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INTRODUCTION 

The content of this Specialization is divided in three modules. In the first one, theories about 
learning and teaching languages were studied. In the second module, language skills were des-
cribed and the third module was focused on information related to Intercultural competence and 
assessment.  

In this final project my teaching philosophy and theories will be described. The second chapter 
is about methodology and practice by developing an Intercultural Project describing from plan-
ning to assessment and the rationale behind it. The outcomes will be described in chapter three 
and conclusions of the Specialization and Final Project in chapter four.   

In relation to my teaching context, how I learned the language as well as learning to teach it, will 
be described along to my teaching experience at schools and private classes. Focus will be 
mainly on current activities working in an Elementary school and how the topics during these 
Specialization have helped to improve teaching the language. Class profile and materials used 
during lessons will also be described. 

Humanism, translation methods, Behaviorism and Sociocultural theories made me realize diffe-
rent aspects of my teaching in the past and nowadays and how I can improve. Krashens’ theo-
ries were useful with students in this group during this school year because of some discipline 
issues working with them at the beginning of the year. Therefore, taking into account his Natural 
Approach, Affective Filter hypothesis and types of motivation helped to turn classes into a 
stress-free and motivating environment. 

Learning characteristics about the different skills in the language were valuable to plan and de-
sign activities to help students improve in listening, writing, reading and listening skills and 
subskills. Talking about reading, different authors agree that activating schema allows students 
to talk about what they previously know about a topic, the layout of texts and language used for 
texts. It is necessary to promote motivation before doing activities. 

CALLA provides us with strategies based on the whole language approach which incorporates 
the four skills. Students should read as much as they can to improve comprehension of texts as 
understanding is the main objective of reading. For this, it is advisable to create a reading lab to 
facilitate students with material according to their level and interests. In relation to writing skills 
approaches are considered by Hyland who talks about the writing process. Listening com-
prehension is similar to reading. Therefore, reading strategies might be used to develop liste-
ning skills and subskills. Listening is related to speaking in the communication process and acti-
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vities to develop this skill should integrate reading and writing as well. For listening activities, 
teachers should plan pre-while and post activities including integrated skills. 

The common issue is that students want to understand everything they listen to and if they are 
not able to do that, they get frustrated and block. Nowadays for any activity it is complicated for 
them to focus for more than some minutes and if what they are listening to is a long text, they 
get easily distracted. Hence, it is important to teach them strategies to focus on listening to spe-
cific information or general ideas and depending on the activity, asking for clarification. Techno-
logy is part of our daily lives and students feel motivated when they use it in  class and it provi-
des us with authentic material. 

Even though students should have a fluent and accurate speech, grammar is not the main ob-
jective when developing Speaking skills. Besides fluency, students should speak with an appro-
priate pronunciation and intonation by identifying stress in words and sentences as well as prac-
ticing linking sounds while speaking to help them have a better understanding of the language 
while listening too. 

The last part of the course was focused on Intercultural skills and created a series of lessons to 
improve and promote them in students. The objective is to help them realize the importance of 
understanding and respecting different cultures and give them the opportunity to have a critical 
analysis on their own culture. The Model of Intercultural Competence which includes compo-
nents to take into consideration to help students permeate with other cultures whenever they 
need to do it, will be described.  

Learners nowadays have the opportunity to travel and study more often than in the past and it is 
not important just to know the language but have the necessary skills to communicate in a fo-
reign country such as interpreting, relating, discovery and interaction. It is important for them to 
know about social interaction, attitudes, and critical cultural awareness.  

The role of a teacher in the classroom in an Intercultural lesson is as mediators, ethnographers, 
researchers, managers, mentors, learners and agents of change. In relation to assessment, this 
is somehow different from the type of activities to assess linguistic and communicative compe-
tences. For intercultural competences it is important that students notice their progress. 

Finally, a lesson focused on teaching intercultural competences to students will be detailed. Due 
to the fact that now language is taught using technology, some changes were made to the origi-
nal plan in order to keep students motivated to work on this project.  
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Working in a school based in Constructivism gave me the opportunity to observe that when stu-
dents learn to be independent and have the ability to acquire knowledge by themselves, it is 
more meaningful for them. Working in different activities and noticing their strengths and areas 
to improve make students enjoy the learning process. Even students in first grade were able to 
work independently and if there was not a teacher in the classroom they knew what they had to 
do and helped each other.  

Observing that having a role in every class helps students to be more responsible and feel im-
portant, throughout the school year students perform as coordinator, material supplier, time-
keeper or speaker/writer so they are used to have a role in a team.  

Creating a theme park is a project used for many years with students of different levels and 
ages and they have always enjoyed doing it. However, this time was challenging because stu-
dents are still learning to work independently at home. They are realizing the importance of un-
derstanding what they read even if it is just a simple instruction in the online classes. 

Working in a project, involves not just performing different activities and creating a product but 
reading plenty of information with instructions and guidelines for the project in general, their 
specific role and steps to follow. The importance of lesson planning and the rationale behind the 
activities, materials and assessment tools I used to evaluate the project as well as the outcomes 
will be narrated. 
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CHAPTER 1. PHILOSOPHY AND THEORY 

1.01 TEACHING IDENTITY AND PHILOSOPHY 

The main objective of studying this Specialization was achieved by learning different approa-
ches, methods, hypotheses and techniques for teaching and learning English as a second lan-
guage in Module 1, developing skills in Module 2 and about Intercultural competence and as-
sessment in Module 3. I have had the opportunity to reflect on my teaching philosophy and per-
formance to identify aspects to improve based on what I have learned during these months to 
help students develop skills and competencies. 

I studied in a bilingual school throughout elementary and junior high. The lessons were based 
on books for the different skills, grammar and spelling. Lessons were  based on the Structuralist 
approach in which there was a main focus on grammar, specifically rules for the different tenses 
and practice of the language was by generating new sentences based on a model. There were 
some activities with a communicative purpose and those were the ones in which we could really 
acquire the language and motivate ourselves to learn. I enjoyed my classes and  that is why 
since I was in elementary school, I wanted to be an English teacher.  

I have a Degree in Law from UNAM but I have worked in the legal area only for a couple of 
years. When I studied the teacher’s course, classes were based on the Communicative, Socio-
linguistic, Constructivist and Humanistic Approaches. Teachers applied different methodologies, 
approaches and techniques when teaching us, we had to read about them and apply them du-
ring teaching practices. 

I have been working as an English teacher for about 18 years. During the first years I was in 
charge of Computer Labs for English classes. Students in elementary school, worked in a lear-
ning center doing activities to practice vocabulary and grammar. Students in junior high school 
and high school researched a topic and had oral presentations using technology. From that 
moment, I noticed the advantages of Task-based approach to develop language skills and com-
petencies in students. 

I have had the opportunity to travel abroad and by the time I did it for the first time, I had already 
learned and taught English for some years but in my first attempt to communicate I could not 
understand what a person was saying. Before that, I focused on students learning lexis and syn-
tax but since then I realized the importance of the Communicative Approach in order to help 
students focus on the meaning rather than on the form to be able to communicate. 
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After working there, I worked for many years teaching adults in companies and private classes 
to children until two years ago when I started teaching elementary and high school students. 
Since last year I have been working in a Lasallian school. Classrooms are equipped with a pro-
jector and loud speakers and we can use the Ipads classroom and patio to work. 

I am working with elementary students from fourth to sixth grades. In relation to the class profile, 
there are 36 students in sixth grade ranging from 9-11 years old. Even though they are in the 
Upper level class, only 18 students are advanced and 8 are students who struggle with the lan-
guage. Most of them are visual, kinesthetic and musical. They have studied English for almost 
five years with materials that help them prepare for certification exams according to the CEFR. 

The materials we use at school are from Cambridge University Press (Student’s Book, Work-
book, Teacher’s Resource Book and a Grammar Book). The books that we use provide them 
with vocabulary and language that corresponds to the content of the CEFR according to their 
level and develop competencies. The book is designed to give students activities which increa-
se in complexity according to the Natural Order hypothesis established by Krashen. First they 
provide students the vocabulary which they will practice while learning the form and meaning of 
the structure and when reading stories in each unit.  

It includes activities to practice pronunciation, different skills and promote values. In every unit a 
CLIL aspect is included such as  Literature, Communication, History, Maths, Biology, Art, Phy-
sics, Environmental Studies. There are task based activities including Projects to promote crea-
tivity and Role Plays to promote natural dialogues about different topics. All these activities de-
velop in students linguistic, sociolinguistic and pragmatic competences. On Fridays we work on 
Certification exercises, that is review of vocabulary and structures in general. We use books and 
digital material for those activities.  

I also use authentic material because learners have a purpose for learning. They know that if 
they have the opportunity to travel, they might come across those types of texts. I use flyers, 
magazines and catalogues that I bring from countries I have the opportunity to visit. Also, books 
and listening materials such as videos, songs and websites to provide students with opportuni-
ties to listen to native speakers. I use technology every class to review the answers of activities 
in the workbook using interactive exercises included in the Cambridge platform and in different 
sessions to do listening activities, watch videos and to read books about different topics in a 
digital library.  

Students are seated in groups of four and that seating arrangement helps me to have different 
interaction patterns and implement collaborative work every class. This makes student’s interac-
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tion easier and also helps students for the ‘negotiation of meaning’ to ask for clarification, reph-
rase, and confirm what they understand in all the activities. They know they should support each 
other in pairs and teams during the classes. As stated by Vigotsky, sociocultural theory, students 
feel more relaxed during the learning process when peers help them.   

“...cooperative learning is more than just putting students in groups and giving them something 
to do. Cooperative learning principles and techniques are tools which teachers use to encoura-
ge mutual helpfulness in the groups and the active participation of all members.”  I have confir1 -
med that implementing different patterns of interaction every class is significant for students be-
cause they feel more comfortable when people their age, correct or help them. Peer correction 
makes students feel more confident, learning by the zone of proximal development working with 
upper level students. 

During my experience working in a school based in Constructivism I had the opportunity to ob-
serve that when students learn to be independent and have the ability to acquire knowledge by 
themselves, it is more meaningful for them. They enjoy working in different activities and noti-
cing their strengths and areas to improve. Even students in first grade were able to work inde-
pendently and if there was not a teacher in the classroom they knew what they had to do and 
helped each other.  

Students throughout the year had a specific role in a team to promote teamwork and individual 
responsibility because they are in charge of an activity all the time. The roles are ‘Coordinator’ 
who guides and encourages the team, ‘Time-keeper’ who is in charge to tell the team the time 
left for each activity, ‘Material supplier’ who gets and delivers materials and the ‘Speaker-Writer’ 
who is a kind of secretary. In this school students chose one of those roles every month and 
students enjoyed being in charge of one activity as part of a team. 

“The teacher who believes in variety will have to be flexible since the only way to provide variety 
is to use a number of different techniques: not all of these will fit into one methodology.”  Gui2 -
ding students to construct their knowledge is effective because students of these generations 
like to discover, work with task based activities, do projects, and research. Students are respon-
sible for their knowledge and teachers are facilitators who guide them. Promoting students to be 
independent and learn to be part of a team appreciating others strengths and theirs as well, will 
help them develop skills and competencies. 

 Jack C Richards, Willy A. Renandya, Methodology in Language Teaching. An Anthology of Current Prac1 -
tice, Cambridge University Press 2002.

  Penny Ur, A Course in Language Teaching, Cambridge University Press 1991.2
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This year with this specific group represented a challenge because at the beginning of the year I 
had discipline problems. I realized the importance of taking into account students personalities, 
interests and making them the center of the learning process. It is also important to make them 
notice their progress and give them the resources to improve in a nice class by promoting a 
respectful environment in order to make students analyze their weaknesses by themselves or 
by their peers.   

Identifying why and when we are supposed to make decisions, include specific materials, beha-
ve in a certain manner, identify roles of teachers and students in the classroom are some of the 
aspects I consider in my lesson plans now. I realized the importance of the different types of 
motivation to help students enjoy the learning process.  

Nowadays students who learn a new language, should identify a purpose for learning vocabu-
lary and structures and teachers should provide it by setting a context for the topics. Talking 
about structures, is better to implement activities which help students focus more on the mea-
ning rather than in the form. I notice the importance of creating useful assessment tools to get 
information about students' progress and knowledge by providing them specific information 
about the aspects to improve.  

Now, more than ever we know how important it is to teach students to be tolerant and respectful 
towards other cultures. They should notice that even though we have differences, our similari-
ties help us to have better communication. However, as teachers we should model and promote 
learning about our own culture in a critical way, being open to know about other cultures too.  

I realize the importance of including activities to teach students intercultural competences as 
well as linguistic and communicative. I have included these types of activities before but not ta-
king into consideration different aspects such as developing specific skills like interpreting, rela-
ting, discovery and interaction to help students feel more confident in case they need to travel or 
study abroad. Here is where including authentic material becomes a fundamental part of the 
class. We should provide students with material, environment and experiences that will help 
them have a better interaction with foreigners.  

Whenever I have the opportunity we talk in class about our culture, traditions, beliefs, social in-
teraction, etc. to learn about them and analyze students’ reactions to different topics. I try to 
promote a respectful and tolerant attitude among them and towards other cultures. Sometimes 
we are critical about our culture too, in order to notice areas to improve as individuals and so-
ciety. 
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In my experience, implementing task-based activities are meaningful for students so they get 
motivated. Upper level students work by themselves and teachers have the opportunity to guide 
students with a lower level of the language. By the end, with the outcomes of this type of activi-
ties, students and teachers have a sense of achievement since students are able to show their 
knowledge and reflect on their progress. 

As for the roles of a teacher I will keep them in mind while planning. I consider that if we perform 
them in a proper way, the role of being an agent of change will be developed automatically. Our 
current situation of teaching online classes has made us teachers to open our minds to learn 
about use of technology, face our fears, be creative, be patient with ourselves, students and pa-
rents. This moment has made us realize the importance of teachers in society not just to share 
our knowledge in a specific field but the importance of trying to be an agent of change to help 
our students become better human beings. 

1.02 THEORY UNDERLYING TEACHING PRACTICE 

In relation to theory, during Module about different methods, approaches and theorists were stu-
died. An approach is the theory that researchers establish about language and how to teach and 
learn it. Different methods have been used depending on the topics, students, school demands, 
among other factors. The way of learning and teaching a language has changed over the years 
but still sometimes even the grammar translation method is used to help lower level students 
when confused or  they do not understand a specific structure.  

Behaviourism was developed during the 1940’s. “Traditional behaviourists hypothesized that 
when children imitated the language produced by those around them, their attempts to reprodu-
ce what they heard received positive reinforcement'.  Practice leads to habit formation and the3 -
refore learners acquire a language. The Behaviourist theory was created years ago but still has 
a relevant importance in relation to positive reinforcement to students when showing understan-
ding and learning the language.  

“Sociocultural theory holds that people gain control of and reorganize their cognitive processes 
during mediation as knowledge is internalized during social activity.”  In relation to Sociocultural 4

 Patsy M Lightbown, How Languages are Learned, Oxford University Press 2006.3

 Ibid.4
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theory specifically about Vigotsky’s Zone of Proximal Development, students feel more comfor-
table being corrected by their peers and learn by interacting with learners who have a higher 
level of knowledge. 

In relation to the Natural Order hypothesis, “Krashen asserts that the natural order is indepen-
dent of the order in which rules have been taught.” . Though, it is considered that there is a na5 -
tural order for learning grammatical structures because students will not understand complex 
students before teaching simple ones. The materials used in classes are based on CEFR con-
tent thus there is a natural order for teaching grammar from first grade up to sixth grade.  

“The classroom is the source of input for the students, a place where they can obtain the com-
prehensible input necessary for language acquisition.”  The Input hypothesis establishes that 6

language is acquired by comprehensible input which represents a challenge for students, repre-
sented by i+1. Implement activities that challenge our students just above their levels but the 
critique to this hypothesis is that +1 challenge can not be actually measured. “Krashen cites any 
varied lines of evidence for this hypothesis, most of which appeal to intuition, but which have 
never been substantiated by empirical studies”.  Knowing the level of our students, their abilities 7

provides the parameter to determine the +1 challenge for students. 

Students in the school are always challenged above their level because the exams are not spe-
cifically related to topics seen in each term, a Flyers Cambridge Certification exam is given. Be-
sides the books, which includes vocabulary and structures according to the CEFR levels, tea-
chers must include activities to teach strategies for the different parts of the exam. The challen-
ges for students are to recycle vocabulary from previous years; learn vocabulary included in the 
level but that may be not studied yet; understand different texts; write simple ideas and use dif-
ferent grammatical structures among others. 

The Affective Filter Hypothesis gives a special importance to motivation for students, to create a 
stress-free environment for learning the language. “The ‘affective filter’ is a metaphorical barrier 
that prevents learners from acquiring language even when appropriate input is available. ‘Affect’ 
refers to feelings, motives, needs, attitudes and emotional states. A learner who is tense, an-
xious, or bored may ‘filter out’ input, making it unavailable for acquisition.” 

 Ibid.5

 Stephen D. Krashen, Tracy D. Terrel, The Natural Approach. Language Acquisition in the Classroom, 6

Prentice Hall Europe, 1995.

 Patsy M Lightbown, OP CIT.7
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Students in sixth grade represented a challenge as their interests and personal traits are diffe8 -
rent from the students previously taught. Their personalities demand to plan classes which 
really motivate them. Therefore, learning about the Affective Filter hypothesis is important in or-
der to promote a better learning environment. 

Having meaningful input so it can become intake is an aspect to be taken into account when 
planning classes in order to learn a language. Intake is language taught by input which students 
really acquire and is through output that is noticed if input has become intake in students. Du-
ring every lesson, activities in which students write or speak using the target vocabulary and 
language are implemented. The books students use include these types of activities.  

Task-based approach is always included in every unit of the book. After learning vocabulary and 
forms, students work in activities in which an active participation is required. Working in teams 
helping each other and managing time was learnt by students throughout the school year. Pro-
ducts were created to present to the class, parents or other groups. A confident attitude is 
shown during the process by focusing on the meaning and not the form. The result is that ap-
propriate use of the language is eventually shown, in a meaningful context. 

One of the most important topics to be considered is the different types of motivation. Planning 
classes taking into account interaction, variety of activities, input and output among diverse as-
pects is necessary but if students are not motivated to learn the language, goals might not be 
achieved. In order to activate schemata and promote motivation, as established by the Concrete 
experience in the Experiential Learning Model, students are asked to share personal experien-
ces. 

“Motivation in second language learning is a complex phenomenon which can be defined in 
terms of two factors: learners’ communicative needs, and their attitudes towards the second 
language community”.  Intrinsic motivation is when students want to learn the language, not just 9

by working during classes or doing homework but spending extra time reading, listening to ma-
terial in the target language, watching movies or playing video games, noticing new vocabulary 
or just understanding the language or are capable of communicating with others. 

Establishing rewards gives students extrinsic motivation to spend more time learning the lan-
guage and perform activities correctly. Different rewards are offered to avoid distractions in or-
der to have time to do extra activities besides the books, which motivate them and expose them 
to the target language.  

 Ibid.8

 Patsy M. Lightbown, OP CIT.9
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Penny Ur determines about this skill “... reading means reading and understanding'. A foreign 
language learner who says, 'I can read the words but I don't know what they mean' is not, there-
fore, reading, in this sense. He or she is merely decoding- translating written symbols into co-
rresponding sounds” . Therefore, meaning is an essential part of the reading skill. Background 10

knowledge, context, inferring vocabulary and ideas helps to identify the general meaning of a 
text.   

Reading skills involve not just learning to read with an appropriate pronunciation and intonation, 
but also to learn different strategies to have a better understanding of what is read to get the 
correct meaning of vocabulary and ideas as well as the intention of the author. By using these 
processes of analyzing the text and activating previous knowledge help is provided to students 
in order to understand the texts and also feel motivated to read.  

In relation to approaches to reading, the Whole-language approach incorporates the four skills 
through different subjects. One example of the whole-language approach is CALLA (Cognitive 
Language Learning Approach) which includes the monitoring for comprehension strategy to help 
students make sure that what is read is also understood.  

During this school year students improved their scanning skills by using materials to help them 
focus on finding specific infommation and had the opportunity to reflect on what they were doing 
wrong when scanning a text because some of them did not find the answers or copied more in-
formation that needed. For most of them, monitoring if they understood the text after every two 
pages was somehow new but in their opinion, doing this will help to understand texts better. 

A strategy suggested for learning vocabulary is reflecting on previous knowledge which helps 
learners feel more confident.  Zimmerman suggests creating a table so students identify if they 
understood and learned new vocabulary. The table should include aspects such as if they have 
already seen or listen to the word, if they know the meaning and understand it, if they use it co-
rrectly and confidently when writing and/or speaking.   11

Other strategies are asking questions and identifying word groups by creating vocabulary note-
books. Another recommendation by the author is to create vocabulary cards which should inclu-
de the word, definition including part of speech, synonyms-antonyms, and an example.  Some 12

  Penny Ur, OP CIT.10

 Zimmerman, C. B., Word Knowledge: A Vocabulary Teacher's Handbook. Oxford University Press, 11

2009.

 Ibid.12
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of these strategies were used with students thus YLE exams require recycling and learning vo-
cabulary. The exams include vocabulary assessed for starters and movers exams and even ba-
sic vocabulary is not remembered by students. Therefore, creating posters, cards or vocabulary 
notebooks were useful for them. 

About writing skills, Jeremy Harmer mentions the following: “The reasons for teaching writing to 
students of English as a foreign language include reinforcement, language development, lear-
ning style and, most importantly, writing as a skill in its own right.” 

About learning style, “... For many learners, the time to think things through, to produce langua-
ge in a slower way, is invaluable. Writing is appropriate for such learners. It can also be a quiet 
reflective activity instead of the rush and bother of interpersonal face-to-face communication.” 
Finally, about writing as a skill “... Students need to know how to write letters, how to put written 
reports together, how to reply to advertisements - and increasingly , how to write using electro-
nic media. They need to know some of writing’s special conventions…”   13

Writing skill is challenging for students although easier than speaking because time to develop a 
text is longer than time to express ideas when speaking. At the beginning of the year writing ac-
tivities were performed in the classroom but in recent months technology was used to develop 
writing skills and students were more motivated to do it. Even students who find highly challen-
ging sharing ideas by writing them, did their best effort. 

Principles to develop competences are stated by Brown, such as focus on main ideas, spend 
some time planning, get feedback from others, revise the work several times and make neces-
sary changes. Students should as well learn about conventions between languages and cultu-
res. Also connect reading and writing and provide opportunities for authentic writing (e-mails, 
recipes, commercials, personal info, dialogues).   14

Students should exchange ideas in pairs or groups not just for brainstorming but throughout the 
writing process. Corrections should be made on the clarity and strength of main ideas to motiva-
te students.  Micro (handwriting, appropriate words and grammar, etc.) and macro skills (cohe-
sive devices, forms and conventions, communicate cultural references, etc.)  should be deve15 -
loped.   

  Jeremy Harmer, How to Teach English. An Introduction to the Practice of English Language Teaching.  13

Pearson Education Limited, 1998.

 Brown, H.D, Teaching Writing. Teaching by Principles: An Interactive Approach to Language Pedagogy. 14

White Plains: Pearson-Longman, 2007.

 Ibid.15
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Developing writing skills in English is a difficult task in our country because students have not 
acquired the proper skills to do it even in Spanish. Besides that, the lack of motivation due to the 
fact that there is no need to write in a proper manner to communicate every day and use of te-
chnological devices in which interaction with people is by using images, acronyms and emoti-
cons, it has become  quite a challenge for teachers to motivate students to learn how to write 
properly in a different language. 

In addition to that, some authors suggest taking into consideration processes (steps to follow) 
and information that is not simple for students to acquire and apply besides learning about con-
ventions in a different culture and language. Students were able to identify steps for the writing 
process and noticed the importance of doing that. Asking them to work in teams and using ru-
brics was helpful for them because they had a clear idea on how to incorporate some aspects 
when writing. The importance of understanding main ideas, the organization of a text and bea-
ring in mind the reader at all times was noticed by students.  

‘Listening is not merely not talking… it means taking a vigorous human interest in what is being 
told to us. You can listen like a blank wall or like a splendid auditorium where every sound co-
mes back fuller and richer.’ Alice Duer Miller  

“The quotation above suggests that listening can be done in a narrow and limited way, or it can 
be done in a way that enriches communication.”  A natural way of communication involves a 16

reaction of the person who is listening, sometimes even as passive listeners like when watching 
TV, therefore planning listening activities now include a writing or reading activity to complement 
the listening task bearing in mind that listening is a process involving speaking too.  

According to Gooith White, perception skills, language skills, using knowledge of the world, dea-
ling with information and interacting with a speaker  should be promoted. Listening tasks in17 -
clude pre-listening activities to make predictions and teach/learn vocabulary; while activities to 
focus on comprehension and post-listening activities to identify students’ comprehension of the 
topic. 

When speaking English like Spanish people tend to shorten phrases, use idioms or slangs, talk 
at a different pace and use a different intonation or rhythm. Sometimes it is difficult to unders-
tand people even in our own language. Hence, exposing students to different types of materials 

 Gooith White, Resource Books for Teachers - Listening, Oxford University Press 1998.16

  Ibid.17
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of native speakers from different countries and regions is advisable. For that reason authentic 
material was used during the lessons using websites, videos and Read-to-me books.  

In relation to listening, during this term students have applied strategies to improve in listening 
to specific information and general ideas. Images and information are analyzed before listening 
to the audio. Prediction of possible answers for the missing information is promoted. The objec-
tive of learning a language specifically in listening skill is not to do better in exams but actually 
understand native speakers and be able to communicate with them is now understood by stu-
dents. The importance of getting the message but also asking for clarification and not trying to 
understand everything has helped them to improve listening skills. 

“Speaking is interactive and requires the ability to cooperate in the management of speaking 
turns. It also typically takes place in real time, with little time for detailed planning. In these cir-
cumstances, spoken fluency requires the capacity to marshal a store of memorized lexical 
chunks… Speaking is a skill, and as such needs to be developed and practised independently 
of the grammar curriculum”.   18

Even though appropriate use of tenses is important while speaking, there are other aspects to 
consider which we should develop in our students such as fluency and intonation, therefore 
grammar corrections should be done after speaking activities taking into account recommenda-
tions for the whole class. 

“General characteristics of speaking are: it is made up of idea units, may be planned or unplan-
ned, employs more generic vocabulary than written language, employs fixed phrases, fillers and 
hesitation markers, contains slips and errors, involves reciprocity and shows stylistic variation”.  19

English native speaking is less formal than writing which is common in different languages. 
Hence the importance of teaching pronunciation, stress, intonation, linking sounds, contractions, 
among other aspects of speaking. Students should understand that English language speakers 
link sounds which gives the impression of a fast pace.  

“In the field of TESOL, the increase in pronunciation textbooks and teacher resource books that 
include intonation among their topics indicates an interest in this area, as it pertains to language 
teaching. The development of more sophisticated software for analyzing intonation has contribu-
ted to our understanding as well, opening up new possibilities for both materials development 

 Rebecca Hughes, Spoken English, TESOL and Applied Linguistics. Challenges for Theory and Practi18 -
ce. Palgrave Macmillan, 2006.

  UPN. General Characteristics of Speaking. Retrieved from http://eeaile.upnvirtual.edu.mx/mod/book/19

view.php?id=2406&chapterid=5192
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and research. This interest goes well beyond an enthusiasm for ‘helping learners sound native- 
like’. Intonation is, instead, becoming accepted as necessary to a full description of English, 
central to both comprehension and comprehensibility of spoken discourse.”   20

Pronunciation and intonation as well as word and sentence stress are needed to develop a 
fluent and accurate speech. Most books include activities to practice pronunciation and intona-
tion but are still needed to create activities to focus students on learning to stress words in a 
sentence. By motivating students to improve in these areas, there will be a better understanding 
when listening to native speakers. 

Before World War I languages focused on linguistic/grammatical competence. After that, it was 
noted that teaching communicative competences as well, was necessary for learners. Besides 
linguistic and communicative competences, intercultural competences must be included when 
planning classes. 

“Grammatical competence refers to the knowledge we have of a language that accounts for our 
ability to produce sentences in a language. It refers to knowledge of the building blocks of sen-
tences (e.g., parts of speech, tenses, phrases, clauses, sentence patterns) and how sentences 
are formed.”  It is the base of the English language teaching and it is also known as linguistic 21

competence. Students learn the necessary vocabulary and tenses so they are able to express 
ideas and understand people who speak English. 

“Communicative competence includes the following aspects of language knowledge:  

● Knowing how to use language for a range of different purposes and functions.  
● Knowing how to vary our use of language according to the setting and the participants 

(e.g., knowing when to use formal and informal speech or when to use language appro-
priately for written as opposed to spoken communication). 

● Knowing how to produce and understand different types of texts (e.g., narratives, re-
ports, interviews, conversations).  

● Knowing how to maintain communication despite having limitations in one’s language 
knowledge (e.g., through using different kinds of communication strategies).”  22

 Rebecca Hughes. OP CIT.20

  Jack C. Richards, Communicative Language Teaching Today, Cambridge University Press 2006.21

 Jack C. Richards, OP CIT.22
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Communication is the goal of learning a second language. Hence, teaching communicative 
competence is also included when planning. The importance of linguistic competence when 
they apply that knowledge for communicative purposes is realized by students and is motivating 
for them.  

Intercultural Communicative Competence is “a conscious capacity and willingness to interact, to 
mediate, to reflect on the ways in which one is interacting with new people in a new situation.  23

Along to teaching linguistic competences for communicative purposes, intercultural competen-
ces must be taught as well. Open to new experiences and interaction with people from other 
countries should be promoted among students. 

Even if English is not the mother tongue of the learner or the person with whom students inter-
act with, most probably English will be used as lingua franca. This term is used to refer to a se-
cond language which people use to communicate. “Communication is holistic and also requires 
knowledge of the ways culture and language interlock and an understanding of how interaction 
across cultures operates.   24

It is not just knowing the language by itself, how to express thoughts or understand, but knowing 
about other cultures, people’s attitudes, social interaction and most importantly about own cultu-
re. “Teaching for intercultural competence should include the development of critical cultural 
awareness.  Students should be less judgmental and a lot more respectful about others points 25

of view, traditions, behaviour, etc. 

Culture is shared by a specific group of people. It is contextual, that refers to the place in which 
people share the culture and determines aspects such as food, housing, politics and economics 
among others. Dynamic is another characteristic, it is continuously changing or developing. It is 
learned unconsciously from one generation to another but at some point we might reject parts of 
our culture because it becomes more conscious by learning from other cultures.  By doing acti26 -
vities to promote intercultural competences in students, identifying these characteristics is ea-
sier for students. 

  Brigit Talkington, Laura Lengel and Mike Byram (April 06, 2004). Setting the context, highlighting the 23

importance: Reflections on interculturality and pedagogy. Retrieved from https://www.llas.ac.uk//resour-
ces/paper/2048.

  Shirley Jordan. Intercultural issues in foreign language learning and ethnographic approaches to study 24

abroad. Retrieved from https://www.llas.ac.uk//resources/gpg/100

  Brigit Talkington, OP CIT.25

 UPN. Culture. Retrieved from http://eeaile.upnvirtual.edu.mx/mod/scorm/player.php.26
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Michael Byram developed a Model of Intercultural Competence in which he describes the com-
ponents of this competence (knowledge, skills, attitudes and values). “Intercultural attitudes (sa-
voir être): curiosity and openness, readiness to suspend disbelief about other cultures and belief 
about one’s own.”  It involves the capacity to learn about other cultures as if it is the first time 27

we approach them, free of stereotypes or preconceived ideas about that culture. It also involves 
the responsibility of knowing about our own culture and the appropriate vocabulary to describe 
our food, traditions, music, etc.  

“Knowledge (savoirs): of social groups and their products and practices in one’s own and in 
one’s interlocutor’s country, and of the general processes of societal and individual interaction.  28

Activities in which students learn about social interaction in different countries should be inclu-
ded. Nowadays students interact with English language speakers while playing video games or 
following someone on social media. Appropriate materials should be provided to learn how peo-
ple interact in different contexts so it is easier for them to permeate with other cultures. 

“Skills of interpreting and relating (savoir comprendre): ability to interpret a document or event 
from another culture, to explain it and relate it to documents or events from one’s own. Skills of 
discovery and interaction (savoir apprendre/faire): ability to acquire new knowledge of a culture 
and cultural practices and the ability to operate knowledge, attitudes and skills under the cons-
traints of real-time communication and interaction.”  29

Skills of comparison and observation are taught. Students are given the opportunity to analyze 
differences and similarities between traditions to talk about a holiday celebrated here and/or in 
an English speaking country like Christmas, Thanksgiving, St. Patrick’s Day, New Year’s Eve, 
etc.  

By doing these activities, students focus especially on the similarities rather than on the diffe-
rences to promote empathy. To show the importance of developing observation skills and an 
outgoing personality to ask about people’s attitudes and behaviour, situations faced when living 
or travelling to another country are shared with students. 

 Michael Byram, Bella Gribkova and Hugh Starkey, Developing the Intercultural Dimension in Language 27

Teaching, Council of Europe, Strasbourg 2002.

 Ibid.28

 Michael Byram, OP. CIT.29
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“Critical cultural awareness (savoir s'engager): an ability to evaluate, critically and on the basis 
of explicit criteria, perspectives, practices and products in one’s own and other cultures and 
countries.”  Students are engaged to be open to criticism about our culture and be critical too. 30

In a religious school it is easier to teach and talk about values based on religious beliefs, teach 
students to be respectful, empathic and humble, and accept other ways of thinking and beha-
viours. 

The development of different roles should be practiced. Teachers should be  mediators, that 
means taking advantage of the materials used and adapting the context whenever possible to 
create a meaningful situation for students in which they could compare and contrast cultural as-
pects.  

As an ethnographer and researcher, attitudes and reactions of students towards certain topics 
and knowing students' background and previous knowledge to have a better approach to lear-
ning about cultures, should be analyzed by teachers. Administering materials and resources ta-
king into account our students' needs and abilities is needed to become managers in order to 
create a stress-free environment in which students learn to respect each other. 

On one side, teachers should be mentors by being a role-model for students, showing a res-
pectful attitude towards them and creating a nice environment to promote cultural awareness. 
On the other hand, teachers should become learners too, learn from students' attitudes, know-
ledge, reactions and also when preparing materials to teach intercultural competences and ski-
lls.  

According to Brown, testing students is when we measure learners' general or specific abilities 
or knowledge. On the other hand, assessment is a continuous process of analyzing students' 
performance and progress. It could be formal (a test is included in this type of assessment) or 
informal when we let students know what they are achieving or aspects to improve usually du-
ring classes, without planning which is something done on a daily basis. 

Formative assessment is the one focused on the process of learning the language and is im-
plemented throughout the school year by using tests, feedback, peer and self evaluation and 
rubrics. Summative is the one which measures students’ abilities that usually is implemented at 
the end of a course. Students are asked to do YLE Certification tests at the end of the year. As 
for alternative assessment, is the one in which students are involved by reflecting on their per-

  Ibid.30
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formance in order to improve when completing tasks and for this peer-evaluation was promoted 
because students showed a motivated attitude to improve in the use of language. 

A reliable test should be uniform and consistent, we need to take into consideration the length of 
the exam, time to answer it and if the instructions and items included are clear as well as some 
factors like emotional, physical space, temperature, if students had other tests the same day or 
if they had PE class before, if students are able to listen to you or a recording.  

In the school where I work, students have to do YLE exams and the Cambridge coach advised 
us to apply for the mock exam at the same time they will have the certification exam. When we 
have a valid assessment test, students are used to the format and it includes appropriate items 
for the skills, we evaluate what we have already taught to our students. Using YLE formats is 
easier to provide valid tests to students in this school. 

CHAPTER 2. METHODOLOGY AND PRACTICE  

2.01 LESSON PLAN 

Based on the theories studied, information about the different skills and Intercultural competen-
ces the following lessons were planned and developed. The dynamic process approach states 
that culture is not static and avoids stereotypes about cultures. The experiential learning ap-
proach is what we should aim for when teaching culture, students need to experience even in 
the classroom situations which they might face by interacting with other cultures to develop ski-
lls mentioned by Michael Byram. It is our responsibility to create environments and materials to 
teach linguistic, communicative and intercultural competences to learners. 
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Penny Ur mentions in relation to the use of textbooks “In the first place teachers who over-use a 
textbook and thus repeatedly follow the sequence in each unit may become boring over a period 
of time for they will find themselves teaching the same type of activities in the same  order again 
and again. In such a situation, even with good textbooks, students may find the study of English 
becoming routine and thus less and less motivating.”  Even though the book’s content is good 31

enough to cover school and teachers’ objectives, students in this group are kinesthetic and get 
bored easily, they enjoy doing task based activities.  

Different task-based activities were performed by students about different topics. Before the 
presentations, students talked about the process to prepare it. The stages during the process to 
create a final product were emphasized. The importance of analyzing the information and selec-
ting the one they are asked to mention during the presentation was noticed to students.  

“Good lesson planning is the art of mixing techniques, activities and materials in such a way that 
an ideal balance is created for the class. In a general language course there will be work on the 
four skills, there will be presentation and controlled practice, roughly-tuned input (receptive skill 
work) and communicative activities. Different student groupings will be used.”   32

The book provides a unit to teach Intercultural Competences to students. It includes a project in 
which students research about a city and present the information. The unit content was about 
English history, culture and landmarks. Students were asked to use these descriptions as a mo-
del for their presentations. 

A first version of this project was developed at school in the Ipads classroom where students 
researched information about a country using a digital library. Most of them wanted to find the 
information in the first book they were reading. It was a good opportunity to remind them of the 
advantage of reading the index first. At the end of the lesson students noticed the development 
of skimming and scanning skills. 

Google Classroom was used for online classes and this group had 3 video conferences every 
week using Meet. How to answer quizzes, write texts and practice speaking skills by recording 
audios and sending them through Classroom was taught to students. Google tours, Google pre-
sentations (power point), videos, Kahoot, and listening practice sites were used in order to be 
creative and help students use different tools and apps.  

 Ibid.31

  Penny Ur, A Course in Language Teaching. Practice and Theory, Cambridge University Press, 1996. 32
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Students chose a team and country and in this new version students had to create a land in a 
theme park to show what they learned about the country. Students had a specific role and tasks 
to achieve. In the English Classroom the different activities with the materials and corresponding 
instructions for the project were posted.  

“...the central question of lesson planning: ‘What is it that my students will feel, know or be able 
to do at the end of the class (or classes) that they did not feel or know or were not able to do at 
the beginning of the class (or classes)?”  The objective of the project was to present informa33 -
tion about a country which covered 6 sessions and along with that help students focus on their 
achievements and areas to improve while researching a topic and presenting information.  

Along the sessions students develop language skills and subskills as well as competences such 
as “collaboration, creative thinking, communication, critical thinking, social responsibilities, lear-
ning to learn,”  (considered by Cambridge Framework for Life Competencies), problem solving, 34

independent work and commitment. 

In session 1, context was provided to motivate students and activate schema before reading. A 
presentation using Google Tours was shown to promote intrinsic motivation in students in order 
to show them how useful it is to learn English language while traveling or because it could give 
you the opportunity to experience different situations. People who travel give recommendations 
for trips, hence the modal verb ‘should’ was reviewed for recommendations using a Google Pre-
sentation with examples of the structure.  

In session 2, students researched information and sent a picture of the summary/mind map to 
help students improve reading skills in order to select appropriate information, as understanding 
is the main objective of reading. A presentation with the guidelines of the project was shown. 
Emic and etic Approach  help students to identify cultural aspects from within and outside the 35

context either their own culture or a different one, that is why during that week students had to 
behave, eat, talk, etc. like if they were from that country. 

In session 3, creativity was promoted to create the material for the presentation. They could 
create 3D models or use drawings or technology. In session 4, students were asked to prepare 
their speech for the presentation using the structure provided in activity 1 and rehearse for the 

  Penny Ur, OP CIT.33

 The Cambridge Framework for Life Competencies, Introductory Guide for Teachers and Educational 34

Managers, Cambridge University Press. 

 Donna Humphrey (December 19, 2002). Intercultural communication: a teaching and learning frame35 -
work. Retrieved from https://www.llas.ac.uk//resources/paper/1303
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oral presentation. This activity was aimed to improve writing and speaking skills. In session 5, 
the final product which was focused on speaking skills, was shown by students recording a vi-
deo or an audio and sending pictures of their creations.  

The Task Based Approach includes three different stages. Pre-task is when the topic is introdu-
ced and task instructions are given. In this project, this stage was developed in sessions 1 and 
2. In relation to the Task Cycle, Task phase was covered with the summary of the information 
researched in session 2; Planning phase was developed in sessions 3 and 4 and guidance was 
provided by the teacher; as for the Report phase it was included in session 5 with students’ pre-
sentations. The Language-Focus Stage was developed while preparing speech for the presen-
tation and self-assessment using the rubric. 

This project also covered the characteristics of a task that is an activity to be accomplished by 
students who focus on the meaning rather than in form. It involves some communicative pro-
blem to solve and the completion of a task has a priority. Students develop a product and this 
outcome as well as the process is assessed. In addition, the principles of task based learning 
were included too.  

Scaffolding which provides confidence and motivation, task dependency by linking tasks, active 
learning by acquiring language through using it, integration of form and function, recycling by 
using vocabulary students already know, reproductive and creative language use by using the 
model provided in the book to describe a landmark and place of reflective learning by providing 
a purpose of doing the tasks and making students reflect about their learning process using a 
rubric. 

LESSON PLAN 

LESSON PLAN - DEVELOPING INTERCULTURAL COMPETENCE USING 
TECHNOLOGY 

Topic: Around the World 

First Online Class - sessions 1 to 3

 !25



Time Session 1 - 10 minutes (read information), 10 minutes (online) 
Session 2 - 20 minutes (online), 30 minutes (research) 
Session 3 - 30 minutes (create material)

Objective Students will be able to develop a presentation by creating material 
and giving information about a country. 

Rationale To use authentic material and technology to help students notice the 
importance of learning about other cultures and being responsible 

when working in teams. Work in the Pre-task stage by introducing the 
topic and giving instructions in sessions 1 and 2 as well as in the task 
phase by doing a summary/mind map and planning phase by creating 

material for the presentation. 

Context Students learned about landmarks, history and description of places in 

London. Students will create an amusement park with information from 
different countries. 
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Procedure Setting the context - Students read information about landmarks in 
England as well as general information about Japan in a digital book. 
They read general guidelines for the project in their Student’s Book. 

(Appendix 1). T. elicit from ss what they remembered about these 
activities.  

Session 1 - Introduction 
Teacher will create a presentation to show places she has visited using 
Google Tours (https://poly.google.com/view/7tK4tCh9ddh) (Appendix 2) 

to activate schemata and motivate students. 

A presentation to review the use of ‘should/shouldn’t’ will be shown. 

(Appendix 3) Students will read the information. During the 
videoconference, students will give recommendations about places 
they have visited to review the topic. 

Session 2 - Project Information and Research 
T. will read with students the guidelines for the project (Appendix 5) and 

give them time to select teams, roles and countries. T. will explain the 
activities for the whole week and give time for questions. Students will 
research information on the Internet or using Epic and write a 

summary/mind map.(Appendix 4) 

Session 3 - Material 

Students will create the material for the presentation according to their 
roles. Teacher will monitor students. (Appendix 6)  

At the end of the first online class of the project, T will elicit from 
students their opinions about the project and will tell them that 
communication will be by using private comments in Google 

Classroom.

Skills Reading, listening, writing and speaking.

Interaction Individual, whole class, teams.

Aids Notebooks, ipad/computer/mobile, digital books, materials for 

presentations. 
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P o s s i b l e 
Problems

Ss might have problems while interacting in teams. Ss might not 
identify the correct information for the project.

S u g g e s t e d 
Solutions

T. will give them the opportunity to communicate using Classroom 
Stream. T. will monitor students’ work to provide help when needed 
especially with the summary/mind maps.

LESSON PLAN - DEVELOPING INTERCULTURAL COMPETENCE USING 

TECHNOLOGY 
Topic: Around the World 

Second  Online Class - sessions 4 to 5

Time Session 4 - 20 minutes (prepare presentation) 

Session 5 - 30 minutes (read rubric, rehearse, record video/audio or 
take photos)

Objective Students will be able to develop a presentation by creating material 
and giving information about a country. 

Rationale To use authentic material and technology to help students notice the 
importance of learning about other cultures and being responsible 
when working in teams. Work in the Planning stage by writing the 

speech for their presentation in session 4 and presenting information 
about the country and land in the theme park in session 5. During 
these sessions the Language-Focus stage will be applied by focusing 

on form and noticing progress in knowledge of the language.
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Context Students will create an amusement park with information from different 
countries. Students have researched about a country and created 
materials for their specific roles. 

Procedure T. will ask students how they are feeling working on the project and 
their progress, Ss. will read again the information for the following 

sessions. 

Session 4 - Writing 

Students will write the information they will use for the presentation and 
rehearse. Teacher will monitor students. (Appendix 7)  

Session 5 - Speaking 
Students will read the rubric to check they are ready for the 
presentation. (Appendix 8) Students will record a video or take photos 

and record an audio to present their corresponding part of the project. 
(Appendix 9)  

T. will ask ss if they have doubts and encourage them to follow steps 
for the writing process and to speak during the presentation (not read).

Skills Reading, listening, writing and speaking.

Interaction Individual, whole class, teams.

Aids Notebooks, ipad/computer/mobile, digital books, materials for 
presentations. 

P o s s i b l e 
Problems

Ss might have problems while writing the speech. Some students might 
have problems sending the presentation.

S u g g e s t e d 
Solutions

T. will monitor students’ work to provide help when needed. 
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LESSON PLAN - DEVELOPING INTERCULTURAL COMPETENCE USING 
TECHNOLOGY 

Topic: Around the World 

Third Online Class - session 6

Time Session 6 - 50 minutes (self-assessment)

Objective Students will be able to develop a presentation by creating material 
and giving information about a country. 

Rationale To use authentic material and technology to help students notice the 
importance of learning about other cultures and being responsible 

when working in teams. During this session the Language-Focus stage 
will be applied by noticing progress in knowledge of the language and 
performance during the process.

Context Students will create an amusement park with information from different 
countries. Students have researched about a country, prepared 

materials and presented information.

Procedure T. will ask ss how they feel about working on the project. T. will give 

general feedback on the outcomes in a positive note. 

Session 6 - Self-assessment 

Students will grade their performance using the rubric. T. will give 
positive reinforcement on students analysis and ideas to improve. 

T. will help ss notice their progress on the use of language as well as 
competencies developed during the project. T. will encourage ss to 
remember aspects to improve in following projects.

Skills Reading, listening and speaking.

Interaction Individual, whole class.
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2.02 ASSESSMENT TOOLS 

“In recent years, there has been a growing interest in the application of assessment procedures 
that are radically different from traditional forms of assessment... These forms of assessment 
are more student-centered in that, in addition to being an assessment tool, they provide stu-
dents with a tool to be more involved in their learning, and give them a better sense of control 
for their own learning… This new form of assessment focuses more on measuring learners’ abi-
lity to use language holistically in real-life situations and is typically carried out continuously over 
a period of time.”   36

In this new paradigm the emphasis is on the process, not the product. To assess this project, a 
rubric (presented in activity 2) was created to evaluate different aspects even though students 
had to do an oral presentation. Assessment was aimed not just in the speaking skill during the 
presentation but also to notice the different steps of doing a research and reflect on their per-
formance throughout the process in order to identify aspects to improve in future projects.  

Aids Ipad/computer/mobile and rubric.

P o s s i b l e 

Problems

Ss might find it difficult to reflect on their performance and outcomes.

S u g g e s t e d 

Solutions

T. will guide them and promote a high self-esteem attitude in students. 

 Jack C. Richards, Willy A. Renandya, OP CIT.36
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To assess reading skills students created a summary/mind map in order to develop subskills to 
select appropriate information for the presentation and used that information to write the corres-
ponding speech. Using private comments in Classroom, feedback was provided to students 
along with corrections or comments about the information in the summaries or mind maps. A 
rubric with specific information to select and emphasize the aspect of writing information using 
their own words is needed in order to help students identify appropriate information and specific 
aspects to improve writing and reading skills. As for the speech, a checklist should be provided 
to remind students stages of the writing process. 

“Feedback is information that is given to the learner about his or her performance of a learning 
task, usually with the objective of improving this performance.”  Feedback was provided based 37

on the rubric and Behaviourism approach by giving a positive reinforcement to students. Stu-
dents get motivated or demotivated when grading their performance using numbers. Rubrics 
allow students to assess students by grading their development and it is easier for them to un-
derstand and identify their weaknesses. Self-evaluation with phrases like “needs improvement, 
good job or great job” motivate students to improve in future projects. 

“Student self-assessment is bound up with the whole matter of learner autonomy since if we can 
encourage them to reflect upon their own learning through learner training or when on their own 
away from any classroom, we are equipping them with a powerful tool for future development.”  38

Therefore, an extra session was added to give students an opportunity to evaluate their perfor-
mance and results working on a project. During this session, the importance of reading instruc-
tions carefully was noticed by students.  

The current situation which forbids us to be at school, creates a significant need to help stu-
dents notice their progress throughout the online sessions, specially because we are not going 
to be able to go back to school. For this reason taking into account Jeremy Harmer chart  , a 39

final report was created to help students analyze skills, competences and abilities they learned 
or improved during the weeks working at home.  

  Penny Ur, OP CIT. 37

 Jeremy Harmer, OP CIT.38

 Ibid.39
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Students in this group like to assess themselves and their peers. They do it in a respectful man-
ner and support each other. In session 6 peer-evaluation should be included to give opportunity 
to students to assess each other's process and products. 

2.03 EVIDENCES  

 

    

 !33



  

  

  

 !34



   

2.04 EVIDENCES - ASSESSMENT  

  

    

 !35



 

 

 !36



  

 

 

 !37



2.05 RECORDED LESSONS 

The development of the sessions from the introduction to the students’ final presentations are 
shown in the following link.  

https://www.youtube.com/watch?v=Cw3lCw8oq-E&t=7s 

CHAPTER 3. EXPERIENCE REPORT 

The outcome of the project was a successful one in achieving the objective of developing a pre-
sentation with information about a country to learn about another culture. The objective of hel-
ping students to understand and reflect on the process of researching a topic and presenting 
information was also achieved. Even students who had an intermediate level were able to deve-
lop a product including the characteristics they were asked to include. Projects help students to 
show their abilities and especially when low level students are able to perform activities and 
products, this situation creates a sense of achievement both in those students and teachers.  

However, there are several aspects to improve in order to help students develop language com-
petences and skills. As they are working in separate places, it was not possible to monitor team 
work but during the feedback session, students told me they used social media to communicate. 
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Students are used to reading and understanding simple instructions for YLE exams but they 
have problems understanding and analyzing information. This situation was noticed by students 
during the weeks in online classes because in some activities even though the answers were 
correct, the marks they get were low because they answered in a different way.  

Reading instructions carefully for each activity by students was promoted instead of repeating 
instructions several times during the week in the video conferences by the teacher. In relation to 
the grammatical structure, some of them did not include it during the presentation. It would have 
been better to have extra practice during the week before the project.  

Getting the correct information is not easy for them, they are used to copy-paste information. 
The content of the summary/mind map was not very clear hence summaries created by stu-
dents were shown as a guide for the class. Most students had a better idea on how to do it and 
sent it.  

They were asked to record an audio or video for the oral presentation but most of them read the 
information. Even though they were specifically asked not to read the information, they did not 
practice before. Throughout the year activities focused to teach students how to select appro-
priate information (the one they are asked to investigate) and also to prepare oral presentations 
using their own words so they do not have to memorize, but remember the information will be 
included. By doing this, students will notice their progress in their knowledge of the language. 

“Audio-lingualism. Negative assessment is to be avoided as far as possible since it functions as 
‘punishment’ and may inhibit or discourage learning. Positive assessment provides reinforce-
ment of correct responses, and promotes learning. Humanistic methodologies. A crucial function 
of the giving of assessment is to preserve and promote a positive self-image of the learner as a 
person and language learner. Assessment therefore should be positive or non-judgemental.”  40

Students are not familiarized with rubrics. This type of assessment should be included throug-
hout the course because it is a useful tool for students to notice what they achieved and what 
they can improve based on the importance of positive feedback. 

Taking into account the Affective Filter hypothesis a nice learning environment was promoted 
during the video conferences and messages with students as well as creating a project which I 
thought was motivating for them. In relation to the whole language approach which incorporates 
the four skills, activities were included to improve the different language skills. 

  Penny Ur, OP CIT.40
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By setting the appropriate context the role of mediator was performed, it is motivating for them 
to perform activities in which they notice that learning the language is useful for them. Teachers 
should become ethnographers and know information about students and become researchers 
to create activities and materials suited to the group characteristics. Students in this group are 
kinesthetic, like to use technology and perform task-based activities. Students in this school 
have traveled abroad or are likely to do it in the future. They are always interested in learning 
about other cultures. In the present circumstances we are living in, their economic backgrounds 
were taken into consideration as well, in terms of technology availability and resources to create 
materials. The latter information was useful to administer human and material resources availa-
ble for me and students at home.  

CHAPTER 4. CONCLUSION 

A successful learning situation is when students acquire knowledge by themselves in a nice en-
vironment enjoying what they do to achieve goals. Reading about main concepts such as beha-
viourism and sociocultural theories helped identify some aspects to put into practice during les-
sons. By studying and analyzing the different theorists, the importance of teaching students in a 
natural order, giving them the basis first to feel confident as the learning becomes more challen-
ging was noticeable. 

At the beginning of the school year discipline problems took part of the classes and different 
strategies were applied for classroom management. The importance of having a stress-free en-
vironment to promote learning and the importance of motivating students to learn the language 
was realized. Different decisions were made such as modifying activities, 5 minute break be-
cause lessons are 90 minutes long and use of different areas in the school.  
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When high self-esteem is promoted in students and a stressed-free learning environment is 
created as stated by Krashen, language acquisition is easier for them. This year represented a 
great challenge, therefore students’ needs, interests and feelings were considered when plan-
ning and teaching. Planning classes now involves spending enough time to consider different 
aspects to achieve teaching goals including having a good interaction with students.  

The materials learners use should vary and include authentic material which help them expe-
rience the language in a natural way. A combination of assessment instruments including, self-
evaluation, peer-evaluation, tests, oral presentations, projects and providing them rubrics are 
used to help them identify areas of opportunity.  

“The best person to achieve the correct balance is the teacher who knows the students and can 
gauge the need for variety and what the balance should be… Teachers who vary their teaching 
approach may be able to satisfy most of their students at different times.”  Based on Huma41 -
nism, teachers should know students, their abilities and learning styles. The most important ob-
jective is to help them learn the language and notice how they improve communication but no-
wadays is also significant to help them develop skills and competencies to become better lear-
ners but most importantly better human beings aware of their social responsibilities. 

When talking about texts, authentic writing or speaking materials should be used in classes. In 
relation to written texts, help students to write in a coherent manner providing them with links to 
write in a more natural way (such as parallelism, substitution, etc.) to achieve communicative 
purposes. The books used in classes are useful but it is important to complement with authentic 
material to set a context during classes. 

Technology was used to practice reading and writing skills and it was motivating as well as exci-
ting for them. By doing this, it was easier to teach strategies and processes which might seem 
boring, useless and a lot of information for learners. Another important aspect is to choose to-
pics which will motivate students. Students have to do Cambridge certification exams and usua-
lly get lower grades in the Reading and Writing exam. Therefore, theories, strategies and pro-
cesses were taken into account to help them improve. 

Becoming a good writer is quite a challenge even in L1 because it takes time and practice. Du-
ring the lessons planned for developing writing skills, students were asked to analyze steps and 
strategies to notice what they were doing wrong. It was motivating for them that even if there 
were incorrect answers, they will do it better next time. 

  Ibid.41
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Reading is one of the most important skills because it helps improve in other skills too. A digital 
book is read every class about different topics to learn general culture, vocabulary and expres-
sions as well as pronunciation. Vocabulary notebooks and games to practice were created for 
certification exams to promote in students a motivation to read and learn. 

The information about listening skill was extremely useful and enriching for teaching practice. 
Before, activities were planned taking into consideration only the part of listening independent 
but now the communication process which involves a speaker too is included. Students are ex-
posed to authentic material to develop listening skills. Realizing that reading and listening com-
prehension skills are similar, help when planning activities thus an activity guide was created for 
both skills. By sharing with students this information strategies to improve in both skills were 
identified by students.  

Understanding general ideas and specific information every time students perform a listening 
activity to help them avoid trying to understand every word they listen to was achieved. The ma-
terial included in the books is useful because learners practice vocabulary and expressions but 
most of the time the pace is not natural. Therefore, the importance of including authentic mate-
rial in classes and recommending students to listen to radio programmes, podcasts and videos. 

In relation to speaking skills and subskills the information read during the corresponding module 
helped focused on teaching vocabulary and providing students with activities to improve fluency 
and accurate use of language. Also activities were planned to focus on pronunciation as well as 
in stress though it is really important for them to speak with the correct intonation.  

As for assessment, Brown H.D.’s principles of testing and different types of assessment to crea-
te tools are taken into consideration. Ghaith in relation to cooperative learning to promote a 
stress-free environment by having peer-evaluation and Smith for learner-centered assessment 
to promote reflection and motivation in students. O’Malley and Valdez Pierce for assessing 
speaking by describing differences in a picture, telling a story, role-play and interview and the 
different stages for writing when practicing for these parts of YLE .  

Getting useful information to identify students’ weaknesses is expected in order to provide stra-
tegies as a group or individually to help learners improve in language learning. Peer and self 
assessment is implemented because students learn to reflect on their own knowledge and by 
doing this, lower level students feel more motivated to learn. In the school, students have to do 
YLE exams and this type of tests gives us the opportunity to identify their strengths and weak-
nesses for each skill. The use of rubrics are useful for learners because they identify specific 
aspects to improve. 
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For the formal assessment standardized exams are applied with specific aspects to consider for 
each skill. In these exams students don’t study specific vocabulary or structures, they should 
remember what they have learned since the Starters exam. Therefore, students' work in class, 
homeworks, attitude and most of all their level are taken into account to identify their individual 
progress.   

The objective of learning theory to reaffirm that what I am doing in classes with students, mate-
rial that I use, patterns of interaction, among other aspects has been achieved so far. In this 
challenging school year, reading what theorists have researched is being a support to feel more 
confident and get ideas to improve my teaching strategies. 

Based on my teaching experience, the Experiential learning Model which states the transforma-
tion and prehension of knowledge in its different stages of the teaching sequence. Motivation is 
the key, “engage the heart first then the mind will follow” (Paulo Freire). Students are engaged in 
this learning process by doing, (they are involved in activities) observing, reflecting, thinking and 
planning. It is effective for students of these generations thus they like to discover, work with 
task based activities, do projects, and research. It is motivating for them to perform activities in 
which they notice that learning the language is useful for them.  

Therefore, planning meaningful activities based on the content provided by the school but taking 
into account methods, approaches and activities learned during this Specialization is highly im-
portant. Student-centered classes are shown from the moment of writing a lesson plan by star-
ting most of the sentences with “Students will.. and not Teacher will..”  

My goal is to improve in the different teacher’s roles to become an agent of change by “cons-
truction of knowledge, building on students’ personal and cultural strengths, helping students 
examine the curriculum from multiple perspectives, using varied assessment practices that 
promote learning, and making the culture of the classroom inclusive of all students.”   42

 http://jte.sagepub.com Journal of Teacher Education Preparing Culturally Responsive Teachers: Ret42 -
hinking the Curriculum. Villegas, A. M. y Lucas, T. (2002)
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