 

Finally, he provides 

feedback and 

highlights how 

important culture 

and diversity is.   

 

4. Intercultural component, videos were chosen from different artists and genres in order to 

highlight and show diversity.  

5. Evaluation being that this lesson is immersed in competence, based on a rubric, … 

6. Conclusion the conclusion will be divided in two categories: a writing exercise answering 

questions and based on their answers they provide a general thought.  

7. Follow-up, after checking out the students’ exercises, the teacher will provide feedback, 

and it will be used for the next semester since there is not more time due to COVID-19 and 

lack of student’s digital resources.  

8. Follow-up two, next semester the students will talk about the videos, the teacher will 

highlight culture and intercultural elements to raise awareness through a critical thinking 

exercise.  

 

 

 

 

 

 

 

 

 

 

 

 



Reading activity  
 

 

  



Listening activity  
 

 

 

 

 

 

 

 

 

 

 

 

 

Note: Uriel took a photo of his exercise 

and he sent it by email, it was not able 

to provide feedback on his document. 

However, he got feedback throw 

WhatsApp.  

  



Speaking activity  
 

 

 

 

 

 

 

 

 

 

 

 
  



Critical thinking exercise  
 

The teacher will ask the students, either in the classroom or the WhatsApp group, if they have ever 

faced a problem because they listen to the music the like, or if they have ever judged because of 

the clothes they wear, if they have ever judged people for the same reason.  

The teacher will highlight no matter how they felt to be judged, they would not do the same.  

The teacher will explain culture and intercultural elements, what stereotypes are, how to deal and 

stay calm in difficult situations.  

The teacher will ask them to analyze a situation where they felt threaten or judged, and what could 

it happen if they were acted negatively or positively. They will predict possible outcomes.  

Finally, the teacher will ask them to share their thoughts, and they will write a final analysis of 

how they want to be treated and how they should treat people that do not think, dress, follow or 

like different stuff.  

 

  



Rubrics  

Writing exercises rubric 

Name:   Class:  Date:  

E: excellent, 4 points – G: good, 3 points – F: fair, 2 points – N.I.: Needs improvement, 1 

point 

Content  Organization  Vocabulary  Language use Mechanics  

• Substantive 
development 
of a thesis or 
main idea. 

• Adequacy and 
relevance of 
supporting 
detail. 

• Demonstration 
of knowledge 
of subject. 

• Fluent 
expression of 
ideas; not 
choppy or 
abrupt. 

• Logical 
sequencing 

• Cohesiveness. 

• Main points 
and 
supporting 
detail clearly 
and succinctly 
stated. 

• Ideas not 
confused or 
disconnected. 

• Sophisticated 
range with 
effective 
choice of 
words and 
idioms. 

• Meaning not 
obscured by 
incorrect 
words. 

• Word choice 
not limited by 
lack of 
vocabulary. 

• Appropriate 
word register, 
which is a 
level of 
formality 
appropriate 
to the topic 
and the 
audience. 

• Use of 
complex 
constructions. 

• Few errors of 
agreement, 
tense, 
number, word 
order, and 
function. 

• Correct use of 
articles, 
pronouns, 
and 
prepositions. 

• Meaning not 
obscured by 
grammatical 
errors. 

• Mastery of 
conventions 
of spelling, 
punctuation, 
and 
capitalization. 

• Obscured 
meaning by 
lack of 
appropriate 
punctuation 
and/or 
spelling. 

• Paragraphing 
demonstrates 
coherence of 
ideas. 

• Handwriting 
or font is 
legible. 

Grade:  Grade:  Grade:  Grade:  Grade:  

Comments:  

 

 

 

 

 

  



Reading checklist 

Name: ____________________________ Class: ________ Date: _______ 

 

 E –G – F – N.I.  

1 On time  Yes  No  N/A  

2 All written questions answered Yes  No  N/A  

3 All teacher’s questions answered in class Yes  No  N/A  

4 He/she got the reading main idea  Yes  No  N/A  

5 He/she identifies the words in the text  Yes  No  N/A  

Score:  

Comments:  

 

  
 

 

  



Final Project                                   

 

Purpose  
Reflect your new acquired knowledge within your teaching practice by designing and implementing a 

pedagogical intervention project. which is a requirement for obtaining the Diploma as a specialist in 

teaching and learning English as a foreign language.   

The final Project must be a compilation of all the areas of knowledge in which the specialization is 

conformed.   

• Content curricula and underlying theories   

• Didactic and methodological competences  

• Different types of communication competences in English   

• Attitudes and values  

 

  

FINAL PROJEC ASSESSMENT  

FINAL PROJECT      
Teaching and Learning in Multicultural Contexts 

 

  STUDENT´S NAME Edwin Iván Pool Moo 

  
 

FINAL PROJECT ASSESSOR Alma Daniela Otero Sosa 

Introduction                                  Well explained , on topic     
   

1. Identity and teaching 

philosophy   

Identity and teaching  addressed 

Teaching philosophy needs improvement   

 



1.2 Theoretical foundations  addressed 

Explained  

1.3 Theoretical basis about 

language, language learning and 

language teaching of your 

model  

On topic 

In accordance to teaching context 

According to circumstances 

2. Lesson plan  Well-designed interactive activities 

Well use of technological components 

Well organised 

Addresses all the skills properly 

Culture permeates all the lesson plan 

Intercultural competences shown in the  

  

2.1 Applications  Well carried out in accordance to the purpose of the lesson 

Well use of text book} 

Very nice use of online applications 

  

2.2 Procedures  Carried online successfully 

Well command of online activities 

2.3 Evidences (images, graphics, 

photos, etc)  

                      Clear an in accordance to the lesson plan 

  

   

A video that shows the 

application of your lesson plan  

   

Clear evidence of carrying out the whole lesson plan on line 

Students seem to be committed and engaged 

3. Design of Assessment tools Nice Rubrics designed for the productive activities 

Good assessing tools  

Receptive skill need better assessment tools 

3.1 Testing tools for activities Good assessing tools  

 

3.2 Rationale behind the 

Assessing and/or Testing tool   

  

On topic, well explained according to the purpose of the 

activities. 

Useful to assess students productive skills 

   



3.3 Evidences of having worked 

the assessment and/or testing 

tools (images, photos, diagrams, 

graphics, etc)  

  

Well Presented 

4.1 Report and analysis                     analysis based on her teaching practice 

Nice experience reported 

Main purposes achieved 

 

5. Conclusions  presented 

   

6. Appendices presented 

Instruments of learning 

assessment (rubrics, tests and 

others) 

 presented 

Evidences of materials and 
resources for learning (readings, 
audios, audiovisuals, interactive 
materials, etc.)  and the video 

   

presented 

 

7. References  APA style Well use of APA style 

Formal Cover page in Spanish for 

Posgrado  

Committee  

 

Missing some requirements 

Second cover in English. Showing 

your identity in accordance to 

the title of your Project 

 

Missing 

Format and writing style As required 

 

 

 


