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INTRODUCTION 

 

Each teacher’s personal teaching philosophy is perhaps the most influential factor in 

creating a positive learning environment for students.  The “tyranny of the closed door” is a 

reality that gives each individual teacher a tremendous amount of control over how students 

learn, and if they learn to their full potential.  A teacher’s learning philosophy is influenced by 

many factors: how they were taught, how they learn, their school environment, their 

professional training, their personality, their observations on the job, etc.  In this paper, I will 

explore my own philosophy. I will talk about my teaching experience and the different methods 

I use for my teaching practice.  

 

I believe that we as teachers are responsible of creating and preparing interesting 

classes for our students. We have to keep in mind that our students want to learn and acquire 

the language, so each time you enter your classroom, you set out to teach an effective lesson. 

 

You want to present a lesson that motivates your students, provides useful and relevant 

language practice, and helps the learners gain confidence in using English. But how can these 

goals be achieved? The nature of effective lessons and the way in which teachers create them 

is not always clear. Two teachers may teach the same lesson from a textbook or from a similar 

lesson plan, yet go about it very differently. Despite the fact that each teacher has his or her 

own individual teaching style, both lessons may be quite effective. And sometimes learners 

may enjoy a lesson a great deal even though the teacher’s impression is that that the lesson 

failed to achieve its goals. On the other hand, a teacher may feel that he or she covered a 

lesson plan very effectively, yet the students appear not to have learned very much from it.  

 

While my teacher-preparation courses have introduced me to different teaching methods and 

approaches, I as a teacher need to learn how to teach in my way, based on the kind of person 

I am and how I see my role in the classroom (Bailey and Nunan 1996). This does not mean 

that I can abandon everything I have learned during my training. Rather, it means that as I 

gain experience, I need to interpret and understand what it means to be a language teacher 

and what values, beliefs, theories, and assumptions I will use to guide me in my teaching. 
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Some of these beliefs will be confirmations and elaborations of theories and principles I 

studied in my training courses or that I have learned from workshops or magazine articles. 

Now I will have a chance to more fully understand the ways in which language learning 

develops in learners, the kinds of feedback that facilitates language learning, and directions 

to take in order to manage learning activities so that my students can benefit from working 

together on group tasks and projects. 

 

Language teaching, like other professions, is built around standards. Standards reflect 

the methodology that language teachers should know, the teaching skills they should possess, 

and the behavior they are expected to exhibit in their classrooms.  

 

On this project I will tell you all the things I learned during the specialization. I am going 

to show you my best practices and also will give you the theoretical foundations. I think it is 

very important to put into practice all the material we learn every day. This specialization has 

given me the tools I need to improve my teaching practice; I have learned many ways to make 

my students acquire the language. I am presenting this project because I believe that I have 

improved my teaching practice and also my vocabulary, writing and communication skills. 

Writing in English, speaking, reading and listening has made me improve my skills because I 

am in constant communication with people who speak English. It is not I the teacher in a class 

where the only one who speaks English is I. 

 

Second language acquisition theory seeks to quantify how and by what processes individuals 

acquire a second language.  

 

Research in second-language acquisition is closely related to several disciplines including 

linguistics, sociolinguistics, psychology, neuroscience, and education, and consequently most 

theories of second-language acquisition can be identified as having roots in one of them. Each 

of these theories can be thought of as shedding light on one part of the language learning 

process; however, no one overarching theory of second-language acquisition has yet been 

widely accepted by researchers. 
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The acquisition of a second language can occur with or without teaching, and furthermore 

teaching can be more or less oriented toward knowledge transmission or to encouraging 

student discovery, and more or less focused on language structure or language use. In the 

first half of the last century, SLA wasn’t yet established as a separate field of enquiry. In line 

with contemporary theory that first-language habits could “interfere” with the second language, 

leading to errors, the contrastive analysis of L1 and L2 grammatical systems led to the 

prediction of errors, and error analysis yielded evidence for the process by which the new 

system was assimilated. 

 

I am developing all the skills in the lesson plans I will present. They promote listening by giving 

authentic listening material, reading comprehension that makes students analyze, and learn 

new vocabulary, speaking with interesting topics, questions and points of view, and writing 

with small paragraphs.  

 

To conclude this brief introduction, I stress again that although SLA theorists may be 

interested in knowing more about how learners learn (for example how motivation affects 

learning), they don't necessarily consider how this might be relevant for the practice of 

additional language learning and teaching. This means that when the consumer of this 

research is a classroom teacher, she may be left to decide what the specific pedagogical 

implications of the research are for her students. 
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THEORETICAL FOUNDATIONS 

Linguistic theories are abstract ideas about what language is and how it works; this 

knowledge is understood in terms of the study of language (through a creation of 

metalanguage—grammatics—and language descriptions). These linguistic descriptions are 

then taken into account in developing texts and other material that students are exposed to in 

their learning environment. In short, different linguistic theories explain language in different 

ways, which result in different types of language descriptions and influence the choices of 

texts and grammatical components used in the pedagogical material that students learn and 

are taught through. Similarly, various theories of learning and teaching explain how (language) 

learning takes place and how this understanding can be used for teaching purposes. These 

theories are taught to the teachers during their training programs, and the teachers use them 

in developing their pedagogical practices. Frameworks of language in education policy also 

influence the curriculum, which in turn, shapes the syllabi, textbooks, and other teaching and 

learning resources that the students use in their classes.  

Thus, the three broad theoretical areas are operationalized in different ways to shape 

the learning–teaching behavior and material that students experience. These different 

theories and areas are not necessarily independent of each other and may overlap and/or 

influence the other areas. Traditional approaches to LPP tend to focus on the policy and 

planning factors just described; however, PBA builds its framework by integrating not only 

work on LPP, but also in the areas of linguistic theory and theories of learning and teaching. 

The factors outlined earlier are illustrated in Figure 1 (See photo 7). The inner circle represents 

the students who experience, learn from, and resist forms of language, material, and 

pedagogy that they experience. These concrete experiences are themselves shaped by larger 

discussions and beliefs about education, language, and curriculum that are, in turn, influenced 

by theoretical positions. The more abstract theoretical positions are not neutral, but are, in 

turn, shaped by the resources available and the cultural, ideological, and political contexts in 

which they evolve. 
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Drawing on theories of language learning and teaching can contribute significantly to 

the improvement of language training and delivery. Policies should be formed with an 

understanding of this literature so that they can be translated into more effective practice.  

However, theories of language teaching and learning developed in center contexts, with little 

influence from major theories of language learning and teaching developed in periphery 

contexts, presents obstacles to both the extension and development of these theories and 

their application in noncenter countries. A theory is only as good (or bad) as the data that it 

draws on. Most of the dominant theoretical frameworks are developed in the West with data 

collected in those contexts. These theories are then often (uncritically) adopted and  promoted 

in the rest of the world, where the local practices (data) may or may not support  them. 

However, given an absence of visible local theorization, policymakers continue to privilege the 

Western theories, leading to mixed outcomes. 

 

Communicative language teaching (CLT) refers to both processes and goals in 

classroom learning. The central theoretical concept in communicative language teaching is 

‘‘communicative competence,’’ a term introduced into discussions of language use and 

second or foreign language learning in the early 1970s (Habermas 1970; Hymes 1971; 

Jakobovits 1970; Savignon 1971). Competence is defined in terms of the  expression, 

interpretation, and negotiation of meaning and looks to both psycholinguistic and sociocultural 

perspectives in second language acquisition (SLA) research to account for its development 

(Savignon 1972, 1997). Identification of learners’ communicative needs provides a basis for 

curriculum design (Van Ek 1975). 

 

In the United States, Hymes (1971) had reacted to Chomsky’s characterization of the 

linguistic competence of the ideal native speaker and, retaining Chomsky’s distinction 

between competence and performance, proposed the term ‘‘communicative competence’’ to 

represent the ability to use language in a social context, to observe sociolinguistic norms of 

appropriateness. Hymes’s concern with speech communities and the integration of language, 

communication, and culture was not unlike that of Firth and Halliday in the British linguistic 

tradition (see Halliday 1978). Hymes’s ‘‘communicative competence’’ can be seen as the 

equivalent of Halliday’s ‘‘meaning potential.’’ Similarly, Hymes’s focus was not language 
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learning but language as social behavior. In subsequent interpretations of the significance of 

Hymes’s views for learners, methodologists working in the United States tended to focus on 

the cultural norms of native speakers and the difficulty, if not impossibility, of duplicating them 

in a classroom of non-native speakers. 

 

By definition, CLT puts the focus on the learner. Learners’ communicative needs provide a 

framework for elaborating program goals with regard to functional competence. Functional 

goals imply global, qualitative evaluation of learner achievement as opposed to quantitative 

assessment of discrete linguistic features. Controversy over appropriate language testing 

persists, and many a curricular innovation has been undone by failure to make corresponding 

changes in evaluation. Current e√orts at educational reform favor essay writing, in-class 

presentations, and other more holistic assessments of learner competence. Some programs 

have initiated portfolio assessment, the collection and evaluation of learners’ poems, reports, 

stories, videotapes, and similar projects in an e√ort to represent and encourage learner 

achievement. Assessment initiatives of this kind do not go unopposed. They face demands 

for accountability from school boards, parents, and governmental funding agencies. 

Measurement of learning outcomes remains a central focus in meeting educational challenges 

worldwide. 

 

In 1983, Stephen Krashen and Tracy Terrell published The Natural Approach, which 

set forth both the theory and application of the Natural Approach to language teaching. They 

had the unique idea that the purpose of language is to communicate meanings and messages 

(Kiymazarslan II.1), which can be achieved simply by learning the lexicon of the target 

language. Krashen and Terrell felt that the initial “silent period” should be honored until 

students begin to speak naturally; that is, when speech in the target language emerges of its 

own accord. This is supposed to occur when teachers create a non-risky environment by 

incorporating TPR at the beginning level, and by aiming low in terms of communicative skills; 

that is, by limiting learning objectives to basic interpersonal communicative skills. 

 

The Natural Approach is supported by Krashen’s famous Monitor Model of Language 

Acquisition, a set of five hypotheses: 
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The Acquisition vs. Learning Hypothesis distinguishes the subconscious process of first-

language acquisition in children from the conscious process language learning in adults. 

The Natural Order Hypothesis states that morphemes are acquired in a predictable order ([-

ing] is the first acquired morpheme in English). 

 

The Monitor Hypothesis maintains that acquisition, not learning, is responsible for fluency. 

Learning—for example, knowledge of grammar and other linguistic structures—functions as 

a monitor, or editor during and after the acquisition process. 

 

The Input Hypothesis asserts that language is acquired when students receive 

comprehensible input that is a tad beyond their level of competence. 

The Affective Filter Hypothesis claims that one cannot acquire a language unless one feels 

confident, relaxed, and diverted. 

 

The typical Natural Approach classroom is teacher-centered. Textbooks are not used and it is 

the teacher’s responsibility to make the classroom experience enjoyable and unchallenging. 

Students are not expected to be responsible for their own learning. Their role is to absorb the 

input provided by teachers. The trick is not to tell the students they are learning or to suggest 

they are capable of making an error. The order of business is to give students a steady flow 

of comprehensible input and just enough extra information to help them acquire, rather than 

consciously learn, the target language. 

 

In the Natural Approach classroom, the teacher plays the role of actor and prop person and 

students play the role of “guessers and immersers” (Rogers fig. 2). The teacher/actor is called 

upon to create a comfortable, welcoming atmosphere and to develop units of study—or, 

guessing—based on topics that interest the students (Reynor paragraph 3). Students are 

encouraged to express their thoughts, opinions, and feelings in the target language. The 

teacher speaks only in the target language; but, in keeping with the no-pressure approach, 

students are permitted to use their native language. Theoretically, in this way, students acquire 

language without effort. 
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Second-language instruction has come a long way since the bad old days of memorizing and 

translating entire texts. Still, it has a long way to go. Language learning methodologies 

certainly mirror the times in which they succeed; but some have claimed to have virtues that 

are not evident beyond their theoretical framework. I have attended many faculty meetings in 

which the president insisted that teachers “make sure the kids are having fun in language 

class”—as though having fun were the one and only criterion for success. On the other end 

of the scale, I have observed language classes whose professors humiliate learners who don’t 

respond to their textbook approach to language instruction. Neither extreme—fun or 

sadness—is worthy or effective. 

Dulay, Bust, and Krashen (1982) in their survey of major findings in second-language research 

indicate that the most beneficial environment for the learner is one which encourages 

language learning in natural surroundings for genuine communication. Although the learner 

will be reluctant to speak during an initial “silent” period, it is best not to force speech since 

during the “silence” he is constantly absorbing and receiving language. Children are known to 

understand language often long before they produce it. 

Further, it has been shown that optimal second-language learning takes place in an 

environment: 

- which is non-threatening, in which the learner feels free to take chances and make mistakes. 

- which is linguistically and non-linguistically diverse (i.e., no grammatically sequenced 

syllables, no attempt to homogenize the environment so that learners understand everything). 

Learners focus on tasks and activities of interest to them, and use language as a tool to get 

things done (i.e., very little explicit discussion of language). 

-in which learners' interests and needs serve as the basis for learning activities. 

- in which learners' talk is considered to be the task—as in “being on task”: small talk, jive, and 

tall tales are not only tolerated, they are encouraged, and not just at “sharing time” but 

throughout the day. The next chart outlines the different methods and characteristics.



 
 

 11 

Methods Historical 
Context 

Teacher’s Role Student’s Role Ability Class Summary  Advantages 

Grammar 
Translation 

During the 18th 
and 19th century, 
in the Europeans 
Universities. It 
had a cultural 
intention 

Active.  
 
Presents, explains 
and commands Ss’ 
in Ss’ mother tongue   

Passive.  
 
Memorizes 
vocabulary, 
conjugate verbs 
and translate 
texts  
 

Reading and 
Writing  

-Presentation 
 
-Explanation 
 
-Translation  

Development of 
grammar 
structures and 
vocabulary 
learning  
 
Easy elaboration 
of texts  
 

Suggestopedia It was developed 
by the Dr. Georgi 
Lozanov 

Auto-hypnotist, 
Authority Figure 

Relaxer, True-
Believer, 
respects and 
trusts the 
teacher 

Listening 
(music), 
Speaking 
(dialogues), 
writing and 
Reading 
(teacher reads 
several times)  
 

Material 
presentation.  
 
Primary activation 
 
Secondary 
activation 
 
Much attention is 
devoted to learner 
feelings 

Gives creative 
solution 
Encourages 
relaxation 
Strengthens self-
image 
Optimizes learning 
Propagates talent 
Include, pictures, 
music &movement 

Cooperative 
Learning and 
Multiple 
Intelligences  

Created by May 
and Dob in 1973 
who got 
influenced by 
John Dewey, Burt 
Lewin and Morton 
Deutsh  

Facilitator/Coach  
 
Monitor 
 
Provides  
 
Feedback 
 

Learner 
Centered  
Cooperative 
work, autonomy 
work  
Ss’ are active 
 

Cognitive 
Social 
Linguistic 
Emphasizes 
Listening 
Speaking  

Based on 
Teaching 
Strategies, Ss’ 
work in small 
groups (formal, 
informal, 
cooperative) 

Promotes Intrinsic 
motivation, 
perseverance and 
cooperative 
learning 
experiences  
 

Silent Way Caleb Gattengo  Silent  
Technician 
 
Expert   

Autonomous  
 
Independent 
  
Responsible  
 
Cooperative  

Receptive Skills  
 
Productive 
Skills  

Presentation of 
the structure 
Production 
Feedback 
Find words 
Real control of the 
language 
 

T cannot be 
overprotective  
 
Ss’ uses the 
language for self-
expression  
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Audio Lingual  War World II Modeling and Guide Imitates and 
Produces the 
correct output  

- Listening  
 
-Speaking 
 
- Reading 
 
- Writing  

- Repetition  
Memorization of 
structures to 
repeat a dialogue  

-Improves 
pronunciation 
 
-Useful for 
Children  
 
-Improves direct 
communication 

Natural  Developed by 
Stephen Krashen 
& Tracy Terrell n 
1977  

T is the primary 
source of the 
comprehensible 
input of the target 
language  
 
T creates a 
classroom 
atmosphere  
 
T chooses a rich mix 
of classroom 
activities  

Active role 
Takes decisions 
about speaking 
3 stages  

Listening 
 
Speaking  
 

 The way in which 
Ss’ acquire the 
new language  
Environment of 
the class 
Meaningful and 
motivating class  

Communicative Created against 
audio-lingual and 
grammar 
translation 
method. 
Developed by 
Robert Langs.  

T facilitates the 
communication 
process. 
 
T acts as a guide of 
the process. 

Ss practice 
target language 
as much as 
possible and 
interact with 
their partners.  

Listening 
 
Speaking 

Presentation of a 
dialogue. 
 
Oral practice. 
 
Study of 
expressions. 
 
Discovery of rules. 
 
Practice  
 
Evaluation. 
 
 

Class environment 
is comfortable for 
T and Ss. 
 
Ss feel closer to 
the language that 
they use it in other 
contexts.  
 
Ss became the 
main character of 
the learning 
process.  
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Content-based Language is used 
to learn content 
and learning in 
1970’s  
 
 

T makes the 
language 
understandable for 
Ss. 
 
T engages them to 
cover different 
topics. 

Be motivated 
 
Autonomous 
 
Active 
 
Immersed.  
 

Writing 
 
Reading 
 
Listening 
 
Speaking  

Presentation of a 
meaningful topic 
 
Activities to 
engage 
 
Learn vocabulary 
from the 
presented topic. 
 
Speaking and 
listening 
enhanced. 

Ss could cover the 
four abilities in a 
foreign language.  
 
Ss are immersed 
with language.  
 
Ss are able to 
evaluate and 
interpret.  

TPR Developed by 
James Asher in 
1970 to teach 
vocabulary and 
grammar rules.  

Active role 
 
Direct role 

Listener role 
 
Performer role 
 

Speaking 
 
Writing  

Grammar 
structures and 
vocabulary are 
teaching throw 
imitation, 
commands and 
repetition.  

Reduces pressure 
on Ss. 
 
Uses different 
learning teaching 
styles 
 
Allows team work.  

Direct XVI languages 
included in the 
curriculum 

Directs activities and 
performer of target 
Language 

Led to self-
correction and 
they are users 
of language 

Speaking  Presentation of 
the topics. 
 

Ss work in 
grammar and 
lexis. 
 
Students produce 
in writing or 
speaking 
activities. 

Power of 
expression are 

properly 
developed 

And the Ss’ has a 
lively learning 
process 
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Communicative 
Language 
Learning 

 
 
 
 
 

      

Lexical 
Approach 

- Provides real 
language for SS. 
 
Creates a self- 
learning 
Atmosphere.  

Observe and 
experiment 
with linguistic 
generalizatio
ns.  

Productive 
skills. 
 
Receptive 
skills.  

Language 
awareness. 
 
Experimentatio
n. 
 
 

Recognizes the 
role of 
multiword units 
in language 
learning 
communication. 
 
Can be used in 
lower classes 
of English.   

Depends on 
student’s memory 
 
Refers to only 
one component 
of communicative 
competence. 

Task based 
approach  

Prabhu 1987 Acts as a 
student’s tasks 
monitor.  
 
 

Accomplish 
specific tasks 
into the class.  

Writing 
 
Speaking 
 
Reading 
 
Listening  

T presents the 
task. In the pre 
task 
Circle task 
where Ss do 
different levels 
of tasks.  
 
Language 
focus: Ss have 
to analyze and 
practice the 
language. 
 

Aims to give 
students a 
natural context 
for the use of 
the language.  
 
Interaction 
opportunity in 
the classroom. 
 
 Provides 
Extra-Linguistic 
Skill Building 

Mistakes frighten 
make Ss be save 
in basic 
language. 
 
Team work helps 
only advance 
students.  
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TEACHING OF MY MODEL 

 
TABLE OF CONTENTS OF THE LESSON I CHOSE 

 

The table of contents shows the elements included in the lesson I chose for the 

assignment. It does not include the language functions, but I can conclude that the 

language functions are comparing and contrasting. The language form will be 

Comparatives of Adjectives.  

As a warm-up activity the teacher will write on the board a scrambled sentence and 

will tell students to unscramble the sentence.  

Later teacher will tell students that what they just did is called the comparative of 

adjectives.  

The listening is not listed in the table of contents because it is included in the lesson 

itself. Students will listen to an audio about a real life situation that in this case would 

be a game show, but first they will need to check some sentences. Teacher will tell 

them to observe the sentences on their book and they will read the sentences and 

mark them as true or false, after that the students will listen to a CD on the recorder 

so they can check their answers. 

The Grammar as it is shown in the table above tells us that the students will learn 

the comparative adjectives, some personality adjectives, their comparative form and 

their pronunciations because t he purpose of English language teaching in Basic 

Education is for students to get the necessary knowledge to engage in social 

practices with written and oral language to interact with native and non-native 

English speakers by means of specific competencies with the language. (Secretaría 

de Educación Básica, 2006). 
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teacher will be using the Audio-lingual method because students will listen 

to the correct pronunciation. After that the teacher will use the Task Based 

instruction because he will write on the board a list of the adjectives and he will 

write the comparative of each one of them. Later using the Grammar-translation 

method he will explain students the rules for the comparatives using an explanation 

chart (copy attached), after the explanation teacher will ask students to answer the 

exercises (copy attached) about the comparatives. On pairs they will answer them 

and later teacher will give them the answer so they can check if they were correct. 

On this exercise the teacher will be using the direct method because he will explain 

directly the grammar rules. 

 

As a closure students will observe, read and listen to a dialogue about the 

comparatives and they will practice it, later they will do the exercises by writing a 

similar conversation on this exercise the teacher will be using the audio-lingual 

method because the students will be learning the correct pronunciation and writing 

of the adjectives and grammar. When the students practice the conversation or role 

play it in front of the class, teacher will be using the oral approach method because 

students will be able to demonstrate the information learned during the class. To 

evaluate and get to all the different learning styles of the students the teacher will 

use a song, a video and copies to get to the multiple intelligences on this way he will 

be using the multiple intelligences method. 

 

One important aspect to consider when we use the language as a social practice, is 

the integration of the aspects of language, this is the analysis of the lesson based 

on Larsen-Freeman´s model of form, meaning and use.  
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TEACHING PHILOSOPHY 

My name is Jose Angel Padilla Caballero I am from ciudad Matamoros, 

Tamaulipas. My family and I moved to Harlingen, Texas when I was 14 years old. I 

started studying English when I was 14 years old, my parents took me to a public 

school there in the city. At first, I was not interested in learning English because it 

was something that did not get my attention, but my parents wanted me to learn 

English. My teacher was a “gringa” (American) and she could barely speak Spanish 

and to be honest I was scared, because I noticed how she had trouble with our 

language. My parents liked the fact that she did not speak a lot of Spanish so she 

enrolled me in her classes. After two years of studying the language I had very good 

pronunciation and a I could read, understand and speak English, unfortunately I was 

self-conscious and never had the courage to speak in front of people, somehow I felt 

ashamed, so when they wanted me to speak English I said that I did not understand.  

A few years later when I was 18 to be precise, I came back to Matamoros and 

I had the opportunity to study English once again, so I started going to a school 

called Harmon Hall. I started in beginner’s level because I wanted to review the 

things that I have learned there at school in Harlingen, with my previous teacher, 

after two years I finished all the levels and got my specialization in English by the 

SEP. I also had training in the TOEFL ITP test. I really enjoyed going to the English 

classes and I always observed what my teachers did.  

I started teaching English since 2005 for a language school called Instituto Zaga in 

Matamoros Tamaulipas for children aged 10-12. I taught different levels of the 

English language, since it was an afternoon school, I had the chance to practice 

every day and also on Saturdays. I also started working at a private school in 2006 

called Colegio Mexico. I taught elementary level grades 4th, 5th and 6th grade. 

Working for a private institution gave me the necessary tools to work “under 

pressure” because the kids, the principal and parents are very demanding in terms 

of giving them full attention and preparing interesting classes, science projects and 

also spelling bee contests. I left my work at Colegio Mexico in 2016 because I 
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entered to the English Program in elementary schools here in Matamoros. My 

objective is that my students learn the language, practice and achieve a good score 

in the TOEFL test. I have a Bachelor in pedagogy and a specialty in English, and I’m 

always trying to improve my teaching skills and looking for new ways to make my 

students learn the language. 

 I teach English and my objective is that my students learn the language, practice 

and achieve a good score in the TOEFL test. I have a Bachelor in pedagogy and a 

specialty in English, and I’m always trying to improve my teaching skills and looking 

for new ways to make my students learn the language.  

I use a combination of teaching methods such as the Audiolingual Method, Reading 

approach, the Direct approach and usually in a beginner’s course the Grammar-

Translation approach. We read, listen, speak and learn the grammar using the book, 

power point presentations, audios, videos, and computer games. I usually begin a 

class with a general idea and then the students start talking and giving answers. I 

ask them to prepare and oral presentation about a certain topic, for example their 

“best friend” and they bring a power point presentation with the information about 

their best friend. In higher levels I use debates, discussions, and pair work. I also 

know that my students are not going to learn at the same time, I have students who 

struggle with the language so it is my job to find interesting activities that cover all 

the different learning styles. I try to use technology in my classes by taking the 

students to the computer lab so they can practice the things they learn during the 

week.  

Something that tells me if my students are really learning is the test because it 

contains all the information they learned during the lesson. I also use the oral test to 

check if they are really acquiring the vocabulary and pronunciation correctly, and 

finally the self-evaluation and the teacher’s evaluation. The self-evaluation will tell 

me how the students feel about the things they learn and the teacher’s evaluation 

will tell me how the students feel about me and will give me the things I need to 

change or improve. Finally, I think that something that has helped me a lot is when 
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my principal or language coordinator comes to observe my class to later give me 

feedback and try to improve my classes. I feel nervous when they come, but later I 

forget that someone is there watching me. I truly believe that in order to be a good 

teacher we have to love what we do and be open to new ideas, teaching methods 

and technology. 

The place where I work is a private school, I go from one classroom to another every 

50 minutes so I am in constant movement; I have a small class, around 18-25 

students per classroom. I teach English and World History. I have worked in that 

school for about 10 years. My classroom has a projector, computer, A/C, and a 

sound system. Most of my students already speak English so they just need to 

practice and learn the grammar which is a little demanding to me in terms of 

preparing the class because I need to find elements, interesting topics, and 

exercises to keep my students motivated and interested in the class. This new school 

year is different because for the first time in many years I have a class of 31 students 

of 3rd grade of Junior High. I am also in charge of the ELL (English language 

learners) group which is made of students who do not speak English and they want 

to learn the language.  

My aim is to promote knowledge to a student by enabling the student to fulfil his/her 

potential without curtailing his/her natural instinct to learn and discover by curiosity 

and having fun.  My approach is to ensure that students have ample opportunity to 

express individual and social skills, by providing a climate of acceptance, approval, 

empathy, and respect, balanced by the provision of self-standards and limits within 

which the student can develop into a self-disciplined, autonomous individual, to build 

confidence to explore the world.   

Learner expectations, focus, and motivation are increased when students are 

provided with confidence in their own abilities.  The Teacher must encourage a 

learning community with open communication, by developing patience and 

conveying a personal interest and enthusiasm for L2 acquisition.  Ownership towards 

learning and teaching is maximized upon reflection. 
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I derive satisfaction from improving students’ knowledge, understanding, and 

confidence in the English language, by always being prepared and striving to provide 

interesting and engaging resources that incorporate a variety of teaching and 

learning styles.  I broaden my knowledge and am able to impart this information by 

creating a positive learning environment, ie one in which I have high expectations of 

myself and my students. 

I encourage my students to learn to be open-minded, tolerant, and independent, and 

assimilate in their immediate community, by infiltrating values that are inclusive and 

non-discriminatory, and by creating a learning environment in which differences are 

celebrated, whilst broadening my own cultural awareness.  

An effective Teacher must also contribute to their Sector, Institution, and community 

through administrative and research responsibilities, as part of maintaining an open 

mind towards innovative teaching methodologies. 

Teaching ESL provides outstanding opportunities for my professional and personal 

growth. I teach and learn at the same time. Whenever I prepare a lesson or conduct 

research, I have a chance to improve my knowledge. My students teach me lessons 

which I am willing to learn: cultural differences, psychological issues, and 

interpersonal communication. Being a teacher, I raise my personal bar higher, there 

is always a room for perfection 

    I ensure my professional growth by participating in educational associations, by 

attending specialized workshops and conferences, and specific training courses. I 

follow the latest developments in the field of the ESL/EFL studies. I have noticed that 

students really appreciate enthusiastic and open minded teachers, who not only 

teach, but learn as well. 

Social learning, as described by Lev Vygotsky, greatly informs my philosophy of 

teaching. Vygotsky introduced the concept of a zone of proximal development (ZPD), 

which is the notional gap between a learner’s current developmental level as 

determined by independent problem-solving and the learner’s potential level of 
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development as determined by the ability to solve problems under guidance or in 

collaboration with more capable peers. Such guidance or scaffolding, is a paramount 

element in my own teaching. In particular, scaffolded instruction through the use of 

online technology optimizes student learning by providing a supportive environment 

while facilitating student independence. It is an excellent way to provide 

comprehensible input that is “not just interesting but compelling”, to reiterate Krashen 

(2011). Thus, when designing course material, I incorporate new social learning 

technologies such as blogs, wikis, voice threads, podcasts, among others into the 

curriculum so as to allow learners to communicate with a variety of students 

simultaneously and allow students to add to and even shape content collaboratively. 

I incorporate a number of teaching methods and approaches to accommodate a wide 

variety of learning styles and to meet the goals and objectives of the course or 

program being taught. However, when appropriate, emphasis is given to the Task 

Based Language Teaching approach. I aim to design activities that allow participants 

to shape content to their own ends and to co-construct meanings that are 

unpredictable and personal. I endeavor to make the learning process meaningful 

and to take into account the students’ values, relationships, experiences, and prior 

knowledge. I also believe it is integral that they be challenged to know how to learn 

and to actively participate, rather than passively learn. Thus, I embed language 

learning strategies into course materials and strongly encourage active participation 

both in class and online. As a teacher I feel it is important to convey a personal 

interest and enthusiasm for L2 acquisition. In my classrooms I strive for an 

environment that houses open communication and where students are comfortable 

being active in their language without fear of making mistakes. 

As a qualified and experienced teacher, I am well aware of my own growth and use 

reflective practices to monitor and improve my teaching skills. To be an effective 

teacher, I must also contribute to the field, institution, and community through 

research, as part of maintaining an open mind towards innovative teaching 

methodologies. I apply the best practices drawn from recent literature on SLA and 
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foreign language pedagogy. I believe that the perfect teaching method does not 

exist, yet I believe that it is my duty to discover it. 

EVALUATION MODEL 

 

ASSESSMENT LESSON PLAN 1 

The assessment will be formal and informal because the teacher will be listening 

and correcting around the classroom to the student’s oral production, in that way he 

will be promoting the informal assessment by saying “good job” or “very good”. As a 

formal assessment will be the project where students will have to write postcards 

about the location, weather, what they are doing, and what they are going to do. I 

will use all the work students did as a summative assessment. Because their notes 

and handouts will have a value of 5 points. I will use rubrics to check the students’ 

oral production. The use of rubrics is very important and gives and overall idea of 

the students’ progress. I will use the oral production rubrics because that is why I will 

be developing in this particular lesson. 

 

ASSESSMENT LESSON PLAN 2 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. As a 

formal assessment will be the project where students will have to write the name of 

each wonder image. I will use all the work students did as a summative assessment, 

because their notes and handouts will have a value of 4 points. As a testing I 

designed a worksheet with the seven American and Canadian wonders vocabulary 

and students will have to write the information on the lines.  

 

Formal assessment uses formal tests or structured continuous assessment to 

evaluate a learner's level of language. It can be compared to informal assessment, 

which involves observing the learners' performance as they learn and evaluating 

them from the data gathered. 

In the classroom 
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Informal and formal assessments are both useful for making valid and useful 

assessments of learners' knowledge and performance. Many teachers combine the 

two, for example by evaluating one skill using informal assessment such as 

observing group work, and another using formal tools, for example a discrete item 

grammar test. 

 

ASSESSMENT LESSON PLAN 3 

 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. As a 

formal assessment will be the project where students will have to write about global 

warming and natural disasters around the world. I will use all the work students did 

as a summative assessment, because their notes and handouts will have a value of 

4 points. Summative assessments are cumulative evaluations used to measure 

student growth after instruction and are generally given at the end of a course in 

order to determine whether long term learning goals have been met. Summative 

assessments are not like formative assessments, which are designed to provide the 

immediate, explicit feedback useful for helping teacher and student during the 

learning process. High quality summative information can shape how teachers 

organize their curricula or what courses schools offer their students.1 

Although there are many types of summative assessments, the most common 

examples include: 

State-mandated assessments 

District benchmark or interim assessments 

End-of-unit or -chapter tests 

End-of-term or -semester exams 

Scores that are used for accountability for schools (AYP) and students (report card 

grades). As a formative assessment teacher will ask students about natural disasters 

vocabulary that they know (diagnostic test). As assessment and use of technology 

teacher will project a power point presentation of natural disasters. As a testing 
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teacher will ask students to write on their notebooks the answers to the exercise 

included in the power point presentation. 

 

ASSESSMENT LESSON PLAN 4 

 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. The class 

survey will be used as a formal assessment. When teachers conduct informal 

assessments, they don't necessarily have a specific agenda in mind, but are more 

likely to learn different things about students as they proceed through the school day 

naturally. These types of assessments offer important insight into a student's 

misconceptions and abilities (or inabilities) that might not be represented accurately 

through other formal assessments. For example, a teacher might discover that a 

student has a misconception about other cultures and languages when she asks, 

'What language do people in North Carolina speak?' Or, the teacher may wonder if 

Alex needs to make an appointment to have his hearing checked if he constantly 

says 'What?' or 'I didn't hear you.' 

 

Formal assessments, on the other hand, are preplanned, systematic attempts by the 

teacher to ascertain what students have learned. The majority of assessments in 

educational settings are formal. Typically, formal assessments are used in 

combination with goals and objectives set forth at the beginning of a lesson or the 

school year. Formal assessments are also different from informal assessments in 

that students can prepare ahead of time for them. As a testing teacher will ask 

students to listen to a conversation about differences between town, city, and country 

around the world and will answer the questions. Students will go to the computer lab 

to answer the exercise about town, city, and country around the world. 
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ASSESSMENT LESSON 5 

 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. The class 

survey will be used as a formal assessment. As a testing teacher will ask students 

answer a worksheet about types of music around the world, putting into practice all 

the things learned during the lesson. Testing is defined as “a method of measuring 

a person’s ability, knowledge, or performance in a given domain”. Following Brown, 

it is useful to unpack this definition to make its meaning clearer. When thinking about 

method, we can equate this idea to an instrument – a test is an instrument that will 

require the learners to do something. Tests are intended to measure the learners’ 

ability. These abilities can be very specific or very general.  
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LESSON PLANS 
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LESSON PLAN 1 

 

Learning a language no longer means acquiring communicative competence, in 

other words being able to act in a foreign language in linguistically, sociolinguistically 

and pragmatically appropriate ways (Council of Europe, 2001), but becoming 

intercultural competent, which is being able “to behave adequately in a flexible 

manner when confronted with actions, attitudes and expectations of representatives 

of foreign cultures” (Meyer, 1991: 138). This interaction, according to Byram, does 

not only imply an effective interchange of information, as was the goal of 

communicative language teaching, but also the “the ability to decenter and take up 

the other’s perspective on their own culture, anticipating and where possible, 

resolving dysfunctions in communication and behavior ” (Byram, 1997: 42). That is 

why I decided to use this lesson plan on this group. 

 

This lesson gives students an opportunity to get involved in a multicultural class 

where I use a book that promotes culture (Across Culture), and to understand that 

while all people have a culture, for some it may mean the country or region of their 

ancestors, and for others it may encompass areas including family, religion and 

community. Students learn that no matter how it is defined, culture gives people a 

sense of who they are. Teacher will prepare a POWER POINT PRESENTATION OF 

THE CLASS. 

 

OBJECTIVES 

•  Students will express, apply, use, practice and recognize the different daily 

activities in the UK, the USA and Mexico. The skills that will be developed in this 

class are the listening and speaking. I will do this by playing the recording and asking 

students to listen carefully to the information; in that way I would be promoting an 

interactive listening situation. The speaking will be promoted by asking for the 

students’ participation. 

As part of the development of strategies for building listening skills, is necessary to 

understand spoken discourse; one way to address this issue is to see listening 
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comprehension as the result of the interaction between “bottom-up” and “top-down” 

listening skills which includes two processes: 

 

Bottom-up processing refers to the usage of incoming aural input as the basis for 

understanding the message. That is to say, comprehension starts with the received 

data that through the analysis of sounds, words, clauses, sentences, and texts, a 

message can be received; this is a process of decoding. This is a way of 

understanding spoken language by combining its smallest elements; if you hear /d/, 

/o/, and /g/, you determine that the word is “dog”. When teaching, we need to 

consider the amount of vocabulary and knowledge of sentence structure that our 

students may have. This will define the type of activity that should be used. Bottom-

up skills involve “decoding”, that is, constructing a message from sounds, words, 

and phrases. Top-down skills involve using background knowledge to make 

inferences about what the speaker intended. 

 

1. Top-down processing refers to the use of background knowledge or previous 

information of a specific topic in order to understand the meaning of a message; that 

is, while bottom-up processing goes from sound to language to meaning, top-down 

processing goes from meaning to language. Top-down listening skills, for example, 

make our students produce questions they expect to hear on a specific topic. 

 

2. These two processes generally occur alongside each other in the listening 

process, and the use of each of them will depend on the familiarity the listener has 

with the topic and/or the contents of a text, the density of the information provided, 

the type of text, and the listener's purpose in listening. A representative listening 

lesson will include a sequence consisting of pre-listening, while -listening and post-

listening; always considering both bottom-up and top-down processing. 
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Teacher´s name: Jose Angel Padilla Caballero Date: April, 2019 Time: 1 hour 

Topic: The geography of the 
smaller British Islands. 

 

Orientation: To express opinions 
about the geography of the smaller 
British Islands and differences between 
USA, UK and Mexico 

Level: INTERMEDIATE No. of students:  
15 

Recent work: The four nations of the United Kingdom 

Grammar topic related: Present tense. 
Objective: That the students talk about British national identity in their country and compare them with the UK. 

Goal: That the students notice about the geography of the British Islands in different parts of the world. 

Time Stage Teacher activity Interaction Materials Model Assessment 

10 
minutes  

Warm-up 
and 

introducti
on 

Teacher will ask students to go to page 24 on their 
handout and will ask them if they can find the features 
of a landscape. The teacher will ask the following 
question: What’s the difference between England, 
Great Britain, and UK? 
 

Shared 
experience. 

BOARD 
MARKERS 
COMPUTER 
PROJECTOR 

 
 

What is the appearance of the 
people? 

 
Teacher will check the 
information students’ answer. 

 
35 minutes 
 
 
 

Developm
ent 

VOCABULARY. Teacher will ask the students to 
identify the texts without reading them on pages 24 and 
25. They will check the answers with the hole class and 
ask them to identify the different types of texts. 
.  

Students will 
read and 
give points of 
view 
 
 

 

BOOK 
BOARD 
MARKERS 
HANDOUTS 

Teacher will check general 
comprehension by asking a 
question such as: Did you 
know that 'the British Isles' 
doesn't just mean the two 
large islands of Britain and 
Ireland. But hundreds of other 
small islands around their 
coasts?  

 
 

Students will answer the 
questions and teacher will check 
the answers. Written and orally. 
 

15 minutes Closure 

SPEAKING. Discuss with students the information that 
they have learned in this unit about the geography of 
the smaller British Islands.  Which of the islands you 
would most like to visit and why? Which other places in 
Britain would you like to visit?  

 
 
 
 

Students will 
give their 
opinion 
about the 
smaller 
British 
Islands. 

HANDOUTS 
(COPIES) 
 
 

Teacher will ask students to 
participate in giving their 
opinion 
 

Teacher will ask students to write 
the list on their notebooks. 

Evaluative activity: Students research information about the following other British Islands: the Hebrides, the Shetlands, the Isle of Wight, Lindisfarne. 

Closure:   Teacher will ask students give their opinion about the differences between the Islands. 
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Possible problems and solutions: Students can get confused in using the vocabulary or not understand some words at the time of reading. They can also feel ashamed of participating or 
talking in front of the class. 

Additional possibilities: N/A 
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LESSON PLAN 2 

 
This lesson gives students an opportunity to learn the seven wonders of America 

US. And Canada. It also promotes culture because they will compare with México. I 

chose this lesson because it will give students an opportunity to know how people 

from other countries live. Teacher will use a power point presentation to explain the 

lesson and the new vocabulary. 

 

OBJECTIVES 

•  Students will recognize, memorize, practice, identify the seven wonders of 

America US. And Canada. On this lesson I will be developing the reading skill 

because students will be reading in silence the information that is included in the 

text. I will develop that skill by giving students information about wonders of America, 

US, and Canada. Because reading is such an important aspect of learning another 

language, it is important to be aware of types of instruction and specific strategies 

that will facilitate the reading process. 
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Teacher´s name: Jose Angel Padilla Caballero Date: April, 2019 Time: 1 hour 

Topic: Natural wonders of 
America 

Orientation: To express ability to 
speak about the seven natural wonders 
of America 

Level: INTERMEDIATE No. of students:  
15 

Recent work:  The geography of the smaller 
British Islands. 

Grammar topic related:  comparative and superlative adjectives. 
Objective: That the students talk about the seven wonders of America. 

Goal: That the students notice and recognize the places between Unites States and Canada. 

Time Stage Teacher activity Interaction Materials Model Assessment 

10 
minutes  

Warm-up 
and 

introducti
on 

Students will discuss the exercise in pairs. Teacher will 
ask to quickly look at the seven photographs and see if 
they can identify any of the natural features. Teacher 
will ask to identify the location of California (on the 
south-west coast, where dots 1 and 2 are) on the map 
on page 26. Teacher will ask students to identify the 
location on the map of the Grand Canyon (the most 
southerly dot, next to dot no. 1), The Great Lakes (the 
left-hand dot, on the US/Canadian border), Glacier Bay 
(the dot in Alaska) and Niagra Falls (the righthand dot 
on the US/Canadian border). 

Shared 
points of 
view. 

BOARD 
MARKERS 
HANDOUTS 

 
 

Which places from the dots 
are from US. And Canada? 

 
Teacher will check the 
information students’ 
answer. 

 
25 minutes 
 
 
 

Developm
ent 

Teacher will ask students to complete the exercise in 
pairs.  
Students will look at the texts for the specific information 
required about the features in the photos on pages 26 
and 27. 
Teacher will ask the students to read the text again and 
complete the task in pairs. 

Students will 
read and 
give points of 
view 
 
 

 

BOOK 
BOARD 
MARKERS 
HANDOUTS 

Teacher will check general 
comprehension by asking 
questions such as: What is 
the tallest tree in the world? 
How often does  

Students will answer the 
questions and teacher will 
check the answers. Written 
and orally. 
 

25 minutes Closure 

As a project teacher will distribute pictures of the seven 
wonders of America. They will write about natural 
wonders of their own country, this could be in the form 
of a tourist guide, with photos. 
 
 

 

Students will 
give their 
opinion 
about the 
wonders of 
their own 
country. 

HANDOUTS 
(COPIES) 
 
 Teacher will ask students to 

participate in giving their 
opinion 
 

Teacher will ask students to 
write descriptions of the 
wonders of America and 
Mexico. 

Evaluative activity: Teacher will evaluate the project about the seven wonders of America and México. 
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Closure:   Teacher will ask students give their opinion about the wonders of their own country. 

Possible problems and solutions: Students can get confused in using the vocabulary or not understand some words at the time of reading. They can also feel ashamed of participating 
or talking in front of the class. 
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LESSON PLAN 3 

 
This lesson gives students an opportunity to get involved in a multicultural class 

where I use a book that promotes culture (Across Culture), and to understand 

extreme weather around the world. 

 
OBJECTIVES 

•  Students will recognize, memorize, practice, identify, discuss, and use the 

vocabulary about weather and natural disasters around the world. On this lesson I 

will be developing the speaking skill because it is asking for participation, points of 

view and the handouts or copies that are included promote the speaking skill.  

 

Listening is an important skill for the person who is learning English because in 

verbal communication we cannot communicate with each other without listening to 

speakers’ statements and understanding them. In addition, everyone wants to listen 

to what English speakers are saying at a natural speed and to understand it. 

Everyone wishes to enjoy English films, television programs, and music as well as 

understanding the idea of announcements. To meet these demands, learners need 

to be equipped with listening skills. Beyond this, there are three main reasons to 

advocate the importance of listening skills. First, listening is the first skill a person 

requires. The idea that a person receives listening as the first skill comes from the 

observation of how children acquire the mother tongue (Underwood, 1989). She 

observed that babies spend many months listening to people around them before 

they can say a word and take a great deal of time trying to make sense out of the 

sounds they hear. In other words, a child receives a large amount of input through 

listening before developing speaking, writing and reading skills. These skills are 

developed later as they grow up. Similarly, Postovsky (1976), Asher (1972), and 

Buck (2001) suggested that a new language learner should develop the listening 

skill at the initial stage of language learning in the same manner as a child learns a 

mother tongue because learning listening skill in the beginning is the natural process 

of humans in acquiring a new language. 
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Teacher´s name: Jose Angel Padilla Caballero Date: April, 2019 Time: 1 hour 

Topic:  Extreme weather Orientation: To express ability to 
speak about Weather and natural 
disasters 

Level: INTERMEDIATE No. of students:  
15 

Recent work:  Natural wonders of America 

Grammar topic related:  prepositions of place 
Objective: That the students talk about weather and natural disasters around the world 

Goal: That the students notice the extreme weather conditions of their environments 

Time Stage Teacher activity Interaction Materials Model Assessment 

10 
minutes  

Warm-up 
and 

introducti
on 

Ask the students if they can name any natural disasters 
in English. They then complete the task in pairs. Can 
they think of any places on the world that have recently 
suffered from disasters? 

Shared 
points of 
view. 

BOARD 
MARKERS 
HANDOUTS 

 
 

How does the weather affect 
your day-to-day life? Docs it 
influences what clothes you 
put on? Whether you put an 
umbrella in your bag or not? 

 
Teacher will walk around the 
class to check the student’s 
oral production. 

 
35 minutes 
 
 
 

Developm
ent 

READING. Students quickly complete the task 
individually. Explain that they should concentrate on 
finding the weather words, and that they do not yet need 
to read the text in detail. Build up a list of words on the 
board. Check comprehension of the words by asking 
questions such as: What do you think the temperature 
is today? Name a tropical island?   
Students complete the task in pairs, reading the text 
again if necessary, to find the relevant information. 
Check the answers with the class, asking students to 
identify the parts of the text that contain the information 
about housing. 

Students will 
read and 
give points of 
view 
 
 

 

BOOK 
BOARD 
MARKERS 
HANDOUTS 

What do you think the 
temperature is today? Name a 
tropical island?   

Students will answer the 
questions and teacher will 
check the answers. Written 
and orally. 
 

15 minutes Closure 

6. SPEAKING. Ask students what they know about 
global warming. If necessary, explain that certain 
gasses produced by human industry are damaging the 
earth’s protective ozone layer, causing the sun to heat 
the earth more than it did in the past. Ice in the polar 
regions is subsequently melting, casing the level of the 
sea to rise. Then ask students to study the graphs and 
discuss the two graphs on pages 28 and 29. 
 
 
 
 

Students will 
give their 
opinion 
about the 
different 
families 
around the 
world. 

HANDOUTS 
(COPIES) 
 
 

Which graph shows 
information about the world, 
and which 
graph shows information 
about Britain only? 
What do the horizontal axes of 
both graphs indicate? 
What does the vertical axis of 
the first graph indicate? What 
does the vertical axis of the 
second graph indicate? 
 What do you think might have 
caused these changes? 
 

Teacher will ask students to 
write descriptions about 
global warming. 

Evaluative activity: Teacher will evaluate the extra activity. 
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Closure:   Teacher will ask students to create a conversation and role-play it. 

Possible problems and solutions: Students can get confused in using the vocabulary or not understand some words at the time of reading. They can also feel ashamed of participating 
or talking in front of the class. 

Additional possibilities: Students can bring for homework about global warming power point presentation. 
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LESSON PLAN 4 

 

This lesson gives students an opportunity to get involved in a multicultural class 

where I use a book that promotes culture (Across Culture), and to understand urban 

and rural life styles in UK. 

 

OBJECTIVES 

•  Students will name, express, interpret, explain, describe, and to understand 

urban and rural life styles in UK. On this lesson I will be promoting the writing skill, 

using guided writing by showing an example of the material they have to develop 

and I will also use creative expression by letting students use their imagination when 

creating the posters. 

 
Writing is a continuing process of discovering how to find the most effective language 

for communicating one's thoughts and feelings. It can be challenging, whether 

writing in one's native language or in a second language. Yet, as adult English as a 

second language (ESL) learners put their thoughts on paper, see their ideas in print, 

and share them with others, they find they develop a powerful voice in their new 

culture (Peyton, 1993; Tran, 1997). Writing also enhances language acquisition as 

learners’ experiment with words, sentences, and larger chunks of writing to 

communicate their ideas effectively and to reinforce the grammar and vocabulary 

they are learning in class (Bello, 1997). 

 
There are two general approaches to writing: free writing, which is not necessarily 

edited or worked on further, and a more extended process approach. In addition, the 

language experience approach (LEA) is often used with beginning literacy learners 

to provide opportunities for reading and writing through personal experiences and 

oral language (Taylor, 1992). 

Free Writing: Learners write for a period of time in class on a topic of interest to 

them. This writing can take many forms, including quick writes, which are time-

limited, done individually, and not always shared; and dialogue journals, written to a 

teacher, a classmate or other partner who then responds (Peyton & Staton, 1996). 



 
 

 38 

These writings may be kept in a portfolio or notebook. From these pieces, themes 

may emerge that can act as springboards for more extensive writing that is 

discussed, revised, edited, and published. 

 

Process Writing: Process writing usually begins with some form of pre-writing 

activity in which learners work together in groups to generate ideas about a particular 

topic. This could include sharing the free-writing piece described above, 

brainstorming, making a list or timeline, or simply reflecting on an experience. Each 

group member then works alone to compose a first draft, concentrating on getting 

ideas down on paper, without worrying about spelling or grammar. They then read 

their drafts to each other in pairs or small groups. They encourage each other with 

constructive comments and questions as they seek better understanding of what 

each other is trying to write. They might discuss the purpose of the writing, what the 

author learned or hopes others will learn, and what the reader likes best or has 

trouble with (Crandall & Peyton,1993, p.65). Revising begins based on these 

comments and responses. Now the main concern is clarity as the writer looks at 

organization and sequencing of ideas, the need for additional information or 

examples, areas of confusion, and words or phrases that could make the writing 

clearer (Cheatham et al, 1994). Revisions should be shared until the ideas seem 

clear. Then, editing can begin as the focus moves to spelling, grammar, punctuation, 

transition words (first, next), and signal words (for example, another reason is . . .). 

Learners should be encouraged to edit what they know or have studied. A checklist 

can help them focus on specific points. They should use each other and the teacher 

as resources, in addition to the dictionary and grammar books. When the learner 

and the teacher feel satisfied with a particular piece of writing, it should be shared 

with a wider audience --the whole class, family and friends, or the community. Pieces 

can be displayed around the room or compiled and published as a book, magazine, 

newsletter, or newspaper. Learners should be encouraged to read each other's work 

and comment on final products. 
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Teacher´s name: Jose Angel Padilla Caballero Date: April, 2019 Time: 1 hour 

Topic:  Urban and rural 
lifestyles 

Orientation: To talk about town, city, 
and country 

Level: INTERMEDIATE No. of students:  
15 

Recent work:  Extreme weather 

Grammar topic related: Simple Present and Present Perfect. 
Objective: That the students talk about differences between town, city, and country around the world 

Goal: That the students notice different shopping activities in the UK and the US 

Time Stage Teacher activity Interaction Materials Model Assessment 

10 
minutes  

Warm-up 
and 

introducti
on 

BEFORE READING.  Ask if any students have been to 
London, and if so, which places they visited. Ask if they 
can identify the places in the photos on page 30. 
List their suggestions on the board along with any other 
attractions in London that students can think of. The 
places in the photos will be identified on page 31 
 

Shared 
points of 
view. 

BOARD 
MARKERS 
HANDOUTS 

 
 

Does Aly often visit the Tower 
of London? What has been 
done recently to help to 
improve the traffic situation in 
London? How much can it 
cost to go to the cinema in 
central London? 

 
Teacher will walk around the 
class to check the students’ 
oral production. 

 
25 minutes 
 
 
 

Developm
ent 

READING. Students complete the task in pairs. Check 
answers with the whole class, asking students to justify 
their choices.  
Ask students to tell you in their own words what Ali likes 
and dislikes about living in London. Students then 
complete the task individually. Give help with 
vocabulary, then check the answers with the class. 
 
 SPEAKING. Students discuss the questions in pairs. 
Ask a couple of pairs to give feedback to the whole 
class. 
 
LISTENING. Ask students to predict what Alice might 
like and dislike about in a village. Then play the 
recording. Students check their predictions. 
 
WRITING. Discuss as a class the advantages and 
disadvantages of life in the city and the country with 
reference to your country in particular. Students will 
complete the task for homework. 
  

Students will 
read and 
give points of 
view 
 
 

 

BOOK 
BOARD 
MARKERS 
HANDOUTS The name of the village. 

where it is? 
How many people live there? 
What facilities it has got? 
 
Student A: you live in a small 
village, and you hate it. Explain 
to student B why would you like 
to live in your capital city 
instead. 
Student B: you live in your 
capital city, and you hate it. 
You would prefer to live in a 
village. Explain your reasons to 
student A. 

Students will answer the 
questions and teacher will 
check the answers. Written 
and orally. 
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15 minutes Closure 

As a closure, students will find travel brochures or print 
out interest sites that advertise holidays in London or in 
Mexico. Discuss with the students the features of the 
cities that they concentrate on, and impression of 
London or Mexico that they give. 
 
 
 
 

Students will 
give their 
opinion 
about travel 
brochures or 
prints. 

HANDOUTS 
(COPIES) 
 
 

What is your favorite city? How 
often do you travel? 
What holiday do you like the 
most? 
 

 

Teacher will ask students to 
make a brochure of the city 
that they would like to visit and 
explain it. 

Evaluative activity: Teacher will evaluate the extra activity. 
 

Closure:   Teacher will ask students to create a brochure about their favorite city from London or Mexico. 

Possible problems and solutions: Students can get confused in using the vocabulary or not understand some words at the time of reading. They can also feel ashamed of participating 
or talking in front of the class. 

Additional possibilities: Students can bring for homework a list or a power point presentation about urban and rural lifestyles from London or Mexico. 
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LESSON PLAN 5 

 

This lesson gives students an opportunity to get involved in a multicultural class 

where I use a book that promotes culture (Across Culture), and to understand 

everyday activities in the US and compare them with Mexico. Students will learn 

everyday activities vocabulary. They will also practice LISTENING, READING, 

WRITING AND SPEAKING. 

 

OBJECTIVES 

•  Students will memorize, name, express, interpret, recognize, identify, and 

talk about popular music styles. On this lesson I will be promoting the listening skill 

by playing the recording to the whole class. Students will be listening, reading and 

underlining any new vocabulary that they might not understand. I will be using 

authentic materials to develop their communication skills. With the use of authentic 

materials, students learn to distinguish the elements that are included in the 

language, such as: a natural rate of delivery and intonation, false starts, slang, 

reduced forms, abbreviations, and other characteristics of spoken language that may 

represent a challenge for them. 

 

Listening takes a more important role than other skills in overall 

communication. Rivers (1981) stated that listening comprehension is of primary 

importance in communication because communication will not take place unless 

people understand the language to which they are exposed. Further, Wilt (1950) 

suggested that we always spend a longer time listening during communication than 

speaking, reading and writing. To support the claim, Wilt provided information that 

stated that when people communicate, they spend 45 percent of the time in listening, 

30 percent in speaking, 16 percent in reading, and 9 percent in writing. Rankin (1928) 

also noted that people spend 70 percent of their time in communication and three 

fourths of this time on listening and speaking. Listening can enhance speaking skill. 

Postovsky (1976) posited that the key to increase speaking ability is to develop 

proficiency in listening comprehension. He further suggested that speaking skill 
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would be developed automatically when learners improve their listening skill. 

Therefore, it is necessary to develop the listening skill in the initial stage of learning 

in order to become a good speaker. 

 In practice, questions are placed at different stages of listening activities. The 

questions might be given to students before listening to the listening text – the pre-

listening question technique or after listening to the listening text- the post-listening 

question technique. To use former or latter normally depends on the teachers’ 

decision. Both approaches of posing questions in teaching and testing listening skills 

have been constructively commented on. 

 ESL scholars have proposed several advantages of using preview questions 

in listening comprehension practice. Boonyakarn and Syananodh (1991), and 

LIngzhu (2003) advocated that the pre-listening question technique enables 

students to listen selectively. By reading the questions prior listening to the text, 

questions can serve as useful guides for students to filter out unimportant information 

and focus on significant information. In addition, students are provided with an 

opportunity to build up their own expectations about the incoming information. In 

doing so, they can activate their prior knowledge.  
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Teacher´s name: Jose Angel Padilla Caballero Date: April, 2019 Time: 1 hour 

Topic:  Popular Music styles Orientation: To learn about types of 
music from US, Jamaica, Ireland, 
South Africa and compare them with 
Mexico. 

Level: INTERMEDIATE No. of students:  
15 

Recent work:  Urban and rural lifestyles 

Grammar topic related:  comparative and superlative adjectives. 
Objective: That the students talk about types of music around the world and compare them with Mexico 

Goal: That the students listen to another English language song of their choice. 

Time Stage Teacher activity Interaction Materials Model Assessment 

15 
minutes  

Warm-up 
and 

introducti
on 

BEFORE LISTENING. Teacher will ask students to 
discuss their favorite singers. Write a list of their favorite 
on the board, along with the countries that they come 
from.  
LISTENING. Teacher will play the recording only once. 
Students will listen and check their predictions, 
comparing the types of music what they wrote on the 
board. 

Shared 
points of 
view. 

BOARD 
MARKERS 
HANDOUTS 

 
 

Do students prefer singers 
from their own country, or 
those, from English-speaking 
countries? Why? Do they 
recognize any of the singers in 
the photos? 

 
Teacher will walk around the 
class to check the students’ 
oral production. 

 
35 minutes 
 
 
 

Developm
ent 

VOCABULARY. Ask students if they can identify the 
countries in yellow on the map without reading the texts 
on pages 32 and 33. If not, they can follow the arrows 
and find the names of the countries in the texts. 
 
READING. In pairs, students read the texts quickly and 
match the events to the decades and answer the 
questions on page 33. 
 
 

Students will 
read and 
give points of 
view 
 
 

 

BOOK 
BOARD 
MARKERS 
HANDOUTS 

How much exercise you get 
per week? 
Do you go to a gym? How 
often? 
 

Students will answer the 
questions and teacher will 
check the answers. Written 
and orally. 
 

15 minutes Closure 

SPEAKING. Students discuss the questions in pairs. 
Meanwhile, write on the board the following types of 
music: 
Traditional music from (their country) 
Folk music 
Pop music in (their language) 
Pop music in English  
Rap and hip hop 
Country and western 
Reggae  
 

Students will 
give their 
opinion 
about 
shopping. 

HANDOUTS 
(COPIES) 
 
 

Does your country have a 
traditional form of music? Do 
you like it? What are the most 
popular forms of music in your 
country? 
 

Teacher will ask students to 
add any other type of music 
that they can suggest. 

Evaluative activity: Teacher will evaluate the extra activity. 
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Closure:   Teacher will ask students to work in pairs to create any type of song that they liked and suggested in class.  

Possible problems and solutions: Students can get confused in using the vocabulary or not understand some words at the time of reading. They can also feel ashamed of participating 
or talking in front of the class. 

Additional possibilities: Students can bring for homework to write about a song with English words that they like, transcribing its lyrics and describing why they like them. 
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INSTRUMENTS OF LEARNING ASSESSMENT 

 

ASSESSMENT LESSON PLAN 1 

The assessment will be formal and informal because the teacher will be listening 

and correcting around the classroom to the student’s oral production, in that way he 

will be promoting the informal assessment by saying “good job” or “very good”. As a 

formal assessment will be the project where students will have to write postcards 

about the location, weather, what they are doing, and what they are going to do. I 

will use all the work students did as a summative assessment. Because their notes 

and handouts will have a value of 5 points. 
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ASSESSMENT LESSON PLAN 2 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. As a 

formal assessment will be the project where students will have to write the name of 

each wonder image. I will use all the work students did as a summative assessment, 

because their notes and handouts will have a value of 4 points. As a testing I 

designed a worksheet with the seven American and Canadian wonders vocabulary 

and students will have to write the information on the lines.  
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Write the name of each wonder using the vocabulary pool. Some words can 
go more than one. 
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ASSESSMENT LESSON PLAN 3 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. As a 

formal assessment will be the project where students will have to write about global 

warming and natural disasters around the world. I will use all the work students did 

as a summative assessment, because their notes and handouts will have a value of 

4 points. As a formative assessment teacher will ask students about natural disasters 

vocabulary that they know (diagnostic test). As assessment and use of technology 

teacher will project a power point presentation of natural disasters. As a testing 

teacher will ask students to write on their notebooks the answers to the exercise 

included in the power point presentation. 
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ASSESSMENT LESSON PLAN 4 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. The class 

survey will be used as a formal assessment. As a testing teacher will ask students 

to listen to a conversation about differences between town, city, and country around 

the world and will answer the questions. Students will go to the computer lab to 

answer the exercise about town, city, and country around the world. 
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ASSESSMENT LESSON 5 

The assessment will be formal and informal because teacher will be listening and 

correcting around the classroom to the student’s oral production, in that way he will 

be promoting the informal assessment by saying “good job” or “very good”. The class 

survey will be used as a formal assessment. As a testing teacher will ask students 

answer a worksheet about types of music around the world, putting into practice all 

the things learned during the lesson. 
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MATERIALS AND RESOURCES FOR LEARNING 

 
LESSON PLAN 1 

These materials are the handouts (copies) of the book Across Culture, which 

promotes culture in an interesting and easy way to understand and contrast the 

students’ culture with other countries. This book develops the reading, vocabulary, 

speaking, listening, and writing skills through authentic material and easy to 

understand texts and situations. 
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MATERIALS AND RESOURCES FOR LEARNING LESSON PLAN 2 

On this lesson teacher will use a power point presentation, to introduce the 

vocabulary and will ask students to repeat it. The materials will be the handouts 

(copies) of the book Across Cultures. The resources for learning will be the projector, 

computer, and the power point presentation. On this power point presentation 

students will be able to see, learn, and practice the new vocabulary. Teacher will say 

the new vocabulary and students will repeat it. 

 
 

      
 
 

This power point presentation will give an opportunity to cover all the students’ 

learning styles because the teacher will be using a visual, his voice to say the new 

vocabulary and also will test the students by asking them to say the name of the 

photo he shows after repeating the vocabulary. 
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HANDOUTS  
 

These copies will help students to understand the lesson they are going to see. They 

contain a reading comprehension story about two homes from different countries. 

This lesson develops the reading comprehension and the speaking skills, because 

it contains the reading, some comprehension questions and a speaking activity that 

asks for the students’ point of view. 
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MATERIALS AND RESOURCES FOR LEARNING LESSON PLAN 3  

POWER POINT PRESENTATION WITH THE FAMILY MEMBERS 

Teacher will introduce the family vocabulary by using a power point presentation, on 

this way teacher will be using technology. Students will repeat and learn the new 

vocabulary given by the teacher. Afterwards teacher will ask students to guess the 

family member that he will show in the presentation. This presentation is of great 

help because it introduces the new vocabulary in an interesting and funny way. Each 

student will have an opportunity to practice the new vocabulary that will be seen in 

the lesson. 
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HANDOUTS 

These handouts are from the book Across Cultures; it offers the different families 

around the world (UK, US and Australia). Students will develop the LISTENING skills 

by listening to an authentic material (listening to a person describing his/her family). 

It also develops the READING comprehension skill because the lesson starts with a 

reading and some comprehension questions about Modern Families in the US and 

the UK. It also develops the SPEAKING skill because it includes some questions 

that require students to compare the two families with their own family (Mexico). 
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MATERIALS AND RESOURCES FOR LEARNING LESSON PLAN 4 

This handout contains a reading comprehension that engages students in a story 

about shopping in the UK and the US. Students will develop the reading 

comprehension skill by answering some comprehension questions of shopping in 

the 21st century. This lesson will give students an opportunity to develop not only the 

reading skill but also the speaking and writing skill with all the information included 

in the handout. 

 



 
 

 61 
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MATERIALS AND RESOURCES FOR LEARNING LESSON PLAN 5 

This handout will promote the listening and reading skill because students will read 

the LEISURE USA QUESTIONNAIRE and will answer it by putting a check (✓). This 

handout will give students an opportunity to exchange ideas and analyze a different 

culture with their own. These materials let students learn new leisure time 

vocabulary. It is an interesting way to teach students new vocabulary and make them 

compare their choice with their classmates and the American teenager. 
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VIDEO ANALYSIS 

 

VIDEO LINK: https://www.youtube.com/watch?v=FH19IC8zA2Q&t=18s 

 

 

 

Pre-task 

The teacher first teaches the vocabulary to students by showing pictures and asking 

students to repeat it and later will check for knowledge by eliminating the names on 

the slides. Teacher introduces the topic and gives the students clear instructions on 

what they will have to do at the task stage and might help the students to recall some 

language that may be useful for the task. The pre-task stage can also often include 

playing a recording of people doing the task. This gives the students a clear model 

of what will be expected of them. The students can take notes and spend time 

preparing for the task. 

Task 

The students complete a task in pairs or groups using the language resources that 

they have as the teacher monitors and offers encouragement. 

 

https://www.youtube.com/watch?v=FH19IC8zA2Q&t=18s
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Planning 

Students prepare a short oral or written report to tell the class what happened during 

their task. They then practice what they are going to say in their groups. Meanwhile 

the teacher is available for the students to ask for advice to clear up any language 

questions they may have. 

Report  

Students then report back to the class orally or read the written report. The teacher 

chooses the order of when students will present their reports and may give the 

students some quick feedback on the content. At this stage the teacher may also 

play a recording of others doing the same task for the students to compare.  

Analysis 

The teacher then highlights relevant parts from the text of the recording for the 

students to analyze. They may ask students to notice interesting features within this 

text. The teacher can also highlight the language that the students used during the 

report phase for analysis. 

Practice 

Finally, the teacher selects language areas to practice based upon the needs of the 

students and what emerged from the task and report phases. The students then do 

practice activities to increase their confidence and make a note of useful language. 

Brief description of the outcome of the lessons. 

As we read in the previous paragraphs, the outcomes are related to the skills 

in English language. It was expected students could complete all the tasks 

and share their work with the class. I tried to exploit the four skills during the 

sessions of the lesson plan in order students had a wide variety of activities. 

Reflection on how and what students have learned and how you have 

evaluated them. 
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Students have learned to work in a different way. I usually work following the 

structure of the textbook and I realized students, most of the times do not get 

knowledge. They need a dictionary for translating word by word. They read 

using a process that I now know. Bottom-up.  

Also, students have learned to participate more and take an important position 

in their learning process. I know that I must repeat this kind of lesson plan 

more times because it provides more opportunities for students to increase 

their knowledge and use of the target language. 

However, some stages of the lesson plan were difficult for students. They 

need more practice in some activities and I made some changes for making 

easy the work they did. Undoubtedly, it was a great experience for all. 

Related to assessing students, I used formal and informal assessment. I also 

utilized testing tools. One important fact is the design and use of the rubrics.  

 

Reflection on what are the most important aspects you have learned 

I have learned some theories about language and some facts about language 

acquisition. Also, I have learned some techniques that make easy the process 

of teaching and learning. I´ve learnt to be more flexible and to change the 

teaching process when it does not get the aim of the lesson.  

Reflection on the challenges that I faced in this Specialization. 

The challenges were the lack of time, and resources for teaching English. The 

additional activities that took time from the English class, also, some aspects 

of the lessons that I did not understand and I could not find any use in my 

context. It was very difficult at the beginning to adapt to a new way of studying; 

I was confused, sad, and desperate. I wanted to quit, but I got used to work 

online and now it is a little bit easier. 
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 DESCRIPTION AND ANALYSIS 

 

After observing and analyzing my video I come to the conclusion that I use a 

combination of methods and approaches in my teaching practice. I really enjoy 

working and involving my students in their construction of knowledge. The use of 

technology has always helped me to make my classes more interesting and 

interactive and nowadays students are attracted to the use of technology in class.  

 

I expected that my students learn the Seven Natural Wonders of America. My 

students were able to compare natural wonders with Mexico. They also were able to 

write a paragraph about seven natural wonders in Mexico. The power point 

presentation they brought for natural wonders of Mexico was well explained and 

used the vocabulary they learned in class. 

 

The speaking skill was also developed on this lesson. Students gave their point of 

view and ask each other some questions. They were also able to use the vocabulary 

they learned about the natural wonders. Some students do not have the ease to 

speak or they feel ashamed of talking. I had to stay next to the pair so they could 

talk and not feel embarrassed.  

 

On the video I can see myself a bit nervous because I knew that a camera was 

recording the whole class. I tried to make my students understand the vocabulary 

and practice it with them. They had a chance to read and I used all the material I 

could. Using the TASK BASED APPROACH let my students build their own 

knowledge by exchanging ideas, talking and developing the reading skills with the 

information I included on the Power Point presentation. 

 

Task-Based Instruction As with content-based instruction, a task-based approach 

aims to provide learners with a natural context for language use. As learners work 

to complete a task, they have abundant opportunity to interact. Task Based 

Language Teaching (TBLT) is an approach, which offers students opportunities to 
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actively engage in communication in order to achieve a goal or complete a task. 

TBLT seeks to develop students’ language through providing a task and then using 

language to solve it. 

 
Examples of pre-task can be: Use materials such as picture/text/song etc. to lead 

into the topic, brainstorming, comparing ideas, sharing experiences, provide elicit 

vocabulary, provide a model, exploit role-play, allow the students time to plan. 

Examples of task cycle include: Pair work and small group work versus the whole 

class, introduce a surprise element, set a time for completing the task, vary the 

number of participants, tell students they will have to present a report to the whole 

class. 

 

Examples of post-task activities are: Students give a report; repeat the task (e.g. 

students switch groups), consciousness-raising activities, students listen to a 

recording or watch a clip of fluent speakers doing the same task, and compare their 

tasks with theirs, teacher gives feedback and evaluates the success of the task.  

 

 

The teacher must step out of this central position and allow the students more 

opportunities to utilize discourse skills. The teacher must allow more classroom time 

for student participation. Many times, teachers are more concerned about giving the 

students a linguistic or technical knowledge of the language instead of a functional 

use. That is why I asked my students to participate and talk to each other so they 

can get used to talk to people and practice what they are learning. 

 

Teacher quality is a highly significant factor in the determination of student 

achievement. Researchers have established that teachers can make a significant 

difference in student achievement (Darling-Hammond & Youngs, 2002; Haycock, 

1998; Sanders & Horn, 1995; Sanders & Rivers, 1996; Wright, Horn, & Sanders, 

1997). In addition, the research supports that teacher effect is cumulative on the 

academic progress of students (Sanders & Rivers, 1996). 
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The field of second or world language teaching has undergone many shifts and 

trends over the last few decades. Numerous methods have come and gone, some 

believe that foreign language instruction has finally come of age (see Harper, Lively, 

and Williams 1998); others refer to it as the post-method area (Richards and 

Rodgers 2001). It is also generally believed that there is no one single best method 

that meets the goals and needs of all learners and programs. So, it is difficult to 

implement a single method in the teaching practice. I will tell you how to implement 

them in the following paragraphs. 

 

The origins of Communicative Language Teaching (CLT) are to be found in the 

changes in the British language teaching tradition dating from the late 1960s. Until 

then, Situational Language Teaching represented the major British approach to 

teaching English as a foreign language. In Situational Language Teaching, language 

was taught by practicing basic structures in meaningful situation-based activities. 

But just as the linguistic theory underlying Audio lingualism was rejected in the 

United States in the mid- 1960s, British applied linguists began to call into question 

the theoretical assumptions underlying Situational Language Teaching.  

 

This method can be easily implemented because it promotes language acquisition 

in a natural way, we as teachers can reach a lot of activities on the internet and on 

books, for example there is one activity called the dinner game and the goal is to 

meet a group of international students and organize them for a welcome dinner party. 

so, using examples and some handouts students will follow the teacher’s instructions 

and will practice introducing themselves. 

 

The Natural Approach as Tracy Terrell, a teacher of Spanish in California, outlined 

“a proposal for a ‘new’ philosophy of language teaching which [he] called the Natural 

Approach” (Terrell 1977; 1982: 121). This was an attempt to develop a language 

teaching proposal that incorporated the “naturalistic” principles researchers had 

identified in studies of second language acquisition. 
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We can implement this method as the following example: A typical natural approach 

lesson at elementary to intermediate level might go something like this: 

 

The pictures are displayed around the room, and the students are asked to point at 

the appropriate picture when the teacher names it. 

 

The students are then given a gapped transcript of the previous listening activity, 

and they fill in the gaps from memory, before listening again to check. 

 

The students, in pairs, take turns to read aloud the transcript to one another. 

 

The students, still in their pairs, tell each other the wonders of Mexico, using the 

transcript as a model. 

 

They repeat the task with another partner, this time without referring to the model. 

 

Cooperative Language Learning is group learning activity organized so that learning 

is dependent on the socially structured exchange of information between learners in 

groups and in which each learner is held accountable for his or her own learning and 

is motivated to increase the learning of others. (Olsen and Kagan 1992: 8). 

 

Teachers are often afraid to implement cooperative learning in the classroom 

because it requires them to give up some control. However, this method of 

instruction has been shown to increase student communication skills and academic 

achievement if done correctly. Spencer Kagan (1989) recommends that teachers 

use the “structural approach” to cooperative learning, which involves “content-free 

ways of organizing social interaction in the classroom.” Kagan explains that 

structures require a series of steps to be implemented into the group dynamic. Kagan 

lists well-known structures that have been successfully used in multiple grade levels 

and subject areas: 
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Student team’s achievement divisions. In this learning model, teams are arranged 

after a teacher-led lesson. Team members tutor one another in order to achieve 

mastery of new concepts. Then, students take individual quizzes, but the team 

evaluation is based on individual scores. Student team’s achievement divisions 

encourages students to be responsible for members of their group as well as 

themselves. Some games to implement in the class can be: think-pair-share, 

numbered heads together, three-step interview, co-op, round robin, inside- outside 

circle, roundtable. 

 

Content-Based Instruction refers to an approach to second language teaching in 

which teaching is organized around the content or information that students will 

acquire, rather than around a linguistic or other type of syllabus. 

 

The focus of the class activities should be to elicit knowledge of content, acquisition 

of thinking skills, and development of English language abilities. The novels or short 

stories containing specific topics should involve consideration of the cultures, 

reading levels, and interests of the students. For example, we can select a historical 

fiction, with the topic of "immigration". The class activities include the following: 

 

Build background knowledge: Before reading the novel, teachers can ask students 

general questions related to the content, in order to have a schematic understanding. 

For example, we can ask students whether they have friends or relatives who have 

immigrated, or the reasons for immigration, etc. 

 

Teach new vocabulary: Before reading the text, we should ask students to make 

associations among key words, like "immigration". In another exercise, students can 

guess the meaning of words from context, using the dictionary if necessary. 

Stimulate learning motivation and interest: Before reading the novel, we can ask 

students to watch the film or the videotape. Students can discuss the content of the 

film to have a basic understanding of the content. 
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Enhance four modes and critical thinking abilities: After reading the novel, students 

can discuss the meaning that the author expresses, share their feedback, or make 

a comparison with their own lives and experiences. Through the interactive group 

discussion, students can develop their language fluency and critical thinking abilities. 

In addition, by wiring comments or abstract, students can develop their writing ability. 

 

Promote cooperative learning: Students would be divided into groups. Each group 

has to go to the library and find the resources related to the topic of the novel. They 

then make a report to the other groups. By cooperative learning, students can not 

only make use of the resources from the library, but also gain more knowledge from 

the peers. 

 

 After analyzing and studying the previous methods, I notice that I have used them 

all I just simple didn’t know that they had a particular name. I’ve used all of them in 

my classes and it makes me really happy to know that I know how to use them all. 

So, my conclusion is that we as teachers have the responsibility of prepare ourselves 

and give our students an attractive and interesting class so they can truly engage in 

the language acquisition.  

 
 
CONCLUSIONS  

 

On my project I developed five different lesson plans that I have always done but I 

have never stopped to analyze and find a specific strategy, method or approach. It 

is rewarding when you start planning and you think about your students and their 

requirements for learning the language and you find the method, approach or 

technique to use in that particular class. It has cost me a lot of time, dedication, 

working late and not spending time with my family, but I think is worth it. I have 

improved my English and feel more confident when talking to other people and have 

also helped with time organization. 
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This specialization has helped me identify all the methods and approaches we use 

as English teachers. I now know which method I am using when planning or I identify 

them as soon as we start planning. It has helped me to improve my English in all the 

skills –listening, writing, reading, speaking, and vocabulary because I spoke to 

different people in English all the time, I was not the only one talking, now I had to 

get used to different pronunciations, accents and to write and read in English more. 

The video conferences were useful in terms of that all the time we had to speak 

English, we had to exchange ideas and communicate in English all the time. 

 

Among the methods I used I think that the Whole Language method is very useful 

because it involves: 

 

rtificial. 

 

 

 

 

 

I work in a private institution and a public one in the afternoon where English is the 

second language and we use this method along with others, and Reading 

comprehension has proved to be a very successful method because students learn 

the language in a natural way. Learning new vocabulary words and their definitions 

without translating them into Spanish. Whole language is not a systemized 

approach, but rather a philosophy that assumes that reading and general language 

competencies are acquired through integrated use instead of through learning 

separate, finite skills, such as word attack, comprehension, and vocabulary. It relies 

heavily on the use of literature and trade books, rather than basic readers, and 

usually involves integrated thematic studies and the extended use of writing. 

 

On the other hand, the multiple intelligences approach I use it with my students 

because all of them have different learning styles. For instance, some students are 
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better visual learners than aural learners. They learn better when they are able to 

read new material rather than simply listen to it. Of course, many learners can learn 

equally well either way; however, it has been estimated that for up to 25 percent of 

the population, the mode of instruction does make a difference in their success as 

learners. I believe that the different learning styles require different activities. That’s 

why when I prepare my classes I use different exercises so my students can listen, 

see and live the activities. 

 

Neurolinguistics Programming is something new and I think that if you are well 

trained and take the right courses you will be able to transmit your knowledge to the 

students. They studied successful therapists and concluded that they “followed 

similar patterns in relating to their clients and in the language they used, and that 

they all held similar beliefs about themselves and what they were doing” (Revell and 

Norman 1997). Grindler and Bandler developed NLP as a system of techniques 

therapists could use in building rapport with clients, gathering information about their 

internal and external views of the world, and helping them achieve goals and bring 

about personal change.  

So, I believe that as teacher we have to build rapport with our students so they feel 

comfortable and willing to learn the new language. 

The Lexical Approach A lexical approach in language teaching refers to one derived 

from the belief that the building blocks of language learning and communication are 

not grammar, functions, notions, or some other unit of planning and teaching but 

lexis, that is, words and word combinations. I personally use this approach with my 

students to reaffirm the knowledge of a previous class and to review something that 

has been difficult to learn. I think is a good way to teach the language but not to 

overuse it because students can get tired of it. 

 

After reading The Competency – Based Language Teaching I think that is the one 

that is most used today because it encourages using real-life situations and most of 

the books I use include this approach. According to the theory of language learning, 

CBLT is based on function and interaction of language, what means that language 
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is taught taking into account the social context and the communicative needs of 

students. On the other hand, it is also based on the behaviorist view, since it shares 

the principle that learners can infer language form from language function, thus, 

CBLT competences designers know exactly the vocabulary and the structures that 

can be found in different situations and they strategically place them in the different 

teaching/learning units. Most groups are enthusiastic about the lesson opportunities, 

which CLT offers.  

 

However, some also indicated they felt constrained by the system under which they 

operated, especially those teaching in settings which are particularly exam-focused. 

In addition, they queried the relevance of CLT to their situation, where many of the 

students never used English outside the classroom. In contrast, I had shifted across 

a spectrum of learners, enthusiastically taking CLT along with me as universally 

appropriate. 

 

Fillmore and Snow (2000) suggest that teacher preparation programs should include 

language and linguistics, including language development; second language 

learning and teaching; as well as text analysis. Fillmore and Snow suggest that 

teachers need access to a wide range of information on language and literacy skills, 

including educational linguistics, which would also cover many of the desired teacher 

competencies, relating to skills in student assessment, individualizing instruction, 

and in respecting diversity. They make the case that the core of knowledge for 

instruction in language development and the pedagogy needed by teachers should 

be clearly defined and agreed upon. 

 

Short and Echevarria (2004) recommend students in teacher preparation programs 

be placed in classrooms with teachers trained in sheltered instruction. Yet, only a 

few teacher preparation programs currently emphasize skills in teaching minority 

language students as part of their standard teacher preparation curriculum, even 

though most teachers will at some point work with students who require them to have 

these skills 
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(Menken & Antunez, 2001b). 

 

In conclusion I believe that a combination of all these approaches will make our 

classes better and our goal will be fulfilled that is that our students learn English. 

That’s why after reading and analyzing all these approaches I come to the conclusion 

that the best way to use them is to mix them all and use them in the best way possible 

and according to our students’ needs. 

 

The future plans that I have after concluding this specialization is that I want to study 

my master degree in education. I have already looked in some schools here in 

Matamoros because definitely the online courses are not for me especially the long 

ones like this specialization. I have already taken many online courses but they were 

short courses (2 months) and I am the kind of student who prefers studying in a 

classroom not online because of the attention and the commitment it involves being 

in a classroom with other students and exchange ideas. 
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POWER POINT PRESENTATION A STUDENT BROUGHT OF NATURAL WONDERS OF MEXICO. 
 

 
 
 

     
 
 


