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Introduction

Language is a communicative, cognitive, and reflective activity through which we express
exchange and defend our ideas; we establish and keep interpersonal relations and gain access
to information; we participate in knowledge building, organize our thoughts, and reflect on our
own discursive and intellectual creation. Language shows a variety of forms that depend on the
communication purposes, the interlocutors, the type of text or oral interaction, and on the
medium by which the exchange is carried out (SEP. p. 66). Communication is the most basic

function and characteristic of language.

In the early 1970’s, new social needs demanded new ways of learning languages caused by
the interdependence of peoples and countries. The social purpose of learning a language
started to gain importance. Communicative competences were taken as reference for the
development of a new approach in the learning of foreign languages. The Council of Europe
designed scholars to design the methods and techniques necessary to achieve this objective.
The result was the Functional-Notional method, nowadays is referred as the Communicative
Approach. According to this approach, most learning activities should be contextualized in

realistic interactive situations.

An English course should have as its goal “communicative competence” and not only a
“linguistic competence”. We are not saying that grammar is not important, actually, the four
elements of communicative competence are linguistic, sociolinguistic, discourse, and strategic

competence.

Nowadays, English teachers base the teaching-learning processes on the Communicative
approach, which includes developing the four communicative skills: speaking, listening,
reading, and writing, and, the use of English. With this new approach and methodology, it is

expected that students and teachers focus their attention on the practice of the communicative



skills in an integrated way; it means, students, learn, practice and develop communicative skills

with the intention of communicating them in every situation in the real life.

The present final project contains four chapters. Chapter 1 is about philosophy and theory. In
this section, we state our teaching philosophy and our new teaching principles; we also state
the theoretical foundations, principles, hypothesis, approaches, methods, techniques that are

part of our new teaching style.

“Methodology and practice” is the title of Chapter 2. In this second chapter, we present our
lesson plan, including a detailed description and a deep analysis of the procedure of the
learning activities, mentioning what students and the teacher will be doing as well as the
expected outcomes on processes. We also explained the designed assessment tools like
rubrics, a checklist, a portfolio and an online test using Google Forms, attaching the
corresponding evidences: pictures, power point presentations, word documents and a video
that contains portions of each step of the lesson.

We continue with our experience report in Chapter 3; here we make some reflections on our
results. Finally, in Chapter 4 we present the conclusions of the project and about the whole
course, explaining what we have learned since we started this amazing trip back in August
2020.



CHAPTER 1 PHILOSOPHY AND THEORY

1.1 Teaching identity and philosophy

In our teaching practice, the techniques we use for our students to acquire English language
come from different approaches and methods. Our goal is that our students may develop
communicative skills, so the selected approach and method implemented in the classroom will
depend on their learning needs of the moment. In the same class we can use the Audiolingual
Method and the Rassias Method coming from Cognitive Approach through drills, repetitions
and routines like writing the date and reporting on the weather, saying the numbers from 1 to

20, the days of the week and months of the year in the beginning of the class.

We also use the Direct Method using pictures to teach vocabulary, verbs and even ideas, that
help us to avoid using translation or by miming the action, only speaking in the target language,
we exchange questions-answers with our students for them to internalize complex structures.
We teach pronunciation too. Then, sometimes we take the Constructivist Approach with the
Concrete Experience Method beginning or ending a class with a song, a poem or a video.
However, students need to give meaning to the target language, within a social context, so;
finally, we use the Communicative Approach with social practices of the language. Some
communicative activities we implement are finding information, talking about self, learning
about the North American culture, playing games, acting in role-plays and problem solving

tasks, working collaboratively and being cooperative.

Through this short analysis, we can say that in our classroom, we use a mix of different
techniques drawn from a variety of methods, and then we would say we work with the
communicative-constructivist approaches. In our opinion, to improve our classes we would
need to implement a more interactional view of language with strategic interaction and
communicative approaches like the Task-based Language Teaching Approach. Most of the
time this implementation turns out to be very difficult or almost impossible because of the big
sizes of the groups and the short time available, which is around 45 minutes. Therefore, we as

teachers must adapt our activities to our specific context our and to our student’s needs as well,



doing and giving always our best. We would say that we have learned to take into account
children’s emotional, creative, psychological, spiritual and developmental needs as well as the

academic needs of the learners.

All this theory is relevant in our teaching practice because it helps us to know how the second
language acquisition process takes place in each student, and on top of that, we have learned
the different approaches, methods and techniques that can make our students’ acquisition of
English possible. Definitely knowing all these principles has helped us to reflect and become
more critical in our classes. We give virtual classes since we have learned how social

interaction is important for language acquisition.

In their English classes, teachers should balance form, meaning, and use, one cannot work
without taking into account the others. Students need to understand the mechanics of the
language and how, why, and where a particular structure, word, or phrase gets used. It is
imperative that teachers and students have access to suitable materials to achieve a specific
learning goal. Teaching materials should include and reflect on the learner's experiences,

knowledge, background and interests.

Our suggestions of materials regarding form, meaning and use are the following authentic

materials:

» Listening: TV shows, radio, commercials, news broadcasts, documentaries, movies, phone

messages, songs, etc.

* Visual: photographs, art works, signs with symbols, postcards, picture books, etc.

» Printed: restaurant menus, newspaper articles, bulletin board advertisements, company
websites, coupons, sales catalogues, travel brochures, maps, telephone books, signs, blogs,

movie posters, food labels, etc.

We have used the above outlined materials for using language in a context of social practices.
We think that any selection of materials is used through the whole English class but most of all

in the input stages. The result of using authentic materials is that teaching and learning will



have an impact on the student’s life, he/she will be able to solve problems and to understand

complicated matters better.

Nowadays our materials are more “technology made” than “hand made”. We think that in the

teaching field technology has more advantages than disadvantages:

ADVANTAGES:

-Cultivate Students’ Interest in Study. -Promote Students’ Communication Capacity

-Widen Students’ Knowledge -Improve Teaching Effect -Improve Interaction Between Teacher

and Student -Creates a Context for Language teaching -Provide Flexibility to Course Content

DISADVANTAGES:

-Objectionable materials, predators, copyright violations and plagiarism, viruses and hacking,

netiquette behaviour, and privacy issues.

-Start-up costs, which include hardware, software, staffing and training, are expensive.

-Spending too much time on computers is considered harmful to a child 's development of

relationships and social skills.

The pandemic has changed teachers and students' reality: we have either online or virtual
classes, now it is our only option to keep schools personnel and students, safe. But even before
the arrival of COVID19, technology was already a very important issue in our students’
everyday life: Facebook, YouTube, WhatsApp, Instagram, Tik Tok, etc. These were sometimes
more companionship than even students’ parents. Therefore, in our teaching philosophy
nowadays teaching is unthinkable without the support of technology. We started giving virtual
classes using Messenger Rooms Application, YouTube videos and PowerPoint Presentations
which have improved student-teacher interaction.



We have learned that the best formula for a successful activity is to follow the next sequence
consisting of pre-task, during-task and post-task. We work with young learners and we consider
that for beginners it is crucial to spend time putting them in context and reviewing schemata in
order for them to understand better the during-task stage; if we do not do that students can get
frustrated and loss motivation for the class and for learning English. If we work with a good pre-
task and with a meaningful during-task our students will be motivated and it will be easier to

work with the post-task for building communicative ability.

Let us remember that we always communicate in a social context and culture is part of it. In
other words, it is crucial to know the message’s context to be able to really understand it. A
word, phrase, action or attitude accepted for a group of people can be totally rejected in another
group; this depends on the group’s culture. This is why lately the teaching foreign language

programs take into account the intercultural competence.

Since we definitely live in a heterogeneous world, we all need to develop intercultural
competence which can help students, future citizens, to live together in our diverse societies.
We can clearly see this happening with all the United States’ and Europe’s immigrants. We all
know there are millions of Mexicans living in the US and hundred of thousand of north
Americans living in Mexico. The development of intercultural competence is a key element of
education. We as teachers need to help students to develop the necessary attitudes, skills and

knowledge needed for mutual understanding.

To develop intercultural competence teachers need to help students to develop the ability to
interact and communicate with people from different cultures in an effective and respectful way.
In our learning environments, we should promote inclusion and diversity; it is crucial being
inclusive to different people’s backgrounds. To teach diversity teachers should work with
student’s tolerance and acceptance, to encourage the search for new information and
perspectives, to improve decision-making and problem-solving skills and to lead to innovation

and discovery.
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Some ways to build intercultural competence are self-reflection is important for students in
developing their own cultural identities, think-pair share in small groups to know the diverse
backgrounds of their classmates, rearranging the classroom layout periodically facilitates an
inclusive learning environment, team-building exercises to promote a classwide community and

building cross-cultural relationships using the Internet.

Teachers need to become “intercultural teachers” because of the cultural diversity, pluralism
and globalization of today’s society. Society and education influence and affect each other. The
institution of the “school” must comply with the cultural diversity requirements. Teachers are
expected to educate students, the future world citizens, to function in a knowledge-based
society with culturally flexible boundaries and becoming competitive in the changing economic,
political and cultural dynamics of our modern world. The first thing to be “intercultural teachers”
is to be to open to other cultures, accept cultural differences, to be able to communicate and
interact with people who belong to different cultures and develops tolerance to cultural

ambiguity, to be interested, curious about or empathetic towards cultural diversity.

To form students that will be able to live, study or work in a foreign country with a different
culture teachers must influence and foster the learners’ sensitivity to “otherness”, not just in
his/her culture, but at the same time learners need to recognize their own cultural identity. We

as teachers must guide learners to

e discover connections between culturally-diverse entities
e develop the need to know and find out more about other people

e torealize their own cultural identity and accepting who they are.

The nature of the experience of teaching and learning languages has changed in great manner
and English teachers are expected to guide learners in the acquisition of various skills that
contribute in their knowledge and understanding of a target language and culture, and helping
them reflect on their own culture as well. According to this teaching philosophy we present the

theoretical foundations of our model and our lesson plan.
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1.2 Theoretical foundations

1.2.1 Theoretical basis about language, language learning and language teaching of

our model

The Mexican English learning program aims to have students competent in four language
domains: listening, speaking, reading, and writing. Using the target language “competently”,
involves being able to integrate the language domains and skills into a fluent conversation.
Learning a second language is a highly interactive process: the interaction between teacher

and learners and among the learners themselves.

The English language is not present in most of the social environments of Mexican students
who participate in the Second Language English program because English is not their native
language and they live in a Spanish-dominant setting. This makes fundamental the need to
promote social uses of English in the classroom by creating social learning environments that
compensate for the absence of English in the out-of-school context: The Communicative

Approach.

In the early 1970’s, new social needs demanded new ways of learning languages caused by
the interdependence of peoples and countries. The social purpose of learning a language
started to gain importance. Communicative competences were taken as reference for the
development of a new approach in the learning of foreign languages. The Council of Europe
designed scholars to design the methods and techniques necessary to achieve this objective.
The result was the Functional-Notional method, nowadays is referred as the Communicative
Approach. According to this approach, most learning activities should be contextualized in

realistic interactive situations (Martinez and Martinez, 1992).
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The theoretical background of the Communicative Approach comes from the Sociocultural
theory also called social constructivism assumes that learning arises in social interaction: the
collaborative nature of learning. For Lev Vigotsky, language is a social phenomenon:
knowledge is constructed by the student rather than passively absorbed. This theory states that
a learner is not an isolated being. Therefore, learning is a social and interactive process
(Ordofiez and Turner, 2015).

For the Communicative Approach or Communicative Language Teaching (CLT) If learners are
involved in real communication, natural strategies for language acquisition will be activated,
allowing them to learn to use the language. To learn language successfully, students need to
communicate real meaning, through considerable students ’interaction, emphasizing the
importance of all four language skills to achieve “communicative competence” rather than
linguistic competence. If learners are involved in real communication, natural strategies for
language acquisition will be activated, allowing them to learn to use the language. The CLT
promotes the functional over the structural, fluency over accuracy and authentic materials over
fabricated ones. It sees communications as both the goal and the means. The central idea is

real, functional communication (Teflnet, 2020).

According to David Nunan (1991) there are five features of communicative learning teaching:
1. Learning to communicate by interaction in the L2. 2. Presenting of authentic materials into
the learning situation. 3. Giving opportunities for people to concentrate on both language and
the learning management procedures. 4. Enhancement of learner's own personal experience
as important contributing elements to classroom learning. 5. Linking language learning inside

classroom with language learning activities outside (UKEssays, 2018).

Learner centeredness should be the motivation for CLT, the analysis of the student’s needs
could help in the design of the curriculum. In the classroom, everything done involves
communicative opportunities. CLT is not a method per se. It is not a method in the sense by

which content, a syllabus, and teaching routines are clearly identified and has left its doors wide

13



open for a great variety of methods and techniques. There is no single text, authority nor any
single model that is universally accepted as authoritative. It uses materials and utilizes methods
that are appropriate to a given context of learning (Pearson, 2007). The main goal for students
is to use the L2 as a tool of communication. Some classroom applications are role-plays, songs,
games, storytelling, student created dialogues, debates, cartoon and comic strips, problem

solving tasks, pair work and small group work.

The Communicative Approach (CA), a new language teaching theory, has made it clear that
communication is the most basic function and characteristic of language. The CA embraces
and reconciles many different approaches and points of view about language learning and
teaching. CLT and TBLT are part of The Communicative Approach and are not methods per
se. The methods, techniques and materials they use are going to depend on the given context

of learning.

Task-based language teaching (TBLT) is a learner-centered approach based on the
constructivist theory of learning and the CLT, a more recent refinement of CLT that has gained
popularity. This approach puts communicative tasks into the central part of the teaching
process, since language learning is a developmental process enhancing communication and
social interaction. According to Nunan, a task is “a piece of classroom work which involves
learners in comprehending, producing or interacting in the target language while their attention

is principally focused on meaning rather than form” (Hismanoglu and Hismanoglu, 2011).

To improve student’s ability of speaking English is necessary to improve students’ ability of
combining the four skills of speaking, listening, reading and writing. Curriculum designers are
taking the whole language approach. Different approaches that operate on the principles
of skills integration have been developed. The most well-known among these are content-
based instruction, task-based language teaching, theme-based instruction, and the experiential
and episodic learning. From the analyzed approaches, the approach that we liked the most is

the Task-Based Language Teaching (TBLT) which emphasizes the development of the

14



language-related skills and functions that the learners will need to operate in the real world. For

any skill acquisition, we consider we need a pre-activity, during-activity and post-activity.

Understanding vocabulary is a crucial factor that affects the success of foreign vocabulary
acquisition. Acquiring different vocabulary learning strategies helps students to become
independent and responsible for their own learning process. Multiple vocabulary learning
strategies are often used concurrently, rather than being used individually. There are five steps
involved in vocabulary learning: 1) having sources for encountering new words, 2) getting a
clear image, either visual or auditory or both, of the forms of the new words, 3) learning the
meaning of the words, 4) making a strong memory connection between the forms and the

meanings of the words, and 5) using the words (Yunhao, 2011).

Learners need to develop skills in communicating language in context. The process of learning
a second language requires linguistic forms and also to become familiar with the culture of
target language in order to interpret intercultural communication. We as teachers need to
provide learners’ cultural context and awareness so as to obtain proficiency in intercultural

communication of target language (Ali, Kazemian and Hussain, 2015).

Knowing the different teaching and learning theories have enriched our work as a teacher. We
think that dominating the theory behind an approach, the procedures a method needs to follow
as well as the suited strategies of the learning and the teaching process will help to fulfill what
people expect from us as teachers that is sharing knowledge and from our students, which is
to learn a second language. For us all this theory is like “the helm of a ship”. We think that the
more a teacher knows the more security he/she has giving classes, and consequently these
classes should be better. The acquired knowledge of this specialization, has shaped us into

different and we think better teachers. Now, we will present our lesson plan.
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Chapter 2 Methodology and practice

2.1 Lesson plan.

SECRETARIA DE EDUCACION PUBLICA Y CULTURA EL ESTADO DE SINALOA

SUBSECRETARIA DE EDUCACION BASICA /\

N “inglée
Veotrom P PROGRAMA INGLES EN EDUCACION BASICA ng €S

Sinaloa

CICLO 2020 - 2021

LESSON PLANNING

Teacher Patricia Pérez Aramburo.

1.-Lesson Plan

Identification Cell

Author Patricia Pérez Aramburo

Educational Stage 6th grade Elementary school. Level Basic.

Title of the lesson Historical chronicles of Mexico and English-speaking countries.
plan
Learnin Language Purpose
g To develop in the student the reading comprehension of
Objectiv historical chronicles at an elementary level, through the
e of the comprehension and identification of regular and irregular
plan/Co verbs in the past tense. Students infer the meaning of words
mpetenc from the new vocabulary and develop communicative
y competence in the English language by answering exercises

on worksheets.
Formative-intercultural purpose

Students will be able to compare the different cultural
aspects of Mexico and English-speaking countries by
reading a diary entry of an Easter party, a diary entry of a
Day of the Dead celebration, a chronicle of Halloween, a
chronicle of Thanksgiving, a chronicle of the American
Independence and a chronicle of the Mexican
Independence.

16



Environment

Recreational and Literary.

Social practice of the
language

Read and compare various aspects of Mexico and English-
speaking countries.

Product

Comic.

Achievements

o |dentify the topic, purpose of historical chronicles and who
they are intended for.

e Identify the main elements of a chronicle.

¢ Read aloud paragraphs of a chronicle.

e Describe aspects of nature and culture of a historical
chronicle.

e Compare aspects of nature and culture of a historical
chronicle to contemporary ones from Mexico and English-
speaking countries.

e Write questions and answers about different aspects
described in a chronicle.

o Read questions and answers related to chronicles.

Communicative skills

Reading, writing, listening and speaking.

considered

Main grammar Simple past.
structure

Hours of the plan 5 hours.

implementation

Number of sessions

5 sessions of one hour.

Contents required
for the lesson

e YouTube videos.
Thanksgiving, Day of the Dead, American and Mexican
Independence readings from Activity Book 6 I’'m ready
Unit 4, lesson 3 and 4.

Link of the content

https://docs.google.com/presentation/d/17AkXm_2Elr-
563K7XMX6kal77xM12RIRLchQDAcDYeM/edit#slide=id.gdadea
3b0Obd 0 10

https://drive.google.com/drive/folders/17iKlvlozGBOM4rwTgTmhk
Da2cyZel 1R?usp=sharing

17
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2.

Activation

Before the
Lesson

Introduction to the Lesson.

Teacher activities

Teacher sends to students the
material for class via WhatsApp.
The videos and the file with the

activity.

Teacher welcomes students to
the class, greets the students
and asks them the date and the
day’s weather. Teacher shares
the screen with Ss and show on
a power presentation slide the

date and weather.

T presents the topic of the class
projecting a video that is about
different holidays around the

world:

e https://www.youtube.com/wa
tch?v=yD66U4guONA&t=104

S

asking students which

holiday they like the most
and why.

Students activities

Students are prepared with
the material for the class, and
they have reviewed the topic

and the information given.

Ss greet back to the teacher.
Ss say aloud the date and the
weather’s day as the T shows

it on the screen.

Ss watch the video and
identify

around the world.

different  holidays

Session

number

00
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During the Teacher reviews briefly the topics | Students practice what they

lesson : . . 01-05
seen the previous lesson. learned in the previous class.

Teacher makes a brainstorming Students answer the questions

activity to put students in context: and discuss their answers.

Setting the Teacher mentions the learning Students listen the learning 01-05
objective of the |purposes of the lesson. purposes of the lesson, clear
lesson doubts and express opinions

briefly.

3. Lesson Planning

CLASS 1
Previous Mexican and American holidays (Thanksgiving, Easter, Halloween, Day of
knowledge the Dead, Mexican and American Independence).
activated
Repertoire of Narrator, chronicle, main character, supporting characters, title, author,

eI ERSTIlIET o] SR{e]@ introduction, body, conclusion, setting.

this practice of

the language.
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Specific

objectives

Warm-up (10

minutes)

Development (35

minutes)

Identify the title and the author of a diary entry, the main elements of a
chronicle and the paragraph division of a chronicle. Practice pronunciation of

vocabulary.

1.-Teacher (T) shows a diary photo and asks introductory questions:

o What is this?
o Do you have a notebook like this?
o What information do people write in this type of notebook?
2.-T presents a diary book photo (Dear Diary Boy) and ask questions about

the title, the narrator and the author.

3.-T shows a hamburger photo divided in introduction, body and conclusion

and students identify the parts of a diary entry (photo).

4.-T asks students to find the narrator, setting, main character and supporting

characters in the diary entry.
5.- T asks introductory questions:

o What is Thanksgiving?

o Why do Americans celebrate Thanksgiving?

5.-T explains students that the story of Thanksgiving also have a narrator, an
author, a setting, main and supporting characters, and introduction, body and

conclusion.

6.-T presents orally key vocabulary through images using a Power Point
presentation and students say the words:

Settlers (pilgrims)
Native Americans
Harvest

Meal

Corn Crop
Relatives

God

N o gk~ w D PE
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Conclusion (15

minutes)

Assessment

Instrument

Material & Space

8. Gratitude

9. Dinner

7.-T plays the following video:
https://www.youtube.com/watch?v=7zeHPhJOBNE

8.- T asks if the video is about a diary or a chronicle.
9.- Students (Ss) underline the best option:

a) A chronicle is a record of events that happened in the past / present.

b) Chronicles / Legends have elements such as narrator-author, main
and supporting characters and different settings.

c) Like many other texts, a chronicle / a manual is divided into
introduction, body and conclusion.

10.- Ss number the sentences in the correct order about the Thanksgiving
chronicle and write a paragraph.

11.- Ss answers the questions orally about the story of the first
Thanksgiving.

12.-Ss write questions and answers in their notebooks.

13.- Ss read out loud questions and answers.

Checklist, observation.

Zoom, Power Point presentation, YouTube video, Worksheets.
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CLASS 2

Repertoire of Narrator, main character, supporting characters, title, setting, date.
words suitable for

this practice of

the language.

Specific Read cultural aspects of English-speaking countries.

objectives

Warm-up (10 1.-T asks Ss to draw a rabbit and an egg in their notebooks.

minutes)

2.- T asks introductory questions:
o What is the name of the holiday related to chocolate eggs and rabbits?
o What do you know about this celebration?

o Isit a Mexican or an American holiday?

BIEVE el ERIMNENEN 3.-T plays the following video:

minutes)
o https://www.youtube.com/watch?v=h8xqNh4Y90qg

4.- T asks Ss about their favorite part of the Easter Facts for kids video.

5.- T asks Ss what a verb is and if they know the regular and irregular verbs

in past
6.- T plays the following video to learn about the past regular verbs:

o https://www.youtube.com/watch?v=ixI28 KOOHv4.

7.- T presents a Easter party entry and asks Ss to underline the past regular

verbs.
8.- T plays the following video to learn about the past irregular verbs:

o https://www.youtube.com/watch?v=MA3NFtLc22k.

9.- T presents a Easter party entry and asks Ss to underline the past irregular

verbs.
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10.- T divides the group in two teams (boys and girls). T asks the first team to
write and answer in their notebooks the first four questions related to the
Easter holiday. The second team write and answer in their notebook the last

four questions.

Conclusion (10 6- T divides the group in two teams (Boys & Girls). Ss play Tic tac toe with

minutes) the questions written previously in their notebooks.

Assessment Checklist, observation.

Instrument

VEICHEIRGESEI Zoom, Power Point presentation, YouTube video.

CLASS 3

Repertoire of Narrator, chronicle, main character, supporting characters, title, author, text,
I SRS INIELICR I image, introduction, body, conclusion, date, setting.
this practice of

the language.

Specific Read aloud paragraphs of a chronicle. Practice pronunciation of vocabulary.

objectives

Warm-up (10 1.-T shows some pictures to Ss and asks Ss to practice pronunciation.

minutes)
2.-T asks Ss what is the celebration related to the pictures and where is the

celebration from.

DEVEIeonEIIMNEIN 3.-T presents an e-mail about the celebration of the Day of the Dead.

minutes)

4.-Ss read the e-mail and to label the paragraphs with introduction, body and

conclusion.
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Conclusion (15

minutes)

Assessment

Instrument

Material & Space

5.- T asks Ssto read the e-mail again. T presents different questions and their

corresponding answer. Ss underline the correct question.
6.- T plays the following video:

o https://www.youtube.com/watch?v=7v22J4fdUmg

7.- T asks Ss if the video is a chronicle or a diary.

8.- Ss fill in the Halloween chart:
https://docs.qgoogle.com/document/d/1tWsf2kgpOWIM8JtJEza3 KxkcV QeFOf
kiIDseF1nTXeas/edit

9.-T divides the group in two teams (Boys & Girls). Ss play Tic tac toe using
the chart.

10.-T asks Ss if Day of the Dead and Halloween are similar and what are the

differences between them.
11.- Ssfill in a comparative chart about the Day of the Dead and Halloween:

12.-Ss copy the comparative chart in their notebooks.

13.- T checks the comparative chart answers playing Tic Tac Toe (Boys &
Girls).

14.-T plays the following video: https://www.youtube.com/watch?v=-

jieCxKgPkO and Ss sing and dance with the video.

Checklist, observation.

Zoom, Power Point presentation, YouTube video, Worksheets.
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Repertoire of
words suitable for

this practice of

the language.

Specific
objectives

Warm-up (5

minutes)

Development (40

minutes)

CLASS 4

Narrator, chronicle, main character, supporting characters, title, author, text,

image, introduction, body, conclusion, date, setting.

Write questions and answers about different aspects described in a chronicle.
Read questions and answers related to chronicles. Practice pronunciation of

vocabulary.

1.- T asks introductory questions:

o How does your family celebrate Independence Day?
o Isit a Mexican or an American holiday?
o Or both?

2.-T presents American Independence vocabulary (flag, supper, meal,
garden, The British, people, barbecues pork, chicken, beef, t-shirt, the yard,

fireworks, parade).

3.- Ss read the American Independence Day entry. T asks questions and Ss

answer the questions orally.

4.- T asks Ss to compare the celebrations of September 15" in Mexico with
those of the July 4"in the USA. Ss complete a table (activities, food, clothes,

decorations).

5.-Ss read a Mexican Independence chronicle and complete the table (date,

setting, people involved).

6.-T models how to write questions (wh question * did * subject * verb *

complement * ?).

7.-Ss unscramble the questions.
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Conclusion (15

minutes)

Assessment

Instrument

Material & Space

Repertoire of
words suitable for
this practice of

the language.

Specific

objectives

Warm-up (5

minutes)

Development (40

minutes)

8- Ss write the unscrambled questions and answers in their notebooks. T
divides the group in two teams (Boys & Girls). Ss play Tic tac toe with the

guestions written previously in their notebooks.

Checklist, observation.

Zoom, Power Point presentation, YouTube video, Worksheets.

CLASS 5

Narrator, chronicle, main character, supporting characters, title, author, text,
image, introduction, body, conclusion, date, setting.

Describe aspects of nature and culture of a historical chronicle. Compare
aspects of nature and culture of a historical chronicle to contemporary ones

from Mexico and English-speaking countries.

1.- T asks introductory questions:

o Can you tell me when we celebrate our Independence?
o Who is the Father of our Independence?

o Where did the revolt start?

2.-T shows Ss the most important parts of the Mexican Independence event.

3.-T asks Ss to make a historical comic strip

o Ss work on the drawings and write the comic strip text under the
corresponding drawing.

o Ssunderline the past regular and irregular verbs.
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Conclusion (15 8- Ss show their comics to the rest of the class. Explain the pictures and read

minutes) the text out loud.

Assessment Checklist, observation.

Instrument

VEVCHEIRARS LI Zoom, Power Point presentation, YouTube video, Worksheets, Cardboard,

Colors, Scissors, Glue.

4.-Predictable Problems: Students might not know some linguistic aspects as vocabulary
words or grammar structures for answering their worksheets and/or participate on the virtual

classes.

5.-Suggested Solution: Students will be asked to request help from the teacher if they need
it.

6.-Intercultural Component: The teacher will insert the intercultural component based on the

historical chronicles to compare cultural aspects of Mexico and English-speaking countries.

7.-Evaluation: The teacher will use different sorts of instruments learning assessment like

observation, rubrics, check list, portfolio and an online test (Google Forms)

8.-Conclusion: The Conclusion will be divided in two categories: language & personal
development, according to the purposes of the lesson (Language & formative-intercultural). So
students will verbalize what they learned and how they did it, but also they will state what they
can and will apply in their own lives related to the ddifferent didactic materials.

9.-Follow up activities: After the teacher reviews his students’ historical comic strip and gives

them feedback, students make a final version of their products making a video, which the

teacher publish on the School Vasco de Quiroga Facebook and the WhatsApp of the group.
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2.2 Assessment tools

Testing students elicits a specific sample of performance that can help us to make inferences
about the characteristics of students. A test is going to measure what testers need to know. In
other words, a test examines someone’s knowledge of something to determine what the
student has learned. The process of learning can occur in spite of testing. Testing is a method
of measuring a learner’s ability, performance or knowledge about a specific domain and the
method must be explicit and structured. At the end of the lesson planning sequence to evaluate

our students, we prepared the following on line test: https://forms.gle/YyMy6xjjitVYEdXZ99. As

we can see it is an innovative way of testing learners using technology, we are using Google

Forms.

The outcomes of teaching can be assessed without any form of testing. Testing is part of
assessment, which it is an ongoing process to document skills, knowledge and attitudes in
measurable terms in order to make improvements in the learning process. Another definition is
that assessment is a process of gathering and using information about students” responses to
an educational task that can help us to provide the next learning step. This process gives
teacher and students feedback information. Let us remember that negative feedback
demoralizes learners, teachers should always give positive feedback to encourage and
promote feelings of success. Some characteristics of classroom assessment: learner-centered,
teacher-directed, mutually beneficial, formative rather than summative, context-specific,

ongoing and builds on good teaching practices.

As we know the global work, culture is changing and now people, unlike their parents, have a
number of different jobs and careers during their lifetime. Therefore, people need to develop
their ability of learning; they need to become lifelong learners. Assessment can help in
developing their confidence in their ability to learn, as well as in developing your lifelong

learning skills.
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In our English classes, we use most the informal assessment and sometimes the formal

assessment. Since they are young learners, we would rather not test them.

Informal assessment

”

a) lItis incidental, unplanned comments and responses: “nice job”, “well done”, etc., or
putting a smile emotion on some homework. We used this kind of comments to our
students through the five sessions of our lesson planning.

b) Classroom tasks without recording results. Examples of unrecorded assessment:
marginal comments on class work, advice about how to pronounce a word, suggesting
a strategy for compensating for a reading difficulty. In our Zoom virtual classes we

helped students in pronunciation.

Formal assessment

a) Exercises to tap skills and knowledge. For our lesson planning, we prepared different
worksheets to accomplish the different achievements of the lesson. These worksheets

(Worksheets.docx) are in the following link:

https://drive.google.com/drive/folders/17iKlvlozGBOM4rwTgTmhkDa2cyZel 1R?usp=
sharing

b) Techniques constructed to give teacher and student an appraisal of student
achievement. Example: tournament games. In different sessions of our lesson planning
sequence, we used the Tic-Tac-Toe game as an assessing activity, because of the

game students got motivated participating more actively.
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c) A portfolio. It is a collection of student's work, experiences, presentations, self-ratings,
etc. For teachers these portfolios are the procedure used to plan, collect, and analyze
the multiple sources of data kept in itin order to help assessment in class. In our lesson
planning students worked with different suitable worksheets and made a historical
comic strip to be able to achieve the social practice of the language. We present a

student’s portfolio in the following link:

https://drive.google.com/drive/folders/1 O2clAJK kCETpZVBq3l-
VMwbzQOYI16zp?usp=sharing

d) Checklist. A checklist is a form of assessment documentation which considers each
student and which lists the target skills, competencies, standards or language

objectives. We present a checklist in the following link:

https://drive.google.com/drive/folders/1yda9APbvjPt3i-
furMkcHE7OABp13xNp?usp=sharing

e) Rubrics.

It is complicated for a teacher to assess all values in every writing activity like content,
organization, vocabulary, language use and mechanics. It is recommended to set
priorities and to focus on just one aspect at a time. In this case, in the present lesson
planning | chose to assess two components: vocabulary and content. Let us remember
we are working with beginners and for them we need to work with controlled writing
activities: vocabulary exercises and matching questions and answers are suitable for

their level. This is the reason why | have chosen the following rubrics.
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Criteria Criteria Criteria Criteria Points

1 2 3 4 100
Identify and use | Essentially | Limited Adequate Sophisticated 40
the vocabulary | translation; | range; range; range; effective

little frequent occasional word/

knowledge | errors of | errors of | _

of English | wordfidiom | word/ idiom  choice

vocabulary, | form, choice, | and usage,

_ usage: |d|om form, | word form

Idioms, meaning choice, mastery;

word form; confused or | Usage but | appropriate

OR not | spscured. meaning not | register.

enough to obscured.

evaluate.
Reading Does not | Limited Some Knowledgeable; | 60
comprehension | show knowledge knowledge substantive;
through knowledge | of subject; | of subject; | thorough
answering of subject; | little adequate
questions not- substance, | range; development  of

substantive; | inadequate thesis; relevant

not limited to assigned

development | development | topic

pertinent; of topic of thesis;

OR not mostly

enough to relevant to

evaluate topic, but

lacks detail

All kinds of informal assessment are formative. Formative assessment is to evaluate students
in the process of building up their competencies and skills to help learners growing in their
learning process. Summative assessment summarizes what a student has grasped in a certain
period, typically at the end of a course. Some examples of summative assessment are final
exams and general proficiency exams. Quizzes, periodic review tests, midterm exams are also
examples of summative assessment. Our example of summative assessment is the following
review test: https://forms.gle/YyMy6xjjtVYEdXZ99.
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There are two basic considerations when constructing a test. It must be valid and reliable. The
first concept first: Validity is commonly defined as 'the extent to which [a test] consistency of a
test. Reliability refers to the consistency of a test. That is, if every time the test is administered

it will have the same outcome.

Let us give an example of invalidity: A literate student with bad eyesight may fail a test with a
small font because he cannot physically read the passages supplied. Thus, such a test would
not be a valid measure of literacy. Validity can be achieved by using multiple tools from multiple
viewpoints. On the other hand, to improve reliability we need to give clear instructions for each
assignment, writing questions that capture the material taught, seeking feedback regarding the
clarity and thoroughness of the assessment from students and colleagues. With such care, the

average test given in a classroom will be reliable.

2.3 Lesson plan evidences

The classes were implemented via Zoom using five different Power Point Presentations.

Please consult the following link:

https://drive.gooqgle.com/drive/folders/17iKlviozGBOM4rwTgTmhkDa2cyZel 1R?usp=sharing

2.4 Assessment tools evidences
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a Historical comic sivip

2.5 Video

The following video shows the planned activities sequenced and the materials we use for our

lesson plan. Please, click in the following link:

https://drive.google.com/file/d/1 owlWLyZwXprdyWig2WGVoy Iro4 4ly/view?us

p=sharing
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Chapter 3 Experience Report

3.1 Reflections on our results

We have modified our lesson planning from the last assignment considerably since we learned
that we needed to follow through with the activities, to improve the way we work with skills,
linguistic aspects and intercultural aspects, to think things through regarding what we expect
students to do exactly, and what we expect them to accomplish as well as produce. In our last
lesson planning, we did not take into account any textbook unit and neither the exact PRONI

contents, learning that both are important aspects to pay attention.

In the present lesson planning we are working with Elementary School 6™ grade, Unit 4B. The
social practice of language is to read and compare various aspects in a Recreational and
Literary Environment. The specific competency is to interpret historical chronicles to compare
cultural aspects of Mexico and English-speaking countries. The product is a comic. We worked
our lesson plan in five sessions of one hour each. We have an attendance of around 15
students per session. All students’ questions were answered by the teacher. Most students
showed interest and participated in the different skills activities: reading, writing, listening and
speaking, they participated more when we played the Tic-Tac-Toe game, working the speaking
skill.

We worked the reading and the listening skills using authentic texts from the I’'m ready English
Activity Book 6 and also presenting some YouTube videos. We worked with the writing skill
using worksheets, found in the following link:
https://drive.google.com/drive/u/3/folders/17iKlviozGBOM4rwTgTmhkDa2cyZel 1R. Students

sent me their worksheets evidences (photos) to my WhatsApp. Most of our students answered
correctly. We worked the speaking skill through oral participation with questions and answers
on the Zoom class and the comic presentation that students sent it in a video to my WhatsApp.

We think the lesson planning results were good enough.
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Now we think that all activities were suitable because we guided our students through lessons
and the vocabulary, grammar and context are adequate for our students’ level. We think that
presented videos, are motivating for children because they have colors, music, movement,
action, guessing and on top of that, they are authentic materials, some of them with real people,

making them attractive for young learners.

We live in a new world where technology is immersed in our everyday life included the way we
teach. Most kids are native digitals and | think it is easier for them and more attractive to learn
English using technological tools. Besides, with the lockdown it is mandatory for teachers to
use modern technology as educational platforms such as Google Classroom and social
networks (WhatsApp, Facebook). Classes were prepared as virtual classes and were
presented using Zoom. All materials we used are from online resources like YouTube videos,
on line images, and Google Power Point Presentations, and we use authentic texts from the
I’'m ready Activity Book 6. Even though virtual classes was something new | was able to get

ahead, it was not easy though.

In our opinion, these five sessions contribute to effective pedagogies such as high order
thinking, deep knowledge, substantive conversation, active engagement, social support,
cultural knowledge, group identity, knowledge integration, background knowledge and co-
construction of learning. We encourage children to be agents of their own learning, scaffold

learning to help children to higher order understandings.
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Chapter 4 Conclusions

4.1 Conclusion

Language is a social construction that needs individual processing. Learning a foreign
language enriches a child. . It is important to know what our students learning are styles in
order to improve our teaching practices. It is our responsibility to know our students’ preferred
styles and develop engaging lessons suited to them as individuals. The cognitive aspect of the
learning process is more difficult when teachers do not take the affective side of language

learning into account.

Affect and cognition are both part of the learner’'s whole-person development. The relationship
between learning and affect will influence any language-learning situation in the classroom.
Students learn more easily when they are having fun and actually, they are willing to learn more
since they are in an enjoyable context with a non or very low anxiety level. In other words, they
are focused on playing games, singing songs or dancing, and even if they do not notice it in
the beginning, they are learning new vocabulary, syntax and grammar, and at the end they are
happy because they notice they learned new stuff in the meanwhile they had fun with their
teacher and their classmates. There are other important factors can affect language-learning
acquisition like support at home, age, intelligence, prior linguistic knowledge, learning

environment, teaching strategies and comprehensible input.

We have learned that not all of our English class activities used to develop communicative
strategies. We learned that isolated vocabulary activities are not meaningful and even though
they can be fun, they will not help in developing communicative skills. Social interaction is very
helpful in building language ability. Using authentic materials are one of the best practices for
developing language skills in the English classroom since students should have the opportunity

to listen to different listening conversations with native speakers, representing a challenge for
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them with characteristics of the English spoken language like intonation, false starts, slangs

and abbreviations.

In our teaching practice with young learners, we use more the structured-controlled and semi-
guided techniques. However, working communicative techniques for beginners is possible
involving appropriately small chunks of language and build in some repetitions of patterns for

establishing fluency; sometimes, we only focused on accuracy, limiting our teaching.

The Mexican English learning program aims to have students competent in four language
domains: listening, speaking, reading, and writing. Using the target language “competently”,
involves being able to integrate the language domains and skills into a fluent conversation.
Learning a second language is a highly interactive process: interaction between teacher and

learners and among the learners themselves.

To improve students’ language ability is necessary to combine the four skills of speaking,
listening, reading, and writing. To communicate in a second language, we need as teachers to
provide strategies to our students that work the skills for effective communication. An English
lesson planning should have as its goal “communicative competence” and not only a “linguistic
competence”. We are not saying that grammar is not important, actually, the four elements of
communicative competence are linguistic, sociolinguistic, discourse, and strategic

competence.

We have learned that the best formula for a successful activity is to follow the next sequence
consisting of pre-task, during-task and post-task. | consider that for beginners is crucial to
spend time putting them in context and reviewing schemata in order for them to understand
better the during-task stage; if we do not do that students can get frustrated and loss motivation

for the class and for learning English. If we work with a good pre-task and with a meaningful
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during-task my students will be motivated and it will be easier to work with the post-task for

building communicative ability.

The learning processes among our learners take place in steps or stages with related activities
set in a sort of introduction, warm up or pre-task, development or task, and conclusion or post-
task. It is always important to give students clear instructions, which sometimes are referred as
task preparation. Instructors need to follow this procedure through the process of learning and

carrying out any kind of tasks whether they are reading, writing, listening or speaking activities.

In our opinion, all and every skill are important but in real-life situations, speaking is the most
used skill definitely and due to this, it is the most important skill in learning a foreign language.
Despite its importance, teaching speaking has been undervalued and the majority of ESL
teachers keep teaching speaking skills with memorization of dialogues or repetition of drills, but
this is not enough for developing communication skills for the students. Lecturers need to teach
the ELLs the needed skills so that they will be able to improve their abilities in speaking and

have a good performance in real contexts.

To improve students’ skills, it is necessary to combine the four skills of speaking, listening,
reading, and writing. To communicate in a second language, we need as teachers to provide

strategies for our students that work with the skills for effective communication.

The main outcome that we expect when we assess our students is to know their strengths and
weaknesses in their English language acquisition process. Assessment must guide our lesson
planning work; teaching and assessment are two inseparable processes. According to
Krashen’s Input Hypothesis, if a learner is at a stage 'i', then acquisition takes place when
he/she is exposed to 'Comprehensible Input' that belongs to level 'i + 1', ensuring in this way

that each learner will receive some 'i + 1' input that is appropriate for his/her current stage of
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linguistic competence. In other words, we as teachers should not teach something that our

students are not prepared to learn.

Nowadays Internet is a great source of all kind of materials, from only oral texts to engaging
visual elements, for example videos. With the Internet, we as teachers have a wide open door
to work with and to take advantage of; if we follow the recommendations from this specialization
course, we have the resources to help our students to develop the integration of the four skills

in real life circumstances.

Today with the online and virtual classes because of the COVID lockdown is easier for me and
for my students to work with authentic materials such as movies or music, but we as teachers
need to consider a suitable context, level of difficulty and proficiency level when selecting ESL
materials, we must provide adequate oral input. On the other hand, we need to guide students

in order to be meaningful activities.

Since we definitely live in a heterogeneous world, we all need to develop intercultural
competence that can help students, future citizens, to live together in our diverse societies. We
can clearly see this happening with all the United States and Europe’s immigrants. We all know
there are millions of Mexicans living in the US and hundreds of thousands of Americans living
in Mexico, in this case in Mazatlan, where | am from. The development of intercultural
competence is a key element of education. We as teachers need to help students to develop

the necessary attitudes, skills and knowledge needed for mutual understanding.

To develop intercultural competence teachers need to help students to develop the ability to
interact and communicate with people from different cultures in an effective and respectful way.
In our learning environments, we should promote inclusion and diversity; it is crucial being

inclusive to different people’s backgrounds. To teach diversity teachers should work with
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student’s tolerance and acceptance, to encourage the search for new information and
perspectives, to improve decision-making and problem-solving skills and to lead to innovation

and discovery.

Teachers need to become “intercultural teachers” because of the cultural diversity, pluralism
and globalization of today’s society. Society and education influence and affect each other. The
institution of the “school” must comply with the cultural diversity requirements. Teachers are
expected to educate students, the future world citizens, to function in a knowledge-based
society with culturally flexible boundaries and becoming competitive in the changing economic,
political and cultural dynamics of our modern world. The first thing to be “intercultural teachers”
is to be to open to other cultures, accept cultural differences, to be able to communicate and
interact with people who belong to different cultures and develops tolerance to cultural

ambiguity, to be interested, curious about or empathetic towards cultural diversity.

Teachers model inter human and cultural relationships. Each learner in the class represents a
“different culture” because he/she has different family and social backgrounds and different
learning experiences. To deal with all these learners teachers require a flexibility of mind to
cross borders and accept differences. Professors have always been ‘intercultural’ by the

specific nature of their profession.

To form students that will be able to live, study or work in a foreign country with a different
culture teachers must influence and foster the learners’ sensitivity to “otherness”, not just in

his/her culture, but at the same time learners need to recognize their own cultural identity.

After this teaching experience what follows for us is a change of mind, we will quit working
with not meaningful activities that do not build in the communicative abilities, and we commit
ourselves to be working with a whole language approach integrating the four skills and that
gives a lot of importance to the developing of the speaking skills within social interaction. In
other words, to improve our classes we will implement a more interactional view of language

with strategic interaction like the TBLT from the Communicative Approach.
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