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Introduction 
 

Great teaching can happen anywhere, but teaching online in an asynchronous modality 

requires different skills, strategies, and tools than face-to-face teaching. Teachers faced this 

situation because of the pandemic, looking for new strategies to teach and create innovative 

virtual classes. Some years ago, it was said that future was coming, but nobody expected 

that this future would arrive sooner. Second language (L2) researchers tend to frame 

learning in terms of the opportunities to engage in interactions or to respond to 

communication breakdowns in ways that prime the language acquisition. However, 

language instructors teaching online when they evaluate the curricular design of any 

textbook, course materials, or computer programs, they attend to more traditional measures 

and ask if the four skills have been adequately addressed: speaking, listening, reading, and 

writing. 

After questioning about this came to my mind how can I integrate the different skills with 

my activities, so I started to look for new apps and strategies, also specialization took an 

important role thanks to this I could learn more about technology. Skills are essential 

when we are learning a language, such as when we communicate, we often use more 

than a single language skill. On the telephone, for instance, we listen and speak-maybe 

we also write down a message and read over what we have written. Also, integrating the 

skills allows you to build in more variety into the lesson because the range of activities will 

be wider. Instead of just having listening, the students can have speaking, reading and 

writing practice. This can raise their motivation to learn English. 

 

Above all, integrating the skills means that you are working at the level of realistic 

communication, which provides all-round development of communicative competence in 

English. This helps to build new knowledge and skills on to what students already know 

and can do. So, if students are able to read a short story, this skill will help them to write 

their own story. 

The present work is the result of one year in the three modules of the Specialization in 

English Language and Teaching as a Foreign Language which has helped me in different 

situations, every module added a wider panoramic of what teaching involves.  For 

instance, this project takes into account the learned aspects, I tried to plan diverse 

activities where students could learn more than I expected, integrating the four skills, 
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intercultural competences and going beyond on this way students could feel identified 

through biographies. Different biographies were selected where learners might develop 

their skills into diverse categories, also the plan was adapted as the CELEX program 

required ‘Review of tenses’.  

The elaborated project took place in a Language Center, in the institution known as 

CELEX- CECYT 2 “Miguel Bernard Perales”, that belongs to the Instituto Politecnico 

Nacional (IPN), where students inscribe of their pleasure. Because of the pandemic, virtual 

classes were used so students must have internet connection, computer or any electronic 

device, the virtual textbook and availability on Saturdays. Most of the students are from 

CECYT 2, but other learners come from extra schools, the age goes around 15-35 years 

old, the class is made by 20 students, they take English six hours per week every 

Saturday. The language level is similar because they are located based on an exam if they 

get a higher grade, students are located in an advanced level, this group is A2 level based 

on the Common European Framework, but it does not mean that they are identical, 

students come from different linguistic and cultural backgrounds, all this makes teaching 

special.   

Teaching online has made me think about my teaching practice, as I mentioned before the 

importance of the skills were more relevant for me because I wanted to provide my 

students the best of learning a new language, what is proposed to develop a didactic 

intervention which will be detailed in this project as follows: 

 

*Chapter 1: My philosophy and theory  

*Chapter 2: Methodological and practice  

*Chapter 3: My experience report  

*Chapter 4: Conclusions  
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CHAPTER 1. Philosophy and theory  
 

To create a teaching philosophy is vital for our practice as Soccorsi (2013) mentions that a 

personal teaching philosophy is an essential and active element of a teacher. Acquiring a 

philosophy is powerful, in that it directs and guides a teacher’s teaching practices in the 

classroom as well as how they perceive teaching and learning and the students around 

them.  

It could be said it is important because on this form we can articulate our beliefs about 

teaching and learning with evidence of how teachers enact those beliefs in our teaching. 

Establishing a sense of what we want to our students to gain from taking our classes and 

should be able to visualize us in the classroom and interacting with them. In the next lines 

it will be expressed these points about my teaching practice and the theory which was the 

basis of this project.  

 

1.01 Teaching identity and philosophy 
 

Through my professional development, my experience and my personality it can be 

described that my teaching philosophy has changed and I am pretty sure that it is getting 

better, since I decided to become a teacher, I knew the charge being a teacher.  

Referring to English language, it was essential in my life because I used to listen to music 

in English language, lyrics took an important part of this decision, another fact was once I 

went to the City centre, some foreign visitors were around there and they pointed out how 

terrible Mexico was, they had the view of drugs, violence and selfish people, it is when I 

decided to teach English in order to my students can explain the other side of our country 

and try to carry up our identity as Mexican and how we can improve and break barriers, 

consequently the greatest combination between English language and help people is 

teaching English.  

After graduating, I started to work, my first job was at CELEX-Cecyt 2, then my second job 

was at a high school called ECH, students are both schools are around 15-18 years old, in 

spite of being the same age they are totally different with another context, in these jobs , I 

have grown a lot both personally and academically, collaborative work has developed in a 
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great way I can talk and organize better with my colleagues or students, I have known 

more material referring to books, web pages, apps, strategies and platforms.  

With the current situation, we were in need of stopping classes since March until this April 

2021, we have to re-adapt our lesson plans into virtual, we continued with online classes, 

at the beginning was a challenge but now it is admiring that we are working very hard 

facing the situation. I had to design new strategies to catch their attention and trying to 

motivate them because of the situation, many of their parents lost their jobs, loved ones 

passed away and not everybody has the same situation, as teacher I like to correspond to 

their effort and responsibility. 

When I think about my role as a teacher, the one thing that I constantly have focused on is 

the relationships that I have built with my students, also our world has many necessities 

and based on my situation in recent events I can name that kindness, empathy and 

knowledge are concepts we need to be a better person and teacher. English language is 

immersed around us so it has become as something required in our lives, it is seen on 

internet, cartoons, books, articles, music and more items. I believe all the new generations 

need to understand English because is everywhere and the most important aspect, I am a 

teacher so I know education is where I can have the greatest impact. I want my students 

can make a difference and show through English language the best of our country, we 

need supportive environments in which their own students can grow and learn. 

It is significant to mention that learning new things and preparing me continually is one of 

my greatest satisfactions, it is when I decided to continue studying and look for a new 

chance, here is the decision to apply for this specialization, which it has been very useful 

for my development, apply new strategies, make the different assignments where I make 

reflections and innovative theories about language learning.  

After looking over the different theories and approaches involved in language teaching it is 

clear to appreciate that one’s identity and philosophy is not only the result of one’s own 

individual background also the development of the theories has been the bases to 

advance new ones according to the new requirements.  

Since I was in my major at Escuela Normal Supeior de México I did not know too much 

about theories, then when I started to write my final project, it had to be chosen a subject 

of investigation for our final project, from my learning perspective and observing the 
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viewpoint from others, it was notorious that all of us had an acquired language already, so 

it is very difficult to left behind something that we know, theories were taught at ENSM, 

one caught my attention: Contrastive Analysis. Lado (1957) mentions this theory as the 

systematic study of a pair of languages  in this case Spanish-English, with a view to 

identifying their structural differences and similarities. Therefore, the difficulty in mastering 

certain structures in a second language (L2) depended on the difference between the 

learners' mother language (L1) and the language they were trying to learn. Consequently, 

embrace the Error analysis, according to Corder (1967) errors are significant of three 

things, first to the teacher, how far towards that goal the learner has progressed and, 

consequently, what remains for him to learn. Second, they provide the researcher with 

evidence of how language is learned or acquired, and what strategies or procedures the 

learner is employing in his discovery of the language. Third they are indispensable to the 

learner himself, because we can regard the making of errors as a device the learner uses 

in order to learn (p. 167).  

Currently, I still use these theories which have helped me to improve some areas, then on 

the other hand, through the lessons seen in the specialization I have learnt new subjects 

and information in order to improve my practice, such as the teacher’s role, one principle 

that I like was to create a classroom atmosphere that is welcoming and accessible; a place 

that students feel comfortable coming to and where they know how to use the resources 

that are provided. The teacher should explain the use of these resources to their students, 

and make special plans for the inclusion of students with special needs and students for 

whom English is a second language. The way I am working on that is trying to create an 

ideal classroom environment, I know it is difficult for the reason that each student is 

different and come from various contexts, I try to share a good attitude and kindness, it is 

when I think of my mom because she says "treat like you would like to be treated", on this 

way I can be a better teacher. I work with High school students so I like they have 

confidence but respectfully. They have many likes related to English so it is easy to create 

conversations and activities related to these ones.  

It has been two years since I stood up in front of a class for the first time as the main tutor. 

And I can remember it all, quite vividly: the unspeakable terror, the nerves, the emotion 

and the enthusiasm which I still feel when I am in a new place. Right now, I am about to 

finish my specialization and I could not be prouder of me, always is good to keep knowing 

new techniques, methods and information in order to be a better teacher and person. 

https://en.wikipedia.org/wiki/Language
https://en.wikipedia.org/wiki/Second_language
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1.02 Theoretical foundations 

 

All teaching practices need theoretical frameworks which support its work, so on this 

section, it is studied the different theories and methods that were supportive to design the 

set of activities provided in the chapter 3.  

1.02.01 Second language acquisition and learning theories  

 

First of all, let us define the difference between learning and acquisition. Language 

learning, a progress which we are familiar with, because is conscious, many of us would 

have used at school, this includes grammar rules.  

Acquisition however, it is a subconscious progress, and comes as a result of interaction in 

your target language.  It has been said that a person who has already a L1 it would be 

more difficult because it has a previous knowledge.  

1.02.01.01  Acquisition and learning theories   

 

This phenomenon that has been understood by many theories with diverse descriptions 

resulting in different interpretations and comprehension of ho people acquire/learn a 

language. In this section, it is analyzed the theory of Behaviorism proposed by Skinner 

(1953), the theory of structuralism by Saussure (1959), the theory of the Generative 

Linguistics proposed by Noam Chomsky (1962), the Sociocultural theory by Lev Vigotsky 

(1986) and Contrastive Analysis proposed by Lado (1957).  

  

Description 

 

Learning perspective 

 

Acquisition perspective 

 

 

 

Behaviorism 

 

 

It is the theory that scientific 

enquire into behavior 

should consist only of what 

can be observed, such as 

stimuli and responses. 

 

Stimulus-response learning.  

Language is a set of habits. 

 

 

It is exposed that learners 

acquire through imitation. 
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Structuralism 

This view treats language 

as a system of structurally 

related to elements to code 

meaning. 

Deep study of aspects of the 

language such as syntax, 

phonology and morphology.   

 

Creative generator of 

language of language 

through imitation.  

 

 
 
 

Generative 
Linguistics  

Language could not be 

explained as a simple 

response to stimuli.  

It is focused on the 

principles or universal 

constraints leading the 

fundamental processes of 

language performance. 

Creating new sentences are 

strongly encouraged for 

students to create by their 

own.   

Study of grammar rules to 

produce new structures. In 

this way, productivity in 

language is covered. 

 

 

Principles of language can 

be found in interlanguage 

and universal grammar.  

 

 

 

 

Sociocultural theory  

Language is learned as a 

result of interactions 

between social and 

cognitive factors. 

This theory is focus on the 

relationship between the 

mind and social/cultural 

factors. 

 

Symbolic tools of the high 

mental processes.  

 

Language is referred as a 

process not as a product 

which learners imply 

complex thinking by 

cooperative learning, 

construction of meaning and 

sociocultural variables.  

 

 

 

Contrastive Analysis 

Systematic study of a pair 

of languages to identify 

their structural differences 

and similarities. Another 

purpose is to help teachers 

to identify areas of difficulty 

for their learners. 

Study and comparison of two 

languages such as things in 

common, sound systems, 

written statements, structural 

forms and culture aspects.  

 

You have already acquired 

the L1 for instance you use 

it for contrasting. 
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1.02.01.02 Stephen Krashen’s hypothesis 

One of the experts in the field of linguistics is Stephen Krashen (1988) who has made 

specializations in theories of language and acquisition advance. In the following section, it 

will be studied of Krashen’s widely known theory of second language acquisition. 

Krashen’s theory consists of five main hypotheses: 

1. The acquisition-Learning hypothesis 

According to Krashen there are two systems of foreign language performance: the 

acquired and learned system. The ‘acquired system’ or ‘acquisition’ is the product of an 

unintentional process very similar to the one which child experience when they obtain their 

mother tongue. Meaningful interaction with the target language: natural communication. 

The second system is the ‘learned’ or ‘learning’ which is the produce of formal instruction 

and it embraces a cognizant process which outcome in a conscious knowledge. 

2. Monitor hypothesis 

This hypothesis explains the relationship between acquisition and learning. The monitoring 

function is the practical result of the learned grammar.  The 'monitor' acts in a planning, 

editing and correcting function when three specific conditions are met: 

1. Focus on form: The learners need to be focused on the form of the target 

language. This condition implies that form is more important. 

2. Knowledge of the rule: When learners structure a wrong sentence like “She have 

three children” it is useful to know the use with 3rd person, in order for the Monitor 

to have an effect.  

3. Time: Learners need time to think about the rules in order to be able to use them. 

3. Input hypothesis 

. Krashen suggested that language is acquired through exposure to comprehensible input 

(written or spoken). According to this, the learner improves and progresses along the 

'natural order' when he/she receives second language 'input' that is one step beyond 

his/her current stage of linguistic competence. For example, if a learner is at a stage 'i', 

then acquisition takes place when he/she is exposed to 'Comprehensible Input' that 

belongs to level 'i + 1'.  
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4. Affective filter hypothesis 

To account for individual differences, Krashen proposed various factors that are bound to 

influence the learning process in both positive and negative ways, these variables include: 

motivation, self-confidence, anxiety and personality traits.  

5. Natural order hypothesis 

This research suggested that the acquisition of grammatical structures follows a 'natural 

order' which is predictable. This order seemed to be independent of the learners' age, L1 

background, conditions of exposure, and the agreement between individual acquirers.  

 

1.02.01.03 Zone of proximal development 

It refers to the difference between what a learner can do without help and what he or she 

can achieve with guidance and’ encouragement from a skilled partner. 

According to Vygotsky (1978) maintained that the ZPD is “the distance between the actual 

developmental level as determined by independent problem solving and the level of 

potential development as determined though problem solving under adult guidance or in 

collaboration with more capable peers (12)”.  

The next illustration shows the zone where takes place the skills developed as Vygotsky 

stated it. 

 

.  
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1.02.02 Methodologies and approaches   

 

First of all, let us define an approach, which provides theoretical assumptions about 

language and learning, informs methods. Each method should not contradict the approach 

on which it is based. Similarly, procedures are ordered sequences of techniques that have 

to be associated with the theoretical assumption a method aspires to put into practice. 

Even though there are many frameworks which it can be based on, the following list states 

some basis which it helped me within my teaching practice.  

The Grammar-Translation method:  It focuses on the literature and grammar of the 

target language, with passages being translated into and from the mother tongue. 

Consequently, it tends to be very much text-based. Typically, the teacher gives 

instructions and grammatical explanations in the mother tongue. Little or no attempt is 

made to teach pronunciation. 

 I have found grammar rules as useful for structuring statements that are inexistent or 

uncommon in L1 and also as an approach to a diversity of texts.  

The Direct method: There is no translation. In fact, mother-tongue is expressly forbidden, 

and all communication is directly in the target language. Vocabulary is explained through 

visual aids and miming. Listening and speaking skills are given priority, though reading 

and writing play their part. Grammar is deduced rather than instilled. 

From this one, I like to explain new vocabulary through pictures, realia or miming, also 

contexts take important roles such as going to doctor, money or sports.  

The Audiolingual method: Here grammar is prioritized over vocabulary, and accuracy 

over fluency, giving learners few opportunities to produce errors which are seen as 

potentially "contagious". Ultimately, the learner will speak "automatically". 

Target language and mother tongue are used in this method so I have found it beneficial 

by the reason of students have an acquired language, dialogues and oral patterns are 

significant and some exercises used include repetition, chain and substitution drills. Tapes, 

visual aids and language labs have been very advantageous to my students in order to 

improve their English learning.  



14 | P a g e  
 

Communicative Language Teaching: It emphasizes the importance of all four language 

skills and aims to achieve "communicative competence" (rather than linguistic 

competence) through considerable learner interaction and communication of "real" 

meaning. It is an approach that tends to promote fluency over accuracy, the functional 

over the structural, and authentic materials over fabricated materials.  

From CLT, I take the idea of learning by doing. The idea of pair/group work helps in some 

activities, students like to share ideas and opinions and even more with their friends. 

Worksheets and activity cards are ones of my favourite techniques I think learners can 

practice and take it as a challenge feeling a success. Games are engaging tools where 

students feel free to participate also, they are learning at the same time. Working with the 

four skills are essential to develop their aids like so they can notice which is the strongest 

or lowest. I like to plan authentic materials because on this way I can design them by my 

students’ needs and real-life contexts. (EEAILE,2021) 

In addition to the previous approaches, it is significant to discuss other theoretical 

perspectives in my teaching practice which are Kolb’s model of Experiential Learning and 

Task Based Learning.  

1.02.02.01 Kolb’s model 

On one hand, there is Kolb’s model (1984) which suggests that all learning happens due to 

real-world experiences which then help people form mental models of that experience. 

Some people actively experiment with the new learning and create further experiences on 

the subject, the following 4 aspects to the model, are explained below: 

*Concrete Experience: The learner has a new experience, say for example going to a 

new place for the first time. When the person uses the tools or visits a new place, he has a 

concrete experience that sets the foundation for the subsequent processes.  

A few examples I have made in the classroom are observations, simulations, games, 

problem sets and trigger films.  

*Reflective Observation: After the experience, the person reflects on that and tries to 

understand the differences between his/her previous understanding of the subject.  

Applying these ideas are a clear example of thought questions, brainstorming and 

discussion about different topics.  
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* Conceptualization: After reflecting or observing on the matter deeply, the learner comes 

up with new ideas.  

From my perspective, lectures, papers, model buildings and projects’ drafts are some of 

the practices I have applied based on Abstract conceptualization.  

*Active Experimentation: After forming new ideas, the person actively works on the idea. 

So, the learner may travel to new places. 

Finally, some activities to point out are homework, tasks and projects 

 

1.02.02.02 Task Based Learning 

On the other hand, we can find the Task Based Approach which it seems to me one of the 

most useful, practical and adaptable for my teaching practice, before the lesson plan is 

explained, it will be mentioned features and description about this approach.  

 In a task-based lesson the lesson is based around the completion of a central task. The 

lesson follows certain stages which are the following ones:  

• Pre-task:  The teacher introduces the topic and gives the students clear 

instructions on what they will have to do at the task stage. 

• Task:  The students complete a task in pairs or groups. 

• Planning:  Students prepare a short oral or written report to tell the class. 

• Report:  Students then report back to the class orally or read the written report. 

The teacher chooses the order and give the students feedback on the content.  

• Analysis: On this stage students have to analyse. They may ask students to notice 

interesting features within this text. The teacher can also highlight some aspects. 

• Practice: Finally, the teacher selects language areas to practice. 

Doing an analysis about this approach, I can highlight the following advantages: 

• A natural context is developed from the students' experiences. 

• Lexical phrases, collocations and patterns are exposed. 

• The language explored arises from the students' needs.  

• It is enjoyable and motivating. 
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CHAPTER 2: Methodology and practice  

Trying to apply the previous concepts and to adapt them with the new forms of working 

(virtual classes), it has been designed a lesson plan for the next part, but first of all let us 

to define the different principles that were taken into account to develop the language skills 

which are a basis for the creation of this project, also some evidences of the results and 

assessments were will be explained.  

 

2.01 Procedure of the learning activities 

As an EFL teacher, it has been faced many challenges through the virtual process, 

consequently it is decided to point out how to work with four of the second language skills 

and one important concept: intercultural awareness, this part is to include a detailed 

description and a deep analysis of the class’ development. 

2.01.01 Reading skill 

Reading is a complex cognitive process and readers use different approaches, 

consequently there are 3 ways to approach reading: bottom up, top down and interactive. 

Let us take a look at these approaches.  

*Bottom up: This involves looking at the individual components of a text in order to 

understand the text as a whole. These individual elements include: 

Letters (this includes recognizing letters and correctly applying phonics) 

Words (guessing the meaning of unfamiliar words based on context) 

Grammar (identifying the grammatical role of a word - subject, verb, adjective, etc.) 

The activities and exercises in these lessons are designed to help students develop strong 

comprehension skills that will aid them when they read more complex texts. 

Forstall (2019) says that the initial focus for early literacy is the instruction of the basic or 

foundational skills necessary for life-long mastery of literacy and the components of 

reading. In bottom-up reading activities, student learn to read from the bottom, or 

foundation, up to concepts like reading comprehension. 
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*Top- down: This consists essentially of moving from overall general meaning down to 

examining the written code. This process uses your background knowledge of the world to 

comprehend a text. Processing information from the top down allows us to make sense of 

information that has already been brought in by the senses. 

This process plays an important role in our interactions with our environment. Our five 

senses are constantly taking in information.  

*Schema theory: It is an explanation of how readers use prior knowledge to comprehend 

and learn from text. The fundamental principle of the schema theory assumes that written 

text does not carry meaning by itself.  

According to schema theory, comprehending a text is an interactive process between the 

reader’s background knowledge and the text. Efficient comprehension requires the ability 

to relate the textual material to one's own knowledge. 

This research has shown that this information is kept in form of schemata, for example: 

content schema - prior knowledge about the topic of the text 

formal schema - awareness of the structure of the text 

language schema - knowledge of the vocabulary and relationships of the words in text 

Bottom up was used to guess the meaning of unknown words in the reading ‘Helen 

Skelton’ and ‘Bruno Mars’ life’, the background takes an important role because this 

counts before reading, teacher activates prior knowledge and language schema was used 

for identifying the different tenses in the text.  

 

2.01.02 Writing skill 

 Writing as a skill is very important in teaching and learning a foreign language; it helps 

pupils to assimilate letters and sounds of the English language, its vocabulary and 

grammar, and to develop habits and skills in pronunciation, speaking, and reading. 
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Hyland (2002), defines writing as “the process whereas a person selects, develops, 

arranges, and expresses ideas in units of discourse.” Hyland also suggests the following 

six approaches when teaching writing.  

1. Language structures: The coherent preparation of words, clauses, and sentences, 

which are structured according to a system of rules. Taking four stages in the development 

of writing.  

a) Familiarization: Students are taught certain grammar and vocabulary items.  

b) Controlled writing: Students practice writing and they substitute some ideas.  

c) Guided writing: Students imitate model texts. 

d) Free writing: Students use the patterns they have already learned to write.  

2. Discursive structures: Every culture has a proper style for its discourses. Each genre 

has its way of organizing its ideas, for example: longer texts need to be divided up into 

smaller parts to be manageable for the reader, such introductions, conclusions. Moreover, 

there are cultural conventions for the arrangement of different types of paragraphs. 

3. Creative expression: Writing can be transformed into a process of self-discover. 

Students can express personal experiences and opinions without pressure.  

4. Writing processes:  This model follows a planning-writing-reviewing-process which is 

explained in the following steps:  

1.    Selection of a topic: by teachers and/or students 

2.    Prewriting: brainstorming, collecting data, note taking, outlining, etc. 

3.    Composing: getting ideas down on paper. 

4.    Response to draft: teacher/peers respond to ideas, organization, and style. 

5.    Revising: reorganizing, style, adjusting to readers, refining ideas. 

6.    Response to revisions: teacher/peers respond to ideas and style. 

7.    Proofreading and editing: checking for correct form, layout, evidence, etc. 
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8.    Evaluation: teacher evaluates progress over the process. 

9.    Publishing: in-class printed versions or presentation, websites, etc. 

10.  Follow up tasks: to address weaknesses detected. 

5. Content: Students can also select their own topics to write about. Materials and 

activities can be adapted to students of different proficiency levels by varying. 

6. Genre and contexts of writing:  Writing instruction begins with the purpose of 

communication. Genres can be such text types as jokes, anecdotes, advertisements, 

biographies, menus, tickets, prescriptions, poems, songs, etc.  

These steps were the basis to plan the writing part of my lesson which refers to a person’s 

biography, developing diverse skills at the moment of writing, on this way allows to 

facilitate the creation of a text. 

 

2.01.03 Listening skill 

Tomlinson (1998) defines listening as, “Active listening, which is very important for effective 

communication”. Listening can be also defined as “More than just hearing and to 

understand and interpret the meaning of a conversation”.  

Successful listening skills are acquired over time and with lots of practice. Learners need 

to exposure to spoken English to be able to develop their listening skills. However, 

students in some parts of Mexico may not have many opportunities to listen to English 

outside the classroom. Otherwise, as teachers it is our role to try to develop these skills 

with authentic materials that must be related to real life situations. 

There are some methods to address this skill which are “bottom-up”, “top-down” and “Input 

hypothesis”: 

*Bottom-up processing: This processing happens when someone tries to understand a 

piece of writing by looking at individual meanings or grammatical characteristics of the 

most basic units of the text. This will define the type of activity that should be used. 
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Bottom-up skills involve “decoding”, that is, constructing a message from sounds, words, 

and phrases. 

*Top-down processing: Refers to the use of contextual knowledge or previous 

information of a specific topic in order to understand the meaning of a message. It means 

making as much use as you can of your knowledge and the situation. From your 

knowledge of situations, contexts, texts, conversations, phrases and sentences, you can 

understand what you hear. 

This processing in language learning happens when some uses background information to 

predict what they are about to read.  

An example of this processing is asking learners to read the title of a piece of writing and 

asking what the article might be about 

*Input Hypothesis: As it was stated in Krashen’s hypotheses are ones of the most well-

known, Krashen states (1996) that a necessary but insufficient condition for language 

acquisition to occur is that the acquirer understands input language (in meaning, not form) 

that contains structures, the current level of competence, that is, that signifies a challenge 

that it still allows the comprehension of message. 

Students should be exposed to language structurally higher than they can already 

produce, which has been considered “i+1”. It is expected for acquirers to talk when they 

feel ready and comfortable to try on the i+1. As learners reach a new base line, i+1 is 

modified and so on. 

In listening, it means that the listener would have to face with sounds, structures, accents, 

intonation and speech that are a bit far beyond that the learner is already used to. Upon 

subjecting the learner to a greater exposure, to a greater variety, we will be providing the 

necessary breakdown and challenge for him/her to gain further knowledge and practice. 

At the moment of listening the biography of Helen, students can predict what is the 

listening about, using an goes which goes beyond in order to improve their listening skills.  
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2.01.04 Speaking skill 

 

Based on my students’ opinions and my beliefs, speaking is the skill that most of them 

wish to be really good at. Yet, it is also the skill they practice the least because of 

embarrassment, afraid of mistakes or there are no someone who practice all the time kike 

you learn your mother tongue. Language is a tool for communication. We communicate 

with others, to express our thoughts, and to distinguish others’ ideas as well. 

Communication takes place, where there is speech. Without speech we cannot 

communicate with one another. Speaking activities often derive from grammar, reading or 

listening activities what makes speaking different from the rest of the skills, expressing 

your thoughts can be hard because of our L1, it is hard to stop thinking about in our native 

language and we have to answer quickly in order to make a spontaneous and fluid 

conversation, speaking and listening are brain input skills while reading and writing are 

brain output skills. 

When planning an activity, it is to think about teaching techniques and activities, as Bygate 

(1987) suggests some processes involved in learning to communicate in a new language, 

some of the following considerations I have taken them into account: Oral practice for the 

learning of grammar refers to activities intended to helping students practice grammatical 

structures by using them (for example, substitution drills). Structured interaction refers to 

exercises which can tie the hole between knowledge of the rules and the students’ ability 

to express their own meanings, here I have accompanied them by realia or visual aids. For 

last, we can find Autonomous interaction which states to the kinds of actions intended at 

providing contexts for and facilitating the learners’ expression of personal meanings in the 

target language, such as maintaining social relations, expressing reactions, seeking and 

giving information, solving problems, discussing ideas, sharing leisure activities 

In order to avoid breakdowns, I like to encourage my students do not stop, because 

sometimes we can block our mind when you do not know how to say a word, students may 

use gestures, use synonyms or using pictures.  
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2.01.05 Intercultural competence 

This competence is defined in a number of way but generally, it is the ability to 

communicate and behave in appropriate ways with those who are culturally different, then 

try to create shared spaces, teams, and organizations that are inclusive, effective, 

innovative, and satisfying. 

One of the most popular models of intercultural competence in language education has 

been developed by the British language educator, Michael Byram, and his colleagues 

(1997) described the following concepts: 

 *Knowledge: Critical cultural awareness, linguistic and communicative awareness.  

*Skills: Listening, observing, patience, viewing the world from other's perspectives. 

*Attitudes: Respect, openness, curiosity and discovery 

Through my lesson plans I decided to include Integrated skills which based on Brown’s ideas 

(2007) states that we do so in an attempt to achieve some balance in our lessons and also 

to be able to account for it in a more or less straightforward manner. From a language 

perspective, most of our language-based interactions include the incorporation of two or 

more skills, also skills-integration has positive effects on motivation. 

First of all, review of tenses is the main topic based on CELEX program and the textbook, 

most of the activities planned for the class. For reading activities, authentic texts were used, 

I used the ones which were on net, and from the textbook. The linguistic schema is 

stimulated by activating their knowledge, I showed some pictures and also playing hang-

man online. By the side of the content schema, I adopted some pre-reading questions, then 

everybody could discuss them and predict what is about.  Bottom-up processing is used 

when I allowed to my students to listen how to pronounce some words with audios and 

repetition techniques.  

For listening skill, I tried to use different types of input, so we reviewed more about the 

tenses, videos from YouTube and audios from the book were very useful to design a 

listening plan. In the diverse stages we can find the following doings, to activate their 

schemata is discussed some ideas to carry on the audios, then in while-listening phase, 

learners are sked to fill in the gaps some missed information, put in order some statements 

and to write the statements they could listen using diverse tenses.  
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The lesson goes from top-down processing to bottom-up processing: The first one is used 

when learners are required to divide some functions (tenses, nouns, verbs) from the song 

and video.  

Referring to writing activities I decided to set formal and informal writings, on one hand the 

informal ones are exposed on the Skype chat, based on Brown’s  principles, they are very 

useful to interact more each other, they can answer faster, connects reading and writing 

and provides authentic writing on this way learners can write as they wish, at the end they 

can receive feedback, on the other hand I can mention the formal one which refers to write 

a biography of a famous person they like in order to use tenses, all the asked 

requirements are in the rubrics described in assessments part, Hyland’s statements were 

essential in the writing process, first to select a topic , second a brainstorm among 

students and teacher, create drafts and a final product, finally an evaluation of their 

productions.  

For this project, in the speaking part, there is a final task to develop, which consists in 

creating a video describing of a biography, they have to think a famous person and talk 

about it, they have to consider the mechanics, word order, vocabulary and grammar as 

well as social rules such as register.  Even though they are A2 level, it is required fluency, 

accuracy and pronunciation through this conversation because it is the last level of basics. 

After that, they will receive feedback. 

Talking about culture through biographies, there are some regarding features that I would 

like to mention which it was tried to develop them in the lesson such as:  

*Respect: Value cultural variety, thinking comparatively.   

*Curiosity: Looking for intercultural interactions.  

*Critical cultural awareness: To evaluate your own culture’s perspectives. 

*Culture specific knowledge: Analyzing information (history, values, beliefs)  

*Ethnocentrism: The practice of judging others by your own world.  

It is considerable to highlight about the use of technology, all the activities were planned by 

technological tools, assessments are delivered by via Classroom, chat is used by 

WhatsApp and Skype, extra resources such as: Liveworksheets, YouTube and websites. 
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2.02 Lesson plan  
 

For the following section, it will be described the set of actions, activities and strategies 

that were built based on the methodological part of this work, utterances from the Module 

2 of this Specialization, trying to cover the students’ requirements and the current 

conditions, first of all in let us to read more about the students’ profile and sequently the 

lesson plan.  

Learners’ profile and class context  

The application of this proposal was in the group B5, A2 level of English from CELEX-

Cecyt 2 “Miguel Bernard Perales”, located in Miguel Hidalgo, Mexico City. This High 

School is focused on engineering.   

The group has 20 students, 11 are men and 9 are women, through this course has not 

been many absences. Most of the students belong to CECYT 2, a few of them study at 

university or another high school, they are around 17-24 years old. Being an extra course, 

students have decided to learn English for different aims. Learners are studying subjects 

related to Maths, Science, Trades being Cecyt part of technical careers. Students are in 

the level Basic 5 according to the Common European Framework A2 level. They like 

games, social media, music, cartoons, sports and are very interested in learning new 

things. They have mentioned that listening and speaking are the skills that are the most 

difficult for them. These are their 6th and 7th classes of the course, so they know how the 

class works. They also have the technological tools to their fingertips so it can be implied 

the wished strategies.   

Talking about the class context, it is taught only on Saturdays from 8am to 2pm face to 

face, now we connect by via Skype from 8:00 am to 10:30 for synchronous work it means 

that they need the teacher’s assistance, then at 11:00am they have the asynchronous 

work which is activities made by their own, it could be book activities or any extra. 

Because of connection failures sometimes we find ourselves in need of finding out other 

solutions in case they present it they have the opportunity to check the recorded video, if it 

happens to me, another teacher comes to assist. Virtual materials are available and 

sufficient for everyone because they have acquired their virtual books, there are several 

tools on net and everybody is working in their computers. This occasion it will be described 
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one Saturday with them, because of being the one before the last class, the main topic is 

review of tenses, their next level is intermediate 

On the following set of activities, the four skills (reading, listening, writing and speaking) 

strategies were designed based on the program contents, methodological theories, 

learners’ needs and available technological tools.  

2.02.01 Class #1  

Teacher: Daniela Ramírez                                               Level: A2 / Bas. 5 Unit: 12 Les
son 
No.: 

3 

June 5th 2021 

LEARNING OBJECTIVE(S) OF THE LESSON:   Learners can talk about a person’s life through 
biographies applying different tenses (present simple, present continuous, past simple, present perfect and 
going to).   
 
TASK:  Biography Learners are going to write and talk about a person’s life describing past events, habits, 
cultural references, routines, current situation and plans for future.  
 
TIMING CLASS DEVELOPMENT 

 
TEACHING ITEM / 

CONCEPT 
 
 
 
 
 
 
 
 
 
 
 
 

150 
min. 

 
 
 
 
 
 
 
 
 
 
 

SYNCHRONOUS WORK 
 

Pre-Task Phase 
Presentation: 

1. T shows a screen called ‘Han man online’ (f igure 6), then Us try to 
guess the hidden words in order to know the topics of  the class. After 

that, T-Us talk about the concepts that could be seen in the day.  
2. T shows a Jamboard which includes a summary of  the dif ferent 

tenses, grammar structures and examples. (f igure 7 , 8 , 9, 10) 

3. When T f inishes to explain a tense, the second part is a video where 
real situations in the movie Monster’s Inc is used (f igure 11) and Us 
have to match the dif ferent expressions into the tenses. Then Us 
express their ideas.  

 
Practice: 

4. In order to work on reading skills, before starting, T asks Us about 

their beliefs and the ideas will be recollected. The biography is based 
on Bruno Mar’s life. (Figure 12) 

5. T allows four learners to read aloud the text, then together answer the 

exercise which consists on True and False statements, T-Us will be 
answered together and states the reason.  

6. Continue working on reading, T asks Us if  they like adventurous 

biographies and start reading af ter that Us have to f ill in the gaps with 
the missing words related to the biography of  Helen Skelton (Figure 
13).  The exercise is 1 and 2 of  the page 110 f rom their student’s book.  

7. Now working on listening part, T plays an audio related to the Helen 
Skelton’s life too (Figure 14), the context is that she is in an interview 

*Present simple 
*Present continuous  
*Present perfect  
*Past simple 
*Going to  

LANGUAGE 
FUNCTION 

 
Talking about 
biographies. 

LEXICAL SET 
*Like events and 
experiences. 
 

MATERIALS / 
TEACHING AIDS 

 
*Computer 
*Speaker 
*Jamboard  
*Books set  
*Wordwall game  
*Hang man online  
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120 
min. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
60 min.  
 
 
 
 
 
60 min 
 
 
 
 
 
 
 

and T asks Us to think about the future answers, as f irst step Ls listen 

the conversations and write down the expressions with the dif ferent 
tenses that they caught, then the audio is played one more time and 
then we compare every answer.  

8. For the second activity based on listening, T shows a liveworksheet 
with missing words and students have to write these ones, the activity 
is based on the song ‘In my life’- The Beatles (Figure 15), f irst T asks 

what do they think is the song about? then everybody reads the 
instructions and the context of  the song, T plays three times the song, 
one for write the missing words, the second for checking out their 

answers and the last one for following the pronunciation and 
intonation.  

9. Post listening, students divide the f ragments into the ones which use 

the dif ferent grammar tenses, then everybody comment their answers  
and check the results 
 

Production: 
10.  Learners have to think about dif ferent sentences related to them and 

they have to share them on the WhatsApp group with an image or a 

GIF. (Figure 16)   
10:30-11:00 BREAK 

 

ASYNCHRONOUS ASSESMENTS  
 

Task Cycle Phase 

 
Task: 

1. By via Word online, students start to write about the person they want 

with the teaching items f rom the lesson, students must include life 
achievements, personal life, routines, past events and future plans.  

2. Hey share his/her f ile with another classmate, so they can provide 

feedback before sharing with the teacher, (Figure 17) 
Planning:  

1. T checks their progress; word online helps to underline spelling 

mistakes and highlight dif ferent phrases. On this way they can 
receive their feedback until the f inal video.  

 

Report:  
2. Each student starts preparing his/her video where they must talk 

about this biography and they can edit as they want.   

 

 

SYNCHRONOUS WORK 

1.T gives some recommendations for their videos and says a detailed                     
ref lection about their works on Word online in order that they can improve 

the f inal results 
2. To work on speaking answers, it will be shown a Wordwall with a wheel 
using a combination of  the tenses, all students participate. (Figure 18) 

 
For Homework: students record the video (Figure 19) and work on 
the Helbling platform (Figure 20) based on the teaching items f rom 

the lesson.  

 

INTERACTION 
PATTERNS 

 

Us-Us 
T-Us 
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2.02.02 Class #2  

According to this lesson plan is not so complex due the fact that it is the last day and it is 

just for presenting final tasks and final exam which will be described in the next part of 

assessing.  

                               Class evidence 

Class Date 
Procedures followed 

Introduction Action Consolidation 

 

 

 

 

7 

 

 

 

 

 

   June      

12th 

T allows students to share their 

videos, also learners must talk 

the cultural aspects about 

his/her character, then T 

provides some feedback in order 

they can improve some skills 

and also T mentions some 

mistakes committed on the 

platform 

  

Break 

9:40 am-10:00 am 

 

T explains the general 

instructions for the final 

exam which contains 

reading, listening and use 

of English.  

      Final exam  

Students answer the final 

exam on google forms 

based on the contents of the 

level.  

 

 

 

 

 

Lesson plan template 

Teacher’s 

name: 
Daniela Ramírez Lozano  

Level: A2/ Basic 5 Schedule 8:00 – 11:30 

Date: June 12th, 2021.  
Number of 

students: 

20  
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2.03 Tools to assess   

Assessment plays an important role in the process of learning. The types of assessment 

tasks that we ask our students determine how students will approach the learning task. 

It is important to consider how to measure the learning that we want our students to 

achieve. Assessment should integrate grading, learning, and motivation for them.  

2.02.01 Assessing speaking 

Speaking is part of communication and is something everyone does, every day. Let us 

highlight Micro-and Macro skills which we need to keep in mind for assessing as Brown 

(2004) mentioned I decided to use the next ones for creating my activity.  

Micro-skills 

1. Produce English stress patterns, rhythmic structure, and intonational contours. 

2. Produce fluent speech at different rates of delivery. 

3. Use grammatical word clauses and systems.  

4. Express a particular meaning in different grammatical forms. 

Macro-skills 

1. Use appropriate registers, implicature, pragmatic conventions. 

2. Convey links and connections between events and communicate relations. 

3. Use facial features, kinesics and body language. 

Being said that, I designed a rubric based on these principles, understandable, my 

students and the activity which is defined in the lesson plan.  

2: meets standards                                                                                            Figure 1 
1: below standards 
0: not evidenced  

Criteria Assessments Comments 

Uses pauses effectively and speaks loud 
enough.   

   2   1   0  

Includes a wide range of concepts from the 
lessons.  

   2   1   0  

Shows a coherent structure.      2   1   0  

The pronunciation is understandable.     2   1   0  

Connects ideas using the grammar functions.     2   1   0  
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2.02.02 Assessing writing 

Writing assessment is useful primarily as a means of improving teaching and learning. 

The primary purpose of any assessment should govern its design, its implementation, 

and the generation and distribution of its results. There are some stages suggested by 

O’Malley and Valdez-Pierce (1992) which they have been changed some statements 

according to my needs. 

Stage 1 Students choose the topic, brainstorm ideas, choose vocabulary or key concepts. 

Stage 2 The student starts the writing process. The purpose for the student is to type all 

the ideas following the first rough draft and the outline. In this case, student interchange 

their links where they are writing and they revise and edit each other. 

Stage 3 This stage is also called post-writing or revising. Here, the student re-reads and 

revises his/her writing piece and corrects errors or mistakes based on peer feedback.  

Stage 4 This stage is called the editing process. The purpose here is to focus on 

mechanics, that is, to present it as a final product for the teacher. 

The next rubric was designed with the previous stages, teaching items, class and students’ 

context.  

Figure 2 

 

Criteria-Writing of the lesson Yes Sometimes No Comments 

Uses the teaching items from 
current lesson (comparatives, 
should, fitness life vocabulary) 

    

Includes organization, logical 
order and transitions.  

    

Shows sentences fluency with 
compound or complex ones. 

    

Express consistent verb tenses 
and correct punctuation 
(commas, capitals, apostrophes).  

    

Uses words that are used 
correctly with rich word choice 
and has a few spelling errors.  
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2.02.03 Assessing reading  

All reading assessment involves interpretation. Reading assessment done well allows 

us to make inferences about students' needs and strengths. We may move from the 

specific to the general, also a student's performance in a specific place and time on an 

assessment task. Testing formats for reading include formal ones originating from 

standardized tests and informal ones originating from ongoing classroom assessment. 

One of the task formats from standardized testing that I used for this class was 

modified cloze procedure, which offers multiple choices at each blank.  In this case, 

learners had to choose the correct name of the person who said that.  

 

 

2.02.04 Assessing vocabulary and grammar 

 

 Grammar and vocabulary are two important issues when teaching and learning EFL. It is 

important to develop both short- and long-term learning objectives, which should be 

aligned with the curriculum. Consequently, you want to develop an assessment plan that 

will be part of your student’s communicative experience as well as an accurate and fair 

method for grading. 

Vocabulary is required in order to build blocks of language, and grammar is necessary in 

the process of creating larger structures such as sentences, paragraphs, and whole texts. 

Read (2009) mentions dimensions referring to vocabulary but in my activity is focused on 

Figure 3 Figure 4 

http://eeaile.upnvirtual.edu.mx/pluginfile.php/7617/mod_scorm/content/2/1/start.html?width=792&height=536
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selective-comprehensive, has as its aim the range of vocabulary to be included in the 

assessment, either because of its importance, use, or meaningfulness in this case is 

adventure vocabulary, also I decided to integrate grammar at this section, my objective in 

assessing grammar as the rest of the skills is to appropriately measure useful grammatical 

skills of my students. In this way, we recognize the progress and problems students 

present in any given topic. Here we can find formative and summative assessment which 

based on Garrison’s ideas (2013) says that formative assessment refers to tools that help 

to shape learning, the goal is to improve learning, based on this assessment I try to 

develop class discussions, weekly quizzes, writing and homework assignments. Then it 

could be said that summative assessments evaluate students learning, this assessment 

evaluates knowledge, proficiency, or success at the conclusion being an English course 

where I am working, it could be developed in an instructional period, like a unit or course 

such as final projects, presentations or exams. In this situation a final exam was used to 

check it out students’ progress. In this activity had to choose the best option based on the 

teaching items from the lesson including review of tenses.  

 

 

 

 

 

 

 

 

 

 

 

 Figure 5 
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CHAPTER 3. Experience report  
Based on the previous set of activities, the following evidences are the results of the 

CELEX-CECYT 2 students and the material which was used for implementing in the 

classes, after that my reflections will be exposed.  

 

  

 

 

 

 

 

 

 

Figure 6 

Figure 7 

Figure 8 

Figure 9 

Figure 10 
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Figure 15 

Figure 11 

Figure 12 

Figure 13 

Figure 14 
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Figure 16 

Figure 17 

Figure  18 Figure  19 
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Learners liked playing hangman and they found it very interesting playing online, they 

showed themselves excited about the chat, now I used WhatsApp because you can share 

emojis, GIFS and pictures and they see this tool very helpful instead of talking by 

microphone, also it is great for any topic, using this technique makes students sometimes 

feel afraid of speaking and prefer writing on the chat. I also can see them more interested 

in visual or extra material than working with the textbook which I have to ask for more 

participation while working with more materials they participate more such as: Jamboard 

slides, songs, Liveworksheets, videos from YouTube and online games.  

Students really enjoyed the In my life song, but others no because they prefer another kind 

of music, but I think it is good to show more or a new thing in order they can learn better, 

so may be I can improve this aspect looking for other songs which include the teaching 

items from the lesson.  The activity where the wheel was used, it was funny because they 

said some comments about their feelings, experiences, ideas and comments and also 

cultural information was exposed through these questions and they laughed too much. 

Activating prior knowledge in activities like writing and listening provide very beneficial 

products, but they mention that writing can be a bit hard because of connectors so I 

encouraged to try, work more on that and they will see their progress. But also, Word 

online was recognized as a supportive instrument for the reason that I can write down 

some notes and some pieces of advice, students wrote a biography about his/her favourite 

character, so they felt more motivated, famous people or people they admire/like is always 

a good idea and many topics from English language are in these types of activities.   

Figure  20 
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Referring to speaking activities, I still think that they need to improve it, because they feel 

anxious, shy and nervous, I talked to them and I recommended to participate more, to 

speak in front on the glass or by their own. The video was a good option, despite the 

distance and working by videoconferencing, they controlled amazingly and in order to 

provide more feedback, peer activities are advantageous for exchanging comments each 

other, they could also get cultural awareness which was a fundamental characteristic of 

these doings. 

Quantification of this results by rubrics and exams was adapted in their level and skills, so 

is always good to apply different evaluation tools because it will appropriately fit according 

to each student, taking into account vocabulary, grammar, pronunciation, idiomatical 

expressions, listening and general meaning comprehension. The elaborated rubrics were 

instruments for the general assessment of the students’ progress, but it could be 

completed for more instruments and activities where skills can be improved. The self-

assessment is an option that can help students to realize where they have to work more or 

they can find their opportunities areas. 

It can be inferred that working online was presented some unexpected circumstances such 

as connection and audio, as teacher it not so sure that everybody is paying attention or 

cheating on net, here is the importance to talk with them and let them know that everything 

is for their knowledge and progress, participation can be hard to have in a virtual class, an 

alternative for this is that teacher can talk with them and encouraged learners to contribute 

more and they might be feel more motivated.  

Technology is a valuable tool for supplementing our teaching performance but it is 

important to design and choose the best for our students, I believe that what my students 

gained from all the activities and tasks was the opportunity of learning something 

meaningful through authentic material of course with some areas to improve, that is why 

we must keep on updating methodology, activities, material, theories and websites.  
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Conclusions  
 

Teaching is a profession that involves the passion and desire to motivate and encourage 

children to develop a lifelong love of learning. It has many challenges but also provides 

many rewards. Children are inspirational in their desire to learn from those around them 

and should be valued for the contribution they make to the world. Teachers are facilitators 

and guides on a child's journey to developing essential skills and knowledge to become 

valued and worthwhile members of the community. 

 

One of the wished reflections in this project is a philosophy of teaching that reflects my 

own personal beliefs about how children learn, how to teach, how to manage evaluation, 

how to establish an effective and positive classroom and how they will integrate teaching 

and learning strategies into the classroom. Being a teacher there is the opportunity to 

make a difference in the lives of students, therefore needs to be committed to developing 

essential knowledge, skills and attributes to foster this important role. 

Rewarding this responsibility requires that a teacher never stop learning, continues to 

evaluate his or her performance among colleagues and students, and leads by example 

inside and outside of the classroom. My relationships with my mentors, the teaching 

experiences I have grown, and the support I have found in my colleagues have all 

contributed to my pedagogical attitude and goals.  

As has been noted, theories have a big impact and effect into the process of learning-

teaching, they are very useful in order to stablish a plan-action to teach, also they pretend, 

anticipate and regulate the conduct through the design of strategies which can help to 

access to the knowledge. It was necessary for me to understand why some actions 

happen, how students learn and how can I know to improve many factors.  

Theoretical references also give more elements to create particular methods for particular 

necessities, more than the placed ones in a book, that should be taken as a reference, 

instead of the method itself. With all the theories can be taught specific outcomes for every 

objective and based on our students’ necessities.  
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After taking all the needed theories, it comes the lesson plan which is a practical form to 

realize about our teaching for the reason that requires to plan how the class will develop, 

what difficulties may arise, resources and elements, to organize the time available, 

alternatives to solve problems, stages of the lesson and objectives. It is essential to match 

all the required elements such as structures, functions, real situations, activities related to 

the different skills. Also, the rhythm of the class should be considered, trying that student 

do not make them nervous, on the contrary, learners can lose interest and motivation.  

The different language skills (writing, reading, listening and speaking) in English can be 

found through the textbooks, social media, internet, music, cartoons, movies, videogames, 

announcements, real situations that they use and see.  

Many textbooks are related to a real context, but sometimes they do not have a real 

audience and purpose in mind, it is when teachers must create a real context where the 

student feels comfortable and creates a meaningful knowledge, integrating these skills will 

develop our students’ performance for example in reading skill is how we discover new 

things. Books, magazines and even the Internet are great learning tools which require the 

ability to read and understand what is read. A person who knows how to read can educate 

themselves in any area of life they are interested in. We live in an age where we overflow 

with information, but reading is the main way to take advantage of it.  Referring to writing 

skill it is very helpful to predict academic success. Academic writing requires rich, 

meaningful content as well as linguistically complex language.  Writing well is such a 

challenging task involving so many skills, that is why we must consider the audience, 

elaborate statements, how to use the general language and produce well-organized. For 

listening skill is a very important one and it is significant to prepare appropriate and 

effective listening activities for my classes. There are tons of listening activities to choose 

from whether they are information gaps, listening for details/ main ideas, role plays, 

simulations, debates, or a host of other activities. The choice of the activity will depend on 

the objective of the activities well as the level of the students but the most important thing 

to remember is that listening should be an integral part of English lessons. Students need 

to be provided with ample opportunities to practice their listening skills not only in class 

with their peers but also by themselves in more autonomous conditions. Practice with 

peers is important because communication takes more than one person and it is crucial to 

have real-time communication of messages. However, some students may be reticent and 

not very willing to participate for fear of making mistakes or feeling like they are 

embarrassing themselves in front of others. To counter that, it is critical to provide 

https://www.learn-to-read-prince-george.com/joy-of-learning.html
https://www.learn-to-read-prince-george.com/joy-of-learning.html
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independent practice so learners can improve their listening skills in comfortable learning 

environments and at their own pace. About speaking activities, I have learned that 

students can consolidate what they would have learnt during the classes, a more hands on 

approach to learning English for example: learning by doing. After all, communicating 

through spoken English is the aim of most of the students, also we should think activities 

which help students to better express themselves when speaking about a particular topic 

as they are not shy to speak with their classmates.  

It is significant to highlight when integrating the different skills, the cultural competence 

comes implicitly. Culture is vital for inclusion and awareness around multicultural education 

in order to teach benefits all students with different backgrounds and needs succeed, but it 

encourages acceptance and helps prepare learners to thrive in an exponentially diverse 

world. In addition, it is significant to remind ourselves the importance of diversity, teaching 

variety exposes students to various cultural and social groups, preparing students to 

become better citizens in their communities. These culturally responsive teaching 

strategies will help to provide diversity in the classroom.   Diversity inside and outside of 

the classroom will continue to grow, that is why students need to be aware to adapt to an 

evolving world and embrace those different from themselves.  

To my mind culture is one of the most catching and interesting aspects when you are 

involving with a new language. Firstly, it is important to include the Intercultural 

Competence because learners can understand many things of the L2 on this way they 

appreciate it, then students will be able to apply it in their own life, so if they feel connected 

to this, students can be easily inspired by thoughts, this connection opens doors for 

sharing and exploring the world, in such manner when they meet a new person from 

another place or traveling to a new one, they will be able to communicate and interact.  

Evaluation tools take an important role within the teaching progress, this should be 

considered as a part that promotes a sanction to the errors committed when performing an 

activity, many people think that is just a score, this process is necessary but not for a 

grade, it is an opportunity to improve, allowing the determination of the students’ 

achievements in one or many competencies, considering that this must be integrative and 

appropriate.  
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One of these evaluations is the rubric, which is an instrument that allows to observe the 

students’ performance, if it is designed and applied in an adequate way and giving chance 

for the correction of errors. On the other hand, there is the quiz or exam, let us be careful 

with this because sometimes learners can be afraid of a grade, rather it is an effective tool 

that gives the opportunity to develop personal growth.  

On the other hand, it is relevant to point out: technology which because of the pandemic 

has taken a vital role in virtual classrooms, it has started playing a prominent role in 

language teaching and is mainly realized to have transformed the traditional teaching 

method. Teachers need support and training for integrating technology into language 

teaching, if it is used appropriately, it can bring about a lot of advantages to us and for our 

learners. It is a resource that can be used by learners because it helps them solve their 

learning problems and find methods to use what they have learnt in ways that are effective 

and meaningful.  

 

Personally speaking, I really enjoyed emerging my lesson plans based on my reflections 

derived from the models of the different modules from the specialization. The EEAILE 

provided such a great material, a collaborative work among my classmates and my 

teacher Gabriela Ruiz has been a great collaborative work, also one more time I can say 

the fact that linking the four skills in a meaningful way through technology can have a 

positive influence on students’ performance.  

 

This project allowed me to reflect about my own performance such as: to set a clear 

objective, to prepare my connected activities, to know more about my students’ needs, to 

investigate for more material and techniques, to know which methodologies/theories are 

going to be part of my practice and developing my teaching identity. For these reasons I 

must keep working on my teaching practice and my English level, everything for my 

student’s progress.  
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Declaration letter 

June 13th, 2021.  

 

DECLARATION LETTER: 

 

I Daniela Ramírez Lozano declare that the following FINAL PROJECT “Integrating 

English Language skills through biographies”. is entirely my own work and that it is 

written in my own words and not those copied directly from any source, except for those 

properly acknowledged.  

I understand if I omit to cite in any document signed under my name, I am committing 

plagiarism, which is unaccepted in any academic environment, and it is a serious violation 

of the institutional regulations, stated by the Guidelines for Academic Honesty in Citation 

and References included at   

http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Acade

mic%20Guidelines%20for%20Citation%20and%20References.pdfm   “Participants must be 

aware of norms for Academic honesty. The following are the policies that the Specialization 

has adopted, based on Georgia State University 

(http://www2.gsu.edu/~wwwfhb/sec409.html) and Universidad Pedagógica Nacional 

policies. As members of the academic community, students are expected to recognize and 

uphold standards of intellectual and academic integrity. The program assumes as a basic 

and minimum standard of conduct in academic matters that students be honest and that 

they submit for credit only the products of their own efforts. Both the ideals of scholarship 

and the need for fairness require that all dishonest work be rejected as a basis for academic 

credit. They also require that students refrain from any and all forms of dishonorable or 

unethical conduct related to their academic work.”1 

Definitions and Examples  

 
 1 EEAILE-CEAL. UPN. Guidelines for Academic Honesty in Citation and References. 

http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guideli

nes%20for%20Citation%20and%20References.pdf  

 

http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines%20for%20Citation%20and%20References.pdf
http://eeaile.cealupn.net/pluginfile.php/2441/mod_resource/content/1/eeaile_1_00_Academic%20Guidelines%20for%20Citation%20and%20References.pdf
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The examples and definitions given below are intended to clarify the standards by which 

academic honesty and academically honorable conduct are to be judged. The list is merely 

illustrative of the kinds of infractions that may occur, and it is not intended to be exhaustive. 

Moreover, the definitions and examples suggest conditions under which unacceptable 

behavior of the indicated types normally occurs; however, there may be unusual cases that 

fall outside these conditions which also will be judged unacceptable by the academic 

community.  

A. Plagiarism: Plagiarism is presenting another person's work as one's own. Plagiarism 

includes any paraphrasing or summarizing of the works of another person without 

acknowledgment, including the submitting of another student's work as one's own.  

Plagiarism frequently involves a failure to acknowledge in the text, notes, or footnotes the 

quotation of the paragraphs, sentences, or even a few phrases written or spoken by 

someone else. The submission of research or completed papers or projects by someone 

else is plagiarism, as is the unacknowledged use of research sources gathered by someone 

else when that use is specifically forbidden by the faculty member. Failure to indicate the 

extent and nature of one's reliance on other sources is also a form of plagiarism. Any work, 

in whole or in part, taken from the Internet or other computer-based resource without 

properly referencing the source (for example, the URL) is considered plagiarism. A complete 

reference is required in order that all parties may locate and view the original source. Finally, 

there may be forms of plagiarism that are unique to an individual discipline or course, 

examples of which should be provided in advance by the faculty member. The student is 

responsible for understanding the legitimate use of sources, the appropriate ways of 

acknowledging academic, scholarly or creative indebtedness, and the consequences of 

violating this responsibility.” 

The “Reglamento General para estudios de posgrado de la UPN” states as follows in the  

TITULO QUINTO: De las sanciones y recursos. 
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CAPITULO 1. De las sanciones 

III. Baja definitiva en los siguientes casos: 

d) Presente como propios trabajos académicos que no son de su autoría, entre ellos, 

artículos, revistas, ensayos, libros, tesis profesionales o de grado, así como cualquier otro 

sin consentimiento expreso de su autor.”2 

 
2Reglamento General para estudios de posgrado de la UPN. 

http://137.135.91.197/normateca/index.php/category/6-reglamentos-internos.html 
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